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Abstract

Recently, SIWES has attracted studies from scholars in higher educational systems in Nigeria due to the
deficiency or lack of proficiency of many graduates, mostly in the natural sciences. This shows that the
scheme has not been effective in ensuring impartation of practical knowledge on students.
Consequently, many employers of labour view this challenge as one of the causes of unemployment, an
obstacle to achieving corporate goals and a serious obstacle to national development. Although SIWES
stakeholders have been primarily indicted for its dysfunction, most especially, the Government, and the
management of tertiary institutions, but none of such studies have compared SIWES in developed
countries with a developing society like Nigeria with the aim of identifying the missing gap that needs to
be filled to ensure students proficiency at work after graduation. Being a descriptive article, the present
study used data from secondary sources to analyze and synthesize SIWES in four purposefully selected
countries. By synthesizing SIWES activities in these countries, the study identifies factors responsible
for the dysfunction of SIWES in Nigeria. These include poor quality of education from the elementary
school to higher educational systems; short duration apportioned to SIWES in the curriculum of tertiary
institutions; insufficient industries and closure of some of the few existing ones due to unfavourable
environmental factors; inadequate equipment / facilities in existing few industries for effective practical
training and poor leadership of SIWES stakeholders. The study concluded that SIWES in Nigeria could
improve if these flaws could be effectively addressed.
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1. Introduction

Studies have shown the importance of quality education in developed and developing countries
(Coleman, 1990; Zamiralova, Molchanov, Karpunina, Kvitkovskaya, Akhtyan & Bereza, 2019; Serpa
& Sa, 2019; Sota, 2019). One of such significances is hinged on students’ proficiency or
competency or employability in work organisations after graduation (Kyunghwa & Heyjin, 2019;
Kim, 2019; Sergeeva, 2019).

Employability or proficiency has to do with students’ subjective assessment of work-related
preparation or self-conception of securing work and its preservation (Cuyper, et al., 2008; Okay-
Somerville and Scholarios, 2017, cited in Kim, 2019). The ability to secure work in societies that lay
much emphasis on merit depends largely on skills and knowledge acquired in the course of
studentship. Skills and knowledge are considered essential by employers of labour because it could
impact positively on production of goods and services, corporate goals, well-being of the populace
and societal development.

The foregoing must have been the main reasons why several rigorous stages of recruitment
are put in place for selecting applicants for employment in many organisations. However, it may not
be ideal to restrict the discussion on this subject to the rigorous stages of workers recruitment,
ensuring impartation of quality education on students™ right from the elementary level to higher
citadels of learning should also be considered imperative. The quality of theoretical knowledge
imparted on students and practical training exposed to them in industries, mostly those in the
natural sciences, could equally determine their employability (Bradley, 2012; Fitzgerald, 1992, cited
in Ming, et al., 2019).

While theoretical knowledge is acquired in academia, practical training is acquired in
industries through partnership between the industry and academia. Knowledge could be regarded
as the awareness of valuable information on a particular subject of interest obtained by subscribing
to teaching, engaging private reading or study, observing how things are been done as a lifestyle. It
could equally be attained by engaging in active practice either by the use of hands or tools, or
observing the routine of work mechanism under experienced tutors. So, in order to achieve
students employability after graduation, the combining theoretical knowledge with practical training
for students becomes essential.

Previous studies have shown that such combination has become the priority of leadership in
many developed nations (Atchoarena, 1995), and it could be responsible for the high proficiency
and employability of their graduates in work organisations. In such countries, imparting knowledge
on students in classroom may not be cumbersome due to the availability of well-paid, competent,
effective and efficient tutors (Sapril, et al.,2018), up-to-date facilities or state-of-the-art-facilities.
While the process of imparting practical training in industries might not be intricate, judging from the
availability of industries, well remunerated manpower, conducive environments, adequate
equipment etc.

In many developing societies, studies have shown the contrary due to several problems in
educational and industrial sectors. In academia, the prevailing poor remuneration and conditions of
service for faculty and staff, poor state-of-the-art facilities, poor funding of education could hinders
quality education (Nwafor, et al., 2008; Adeyemi, 2011; Adewuyi & Okemkinde 2013; Omonijo,
Anyaegbunam, Nnatu, Uche, Adeleke & Okunlola, 2019). While in industries, the poor level of
economic development seemed to have hindered industrial development, which is not only crucial
for students practical training but for employment of a life time (Onuba & Okon, 2016). Besides, the
poor conditions of service in most industries, underemployment, out-sourcing of workers,
underpayment, lack of standard equipment, insufficient industries etc. impartation of practical
knowledge on students has become difficult (Ejiogu-Okereke & Onu, 2007; Rasool, & Botha, 2011;
Omonijo, Oludayo, Eche, Uche & Ohunakin, 2015).

In Nigeria, the situation is not different but the importance of combining theoretical knowledge
with practical training in natural, social and behavioural sciences is emphasized in the nation’s
school curriculum and other educational policies (Uyah, 2004; Ani, et al., 2006; Asikogu & Okopu,
2008). This informed the introduction of the Students Industrial Work Experience Scheme (SIWES)
in tertiary institutions (Uyah, 2004). Nevertheless, the successful implementation of SIWES in

159



E-ISSN 2281-4612 Academic Journal of Vol 8 No 3
ISSN 2281-3993 Interdisciplinary Studies November 2019

producing proficient or employable graduates to bail the nation out of its economic under-
development has been a major challenge (lfejika, et al.,2008; Wodi & Dokubo, 2009; Ukwueze,
2011; Akanmu, 2011; Sodipo, 2014; Adetiba, et al., 2012; Mofesola, 2012; Ukwueze, 2011;
Ojokuku, et al., 2015). The contributions of these authors to the body of knowledge are commended
but it could be observed that none of them endeavoured to compare SIWES in developed societies
with developing societies in order to identify the missing gaps that needs to be filled.

It is on this note that this study was conceived. Its importance at this crucial stage of the
Nigerian economy, where innovative and competent manpower is needed for the attainment of
sustainable development cannot be disaffirmed. The study is divided into three parts which include
introduction; literature review; summary and concluding remarks.

1.1 Student Industrial Work Experience Scheme (SIWES): A Global Overview

The origin of industrial training could be traced to the advent of industrial revolution which ushered
in steam engines, power-driven machines and a new system of production in Europe (Eurich 1985,
cited in Mafe, 2010). To function satisfactorily then, workers needed to depart from their craft
capabilities and embrace knowledge and understanding which the new technologies offered in
work-settings via practical training. Therefore, the need prompted higher citadels of learning to
commence application of practical and technical affairs (Eurich 1985, cited in Mafe, 2010)

The concept thrived between 1824 and 1830 extensively to warrant the creation of technical
and engineering courses. These courses were established first at the Rensselaer Polytechnic
Institute, USA, secondly at Colombia University based on the new scientific curriculum that
necessitated the Greek or Latin, language inclusion (Mafe, 2010). The effect of this concept as
argued by Mafe, (2010) successfully led to the spread or escalation of science, engineering and
technical education in several tertiary institutions in America and Europe, towards the end of 19"
century.

The products of these institutions were trained through systematic instruction with a body of
knowledge in engineering and science which was theoretical and universal. Hence, they had broad
ideas on fundamental knowledge to the workability of various engineering systems but lacked an in-
depth foundation on practical knowledge needed for effective production in certain jobs.

The gap between theoretical knowledge and practical training was therefore noticed for
bridging and it necessitated science and engineering students complementing their theoretical
knowledge with practical training in industries so as to become productive |n their career after
graduation. This prompted the innovation that later took place in the 20" century with the
introduction of cooperative education through Herman Schneider, the Dean, College of
Engineering, University of Cincinnati (Eurich 1985, cited in Mafe 2010). Therefore, engineering
students started attending classes to acquire theoretical knowledge and also engaged in trainings
with the same duration in companies for practical experiences.

Although studies have shown some variations in cooperative education in work-settings
across the globe till date, but it is still a striking fact that Schneider’s innovation of 1906 serves as
the foundation for all training in science, engineering and technology in developed nations such as
North America and Western Europe, with little impact in some developing countries (Mafe, 2010).

1.2 Student Industrial Work Experience Scheme (SIWES): A National Overview

In Nigeria, SIWES was introduced in 1973 to enable undergraduate students in Science and
engineering acquire practical skills needed to function satisfactorily in work-settings. According to
Mafe (2010), industrial training commenced in the country due to the reliance of companies or
industries on technical proficiencies, for production process and preservation of company
resources.

In practice, it originated from the then Yaba Technical Institute, now Yaba College of
Technology. At that point, students were being sponsored by various government owned
institutions and other private firms. The practice permitted students to return to work with their
employers during long vacations. Through this, students were having work-related experience
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which they usually integrated with their learning in classes (Uvah, 2004). The quality of education
and the training available in companies then must have been responsible for the quality of
graduates in organizations in those early days.

However, it could be observed that the quality of the Nigerian graduates began to diminish
afterwards due to the dearth of faculties to impart quality education on students in tertiary
institutions. As military imperialists began to unleash terror on social critics, most of which were
faculty members, they decided to find greener pastures abroad (Mahmood, 2017). To fill the
vacuum, unqualified faculty members’ were recruited into the academics (Ojedokun & Aladejana,
2012). To worsen the situation, most of the expatriates left Nigeria for their countries of origin; the
vacuum created could not be filled satisfactorily with the skills of fresh graduates from the nation’s
educational systems.

Given this, multinational companies in Nigeria such as Flour Mill Nigeria Plc, Bagco Plc,
Nigerite, Nigerian Breweries Plc, Unilever Nigeria Plc, Texaco Overseas (TO), Chevron Nigeria
Limited (CNL) established training schools: Also, Shell Petroleum Intensive Training Programme
was established in 1998 for technical skill acquisition through hands-on experience

2. The Comparative Analysis of SIWES in Four Selected Countries
2.1 United States of America

The United States of America is regarded as the most developed country worldwide, with high level
of industrialization and quality education to warrant the success of SIWES activities. SIWES
emerged from apprenticeships which greatly assisted in building America right from the early
stages of colonialism till contemporary times(American Department of Labour, 2012). Some of the
foremost apprentices were Silversmith - Paul Revere; Surveyor-George Washington; Printer-
Benjamin Franklin (American Department of Labour, 2012). Others who assisted in developing the
American economy to its present state include shipwrights, carpenters, masons and a host of other
renowned Americans who participated actively in the scheme (American Department of Labour,
2012)

Of all tertiary institutions in the US, Wisconsin was the first to establish registered
apprenticeship scheme in 1911. That was when the Congress endorsed the National
Apprenticeship Act which is equally known as Fitzgerald Act, just like the decree of 1973 that
established SIWES in Nigeria. Hence, just like the Industrial Training Fund (ITF) act in Nigeria, the
National apprenticeship Act of the United States was responsible for regulating apprenticeship
programmes.

Dwelling on the work of Muhamamadu, (2017), apprenticeship in the United States involved
job observation, which involves interns observing the real-worker for a short period and spending a
lot of time which ought to have been spent in classes on the job with normal remunerations.
Apprentice electricians engage in work activities 37 to 40 hours per week. They are usually under
the supervision of journeymen electricians, who receive emoluments and benefits regularly. Apart
from this, such apprentices spend additional six hours per week engaging in trainings in their
classrooms. Upon the completion of their training, that is to say 5 years for commercial and
industrial construction and less for residential construction, such apprentices attain the status of
journeymen and women free of charge except the cost of books which must be paid. From this
stage onward, such persons are considered highly skilled remunerated by employers of labour.

2.2 SIWES in Turkey

Turkey is situated in Europe, between Western Asia and Eastern Europe. However, its larger
physical area is within Asia while only the small area is within Europe. Apprenticeship in Turkey
was generally recognized as a part of small scale business culture since the time of Seljuk Turks in
the eleventh century (Muhammadu, 2017). However, Tansel and Ogawa, (2008) contended that
apprenticeship training in Turkey was established in 1977 for the first time with the establishment of
Law number 2089 and captioned it Apprenticeship and Vocational Education Law. Tansel and

161



E-ISSN 2281-4612 Academic Journal of Vol 8 No 3
ISSN 2281-3993 Interdisciplinary Studies November 2019

Ogawa (2008) argued that the law was amended twice. The first amendment took place in 1997,
while the second amendment occurred 2001 to accommodate formal apprenticeship, non-formal
vocational and technical training which was regulated by the Country’s ministry of education.

However, Muhammadu (2017) presented 3 levels of apprenticeship in Turkey which are: (i)
‘Cirak’; (ii) ‘Kalfa’; and (iii) ‘Usta’. Out of these three however, ‘Usta’ was the greatest level of
achievement. Persons in this category operate as masters and they are competent to accept the
junior ones in ‘Cirak’ for training and proper upbringing

The training process commence with small children, mostly boys from the age of ten to
eleven, even before they get admission to study in higher educational systems. Such children will
later become full-grown masters at the age of twenty to twenty five.

Just like America and Germany, Turkey apprenticeship entails many years of hard work and
discipline under the tutelage of Masters. This serves as the key to the young apprentice’s education
and learning process (Muhammadu, 2017). Further to that, there were many vocational schools that
trained young ones to gain skills to learn a new professions.

2.3 SIWES in Germany

Studies have shown that practical training or learning by doing is the cornerstone of the German
educational system (Muhammadu, 2017). Irrespective of career, students it was mandatory for
students to go through the dual education system, which emphasized on the combination of time
spent in classroom with practical training in work organisations. However, it should be noted that it
was not a basic type of vocational training, but a combination of the bureaucratic practice with
market model.

Although, it is evident in literature that many countries operate different models but
Muhammadu, (2017) contended that German educational system operate 3 major models:

a. Regulation by tradition which consists of traditional craft trainings

b. Regulation by the market which connotes vocational training as a private engagement in

firms and other organisations, and

c. Regulation by bureaucracy or government that entails school-based vocational training.

The above stated models integrate two different regulatory controls, which involve the private
sphere of the market and the public laws of the government.

In Germany, the dual system of vocational education pairs practical learning with class room
academic activities to grant young ones a leg-up in work organizations (Muhammadu, 2017). In
most cases, high school students usually complete their degree education between the ages of 15
and 18. However, the completion depends on the type of school attended but students have the
opportunity of specializing in universities while others engage the dual training scheme. Hence,
most students graduate with both degrees, job experience and profound knowledge of their
profession.

Further to the above, students spend 3 to 4 days in a week at work with professionals in
companies. Also, they spend 1 or 2 days of the week engaging in conversation at vocational
schools. However, it is essential to note that trainees must pass 2 major examinations which
involves written or oral elements as well as practical exercises

2.4 SIWES in Nigeria

Nigeria is regarded as the most populous country in Africa. According to the Information and
Guideline for SIWES Folarin (2012), The ITF policy of No. 1, 1973 established SIWES to equip
students with skills necessary for industrial work after graduation and to make provision for higher
education students to procure practical knowledge prior to graduation. The scheme was meant to
familiarize tertiary institutions students in science and technology with the work methods and
techniques. This is necessary to enable them handle new equipment and machinery, which they
are not used to in the course of theoretical studies on campus.

In addition to the above, it ensured easy transition from the educational systems to work
settings and provided available contact for future job placements, granted students ample
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opportunities to apply educational knowledge in practical work settings, so as to be able to bridge
the gap between theory and practice syndrome. Lastly, it was established to ensure that employers
of labour were actively engaged in the country’s entire educational process and to make students fit
for employment in relevant industrial set-ups and commercial centres.

SIWES is an acceptable skills acquisition scheme, generally regarded as a cogent aspect of
ratified least educational criterion in different programmes of study for obtaining degrees in Nigerian
tertiary institutions (Onwuiji, 2004, cited in Nse, 2012). Besides, it is a plausible endeavour from the
Federal Government to bridge the inherent or obvious gap between theory and practice in
programmes of study mentioned above. Among other things, the importance of SIWES as explored
in several studies is hinged on exposing students to equipment, complex machines, professional
work ethics and safety at work as well as workers in industrial settings (Onwuiji , 2004, cited in Nse,
2012)

SIWES is also considered a three-way scheme that involves tertiary institutions/Universities,
Polytechnics and Colleges of Education, and various companies / organisations and students. The
programme is funded by the Nigerian Government under her agencies which include the Industrial
Training Fund (ITF), supervising organizations such as: National Universities Commission (NUC);
National Board of Technical Education (NBTE); and National Council for Colleges of Education
(NCE) Mafe, (2010). The Structure of SIWES in Nigerian Tertiary Institutions is as Follows:

Nigerian Tertiary Institutions

University
Students

Students in the
Polytechnics

Students in the
Colleges of
Education

Fig. i: The Structure of SIWES in Nigerian Tertiary Intuitions
Source: Researchers compilation, 2019)

Table i: Tertiary Institutions, Duration of SIWES and No. of Programmes

SN | Tertiary Institutions Durations Programmes Source
1 | Students in Universities 6 months Sixty and above Mafe, 2010
2 | Students in Polytechnics 1 year Forty and above Mafe, 2010
3 | Students in Colleges of Education | 6 months (teaching practice) | About ten programmes | Mafe, 2010

Sources: Researchers compilation, (2019).

To ensure the success of SIWES, the following bodies were mandated to oversee its activities by
performing specific functions stated under them (Folarin, 2012):
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2.4.1 The Industrial Training Fund (ITF)

Industrial training fund is the agency created by the government to provide logistics and resources
necessary for the success of SIWES, gather the list of companies and identify training available for
industrial attachment and circulate the same to tertiary institutions. The ITF is also saddled with the
responsibility of supervising SIWES students, vetting and processing their log books and the
returned ITF form 8 for prompt payment of the students and staff supervisory allowance. The
agency is also in charge of organizing orientation programmes for prospective I.T students,
seminars and biennial conference for SIWES personnel and the head of tertiary institutions, and
others (Folarin, 2012)

2.4.2 The Supervising Agencies

There are three SIWES supervising agencies in Nigeria, namely: the NUC, NBTE and NCE. The
NUC is in charge of universities while NBTE and NCE are in charge of polytechnics and colleges of
education respectively. They are to ensure the establishment and functioning of SIWES unit in all
tertiary institutions, support the appointment of engineers or scientists as coordinators or directors
of SIWES in tertiary institutions, vet and approve Master and Placement Lists for onward
transmission to the ITF. Moreover, they are expected to monitor and review programmes of study
eligible for SIWES and ensure adequate funding of SIWES unit in each tertiary institution (Folarin,
2012).

2.4.3The Industries

The major function of the industries is to provide students with opportunity to observe their industrial
training and assign them to relevant areas of on-the-job training with competent supervisors. The
Chief Executive Officers of industries are to ensure prompt payment of student allowances, they
also allow supervisors from tertiary institutions and ITF to visit students on regular intervals. In
addition to the above, they are to make medical and transportation facilities available for staff to
students. They are expected to equally ensure grading of students at the end of their industrial
training as indicated in the ITF form 8 and form C and apply the same disciplinary measures
available for staff to students (Folarin, 2012).

2.4.4 The Federal Government

Federal government is to ensure sufficient provision of funds for the ITF to implement SIWES
activities through the Ministry of Commerce and Industry and to mandate government parastatals
and ministries, as well as private companies and commercial ventures to provide placement for
students to carry out their industrial training. Moreover, Nigerian Government is saddled with the
responsibility of providing policies for SIWES activities and to also guide and regulate those policies
within the country (Folarin, 2012).

2.4.5The Tertiary Institutions

Tertiary institutions ensure that a well-designed SIWES unit is available, organization of orientation
programmes for prospective SIWES students through the ITF nearest to the institution, ensuring
that students who participated in SIWES defend their report at the end of the scheme, supervising
students on industrial attachment thrice before the expiring of the six-month duration and signing
their logbooks, engaging a full-time coordinator to oversee SIWES activities (Folarin, 2012).
Assessing the performance of students at the end of IT, ensuring placement of students on
industrial training, ensuring preparation and submission of Master and Placement Lists to the
appropriate supervising agency, allocating credit loads to SIWES as directed by the ITF and
maintaining a separate account for SIWES activities (Folarin, 2012).
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2.4.6 The Students

Compulsory participation in orientation programmes organized by his or her institution in
conjunction with the IT before proceeding on IT, be frequent at work all though the period of IT,
except on permission from the company’s supervisor and the SIWES institution of learning,
protection of employers property throughout the duration, provision of self-accommodation
throughout the IT (Folarin, 2012).

Ensuring proper record of activities via their logbooks during the IT, submission of the ITF
form to the nearest ITF office to the company where the student is observing the IT, ensuring full
compliance with the industries rules and regulations and submission of necessary documents
SIWES office at the end of IT (Folarin, 2012).

3. Synthesis of SIWES

Dwelling on the above analysis of SIWES in four selected countries, it could be reasoned that the
level of development in each country has strongly affected SIWES. Apart from possessing the
status of the most developed nation globally, SIWES had been in existence for a long period in
America before its introduction in tertiary institutions in other countries (American Department of
Labour, 2012). Moreover, SIWES in the U.S places more emphasis on students observing the real
workers for a short time while the normal time that ought to have been spent in classes are spent in
work-settings with normal remunerations, which has never been in existence in Nigeria.
Furthermore, the hour spent on training by the student apprentice is between 37 and 40 hours per
week in addition to six hours training per week in the class room. This as well is not comparable
with other nations, especially Nigeria, and it gives SIWES in America an edge over SIWES in other
countries sampled.

SIWES in Turkey is in three stages: (i) ‘Cirak’; (ii) ‘Kalfa’; and (iii) ‘Usta’, with specific
guidelines for quality training in each of these stages. This gives SIWES in Turkey an edge over
SIWES in other countries in this study, mostly in Nigeria where such stages do not exist, but the
German dual model has an edge over the Turkish model in the following ways:

i. It offers efficient ways of producing graduates of value to be engaged in high technological

professions;

ii. It considers students as employees from the beginning and also grant such students an

opportunity to develop their abilities and be integrated into the work force;

iii. It offers a strong collaboration between companies and institutions of learning. As such

various institutions have access to the requirements of the companies, and

iv. It enables companies to get employees who are skillful not only in the theoretical aspect

but also in practical training.

The practice of pairing practical training with academic activities in class rooms in Germany is
also similar to that of America and it gives youths a leg-up in industrial settings. Moreover, the
engagement of students in 3 to 4 days in a week and 1 or 2 days conversation at vocational
schools in a week is also very similar to the American style, but it seems to be better than that of
America. However, it should be noted that the German system is very distinct in the sense that
students graduate with degrees, job experiences and profound knowledge of their careers.

Although, it could be observed that SIWES has elaborate structures and agencies in Nigeria
but it appears ineffective and inefficient and may not be compared with that of the USA, Turkey and
Germany because developed countries are highly industrilised hence, there are several industries
for students to undertake their industrial training. Also, studies have shown that sophisticated
machines are in existence in these countries to practically train interns by highly competent and
well remunerated workers (Gillaspy, 2018; International Labour Organisation, 2019) but Nigeria is
one of the under-developed nations in the world (Adedeji, 2014) with low level of industrialization.
Besides, studies have shown that some of the nation’s industries, most especially manufacturing
companies have closed down while some other companies have relocated to the neighbouring
countries due to several problems confronting national development (Onuba & Okon, 2016). To
make the situation worse for students seeking places for their industrial training, most of the
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existing companies have downsized (Onuba & Okon, (2016). It therefore becomes difficult for many
students to get placement for industrial training.

The point of difference in SIWES between the above mentioned countries and Nigeria could
further be identified in the leadership. While the leaders in the USA, Turkey and Germany seem to
be committed in empowering their youth for sustainable development, Nigerian leaders are not
innovative in their approach and actions (Curristine, et al., 2007; Gberevbie, et al., 2017 cited in
Omonijo, Anyaegbunam, Nnatu, Uche, Adeleke & Okunlola, 2019; Yu-Hsia, et al., 2019) towards
youth empowerment and sustainable development. Thus, it could be difficult to exonerate the
leadership of SIWES stakeholders from its ineffectiveness in producing competent students for
employment after graduation.

Moreover, the period set apart for industrial training in tertiary institutions in Nigeria is too
short as observed by Olugbenga, (2009). Thus, among the countries sampled, the SIWES duration
in Nigeria is the shortest. Apart from the Covenant University that engages her students in
compulsory industrial training, irrespective of discipline, for a period of two months during summer
holiday, the period attached to industrial training in other tertiary institutions across Nigeria is not
adequate to secure practical training needed to function satisfactorily.

In the case of Covenant University, students on five-year programmes have the opportunity of
embarking on two months training for three years while students in four years programmes have
the opportunity of engaging in industrial training for three years.

However, it should be noted that Covenant University’s Industrial Training Scheme (CUITS) is
quite different from the 6 weeks Students Work Experience Programme (SWEP) and six months
Students Industrial Work Experience Scheme (SIWES) and it does not affect any of them. The time
frame for each of them in the academic calendar of the University has been clearly specified. The
duration, which is clearly different from other institutions might have helped students in acquiring
training before graduation more than students from other institutions. This might have been
responsible for the ranking of Covenant University as the first in her studies on employment in
Nigeria and Nigerian Universities by the Stutern, a Lagos-based startup and an online platform that
connects interns with employers with available internship positions (Jones, 2016). And it may not be
unconnected with the poor raking of other tertiary institutions in the study (Sodipo & Agboola,
2014).

4. Summary and Concluding Remarks

Studies have shown a major concern for poor employability of the Nigerian graduates, mostly in
natural and social sciences. The concern brought about the introduction of SIWES in tertiary
institutions to bridge the gap between theoretical and practical training. In spite of this, the question
of employability of Nigeria graduates has not improved (Hind & Moss, 2011, cited in Asuquo &
Agboola, 2014). Most studies have traced the root of its inability to improve to poor implementation
of SIWES, among other things. Upon this background, the study analyzed SIWES activities in four
selected countries, which include the United States of America, Turkey, Germany and Nigeria, and
also synthesized SIWES activities and concluded that SIWES in Nigeria could improve if the issue
of: (i) poor quality of education; (ii) short duration of industrial training; (iii) insufficient industries
and closure of some of the few existing ones; (iv) poor leadership of SIWES stakeholders could be
properly addressed.
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