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Appraisal of Access to University Education in
Nigeria”

1.0 Introduction

Despite the laudable declaratives of commitment to human
development, globally and domestically, the legitimate aspirations of
Nigerians to University education has continued to suffer from the

interplay of several factors, ranging from inadequate number of

Universities, to corruption, and to funding. Reports indicate that less
than 109% of applicants to Nigerian Universities gain admission each
vear.'In May 2017, reports from Joint Admissions and Matriculation
Board (JAMPB™) indicared that the more than 1.8 million candidates
who registered for the Unified Tertiary Matriculation Examination
("“UTME”) jostled for about 850, 0000 admission spaces, leaving the
needs of a whopping 950, 000 candidates, representing 55.77%,
unmet.* Unfortunately; this number continues to increase, yearly, while
the guota for admission remains static. This is only as far as admissions
or enrolment goss. However, an in-depth conceptualization would
involve the underlying determinants of access, which are the conditions
that do not promote full and equal opportunity for all to attain
University education. Certainly. access to education cannot be
considered, merely, superficially. Acknowledging the danger in such
superficiality, therefore, this work seeks to examine access to University
education beyond enrclment and to address the determinants of
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306  Law and Practice of University Governance in Nigeria .
disparities, from primary and sec 52 education levels, that
underpin inequity in access to Universi d ication.

The objective of this f"’ha}} :f is ”‘:? identify the challenges,
significance and consequencas of p rities in University edwaﬁﬁr
opportunities, investigate the attempts of Nigeria to expand access to
University education and {:azfm’“ concrete recommendations for
widening access to Universﬁ;y education. Accordingly, it examines the
determinants of access, the policy frameworks and codes of practice
tor widening participation for underrepresented groups in University
education in Nigeria, drawing analogy from standard settings, namely;
international treaties for protecting the right to education. Towards
this objective, the chapter concretizes the significance and objective
of University education, the expanded o mean_ng of access to University
education, the ch&lenges of access and then recommend modalities
for surmounting these challenges.

1.1 Understanding ﬁwcess

“Access to University education” is the bridled freedom and equal
opportunity with others, of a persen, who has met the requirements
for admission into the University; to gain admission, matriculate and
eventually graduate, having optimized the components of 2 University
education towards the development of the person for successful
assimilation into the working worid. An applicant must have unbiased

and robust educational opportunities, at every stage, for the polishing

of knowledge, skills and ability to participate in the improvement of

society.® Inability to access education may be due to several factors,

including the following: (i) failure to secure admission; (if) lack of

basic opportunity to attend pre-conditional school; (iii) non-
completion of the programme of study; and (iv) lack of opportunities
to attain desired cbjectives; for instance, discipline of choice.* It has
been asserted that there are limitations and weaknesses inherent in
the piecemeal strategies that focus only at the peint of admission o

.ﬁumer, N. and Bradley, D., “Collaboratively Teaching Intellectual Freedom to Educarion
idents” Vol. 36, No. 1 Edr*catwn Libraries, 24 - 30n.

Emssu g, 8.8., “Academic Quality Assurance in the Colleges of Education: Challenges and

Way Forward for Future Development” Vol. 2, No. 9 (2014) International Letters of Social

and Humaritizs Sciences, 1 - 9.
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Appraisal of Access to University Education in Nigeria SO7

University education.® Because access issues are not merely enroclment
issues, it cannot be sufficient to use affirmative action to improve
admission in order to solve access issues. The World Bank has
cautioned that equity and access should not only be evaluated by
superficial means, such as access to schools and technology but should

delve, deeply, into the nature of the knowledge being transferred by

the schools attended, their overt and covert curriculum and the
technology being used.®

Access’, therefore, involves streaming of, not only how many
students attend University but what kind of institution and what labour
market opportunities various degrees offer graduates. In developing
countries, Nigeria inclusive, access c‘lahejces are recoo—mzed
challenges involving non-inclusivity due to gendﬂr disability, poverty,
eographical location and many other similar factors.

Q(‘“

1.2 Education as a Right

Article 26 of the Universal Declaration of Human Rights, 1948 ("UDH")
states that “everyone has the right to education.” Article 1 of the World
Declaration on the Right of the Child to Education recognizes that every
child, youth and adult shall be able to beneﬁs from educational
opportunities designed to meet basic learning needs. At the World
Conference on Education in 1990, the woﬂd ad ted the agenda:
“Education for All by the Year 20007 (“EFA"). Ey this agenda,
governments and all other EFA partners are to work together to ensure
basic education of quality for aE, fega_zrdless of gender, Waalfb locatiomn,
language or ethnic origin. The world underscored access and successful
education programines to include the following:

(i}  healthy, well-nourished and Wﬁfivated students;
act

(i) well trained teachers and active learning technigues;
(i} adequate facilities and lea ir 1z materials;

3 - v £ 1
i—xtemcntmna th ai m:ie;w., _.m

rid Bank, Luev“rufe Review on:Equity -arzd Access to Tertiary Education in the African
",2009;https://www.siteresources. woridbank.arg/EDUCATIONAL/

5 r:(g}.
LT ;-zl Feople’s Rights, 1988,

voridBank AFR | accessed on 17 Januar
Ses alse, Article 17, African Charter or H
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(&) a relevant curriculum thar can be learnt and taught in local
language and that builds upon gnowledge and experience of the

teachers and learners;

(v} an environment that, not only erncourages learning, bur is -
welcoming, gender-sensitive, healthy and safe,

{(vi} aclear definition and accurate assessment of learning cutcomes,
including knowledge, skills, attitudes and values; '

(vil} participatory governance and management; and

tviiiy respect for and engagement with loeal communities and
cultures.®

There are many other international treaties that are committed to the
understanding of the right to education.? Article 27 {1} of the African
Charter states thus:

“Everyone has the right ro education. Edvcation shail be

free, at least in the elementary stages. Elemenrary
education shall be compulsery. Technical and professional

education shall be made generally available and higher

education shall be equally accessible to ali on the basis af
merit”. 10

The United Nations Educational, Scientific and Cultural Organisation
(“UNESCC”) has made significant progress inn the creation of an
international platform for the recognition of education as a right,
towards the attainment of equal educational opportunities for all,
without discrimination or exclusion. This human rights approach is
setting standards for an inclusive approach to the ri ght to education,
Accordingly, the implementation of the 1960 UNESCO Convention and
Recommendation Against Discrimination in Education (“CARED?™).
CARED provides an international legal framework for the protection
of the right to education. The right to education has been
internationally recognized asan overarching right. It is 2 human risht
in itself and is indispensable for the exercise of other human rights. A
number of international standard-setting instruments protect the

0
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fundamental human right to education, which prohibit any form of
discrimination, including any distinction, exclusion, limitation or
preference.!’

CARED, which has been recognized as a key pillar in the EFA
process, became the first legally binding international instrument that
iays down core elements of the right to education. This Convention
prohibits any discrimination in the field of education and expresses
the principle of equality of educational opportunities. Articie 1(a) of
the Convention specifies that, depriving any person or group of people
. access to education of any type or at any level, counts as an act of
discrimination. It is noteworthy that the standard is for education at
any level to be available to all, on equal basis. This is the consttutional
mandate of UNESCO; to ensure “full and equal opportunities for
sducation for all” and aims at guaranteeing the right to education for
all, particularly for marginalized and vulnerable groups, including
people with disabilities.’? Under Article 4, State Parties are legally
committed to formulate, develop and apply a national policy which,
by methods appropriate tc the circumstances and to national usage,
will tend to promote equality of opportunity and of treatment in the
matter of education. These provisions account for the expansion of
the right to education for all, on a national level, by engaging State
Parties to make their respective education systems more inclusive, in
particular, by providing access to education, at all levels, without
discrimination, especially for the most vulnerable groups.™

The constitutional mandate of UNESCO has propelled it to develop

TTET]

many standards setting treaties, including one convention' and seven

fouct

UNESCO, Monitoring the implementation of CARED (8th Consult
Persons with Disabilities, Overview of the Measures Supporting the R
Persons with Disabilides Reported by Member States.

13, UNESCG, Monitoring the Implementstion of CARED (8th Consu The I
Persons with Disabilities, Overview of the Measures Supporting the Right 0 Education ¢
Persons with Disabilities Reported by Member States, op. cit.

Ihid,

Articles 2 and 4 of UNESCO’s Convention en Techpical and Vecational Education, 1989,
state that “the contracting States shall pay attention 1o the special needs of the handicapped
and other disadvantaged groups and take appropriate measures to enable these groups
to benefit frem technical and vocational education”
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right to education.

=

LR 1N o F Rl T Y TR T Ty o 5 g
At the level of the United Nations, (UN™), Article 13 of the

International Covenant on Economic, Social and Cultural Rights,

drdws, extensively, on UNESCO's CARED, and like the Convention,

covers the right to education, comprehensively. In Articies 28 to 30 of

the IUN Convention on the Rights of the Child, 1989 ¢ “CRC”}, theright ro

education is recognized as a right of the chiid;" and Arsicle 23,

specifically, addresses education of children with disabilities. A7+ cle
3

23 (3) specifies that State Parties shall eficourage and ensure exrended

assistance that shall be designed to ensure that the disabled child has
effective access to and receives education and training, among others.
Article 10 of the Convention on the Elimination of Discrimination Against
Wornen (“CEDAW?”) commits State Parties o take appropriate measures
to eliminate discrimination against women in order to ensure tha
they have equal rights with men in the field of education, and in
particular, to ensure, on the basis of equality of men and women, the
same conditions for access to studies which equality shall be ensured
in all schooling and voeational training and higher technical

education.’” CEDAW demands ]

=t

o

he elimination of any sterectyped
concept of the roles of men and women at all levels in all forms of
education.’® The reduction of female drop-out rates and the
organization of programmes for girls and women who have lef school
prematurely,'” must be pursued.®

Article 24 of the Convention on the Rights o of Persons with Disabilities
(“CRPD”} protects the right to education of persons with disabilities. It

15. These are: (i) CARED, 1960, (i) the Recommendation Concerning the Status of Teachers

1966, (iii} the Recommendation Concerning Education for International Understanding,
Cooperation, Peace and Education Relating to Human Rights and Fundamental Freedoms,
1974, (iv) the Recommendation on the Development of Adult Educarion, 1976, (v) the
Recommendation on the Recognition of Studies and Qualifications in Higher Education,
1993, (vi) the Recommendation Concerning the Status of Higher-Education Teaching
Personnel, 1997, and (vii) the Revised Recommendation Concerning Technical and
Vocational Education and Training, 2001.

16, Articles 28 to 30, CRC.

17. Article 10 (a), CEDAW.

18. Ibid, Aricle 10(c).

19. Ibid, Article 1006 :

20. Other protectons can be found in Articles 12, 30 and 45 of the Internarional Convention
on the Protection of the Rights of all Migrant Workers and Members of their Families,

1990.




Appraisal of Access to University Education in Nigeria il

states that with a view to realizing this right without discrimination
and on the basis of equal Opportunity, State Parties shall ensure an
inclusive education system at all levels and lifelong learning. In Article
24(2), the Convention provides that “in realizing this right, State Parties
shall ensure that: (a) Persons with disabilities are not excluded from
the general education System on the basis of disability, and that children
with disabilities are not excluded from free and compulsory primary
education, or from secondary education, on the basis of their disability;
(b) Persons with disabilities can access an inclusive, quality and free
primary and secondary education 6n an equal basis with others in the
communities in which they live.”? In explicitly referring to inclusive
education, CRPD requires States to go beyond simply mixing students
from different backgrounds within general education. CRPD seeks ro
incorporate difference into the education system so that persons with
disabilities learn the skills to participate effectively in a free society
while enabling learners without disabilities to benefit from the
experiences of students from diverse backgrounds. In order to achieve
this, it requires States to employ teachers with the required skilld to
- provide inclusive education.

CRPD also requires “reasonable accommodation” of the individual
learners’ needs, which means, among other things, that the school
environment must be accessible - for example, through constructing
famnp access rather than stairs, providing educational material in
accessible formats, facilitating the learning of braille and sign
language, and so on.

Nigeria has attempted to meet its obligations with respect to
education by an array of policies, legislation and programmes as well
as plans of action.® Section 18 {1), Constitution of the Federal Republic
of Nigeric, 1999 states that the government shail direct its policy
towards ensuring that there are equal and adequate ediicational
Opportunities at all levels. Section 18 (3) states thus:

“The government shall strive to eradicate illiteracy; and
te this end Government shall as and when practicable

S R
s

L. Article 24 £2), ibid. |
2. Nigeria published s First National Policy on Educazion in 1977 and revised the Policy in
1981 and 1990, The current Pelicy was publisked in 2004,
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5.0 Significance and Purpose of University Education
Access to University education 1 13 a critical vehicle to bring about a

modernized Africa and Nigeria. The content of education, pa:tf’e‘iaﬂv

University education, continues to evolve to meet technological
advancements. tha has brought equity and access, which is now
defined on the basis of the mdmdu&ﬂ s access to technologically driven
skills, at the fmm—bumer of development goals.

Education is a c’ieveiopm nt initiative, recognized globally and
domestically as the right of everyone.®

Education develops the human person; it enlarges an nd optimize
life choices and opportunities and illuminates social values.

According to Africa Higher Education Collaborative ("AHEC”),
iz: reased access to quality higher education increases the capacity of
the African continent to create future prosperity, improve p'ub_m: health,
vamnce s istainability and much more. AHEC presents the focus of

CidzeS" ng equity and access in tertiary education in Africa in the
following words:

.'1
i

1 m

1=y

23. Emphasis added.

24, For example, section 15 of the Child mgfv.f:: Act, 2003, which states that every child has the
right to free, compulsory and universal basic educarion and it shall be the duty of the
government in Nigeria to provide such education. Also, section 2{1) Universal Basic
Education Act, 2014 states that every government in Nigeria shall provide free, compulsory
and u'uversai hasic education for every child of primary and junior secondary school age.

25, See, Socio-Economic Rights and Accountability Project (SERAP) V. Federal Government of

Nigeria (Unreported Suit No. ECW/ CCJ/: APP/08), Registered Trustees of the Socio-Economic
Rights and Accountability Project and Others v. Attorney-General of the Federation
{Unreported Suit No FHB/ABJ/CS/640,2010); delivered on 29 November, 2012; Attorney-
General, Ondo State v. Attorney-General of the Federation.

36. Rome Declaration on the Right to Development, 1986 of the UN.
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“The result is a pressing need for quality higher education
equity and access on the African continent and bevond;
for identifying viable and practical solutions that addresses
the sources of inequality; for designing financial
mechanisms and funding options te improve access; and
for improving delivery systems of education in an effort
to alleviate the most serious inequities in the quality of
higher education”.

University education is a core aspect of development initiatives as the
products provide the middle and high level manpower of each nation
as well as the status of intellectual repository.?” Furthermore, it is 2
«:rzt:c:i component of human development, globally.

At the domestic level, Nigeria’s National Policy on Educatiorn, 2004
recogn izas education as a tool for the country’s development.

=

Furthermore, the objects of University education can be gleaned from
the Education {National Minimym Standards and Establishment of

Institutions) Act, 2004 (“EMSA”)*8 and some of the establishment Acts
for each public University in Nigeria.* EMSA articulares the purpose
of hzgae*’ education in Nigeria® as follows:

he acquisition, development and inculcation of the | proper value-
Bl
orientation for the surviv ral of individuals and society;

e development of the intellectual capacities of individuals to
understand and appreciate their environment:;
{c) the acquisition of both physical and inteilectual skills to enabie

individuals to develop intc useful members of the community:

Nkt
m\

o
r'

=
tht j

~

’ |:4«) \

{d} i'iz-se acquisition of an {3;}; ctive view of local and external

27, “Rights of versity Btaff and Students”, Olivide, O, and
¥ :."). {eds. _}, :.;gﬂ“ tanonﬁ of Grace L\q Lagos, 20063, 98.

28, , Laws of the Federation of Nigeria, ‘(,J—t

Z9. See, for example, University of Lagos Acz, No. 3, 1967, Cap U9, Laws of the Federation of
Nigeria, 2014 (Appendix § to this bock), University ¢ mdarv Act, 1962, Cap. U§, Laws
of the Federation of Nigeria, 2004 (Appendix 4 to thn: bock) and University of Abuic
Act, 1988, Cap. UZ, Laws of the Federation k.:-"\!i;- fia, 2004

30. “Higher education” is defined in section 25 of the Act.
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v

(&) the making of “*pi‘uu" contributions t0 national developmen:
through the training of higher level mas NpOWer;

(! thepromotion Ca?l:"ia‘”iuf”ﬁi unity by ensuring that admission of studen:s
and recruitment of staff into universities and other ;..“zsizmﬁ: ons of
higher learning shall, as far as possil
basis;* and

() the promotion and encouragement of scholarship and research.

"

le, be on @ broad naticnal

-y

The Universal Basic Education Act {U. J%.) of Nigeriaisin a;;preciatﬁszit:
of education as a vehicle for development and political socialization.
it came about in the light of EFA32

3.0 Inequities in Access to University Education
According to the World Bank, there are both non-monetary and
monetary barriers to entry into tertiary education. Information access,
motivation and inflexibility of University admission processes, family
environment, inadequate number of Universities leading to poor
carrying capacity, gender inequality, disability, poor funding and
corruption, are some of the causes research has shown to be barrier
to access, particularly, in developing countries. These are some
particularly notorious ones in Nigeria,

rl.l

3.1 Inadequate Carrying Capacity or Insufficient Number
3f Universities

Statistics from the National Bureau of Statistics and JAME show tfl::_
between 2010 and 2015, of the 10 million applicants to tertiar:
institutions in Nigeria, only 26% gained admission. JAMB also reports
that, on the average, only 400,000 of the 1.5 million candidates thar
write the UTME every year gain admission to Nigerian Universities.**
Why this is the case is because there are inadequate number of
Universities in the country and the ones available do not have sufficient
carrying capacity. NUC has assigned gquotas to each University,

reflecting the University’s carrying capacity. The carrying capacity of

31. This serves as the basis of quota system in enroliment to Nigerian public Universities: se=
infra.

32. UNESCO, ibid.

33. OAU Doc. CAB/LEG/24.9/49 (1990), entered into force on November 25, 1999,

34. JAME Report 2009, ibid.
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Universities, clearly, shows that they car_:ct meet the University
education needs of Nigerians.*® Unfortunately, ¢
to be doing little to upgrade the ¢
infrastructiral development of old Univers
of new public Universities. Over the years, ? gerla has used different
policies to address the challenge of carryin g capacity. This attempt is,

however, not unique to Nigeria.

Moreover, the massive efforts put in place to attain UBE under
section 18 of the UBE Act has not been met with commensurate efforts
to make available sufficient Universities to assimilate the fruits of UBE

Hvaugh the provision of adequate and quality number of Universites
and other tertiary institutions in Nigeria. Thus, while there is now
over 80% achievement in primary and secondary school enrolment,
there is no ca?*ymg capacity in the University system to assimilate the

fox
o
"apacﬂ:}: through

There is no disaggregated data th t suggests the number of

ties that Nigeria should have, de‘—"imte development plan
ot action. However, this ought to ‘be one an nd must be done in
consonance with the number of prospective University applicants.

> Universities have been forced to admit beyond their

ims 0? any effort to increase access to University
is to reduce inequities in education outcomes
ncome, age, gender and other groups. Such
be ,a@cusad GD enmlmﬂn- Qniy b ut a&a addresq

;..

35, NUg “”13 assigned quotas to Universities refleciing their carrying {:apacnj For EKBWP{P
the gquota for University of Lagos in 2015/16 was: 8,970, with the foliowing as its
breakdown: Arts: 754; Business Administration: 975; Education:1,547; Engineering:
288, Eﬂ\"m’zmenmE Sciences: 671; Law: 4G0; Medicine: 577; Pharmacy: 367; Sciences:
1,799; and Social Sciences: 892

6. As of August, 2017, Reports in the print media show that NUC s currently processing 200
applications for new private Universities.

7. In 2015716, for :Mmpie, University of Lagoes wirh = carvying capacity of
} Q'}“% Lan d‘u\u{

5,974, admirted

Overnment appears

el
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3.1.1 a;i‘@erﬁiﬁzaﬁ@ﬂ &
By con "uﬂan&i a‘*‘rarge

laws on University educ

wrssc‘:‘ ution of the Fed eri
Second S{:he u e, Ssm:z:"*enl. Legaséafwe ist - ‘i:he Federal Government,
through the National Ass n'i"ug, has power to make laws for the
Federation or any part thereof, with respect to Univ versity educ
technological education or such pvcfesyonal education as e

3

time to time, be ﬁesﬁg"za‘ef‘ by the National Assembly.
conferred on the Naticnal Assembiy under Paragraph 2’?’ of
includes power to estabiish an institution for the purposes of U i
post-primary, technological or professional education. By Pa rai_,rapi‘:_
29, subject as therein provided, a House of Assembly has power oo
make laws for the State with respect to the establishment of an
institution for purposes of University, "‘cec}“ nological or nrofessional
education.

By the exercise of these powers, government has made room for
the establishment of private Universities to support pr? ¢ Institutions.®
Liberalization of education in Nigeria also reflects the trend :’m other
countries as seen in the World Bank Report on Education in Sub-
Saharan Africa whereby private enterprise into education has assisted
in meeting the needs of insufficient public Universities. However, the
outcome has been the expansion of equity issues as these Universities
are only options for the very rich due to their exorbitant fees. At present,
Nigeria has about forty (40) Federal Universities, Forty-Five (45) State
Universities and sixty-eight (68) private Universites. It is noteworthy;
however, that licensing private Universities without regulating
tuition and promoting bursary opportunities mas v notvield the ne ed; d
returns on accessing University education.

38. Note, howew:r that noi:hinc: in the foregoing paragraphs of this item shail be construed sc
of Assembly to make laws for the State with respect @
technical, vocanonal post-primary, 'pri; rv or other forms of [ education, including the
such education; Paragraph 30,
39. See, sections 18 and 19, Educaa'sn_.{}\:a:ionzf Minimum Standards and Establishmen: of
Imstitutions) Act, 2064, ibid. -
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3.1.2 Reassignment

One of the recent policy interventions in the case of access to University
education is that of reassignment. In 2015, JAMB, under the leadership
of Professor Ishag Oloyede, reassigned "a’}d dates ﬂ‘om Universities of
choice to “needy Universities” which did not have sufficient number
of candidates. JAMB argued that this was meant to secure admission
for the reassigned candidates and prevent them from wasting a year.
The policy was widely criticized, especially, by parents and candidates,
particularly, because the Universities they were reassigned to were
private Universities with severe cost implications. The attempt calls
into question the policy of restriction of candidates to the choice of
one University in the first place. There may be need to revisit this policy
vis-a-vis the old policy of the choice of three Universities.

The challenge of carrying capacity should be pursued, not only
through liber ahzman of education for private Universities to emerge
but also, n*ough seli-sponsored programmes in public institutions,
diversity of course offerings as well as flexible acheduhnv and
innovative delivery methods, such as the use of ICTs. Expansion of

carrying capacity of emstmg public Universities ‘tm{:}ug commitment
of funds to massive infrastruciure development is, also, most
imperative; so also is the need for more public Universities, in order to

realize the beneuts of education.

3.2 Access and Gender

issues of gender access to University éducation relate to equity of

e:::‘o*mezz‘-;: due to challenges of socio-cultural and other factors;
of girls into certain types of institurions, focusing on certain

ggggggg gir
”‘“_265: of CH Epi nes for girls, incorducive reading environment due to
se:x:isra and other factors, efcetera. Concerning enrolment, gender
stereotypes, social and cultural norms (for example harmful traditional

.

practzc es) affect female enrclment and completion of education at all
levels of schooling. Accordingly; access d c gender issues in admission
relate more to queﬂ}r ing socio-cultural issues that do not give boys
and girls equal opportunities for Lmversm education; these issues
touch on the challenges of the girl child to education from basic
ecucation level. They range from early marriage, pregnancy, viclence
and child labour. Social isolation raused by or resulting from restrictive
freedoms, domestic duties and cultural perception of the status of the




girl chiild in the fu*“an ole
sither consider it unnecess

{31
ig iﬂ?sﬂefﬂafzw @i fé‘SﬁL
G

(

-
+cara 3: rovrm i g1
LWas abCOth Eu i1l

than
‘
e

meant that women are 3 s repres med than men. “ fac*::, fewer
five women to ten men. The Report also states that the few womern
who have access to University education are confined to w hai
traditionaliy called feminine fields, such as social sciences, humanities,
services, heaith related areas of study, and so on.®

Disparities exist, generally, in girl child/boy child education in
Nigeria. As of 2015, female adult literacy rate* for Nigeria was 49.7%
while male was 69.2% with a gender difference of 19.5%. The country
could not attain Goal 2 target of the Millennium Development Goals
{“MDGs").®

Underlying root causes of insufficient access is more crit
gender. Tt relates to underlying socic-economic issues that do not give
boys and girls equal opportunities for University education. T
issues touch on the challenges of the girl-child, to education: (i) early

3

313
Cai if:

Jovh &

40. See further Mukoro, “The Phenonenon of Gender IneaLaﬂty in Access to and Equity in
University Education” Vol, 4, Ne.7 (Al._zust 2013} Mediterranean Journal of Social Sciences.,
4.

41, UNESCO, “Gender Education for All: The Leap o Equa}ity Overview: Sub Saharan Africa”
(Paris: UNESCO). EFA Global Monirering Report 2004,05 Regional (Paris: UNESCO, 2005}

432, GPI is ratio of female to male value of a given indicator.

43. Women are gender streamed into some specific types of non University types of institutions
and or specific disciplines leading to low paying occupations. Females are over-represented
in teaching institutes, nmursing and secretarial schools. They are over-reprasented in the
humanides, and under- represented in courses like Agriculture, medicine, business, science
and Engineering programmes. They also have nummai roles in the leadership of educational
institutions.

44, Ages 15 and above.

45. UNICEFE “Children Education in Nigeria” UNICEF reported thart as of Z015, 40% of
Nigerian children, aged &- 11 do not attend any primary school. The Northern part of the
country recorded the lowest in school attendance for gizls.
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marriage; (ii) pregnancy:; (iii) violence; and (iv) child labour. Gender
discrimination, therefore, inhibits the education of the female-child to
University education.

Responses to gender issues are domestic, regional and giobal, At
the international conference to commemorate the 40th anniversary
of the Economic Commission for Africa,*® with the theme: “African
Women and Economic Development: Investigating our Future”, which
was very relevant to tertiary education, the group meeting with the
sub-theme: “Changing Formal and Informal Education and School
Programmes for the Promotion of Gender Equality”, identified the
following strategic actions and interventions and identified institutions
and bodies that have the capacity to undertake the strategic action
aimed at the education of the girl-child, for the purpose of achieving
gender equality in education. It recognized that political will is needed
to facilitate the creation of policies, such as affirmative action, that
will increase access of girls to tertiary education and also increase the
budget for educartion. '

Itidentified the need for Governments, through the Ministries of
ducation, 16 do curriculum review with a view to incorporaring skills,
sexual and reproductive information, as well as human rights and
peace education. It also emphasized that teacher training should alse
incorporate sensitization on gender issues, that teaching and learning
materials which are gender-sensitive must be developed and that
socialization process for boys and girls must create a sense of equality
and co-operation. The media was also enjoined to sustain the debate

the giri-child education through advocacy; marketing, at national

i

b

the level, for different audiences, including policy makers.
£

wovernments were alse to engure the link between labour saving
activities, such as provision of water points, health centres, grinding
milis and child care centres with education programmes as well as
institute measures that would reduce household burdens and poverty,
such as bursary schemes for girls. The recommendations were
underscored by the premise that socio-cultural factors that affect the
gitl-child’s educational Opportunities are also contributory to the
challenges of access to University education.
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One critical response theme to the issue of gender access to
education is gender mainstreaming. In 2006, *he Association of
African Universities produced a training rool, which contained nine
modules, including the following: (i} student access and retention;
{(ii) gender violence and sexual harassment } ::'
disageregated data and resource mobilization for equity contro
Gender mainstreaming is aI part of the Doiis::y regarding dmmsmm
aimed at 50-50 enrolment ratioc for males and females.¥

Nigeria, like other African courfries, has tried to use affirmative
action policies to address access issues, based on gender. However,
gender consideration plays noe role in the merit-based system of
admission in public Universities.

Within several policies and laws, great initiatives towards the
cancellation of imbalance in girl/boy education, to provide equality
of access, has been put in place.**which projects the value of education
. as a development tool for Nigeria; National Policy on Gender in Basic
Education, 2007, aimed at equal participation in the girl/boy child
school enrolment, attain retention in school and successful
completion; National Framework on Girls and Women in Education,
with the objective of increasing the quality of education that is
accessible to girls through a rights’ based approach, among other

Ls

s

47. For instance, countries like Ghana, Kenya, Uganda, Tanzania, and Zimbabwe had to
lower the cut-off points for admission of femeale candidates. As & result, between 1990
and 1999, female enrolment in Ghana grew by six percernit and at Makerere University, in
Uganda, grew by seven percent; between 1997 and 1999, the University of Dar Es Salaam,
Tanzania, witnessed an increase from 19 percent to 27 percent, in female entolment.
See, for example, the Blueprint on Women’s Education Programme, 1986; Naticnzl
Commission for Women created in 1989 to formulate National Policy for Women and
Development; National Comimission for Mass Literacy, Adult and Non Formal Education,
19%1; Family Support Basic Education Programme, aimed at improving access of girls in
the rural areas to education; the UBEA, 1699, revised to reduce the inequities in education
relating to gender and geography; UBEA, 2004, to ensure free, compulsory and qualitative
education for all children and birthing the UBE Commission; Gender Education Programme
(GEP) started in 2004, to reduce gender disparity, instituting programmes like Students’
Tutoring, Mentoring, and Ceunseling; National Policy on Education, 2004 (STUMEC),
revised 2007, which projects the value of education as a development tool for Nigeria;
National Policy on Gender in Basic Education, 2007, aimed at equal participation in the
girl/boy child school enrolment, attain retention in school and successful completion;
National Framework on Girls and Women in Education, with the objective of increasing
the quality of education that is accessible tc girls through & rights’ based approach,
among other techniques; National Gender Policy, 2006. Some States have aiso passed
equal opportunities laws; see for instance, (i) Imo State Equal Opporturnities Law, No. 7,
2007 (repealed); (ii) Anambra State Gender and Equal Opportunities Law, 2007, {iii)
Kogi State Gender and Equal Opportunities Law, 2013; and (iv) Ekiti State Equal
Opportunities Law, 2013.

o
o
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techniques; National Gender Policy, 2006. Some states have also passed
equal opportunities laws; see for instance,

Nigerian government, in conjunction with development partners
like UNICEE undertook development initiatives like the Girl Education
Programme (“GEP”). GEP was ingpired by the African Girl Education
Initiative ("AGE!") delivered through the Norwegian Government.
:‘whl itself, was an output of the earlier UN Girls Education Initiative

{(“UNGEI") leading to NGEI with the aim of improving the quahty of
ﬁlfe of girls in Nigeria.® The realization of the objectives of these
platforms meant to attain equality while recognizing the differences
in the experiences of men and women, is another issue.

Alter AGEI came the Strategy or the Acceleration of Girls’
faﬂiun in Nigeria (“SAGEN”) which was developed to achiev
er parity in terms of acce s, ve*entiafz completion and
smem in basic education by 2 1\1 igeria.>® This came against

o
I;'Z.

3
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(gr)
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!the b ckdrop of Nigeria's mﬂiqun in the UNICEF supported “25 by
2005” Global Initiative in 2003.
EP arose from this background. Its initiative was a rmart"}:e

1

reiaz? onship by DFID, the Government of Nigeria and UNICEE It i
iargest DFID/UNICEF partnership in the world with the aim of | Doas.. ting
;L:w participation in Northern Nigeria where it is being implemented.
EF is a sectoral approach including intervention in the feld of heal t"p‘
“ater and promoting income generation activities to support girls i

scacel, 1o accelerate progress towards the goal of inclusive edmauc:.a

ortunately, as Adeyemi noted,* despite the great efforts, there

s considerable gap existing between female and male in University
enroiment in all aspects of the Us niversities. Specifically, there was wide

£
gap in the scéences and science-based chsczz lines; and also between
thel fz'@?;merﬁ am tﬁ'ﬂﬁ" ones, W?Eil hgn r female enrolment in

for Acceleration of Girl Chiid
minar np fm AﬂcJe ation

Women Development Network {WODEN) held in




socio- a.%.é.arm Ve . :

education of girls and hig}; ﬂ:a,*zes of employment ¢
graduates are underlying facfors o *nac*emzb_izm of
education.”

2.2 Corruption
The low cartying capacity has resulted in a Iot of corrupt practices in
the process of admission. Many, within and outside the Universic.®
systert have perfected the art of fake results, manipulation o
admission processes of Universities, falsification of credentials and
other vices, which give a distorted view of merit admission.
The desperafien for University admission has also resulted in

rampant fraudulent claims by applicants as to age, results, state of
origin, etcetera. Result verification exercises by Universities often reveai
that students had used fake certificates, sometimes when smd
are ai_ready in t*}e ﬁn ai stages of the U@iversiw educatiov once@ uen

]
FIow

of properly Gualmed Lanaidat._s anc?; may even dzsfert m ﬂ‘“‘::ﬂ:

rate of Universities, as thev may have low completion rate
3.4 Over-subscription to Professional Disciplines

A proper definition of access includes securing enrolment to desired
or choice discipline. A situation where an applicant is forced to chose
an undesirable course purely in order to gain enrolment, raises equity
of access issues.’ Access to University is also constrained by over-
subscription to disciplines of choice. In most Universities, usually, there

53. Bunyi, G., op. cit.

54, While it is not in doubt that in some of such cases, the applicant may discover his mus=
potential and make an eventual successful career out of the choice, this is not necessariy
so in some other cases, as some still have to go through the stress of abraining a szcozs
degree in the preferred field.
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is over-subscription to some courses at the expense of others.
Experience has shown that courses like Medicine, Law, Engineering,
Mass Communication, Architecture, Accounting and other professional
courses are, usually, over-subscribed and this ﬁas deprived otherwise
suitable candidates admission because they do not meet the cut-off
marks for courses of their choice.

For example, at the University of Lagos, in the 2015/16 Session, a
course like Fisheries had only three candidares compared with Law
which, with a quota of 400 students, had 3,861 applicants. In that
same University, for example, the ratio of admission was 53:47 for
Arrs:Science. CVEZ’-S{IbSCﬂpﬁOH to courses could have been addressed
by Government’s 60:40 Science: Arts ratic policy, but this is not reflected
in the applications pattern. A lot must be done at lower education
level to tilt the balance in favour of this Government policy. This will
Improve access, to an extent. Presently, one of the ways of addressing
aver-subscription is through the change of course process in some

3.4 Persons with Disabilities
" According to the World Health Organization®™ and the World Bank, it

is estimated that more than one billion peoai:: around the world have
some for n of disabil m’% with over four out of five persons living in
i ers demonstrate that there

b
is a severe lack of concrete an =d ::aura'te data showing the true scale
of discrimination worldwide and at the national
. g . Sl

in relation to

o 38,
s in this area.

B %'frr;d Health ")igamzdwl and Wi
MY, whmi}cm” who.int/pu 'Biz 3
26, Persons with disabilities are in

mental heaith i Ti“ali'r“ nts 3
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To address this gap,
in the National Policy
ensus of all physica
18 is yet to be done ¥

JNESCOC reports that people with disabilities face 51

e
challenges in the pursuit of their right ro education, resulting in a

5

e
S
s

#

et
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reduced access to mainstream education. Specific efforts must be pur
in place to secure their enrolment and, stay until completion, at ali
levels of education, Nigeria is yet to make its educational system
inclusive in this respect to guarantee the right to education of disabl
people. The United Nations Convention on the Rights of Persons i
Disabilities, 2006 (“UUNCRPD™) is the only United Nations humar =
instrument that comprehensively protects the rights of persons wi-
disabilities, including the right to education.

By virtue of Article 24 of UNCRPD, education must achieve ===
defined goal of full and equal access to education, if State Parries 21
fully committed.® Article 24 states thus:

1. States Parties recognize the right of persons with disabilities tc
education. With'd View to realizing this right withou:
discrimination and on the basis of equal opportunity, State Parties
shall ensure an inclusive education system at all levels and life
long learning directed to:

a.  The full development of human potential and sense of di gnity
and self-worth, and the strengthening of respect for human
rights, fundamenta! freedoms and human diversity:

b. The development by persons with disabilities of their
personality, talents and creativity, as well as their mental and
physical abilities, to their fullest potential; ‘

¢.  Enabling persons with disabilities to participate effectively in

‘a free society.

)

in realizing this right, State Parties shall ensure that-
&. Persons with disabilities are not excluded from the general
education system on the basis of disability; and that children

59. The Report of the 2006 Nigerian census is to the effect that there are 3,253,159 pecple
with disabilites, representing 2.32 % of the toral population of the country,
60. Nigeria is signatory to this Convention.
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with disabilities are not excluded from free and compulsory
primary education, or from secondary education, on the basis
of disability:

b Persons with disabilities can access an inclus sive, quaih V an d
free primary education and secondary education on an equa
basis with others in the communities in which they live;

¢.  Reasonable accommeodation of the individual’s requirements

is provided;

d.  Persons with disabilities receive the support required, within
the general education system, to facilitate their effective
educaticn'

e. Effective individualized support measures are provided in
environments that maximize academic and social
:;eveioﬁ 1ent, consistent with the goal of full inclusion

State Parties shall enable persons with disabilities to leam life
and social development skills to facilitate their full and equal
g_va@icipa:i@n d ication and as mmnbers oi the community. To
this end rties shall take appropriate measures, including:
'ﬁe learmna of aﬂl temaiire script,

.

peer SULPDG’T and mento 11710’

b. Facilitating the ] learning of sign language and ‘s:he promotion
of the Eiagu stic identity of the deaf community

¢, Ensuring that the education of persons, emci in partd Llﬂﬁz

hiidren, who are blind, deaf or deaf-blind, is delivered in th

nost appropriate languages and modes and means @f

communication for the individual, zd;. n environments which

imize academic and social development.

Ip ensure the realization of this right, State Parties
es

priate measure

> &

disabilities, who are gaaﬂ fied in sign language and/
rain professicnals and staff who werk at all

1. Such training shall incorporate disabiliry

the use of appropriate augmentative and
; e ot s Ccommuni

medns and formats of communication,

nniques and materials to support persens with
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The Sustainable Development Goals
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¥
educational rights of the disab T
.5 Is specific in the aim that, by 2030, there must be

of gender disparities in education as well as equal accesst
of education: and vocational training for the vulnerable. including 2!’
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s

persons with disabilities, indigenous people and children i
situations.

From the foregoing, inclusive education, at all levels, i

equity issue for the disabled, in ordr for them to develon
potential. The principle of full and effective learning, e
individual support measures and the idea of full and equal participation
are encouraged under the UNCRPD. Nigerian Universities have policies
in place that should secure enrolment of the disabled but the principle
of effective, full and equal education may be a far cry due to inadequate
infrastructure. Resources that provide the optimal efficiency support
and mentoring are hardly available on University campuses for
students with disability:

Hitches in the admission process also constrain access to education.
For example, late release of results of Ordinary Level Examinations
may deny applicants admission in the year of graduation, as seen in
2016/17 when results of National Examination Council of Nigeria
("NECO”)® were notreleased in time for deadline set by JAMB Policy

=

51. There are five goals thar make explicit reference to the disabled. These are: Goal
Cua ); Goal 8 (on Employment); Goal 10 (on Inequality}, Go
I5E 1 Goal

17 (on Goal Parmerships); see, “United Nations $
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ant stakehoiders

;M..J
;«. 1

Meeting.® There must be synergy between a
in order not to deny access. '

In modern times, CT drives the process of admission and ability
to apply may be determined, to a large extent, by its efficiency of the
ICT platforms the skill of the user and the geographical location.
Nigeria is yet to attain optimal level in the use of ICT and these are
core issues that may delimit access to University education.

;':3 6 Geopolitical Access (Quota, Catchment, ELDS)

Quota system is the minimizing of entry requirements of States as a
result of Federal character, The use of merir and ¢ quota system f’“‘
admission, is a norm in most African Universities. In Ghana, quot
system is used to widen participation to include non-tra ditionai
!‘_:;_:L;, "ﬁatmc students, people in full ‘ﬁme ﬂ*np?()}mem the
disabled, the poor, female students and those om rural and dep'ﬂ*‘f*

schoois. These group of students are those that are the supply-chain
of non-access to Uni versity education.

According to Clangy and Goastellec, the trend, generally, is giving
priority to ° rlhek_wd merit” in the admission process ‘E;uOugi_ a
committal to formal equality, towards the appucam{}n of some modes

of affirmative action for selected unrepresented groups. They arg
i onvergence in African countries is accompanied |
1g appreciation of the ompiemtv' of social iden:ﬁtit}-’
i tional specificity in respect of the social
o define social diversity. They further

ng participaticn and widening access

“m Fma S - e e . e e St
20 higher education to previo usl; underrepresented groups.

=
A
)

.

ration
inciude
into Universities,
Polytechnics and Collezes of Education in Nigeria. The Board is responsible for ie e_rmsmr\
matriculation requirements and conducting examinations leading to undergraduate
admissions and also admissions to National I _nplo*la and Nigerian C evflf;ate in Educaticm
courses. By that section however, JAME shall not be 1espmmsie for examinations or any
cther selective process for postgraduate courses and any other courses offered by tertiary
T'l”l utions. it is noteworthy, aiso, that each Universiry has the power to regulate its own
i requirem mfs; see, for example, section 12 of the Lm*auzs of Lages Act, 1967,
,.f]ncn gives the University of Lagos power to regulate admission of students and discipline.
(_O;ungg}, each University Gow ermng uounczl determines its admission requirﬂ IMENES.
a1, _mr‘im, P and Goashellec, 2., “Exploring Access and Eouity igher Education:
i ance ina Compara ative Perspective” Yol 61 No. 2 (2007) Higher Education

83, _The Join: Admissions and ﬂmv‘zcwauo.i Board Act, 2004, Cap.
of Nigeria, 2004, provides, in section 5 {1), that the ¢ asponsibil

the general control of the conduct of matriculation examinations
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Developed States (“ELDS™) int 3?‘5%5*&::3?. T ?sﬂ i}hOE& 53 ;szem as been

1
aa

merit-based, For UTME
admit based on the
ELDS:‘EG% © rotaling

n policies on catchment and ELDS be justified in view of section 42
{;_ } of the Constitution of Nigeria, 1999, that nio citizen of Nigeria mav:

“(b) be accorded either emrfgss}'v'bv or in the practical
application of, any law in force in Nigeria or any such
executive or ﬂr?fmms‘w* i e action, any w"*qiege or
advantage that is not accorded to citizens of Nigeria of
other communities, ethnic groups, @Iaces of origin, sex

religions or political opinions”,

m, 0

There are justifications for saying that substantial equality is th
of the policy on ELDS, which has been applied to other aspects of lif
This can, therefore, be justified as the dara on ground show_

£5. The ratio is Sciences; 60: Arts; 40; see, ihid.

66. UTME Quota is: UTME; 70: Direct tﬂir}, 30. !

67. Carchment is giving a percentage of admission to those in the gecpolitical zone O:"
: -"-5tutio-1 while ELDS gives percentage admission to those in the states with low educa
engagement.

58. Akpan, C.E and Undie, J. A. Aveni, “Access to University Education in Nigeria: Issues
Probsems » Ayenl, A. G. and Adedeji, 5. O. (eds.) Access, Equity and Quality in Higher

Zducation, Nigerian Assoctation for Educational Administration and Planning, (Lagos,
2007y, 75 - 78.

£9. For example, for University of Lagos, the catchment states are: Ekiti, 1 Lagos, Ogun, Ondo,
Osun and Ovo States; see, Ukiwo, “Education, Horizontal Ipequaufles and Ethnic Relations
i Nigeria” Vol. 27, Nu“ﬂ‘am 3 (2007) International Journal of Educational Developniesns,
266 - 281. ;

70. ELDS States are: Adamawa, Bauchi, Bayelsa, Benue, Borne, Cross-River, Ebonvi, Gombe,
Jigawa, Kaduna, Kano, Katsina, Kebbi, Kogi, Kwara, Nasarawa, Niger, Plateau, Rivers,
Sokoto, Taraba, Yobe and Zamfara States.

71. For example, as regards discrimination of women, CEDAW provides that, in order to
accelerate women's actual equaiity in all spheres of life, States are permitted to use
terpporary special measures, for as long as inequalities continue 1o exist, in order to get
equality of opportunities and equality of outcomes but this should be removed once eqmd
status are attained; see, Article 4 (1).
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naccessibility of some zones that are disproportionately represented
inn access to University education.”? However, it is doubtful if there is
. ‘periodic review of the ELDS status of the states, using empirical
- research thar focuses on the educational situation of such states. This
is necessary in order to prevent another line of inequities.
' The quota system is aimed at achieving substantial equality in
‘_-,'face:ess to education, in fulfillment of the right to education. It is,

therefore, not against the vision of the anti-discrimination laws.

3.7 Curriculum Development

The incongruence of subjects with disciplines may constrain access
in the sense that the nature of subjects offered by a candidate at
Ordinary Level may differ from University departments entry level
subjects. Candidates, sometimes, discover, too late, that their subjects-
combination is at variance with University departments’ curriculum,
making them not registrable, even after being offered admission. Unless
there is a standardization of WAEC and NECO subjects with University
ones, th‘ﬁ may continue to impede enrolment.

Turthermore, there is need to put in context, the World Bank
parameters of access, which includes content o ccaurses offered and
assimilation of graduates into the labour market. As long as
unemplo oyment rate rem ains at its peak, ’*ﬁo’iment at University may
sromising for the lower class to send their children. University
curriculum must, therefore, provide the recipients with the skill for
survivaliince ntemporary times. The recipients must alsc acguire both
,,ﬁ ysical Q_Aa i Aeﬂ tuai sh is Lna: enabie hem dﬂveiop into useful

ywith regard to the capabilities

anes hax are essent E" or humah development. Poverty
the lack of the capability to live beyond a certain

ck of the opportunity to participate in government decisions
i :

b1

o . < o . I = Sy
ocal or national level, ang, of course, the

T3 =

Soe, EMSA, ibid.. which provides thar University admission sheuld be on broad nationat
bas is:
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barrier occurs when an individual
University imdum t:::*‘io §

returns o th ir PdLCaflOu ] 1
inability to gather the necessary resoufces to pursue tertiary .,d 1cation
after having decided that the benefits do cutweigh the cost. The debt
aversion constyaints cecur when a student values t}'e benefits of tertiary
education to its costs and can borrew to access to financial resources,
but despite these, chooses not to méatriculate because he or she thinks
the financial resources available to him or her includes loans.™

Within these barriers, many candidates fail in their dream to gain
admission. Financial stanamg affects access because financial and
sconomic resources provide opportunity to the determinants of
University admission requirements or by providing exposure to the
possibilities and avenues for access including understanding of
scholarship and bursary prospects.

The wealthy are able to send their children to high-quality primary

nd secondary institutions where they obtain greater prospects of
tertiary education. On the cther hand, the low-quality education doled
out in public schools, as a result of poor funding, continues to erode
the prospects of attaining minimum entry level requirements {or their
admission into Universities. Ordinary Level results of public schools
are not in the same class as those of their private counterparts.
While the State policy is that University education should be free.

the modalities for mamfe&afzon are missing. The a*ovws ion of section

shall stmfe fo eradcaae ﬁhteracv and to thisend, g covpm ent s:-e;,. as
and when practicable, prsmae free Universiry education is yer 1o be
given a major policy thrust, as far as public Universities are concerned.

While there are minimal tuitions in these institutions, the cost of staving

74. Worid Bank., World Bank Groug 1 o Owverview, Worid Bani: bmpsc
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within the University system to cbtain a degree, is not within the reach
of those below average

2.7.1 Educational Financing

it is tempting to suggest that giving of scholarship to poor

undergraduates would ensure enrolment compae tion. However, such
would o*ﬂy add marginal improvement to access. Pover*y may aftfect
the quality of enrolment and teaching o.ztfemu In their analysis of
higher education financing in Kenya, Muane and Otieno enthused as
follows:

“the policy of financial aid to’all st ndents may not
necessarily lead to equity if the poo of encoun nter other (¢

+ers to access such as poor examination performance
tie to poor quality schools or lack ff‘ ncial rescurces

o
‘or high school”.7®

I’n
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o
o
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Financial resources, therefore, go beyond bursaries for undergraduates
hut roust address underlying cause of poverty from the grassroots.
3.8 Poor Funding of 1 ”i}ﬁweraﬁgr Education

The failure to properly fund and expand public Universities o g“

quality education to Nigerians is a reflection of the persistent poo

: ‘on to education below the 26% of national budg

~ecommended by UNESCO. NUC is regponsible for advising on t

need for &uﬂ‘"TO‘"iai Universities as well as fundi ing. Under the ’\Faiwna?

‘ f ission ng the functions of the Commission are Lo:
i

H

'“T‘

idem“ and the Governors of the States, through the
of he creation of new Universities and other degree-
istitutions in Nzgena

afrer consultation with ail
szga the Nati ona Manpuw,_
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NUC, therefore, needs to live up to its responsibilities for this purposs
by properly advising government on +he unmet needs in Universit’
education. Despite the national policy on education, which has ensurad
increase in school enrolment at the basic education level, majority
are still unable to achieve their dream of University education.

.:s-aF

4.0 Conclusion and Recommendations

In the light of the conceptualization of access to University
by various international bodies like the World Bank and UNESCQC, in
this chapter, the expanded meaning of access: enrolment, content/

Fad

' curriculum development to meet the recipient’s labour marxet needs,

access to technologically driven skills, inclusiveness of wuilnerable
groups like the girl-child and the persons with disability as well as
those living in poverty; undetlying socio-cultural factors as weli as
gender problems, has been articulated.

The development implications of access to University education
for the individual and the society in which he or she lives has, aiso,

e
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been underscored. Accordingly, through international treaties like
CADE, UNCRPD, CEDAW and SGSs and dcfnestic legislation in Nigeria,
it has been concluded that access to University education ie a right
that must be protected. In the human rights formulation, it means
full and equal access of all persons tc education, wu}* out
discriminaticn.

Available data shows that Nigeria is grossly deficient in providing
access to University education. There are barriers to um'rem:?:
education arising from inadequate number of public Universities, lac
of infrastructure as a result of inadequate funding and corruption,
poverty and gender discrimination a s well as non-inclusiveness,
especially, for the disabled. A_csess__is also constrained by over-

scription to some disciplines at the prmse o others as well as
to standardize curriculum and geopo derati
hese and other factors, all combine to present a aisma‘i picture of
poor access to University education.

Alsc in the chapter, the various measures Lhc_i the *uge*:::";
| to address access, including liberalization o
nsing private Universities, the use of guota system,
Catchmeﬁt reas&g?mevt to Universities not of
her disc 1p11*1w, have been 1&emmed Th efforts
various equal opportunity policies for gender
o been examined.
kﬁr@p of the foregoing, the chapter proposes that
ress the carrying-capacity of Universities through
ure development. More public Universities must
he liberalization of education through licensing of
d d to meet ts;_vm, dsof N geriam The present

nor contribution to the access issu id“ﬁ bﬂ
more, expansion of number and ¢ca
are just one alternative, It is necessary to review the madaﬁues f@z
educa a_::;  delivery and possibly involve the use of e-learning. At the
¢ must be a development plan :@::} ing i
5 the m@hec“wﬂ Carrving- ‘,a aci
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need to be pursued in 'the long run.” |
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separate schooling from e sducation. However, this is not being oblivious
of the underdeveloped nat ilities 1 i
consequently, the likely insufficient infrastructural resources !
learning ane:i}: T a5 o strategy to combat lack of access
In ‘aﬁe f"r\a t, it was found hat Nigeria has; robustly, keyed-into the
kf ccs 10 University education. However, -
"wmiempntmg the ¢ o““er s of the country through an inch usive .
regime is needed 1o cover gender discrimination, disability challenges, ., 5
poverty and other disparities ix access. This requires a sectoral .
appmach in order to impac the socio-economic ané cultural
nhibitors of access G | ducation. Viable and indigenous. - .
] the existing modalities of access, , *
e

so! utions would inclu I
for example includin .,emaies, the poor and the disabled as ELDS

T uall zeserno ‘ﬁﬁner'_
Edt_ fon emj v a1 daCCESS in Nigeria nd bevond; sucl ustidentify:

i ical policy solutions that address fhe sources of g
inequality; design financial mechanisms and funding options ©©
improve access; and for improving delivery systems Of f education in
an effort to alleviate the mOSt serious inequities in the quality of

University education in Nigeria.

78, Mason, S.E. T\/Iasne C. A, and ‘Wirth, M.N,, “Promoting Intergenerational m‘tefact'ou
through Ccii borative Learning” Vol. 11, No. 40, Growing and Aging Comumunity I Reading
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