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Abstract

1S St cared the effect of incompetence in Arabic language on students’ performances in Islamic
dies ¢ selected senior secondary schools in Ibadan South-East Local Government Area of Oyo
State. Nige ¢ main objective of this study was o ascertain the argument that the poor performance
fary students in Islamic studies was as a result of incompetence and non-proficiency in
bic language on the side of learners and teachers. The methodology employed in this study was the

antitat proach. The location of the study was in [badan South-East Local Government Area of
Ovo State. Teachers and students of islamic studies  were randomly selected using the stratified random
: :

d were analysed using simple

o [ec que from six senior secondary schools. The data

. : e
perce c I chi-square statistical analysis. The findings rey

nt llllHlbL'l' of‘srudenrs in

vealed that signihic

Sen Secondary School’s poor performance in Islamic studies were due to their incompetence in Arabic

esult their lack of exposure to the Arabic | their poor backeround in Arabic from the

¢ s classes. It also revealed that some of their teachers in Islamic studies were not competent in
abic reading and writing.
Keywords: | tgation; effect: Arabic incompetence: students’ performance; Nigeria

i menginvestgasi ¢ mpuan bahasa Arab terhadap kinerja siswa scudi Islam di

sekolah-sekolah menengah atas terpilih di Ibadan Tenggara, di Area Pemerintahan Daerah Negara Oyo,

Nigeria. Tujuan utama penelitian ini untuk menegaska -n bahwa buruknvya kinerja siswa sekolah

menengah atas pada scudi Islam adalah akibac dari ketidakmampuan dan ketidakmahiran bahasa Arab

pada peserta didik dan gura. Metode penelician pe neicacit. Lokasi penelitian adalah di Area

Pemerintah Daerah Ibadan Tenggara Negara Ovo. Guru dan siswa program scudi Islam dipilih secara acak

menggunakan teknik scratified random sampling dart enam sekolah menengah atas. Data yang terkumpul

dianalisis dengan menggunakan persentase sederh: dan analisis staustik chi-square. Hasil penelitian
{ 8 / ) 3

menunjukkan buruknya kinerja sebagian besar siswa sekolah menengah atas scudi Islam adalah karena

ketidakmampuan mereka dalam bahasa Arab sebagai akibat dari leurangnva eksposisi terhadap bahasa Arab

] 1 ! & 8 £ g
dari kelas  sebelumnya.  Penelitian ini juga

dan  kurangnva latar belakane bahasa  Arab

mengungkapkan bahwa beberapa guru mereka pada program scudi Islam tidak kompeten dalam membaca

dan men
Kara kunci: Investigasi; efek: ketidakmampuan bahasa Arab; kinerja siswa; Nigeria
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wledge and linguistic exposure of

nslator.  The. position of an Arabic
deticient teacher of Islamic Studies is worse than
religious blind-follower (A\'Im[('l//[(/). for he is

]

Iready handicapped in his profession. Wich this
‘LlixiL'i'\f‘IIh“I‘lg". Oloyede (2013, 47) observes that
[slamic Studies cannor be successfully studied
and learnt without Arabic. This is the main
reason  why the Nigerian  Islamic  Studies
curriculum was  designed in such a way that
some Arabic-related topics should be embedded

in the subject in quest for professional and sound

training in [slamic Studies.

l)lll'l)()SC ()fﬂ l]lL’ S(lldy

The purpose of chis study was to investigate
the effect u.“‘\'.hhln;:—kxuni:l;: activities of Arabic
incompetent  Islamic” Studies teachers on the
academic [x'l’lm'm‘lmr of the Senior Secondary

School students in Islamic Scudies.

Statement of Problem

Language comperence is a critical part of the
\ull.l‘l\‘ihllxu‘!.‘ ‘:'I(?\L'\\ \}‘I\ [llk llHJL'l\i.x:u‘.....'
of a text can influence the learner’s academic
}wriln‘ln.uxcc in a particular subject. For the
teaching-learning process of Islamic Studies to |
effectively  carried  out, students  should  be
exposed to Arabic l;mgu:lézc which serves as the
uligm.xi and }nnl{xxiun.ll lAn;;u.l;;g of the subject.

Students should be encouraged to study Arabic
Students should | ncouraged 1

language, at least to the minimal extent of being
able to read, write and wanslate simple Arabic
texts. Careful consideration must  given to the
.\k‘l'\\{iuil «)f.llk'\\' \iil‘l\l(tlll .‘\l‘.li\l\ \\ui'd\ for \‘I.]k\l
lm(l)ing as well as for systematic instruction

inc]uding pronunciation , writing

g, readine and
translating Arabic words in Qur'an and Hadith

[eXILs.

(\)'\lili‘ a IlllIHLK'I (!i‘\(lll\l.l[\ 1 lllk’ [1&1\‘ 1Ll\ <

written intensively on indispensability and the

necessity of Arabic proficiency in the teaching-
learning process of Islamic Studies. Only a few
[slamic Studies teachers and students are yet to
meet-up o this professional demand of the
subject.  Hence, this. study is designed to
investigate into the effect of lack of Arabic

ulL’ENiC }‘C‘l'fOI'llLlHCC of S[Udel][S n

Ieeracy on «

[slamic Studies in Senior Secondary School level,

selected schools as case study in Ibadan

o

South-East of Ovo State, Nigeria.

Rescarch Questions

This study is structured to provide answers

to the following questions;
To ‘.‘.lml exeent L]()CS l;lcl\' ol cxposure o [116
Arabic language affects the teaching-learning

process in [slamic Studies ?

2. To what extent does teachers” incompetence
in Arabic affect students’ achievement in
[slamic Studies in classroom activities ?

3. Is students’ poor performance in Islamic

Studies at the Senior Secondary School level
aceable to a weak bacl\’gmuml in Arabic art

the lower level of education?

Is the student’s poor pcrfbmmnce in Islamic

studies due to {l]cl methods used in teaching

\

Arabic-oriented topics in the subject?

Method

The location of study is Ibadan city
ZHL'“UP\)ll\ n ()‘\'U g[.l[C. A\T-IE_:L’I-iJ. \\:”C dCCidCd (o
choose the Ibadan South-East Local
Government area which belongs to the ancient
parts of Ibadan metropolis. Hence, the selected
sccondary schools used in this research are old
schools in the metropolis.  The population of
this study consists of students of six Senior
Secondary Schools which are randomly selected
in Ibadan-South-East Local Government Area of
Ovo State. These six senior secondary schools

SCrve as I'&’PX'L‘SCIIILIL‘[\'C \;lIﬂPlC Ut. smden[s n [ll(’

y
22"\7 ] | C()p’yn}v‘h! © 2016, TARBIYA: Journal of Education in Muslim S()Civly. P-ISSN: 2356-1416, E-ISSN: 2442-9848




300) research

stered n ne

. i
D ndary dSchools

School, Orita-Aperin

morial Grammar School,

Odinjo, Ibadan

( Academy, Eleta, Ibadan.

School, Elera, Ibadan.

i1 Grammar School Molete, [badan.

ierhodist

Grammar School, Elekuro,

[badan

Research Instrument

[he instrument was based on questionnaire
50) of research q UESLONNAITES WeTe

in each of these Senior Secondary

iy
1
n

wadministered
Schools among the students and the teachers of
Islamic Studies. These questionnaires were given
to students in their classes with the support of

i
1C1I CIA‘.\.\ l(ll\'ilk‘l\ for .lkilllllllﬁlcl'lllﬂ.

Data Analysis

In this research  work, descriprive and

inferential  stacistics  were  used. Descriptive
statistics was used in form <)t‘,\‘implc percentages,
while (:lli—\ulllﬁ.ll‘ was used 1in Am.llv\'/ini.p the
L’L)HL‘CIL‘J L].H.l, v]‘lu‘ ]'L'\k}llt‘]l(i' ll.\u] if]l.\
technique because converting the responses into
1

1K’!'(k‘!ll;i§;( \\UUH L'[l«il\rlk' lllc research to comparce

= 1
sub-groups of unequat data meani ngfully and o

!ﬂjl(c' ‘.hc comparison ‘l';.n.

Where 0 = observed (i.e. result  from

observation )
average ol Ul\\(‘i’\‘i{i\\[]

E = g\;\u[ul I.c.

L = summation

C()pyrighl © 2016, TARBIYA: Journal of Education in Muslim Society, P-ISSN: 2356-1416, E-ISSN: 2442-9848 | 23‘31
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Data Presentation, Analysis and

[nterpretation

The table 2.1 reveals that 45% male and

459% female responded to the questionnaires.

15% respondents below 15 years of age, 32%
berween the ages of 15 — 16, 43% between the

T‘

ages of 16 — 17 and, 15% respondents between
above res )onded to the
questionnaires as well: 25% of SSS 1, 46% of
SSS 1T and 29% of SSS 111 students responded to

years and above

the aces of 18 and

the questionnaires. The 21
teaching experience of the Islamic Studies who
responded to the questionnaires were 48% while
those Islamic Studies teacher with 20 years and
below were 52%. The academic qualifications of
these  Islamic  Studies  teachers  with  their
respective percentage are c;lplm'c’d thus: 12% of
the teachers possess Master in Islamic Studies

(M.Ed),

[slamic Studies

Educaton 53% of the teachers possess

Bachelor in Education (B.Ed),
11% of the teachers possess Master of Arts in
Islamic Studies and Postgraduate Diploma in
(M.A/PGDE) and 24 % of the

teachers possess Bachelor of Arts in Islamic

Education

Studies and Postgraduate Diploma in Education

tudl

(B.A/PGDE).

Rescarch Questions 1
To what extent does lack of exposure to the
teaching-learning

Arabic language affects the

process in Islamic Studies :

['he Table 2.2 shows that high percentage
responses of 50% of the respondents agreed thar
they find some Arabic words used in Qur'an,
Hadith and Figh difficult to pronounce while
15% of them disagreed and 5% of the students
were left undecided. On the item thar students
often have pmhlun: in interpreting the m:anmv
of the words used in Qur’an, Hadich and I*lqh
17%of the respondents agreed that they often
have problems in interpreting the meaning of the

words used in Qur'an, Hadich and Figh while

8
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S —

c ne of the subjects taught
schools.  Apart from
Nigeria, the subject 1s
- levels of education according

licv of Education of 2004

N

Nigeria, 2004,4). For this
urselves to the successtul
cess of Islamic Studies n
cducation in Ibadan South-

Oyo State, Nigeria. lt should be
ned ar this juncrure that for propel
wetivities of Islamic Studies in
Senti Secondary School.  substanuial

|

ledee of Arabic is necessarily required. I

as as a result of this development that the

National Curriculum for Islamic Studies (Vol.

- A

1985, 2) classified the areas of study in [slamic

Studies into the 1‘()”()\\“[113" three "U]'U\ld areas:

Hidayah which incorporates  Quran,

Hadich and Tahdhib

2 Figh which incorporates Tawhid, ‘Ibadat
and Mu'amalaz
B Tarileh which deals with Sirah. history ot

[slam in West Africa and history ol

[slamic civilization.

Each of these three areas of study requires
clement ‘I\'l‘.u\\'lg'\l;:c of Arabic for their propet
understanding by both teachers and learncrs
(Arikewuvo. 2008. 27). The content of
Senior Secondary School curriculum for Islamic
SllldiC.\ klk‘lll.lllkl.\ l]l‘ll lkﬂlkllL‘l'S \lmulni }.W
pmﬂcicn: and competent in Arabic language as
this L]ll.llil}' would enhance and facilitate
teaching-learning activities in these three arcas of

1

study in the classroom. Almost all the three areas
of \lux?_\' in the Senior Sccondary School
curriculum, Hidayah, Figh and Sirah are Arabic
related. Islamic Studies curriculum discourages
the use of rransliteration in the handling the

Arabic-related topics  1n [slamic Studies most

C()p)fﬂ'ghl © 2016, TARBIYA: Journal of Education

especially the Qur'an and Hadith (Ajidagba,
2005, 23). During the field work of this study, it
was  discovered that  some Islamic  Studies
teachers without Arabic background find it
difficult to handle some Arabic-oriented content
of the syllabus. As a result of this abnormal
sicuation, these teachers either avoid or jump
these  Arabic-related  topics  or resort to
transliteration which could never assist the both

them and their students.

[t is arguable to say that proficiency in
Arabic is essential for the teacher of Islamic
Studies. This is not the same as acquisition of
flucncy and competence in all the discipline of
\rabic Studies. All that is required of him is the
Wbiliy 1o read, write and understand simple

Arabic texts”. (Bidmos, 2010)

In line with this fact, Musa & Adegoke
(2010, 246). Oladosu (2008, 68), \'.111}';1 (2005,
181) and Akindoyin (2004, 142) observed that
e Islamic Studies teacher needs Arabic for the
proper understanding of the Qur'an, Sunnah of
the Prophet and all other branches of Islamic

] . . .
s from which the Islamic values and ideals

crived as his proficiency and competence of

Islaumic  Studies” teacher in Arabic language
would give him the opportunity of obraining

first-hand information on his subject.

By this, it is not out of tune that any [slamic
Studies’ weacher who is poor and deficient in
\rabic  language  cannot make a claim to
riginalicy in his research because the majority of
the Islamic materials and sources of the subject
are in Arabic language. Therefore, such a rteacher
of Islamic Studies would place himself at the
mercy of translated works and transliteration by
wor scholars in the field. In the view of Zubair
(1988, 205), Ayuba (20006, 194) and Bidmos
(2010, 50), there is no error-free translation as
there is no translated material with utmost
accuracy.  In  translation, there  might be

deficiency in linguistic technicalities as a result of

in Muslim Society, P-ISSN: 2356-1416, E-ISSN: 2442-9848 l 2'1 '3]
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them

On

20% were left

the item which pmimcd out that

dix;\gl'cul and

rarcihy

consult Arabic dictionary for the

of the vocabulary used in the Qur'an,

and Figh, 40% of the respondents acreed

4 L.::l) consult Arabic xlmi(mu'\‘ tor the

ing of the vocabulary used in the Qur'an,

)

undecided. On the item which pning

is extremely difficult to master Arabic

Table 2.

language in the Western- oriented school, 41%
of the respondents agreed while 40% disagreed
and 19% were left undecided. The implication

of these items was that the students’ poor

performance in Islamic studies was due to their

level of exposure to Arabic language from their

previous levels.

Respondent’s Demographic Characreritics

sonal Derails

Variable Frequency

Percentage

Cumulative percentage
&

¢
Sex of Students Male 330 3% 55
Female 270 15% 100
St low 15 ) 15% 15
15-16 192 32% 17
1617 )58 i39% 90
18 and above OO 10% 100
Class Level SSS 150 25% 25
SSS 1 276 GV 71 '
SSS T 17 29% 100
Years of Teachers aching 21 Years Above 18% (N
Xperience 20 Years Below
)] 2% 100
Academic Qualibications of M. Ed ) 1. 2% 65
un S I Ed 1> 530 53
NMA /PGDE 66 11% 6
B.A/PGDI 144 24% 100
Table 2.2:  Research Question 1
S/N ltems Responses Total Percentage
\ D D 100 100%
I. Students find some Arabic words used YO0 0% 270 15% () S% 100 100%
in Qur'an, Hadich and Figh dithiculr
:()l‘ln'\u'}‘.‘«
2 Students  often have  problems in - 282 7 198 33% 120 20% 100 100%
interpreting the meaning of the words
used in Qur'an, Haditl
3. Students rarely consult 1bi | ) 3600 144 24% 100 100%
dictionary for e meaning ol the
vocabulary used in the Que'an. Hadidh
and Figh.
4. le is exuemely difficult o master 240 110 240 10 114 19% 100 100%

Arabic  Lnguage  in

oricnted school

Sources: Field Survev, 2016

24‘() l | (]upyriz;ht © 2016, TARBIYA: Journal of Education in Muslim S()Cic\y, P-ISSN: 2356-1416, E-ISSN: 2442-9848
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Table 2.2B:

Rescarch Hypothesis

Lesponses  Frequency Percentage DF X cal X" tab Sig N
1380 40 8 26.13 15.51 95 100
sagreed 1122 37.4
1decidec 498 16.6
Toral 3,000 100
Source: Field Survev, 2016
Table 2.3 Research Question 2
SIN ltems Responses Tortal Percentape
A ! D uDn Yo 100 100%
s proficiency and 300 ) 54 9% 100 100%
Arabic language
C 14l < 1 C ST \‘: nits
rrormance
wcher’s ba un \rab 331 595% 35 10% 100 100%
imgeunace influences his
pmrh iency and comperence in
Islamic Studies.
3 Transliteracion may not be the 288 18 252 2 ( 10% 100 100%
best reaching merhod in the
[\'.l\'[llll\g"u[ some Arabic-oriented
ropics in Islamic Srudies.
Many s 1is lost interest in 3 5 5 100 1009%
i because of thei
[slamic Studics reacher’s poor
background in Arabic languagc . i
5 Some Islamic Studies reachers 2 38 1 100 100%
who are nor proficient and
comperent in Arabic langnage
often jump some Arabic-oriente
Nt oS
N
Students’ poor performance in  Islamic : 3
) . A5 . Research Questions 2
studies was due to their level of exposure (o
Arabic language from their previous levels. 1c 2.3 above shows that high
o o percentage responses of 50% of the responden{s
[he Table 2.2 shows that Chi-s S ) ) 5 ~
oreed rhat teacher’s proficiency and competence
> 1 ] 3 ‘
Calculated Value 26.13 is ereatc an the . .
: » \rabic  language  enhance  academic
square Value 15.51 at 0.95 level ol cance : . T 2 e
1 l l _ ‘ " students’performance while 41% disagreed and
and 8 as Degree ot Freedom. The ¢ . s ;
_ < ) - 9% were left undecided. On the item that the
ll\'Pul]]C\l\ (H,) 1s accepred and null wpothes i s . .
da ‘ BN TR ‘ ! teacher’'s  background in  Arabic  language
(H) is rejected. This implies that there is . , - ) .
B | o ' mfluences his proficiency and competence in
significant relationship benwee udent's 1C : - e .
E e _ [slamic Studies, 55% of the respondents agreed
HlLUI”PC[L'H\k and {llk'll' 1'\ vel of exp C (

Arabic language from their previous level
uag |

s . 5 i
['o \\ILH exeent '\ln(\ reacner s imncomperence

1

1 Islamic

in Arabic affect students” performance i

S[Uk“k'\ in \'I.x\\luwn‘x fxx'xi\'ilik'\ ?

10% left

undecided. On the item that pointed our that

while  35% xli.\lgl’u‘d and were

transliceration may not be the best teaching
method in the teaching of some Arabic-oriented

topics in Islamic  Studies, 48% of the

yondents .l:_:lk'cd: while 42%

109% Icf.l

o disagreed and
On

pointed out that many students lost interest in

rest
St

were un(lcxidc(l‘ [llc" item llm[

Copyright © 2016, TARBIYA: Journal of Education in Muslim Society, P-ISSN: 2356-1416, E-ISSN: 2442-9848 | 23'31
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their Islamic Studies
i | .
ibic language,
1 . d while 339

decided. On the

me Islamic Studies

ficient and competent

¢ often jump some Arabic-
xmic Studies, 46% of the

) &Ii\‘lgl\ul ind

decided. This :1:1}11u\ that the
n-proficicncy and incompetence in
IC NAave A:\‘E'.\'I\g ul‘ll'tl on lllc \[llle'Ill\\

performance in Islamic Studies.

[he teachers non-proficiency anc

{

ncompetence in Arabic affects his teaching of

Islan drudies.

1< udic

The table shows the Chi-square Calculated

Value 37.94 is greater than the Chi-square Value
15.51 at 0.95 level of significance and 8 as
Degree of Freedom. The alternacive hypothesis
(H) is accepted and null hypothesis (H) is
rejected. This implies that there is a significant
relationship between teacher’s non-proficiency
and incompetence in Arabic and academic

S S . | . " .
performance ot l}‘.k‘ \l;ld(l!l\ mn l\lAlHllL }\llldl'\'\.

Rescarch Question 3

Is students’ poor performance in Islamic
Sltlulics at \‘cculld;ll“\' .\Ch(n)] it\cl (lxlu'.lb}t (0 a
weak background in Arabicat the lower levels of
education?

The table 2.4A reveals that high percentage
EspONses of 58% of the respondents agreed that

the students’ poor background in primary and

Table 2.3B: Resea

Junior Secondary School is responsible for the
Arabic non-proficiency and incompetence at the
Senior  Secondary  School level while 32%
disagreed and 10% were left undecided. On the
item that pointed ourt that the opinion that the
primary school and JSS teachers are to be blamed
for student’s non-proficiency and incompetence
in  Arabic is incontestable, 58% of the
respondents Axgx';u] while 23% dis.lgrccd and
179 were left undecided. On the item thac
pointed out that the view that the primary
schools and JSS rteachers should receive some
professional  training  sponsored by the
government on the teaching-learning process of
Arabic-oriented topics in Islamic Studies from
time to time is worth considering, 63% of the
students agreed while 15% disagreed and 22%
were left undecided.

On the item that pointed out that the
primary school and JSS curriculum should lay
more emphasis on the reading, writing  and
ranslation skills of Arabic for students in the
Arabic-oriented topics in Islamic Studies, 72%
of the respondents agreed while 10% disagreed
and 18% were left undecided. On the item that
ointed out that the subject’s Professional
[earned Society should pay more attention to
the professional training of Islamic  Studies’
teachers in primary, JSS and SSS levels, 85% of
the respondents agreed while 10% disagreed and
5% were left undecided. This implies that the
students” poor performance in Islamic Studies at
sccondary school level could be traceable to a
weak ﬁ\.u.\'g!'uuml in Arabic at their lower levels

of education.

rch Hypothesis 2

Responses I'requency Percentage DI X cal X" tab Sig N
Agreed 1494 49.8 S 37.94 15.51 .95 100
Disa IL‘L‘xi 01176 39.2
Undecided 330 11.0
Tortal S00 100

Sources: Field Survev, 2016
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= e
[able 2.4 A
SIN ltems Responses Total Percentage
A Yo D % UuD Y 100 100%
The students” poor background in - 348 58% 192 32% 60 10% 100 100%
primary and Junior Secondary
School is responsible for the
Arabic non-proficicncy and
wompetence  at - rthe  Senion '
Secondary School level
2. i on rthar rhe primary 348 8% 150 25% 102 17% 100 100%
school and |SS rteachers are to be
d for swmudent’s  non-
yroficienc I incomperence in
S restable
3. A the primary schools 378 DI 1 5% 32 22% 100 100%
SS reachers should rece
SOME prote ssional rraming,
S the government on
carning, process of
\rabic-oriented topics in Islamic
Studies from time ro nme s
worth u\ﬂ\‘u*v‘i!‘\f" -
4. The  primary school and ]SS 432 2% 60 10% 108 1 8% 100 100%
curriculum  should  lay  mord
emphasis on the reading, writing
and translation skills of Arabic for
students in the  Arabic-oriented
topics in Islamic Srudies.
5. It s indispurable facr that the 510 85% 60 10% 30 5% 100 100%
subject’'s  Protfessional Learned
DOCIC sh | more arrennon
1o the ;»:u!'\'\\mn,l\ rraining, of
Islamic N reachers  in
prinmuarn ] 1 SSS levels. ,
Sources: Field Survey, 2016
Table 2.4B:  Research Hypothesis
Responses Frequency Percentage DF X cal X" tab Sig N
! 201 7.2 3 86.42 15.51 95 100
l)i\.ls'vl’\"\'x] 352 18.4
l'mh‘dd\.{ 132 14.4
Toral A000 1 (¢
Sources: Field Survey, 2016
Ta 2.5
SIN ltems Responses Tortal Percentage
\ D uD Yo 100 100%
1. lhe reacher’s merhod of reaching 240 ALY 192 32% 168 28% 100 100%
\rabic-oriented ropics in Islamic
Studies is partly responsible for
!l‘.g' \Hl(i&ll[\’ Hw)l]—]‘l’\b"lknlhl\ .HM%
incompetence in Arabic language.
2. The reacher’s sevle of 300 S()¢ 168 28% 132 22% 100 100%
rransliceration in Arabic-oriented
topics is partly the reason for the
students” non-proficiency and
incompetence in Arabic
o \'\inin of transhreration ftor 468 'S 120 20% 12 Z-r"u 100 10( ‘.’/{,
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4 - ltems Responses Toral Percentage
(8] CS WOLHIC 1
students ro develop
Lo readimg nar H1~!. I
skills Arabic
4. It is extremely difhiculr o 288 184 270 45% 42 7% 100 100%

understand most of the Arabic
oriented topics with exclusive

rransliteration merhod.

Students enjoyv Arabic-oriented 498 83% 2 1 2% 30 5% 100 100%
topics when raking by Arabic
proficient and comperent Islamic

Studies teacher.

Sources: Field Survey, 2016

Table 4.5B: Rescarch Hypothesis

Responses Frequency Percentage DI X’ cal X tab Sig N
.'\grn‘;\l 1794 59.8 S 357.86 15.51 95 100
[,i)i.\‘;lgi':td 822 27.4
Undecided 384 12.8
Total 3000 100

Sources: Field Surveyv, 2016

The student’s popr performance in Islamic in Arabic language while 32% disagreed and
Studies at the secondary school is traceable to a 28%were left undecided. On the item that
weak und in Arabic at the lower levels of pointed out that the teacher’s style of
educ transliteration in Arabic-oriented topics is partly

The table sl that Chi-sauare Calculated the reason for the students’” non-proficiency and
ne rapie SNows 1¢ M -square calc alcc . . ) _ N - S
Valite 8647 is geanverchan the Chiksquars Yal incompetence in Arabic, 50% of the respondents
Value 86.42 1s greater.th: ¢ -square Value _ N .
15.51 0 95 | vel. of sisriihiear |8 agreed while 28% disagreed and 22% were left
1. at u. level ol signiiicance and o as : ) . o .
Decree of | P——— ;11 rative hypothesi undecided. On the item that pointed out that

cgree ol rrecdom. 1ICalternatve hypothests _ . ; 7 ) : ) i
s ; - - using of transliteration for Arabic-oriented topics
(H) is accepted and null hypothesis (H,) is £ :

. . o S would kill the morale of students to develop
rejected. This implies that there is a significant ' _ A Co )

. , ; : writing, reading and translacion skills in Arabic,

relationship between scudents’ poor performance o TR .
. P e 8% of the respondents agreed while 20%
in Islamic Studies at the Senior Secondary , ' ’ . .
S hools level and their Buliv bacl d disagreed and 2% were left undecided. On the
SCNOOILS {6 W a11C (& au DacKgrounda in =

hat pointed out that it is extremely

P 1 1 1 Hem (
Arabic language at the primary school and ]SS o ‘ . ]
level dithicult to understand most of the Arabic-
EVELS.
oriented  topics  with  exclusive  transliteration

5 5 ; 4 QU

Rescarch Question 4 method, 48%

45% disagreed and 7% were left undecided. On

) of the respondents agreed while

Is the student’s poor performance in [slamic . . .
N , : ) o the item that pointed out that students enjoy
studies due to the methods used in teaching o . . . N
o ) o o : Arabic-oriented topics when rtaking by Arabic
[\l;l‘.’)lL/U“C'IZl(\{ :‘J}W\\ 1n Hlk \li‘x)i\\.[.’ S . = kA i -
proficient and  competent  Islamic  Studies

The rable 2.5 reveals that high percentage teacher, 83% of the respondents agreed while
responses of 40% of the respondents agreed that 129% disagreed and 5% were left undecided. This
teacher’s methods of teaching Arabic-oriented implies  that  the student’s poor academic
topics in Islamic Studies is partly responsible for performance in Islamic studies is due to the

[llC illlklk’l]l.\ non lﬁll)hxllk'llu\‘ .IH\E ill(()lll]h'[k'!}‘\(

) N
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methods used in teaching Arabic-oriented topics
..... 1e subject.
I‘\ \le\];’lllx. }\wa ’[\Ilnl'llnllug' ill l\l.nnix

Studies 1s due to the lL‘.thu'l' S 111([]1()\1\)1051_\' n
n 1 : : |
handling somec .\E'.‘.‘.\IL'HI'KHIC\]: ‘."i‘lx\ m e

subject.

['he table shows that Chi-square Calculated
Value 57.86 is greater than the Chi-square Value
15.51 at 0.95 level of \i;zmi‘lbnuq and 8 as
Degree of Freedom. The alternaun
(H) 1s .uu'pi;\] and null i:j.‘:~lnt'.

1plies that there is

between the  students POOT

in Islamic Studies and the Arabic
|

n-proncicnt .E‘,‘:\i ncompetent rcacher s

\ | ¢ ]
o some Arabic-orientec

Discussion

In the course of this research work, fout

rescarch questions were outlined to serve as guide
for the study. ['hese were analyzed by using the

wistical Iy f Simple Perce e | Chi-
statistcal analyvsces ol . Hllp C uullldg& ang nit
.\qll.llu

Findings from the data analysis as gor from
1}]\1\k' \‘.'ll\\ J.\\.\l&'d 1IN answering, IIA& 1;\\“.1\‘1‘
questions show that students™ pool 1\'1(01'111@:1\(
in Islamic Studies is due to teacher’'s non-
Arabic
language which is 11'.\|u>n.\il)lg for their inability

andle perfectly some Arabic-oriented topics

proficiency  and

| incompetence n

y
to l‘.

['his fiinding 1s connected to the

in the subject.
result obtained after the rescarch  hypothesis
which  showed that  there 1s a \i}[l!if\l\‘l!“l
relationship berween students’ poor performance
in Islamic Studies and lack of exposure to Arabic
language. The fact gotten from the findings is in
andem with the conclusion of Yahva (2005
that ll'lt‘ \H]JLI:’.\. }\k'lll'lll].lll\L n l\i.lllll\ .\..‘\I.\\

| 1 . i
can be (Ill‘.‘\llu'd as a l'x‘\llli ol lllul Arabic

Pl'(!f l\iCll&_\’ «\H(I LUIHPC(CHCC.

Adherence to the second research question

analysis  revealed  that the teacher’'s non-
proficiency and incompetence in Arabic could
affect his reaching-learning activities *in the
classroom. This is in accordance with the result
of the hypothesis tested which revealed thar chere

is a significant relationship between the teacher’s

non-proficiency and incompetence in Arabic and

his teaching-learning activities in the classroom.

ird research question

that students’ poor  performance in

revealed
[slamic Studies in the Senior Secondary Schools
s traceable to their weak background in Arabic
language in primary school and JSS levels. The
same result was also obtained after testing the
hypothesis — which revealed  that  there 1s
\1«131.1‘“.11:{ relationship berween the students’
poor performance in [slamic Studies at the
Senior  Secondary  Schools  level and faulty
background of Arabic language at the primary
school and ]SS levels. These l]lltlillg\ are
corroborated  with the assertion of Ajidagba
(2005, 26) that the Senior Secondary students
should have ‘\\.quir&d some previous l\'nm\']cdgc
in Arabic language from their previous levels of

their  studies or at home in their local

cnvironment.

A Ill!il‘.l\&'l U[. 5“1\“&'\ ll.l\‘k‘ .llSO 5110\\'11 [h‘ll

I“il; ';;[\'.l[c: {11;‘

"students’  proficiency and
competence in Arabic language in  primary
school and JSS levels, the greater their academic
achievement is Islamic Studies in the secondary
2008), (Ayuba, 2000),

Oladosu; 2008), (Oloyede, 2012). '

A A
\I'KCWUvo,

s 100l

The fourth research  question data’s was
survey-based analysis. It shows that the students’
poor performance in [slamic Studies is due to the
teacher’s methodology in handling some A"\l‘;}l)it‘—

oriented topics in the subject.

The result  of  che ll)’pull]csis tested
confirmed that chere is xigniﬁunl l‘cl;u'iunsllip

between the student’s performance in [slamic

K;OP)’HUI\( © 2016, TARBIYA: Journ.xl of Education in Muslim Society, P-ISSN: 2356-1416, E-ISSN: 2442-9848 l ZQ'J l
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Studies and the teacher’s methodology in the

» of Arabic-oriented topics. This finding

was also made mention in Musa & Adegoke

2010) and Arikewuyo (2008) that the goals of

o

cood rteaching methodology in classroom is to

effec ively carry the students ;11()115; the

vledee across a variety of svllabus contents so

crease their knowledge in a parucula
Conclusions

In view of the research questions formulated
and analyzed. It s concluded that  Arabic
i’(&i\l\icnk) UIV .b(‘[l] [L\lk‘hci'.\ .Hlkl \'[llki(l‘n'\ n
[slamic Studies has a lot to do in the academic
performances of students in Islamic Studies in

1 < . . \
the denior .\Ckﬂlldxll'\' 5&110015.

The IUHH\\LH; recommendations are hereb
offered based on the !]:uling;\ of survey. lr is
believed that if they are strictly adhered wich, it
will go a long way in helping student developing
skill of pruﬂaitlu"\' and competence in Arabic

lancuage and thereby increase their academic
gudg

- . \ .
‘r\L‘l'IUI’Zﬂ.H‘A\ ¢in I\l.‘.HHC .\ltlkil‘\'\.

1. Parents should }m»\'idu a solid \».ul;gmund
for their children in Arabic and Quranic
Studies by enrolling them into  private
waditional Qur'anic schools which would
I e i

. I I afea | | |
be conducted alter school llnll: at el

various Community.

2. Teachers of Islamic studies should be made

1

o go for Sk’lllilllll'S or \\'()1"\'5]1&)}1\ on e

tel
effective  teaching of the subject. This
£

1
|

',‘IU!&\;\;\H‘.‘!! ramning \'\)l:ld “L' \L']! sponsotrcd

or government-sponsorcd.

teaching Islamic Studies because this would
go a long way in making the students either
developing  positive o1 negative attitude
towards their teaching learning acuvities.

; : . . .
IL',:\HL'E\ are thercetore, ‘ixll:u)lll\llui (O usc a

)

s Thc lL\lL}lr" xllunid Improve [ilL‘il Hlk'(ll(ml t»l‘

in Muslim Society, 3(1), 2016

method that is not only appropriate for the
topic, but also a method that is interesting,
lively and suitable to the level of the

students.

4. Government should also expose the Islamic

Studies  teachers  to  the postgraduate
intensive  Arabic  course during  vacation

tme.

Government in collaboration with learned

il

society  should also  organize seminars,
workshops and conferences on the necessity
of Arabic in the proper h;imlling of Islamic

Studies in classroom setting,.
: ’

6. Government should ensure that Arabic and
Islamic Studies are offering in the Junior
Secondary Schools and  Senior Secondary
Schools  parri-passu and both subjects be

Z'.Li\;xk u‘I]lPLll\\)I’\' tor I\ill,\]iﬂl ﬂlll({i’l](i.

Both  primary and  secondary  school
curriculum should lay more emphasis on Arabic
vocabulary  skill

reading, writing  and

development.  This  would  enable students
become better Arabic proficient and competent

at the primary and secondary schools levels.
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