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ABSTRACT

The Nigerian parents® -assessment of the effectiveness

of pre-school education centres around 'the speed and the
2t

- extent to Wthh thelr nre-schonl children master the

academic skills. This inapproprlate index of academic
sﬁccess has resulted .in the predominance of drills and
memorisation as the commonest feature of the pre~school
classes. Play, whicﬁfis‘ohé of.the best methocds through
whichithe pre-school age children lcarn, has been relecated

to a state of recess or total abandonment in the nursery

schools.

octcﬂicerian“prc-school teachers are not aware of
the effective ways of.maximising children's learning
through play. They ﬁre not aware that in a child's play
situation, the child abstracts the significanc elements
of his environment and organises them in meaningful order,
that the spontaneocus expression of thought and feeling of

the child in this play situation is an educational activi

This study was therefbre deqlcned to examine whether

the use of soc1o-dramat1c play technlque will improve the

verbal and numer1ca1 problem-solving abxlltles of Nigerian

" nursery school children. Its purpose was to determine

the instructional value of play for children.of varying

background usingAtheir knowledge of situations, people
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and places in solving .problems. It was also aimed at
identifying one of the ways through which nursery school
tezchers can meaningfuliy"utiIiﬁé“pUpils' relavant

experiences in problem-solving.

for the study, 10 pre-primary schools were randomly
selected from Légéé State pre-primary schools list.
From these, a t&talfofJEBOIﬁre;primary schonl children
'and' 20 feachers were selected for the study. Questionnaire,
observation schedule and achievement test were fhe three
tools used to éolléct data. A pre-test-post=test research
design was used in the study. Analysis of eevariance

and t-=test were uscd on the scorces obtainecrd,

" The findings of thé study showed significant difference
in the verbal and numenicglfpfoblemréolying performance
of pupils taught by the technique of socio-dramatic play
andithose taught by the conventional teaching method.
The study made it clear that the very naturé;a?”gbcio—
dramatic play wﬁich';nciﬁdéd fhe ability of the pupils
to immitate roles, persist in role imitation, make belief

in action and situations and alsoc comrunicate with others,
b

is capable of generating pupils® interest-in learning.

The implications of the study in the areas of teacher
education, tfaininq strateqy, curricula tool, early

childhood éurribuluh‘ansthc child's continued learning
W ' . !
are highlighted.

]
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BACKGROUND TO THE STUDY

1.1 Intrcduction

“MNo nation ean Afford o Aot Ythe ~rdueration »if
1

its children beocause the children are the future assets

=y

o) their'var;¢us.soéiéfiéé;"“WHeeler (1957} asserts

that every sodiety'educates‘its own children so as to
make them fit into that gsociety. Stenhouse (1976) also
raffirms.thatmitwiswtheusociety-that dictates the content
and sthe standard of igs education. Such education starts
from thc_eariy,years of life with its underlying goals
derived from the socigtyfs desire to support, stimulate
and guicde the developmental processes of the ﬁhild

in the direction of competences,

The rapid‘égsgfh of instiﬁﬁ£égﬁalised early
childhood édhcétipn in'Nigéfia has constituted a major
issue in recent years. Educators are particularly
worried about their ;pp{iqqimﬁpvclopment in terms_of
quality ahd quangity.r Nigerian educators have realised
that tﬁe future of the Nigerian society depends on
| laying a solund' fo.!;a'h.déftio:n for.tbe children in the early
years of 1ife. It i3 therefore important that approprizte
and meaningful educational experiences are Gffered in
these"institutions: o | |

Essentiaily, the proliferation of these institutlons
in the country'is a féfléEEibn of the socicty's belief

that by stimulating coqgnitive growth in the children
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during the early yeafs; the iife-long intellectual
éeveioﬁngnfmofdgkége-cﬁiidféh will be enhanced. Thus,
pre—school cduratlon has become desirable in aiding
‘the Nigeriam gOCchy to achicve itz goals of brinning
up its young oncs. PiTd (1972) pointed out that lack
of good pre-school ‘mducation could among other things,
impair children's —development.;nd such children could
become "crippled adults” who_w0u1q"mgke }1tt1e or
nothing in terms of contrlbutlon to their societye.
"Pifer Was concernﬂd with the rather gloomy social
upheaval and itS'consequent“Effectg on the Amecrican pre-
‘schoolers,”  The sanme cou]d be true of the children of
the dcveioping nntl ns OF the world if the ecarly
cnlldhooo educatlon offercd ‘docs not he]p to lay the
foundablon on which the voung ones could builde A solid
foundation providedpin the ear}y.year will enuble the
chiléren later to play ccnstructive roles in thelr tack

nf nation buitding. .

4.2 Early Childéhcod Education in Nigeria

The traditional African extenced family Jtructu"e
has contribufnggnormously to tre child's early
education. Fafunwav(ﬁ974) assertea.that all the members
of the child's extended family us Lally take part in
ensuring preper bghav1our in such things as eeting,
grectings, dressing, sitting;‘}ﬁhfing, addressing,

language ctce.
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Fadipe (1970) observed'thét“thé

education of the young Yoruba in coce

of manncrs, conventions, customs, morals,
supcrstitions and laws of his socicty is
achicved- through varicus merbers of his_. .
extended family dnd house hold, his
extended family, his kindred and his
neighbourhood. .

Durojaiye (1976) also:enumerated.the traditional
functions of the home in relation to the child's proper
‘upbringing. These include the transmission of behaviour,

fulfilment of thé c¢hild's neéds, social training and

learning. ' ' .
.o

qespitc the fact bhot .the traditionsl African
families contfibute siénificén£1y to the, ecucation of
the child, Fafunwa (1976) regrets that the African child
also'su?fers serious disadvantages. This is because his
‘heme 1acksfthe—5timulaﬁing.qonditiqﬁs that can promote

~learning in a répidly changing society. It is with regard

to this that Macauley:CiBSBJ stressed that since most

parents are poor and cannot therefore previde the

stimulating environment_necessary for promoting the

child's intellectual gpqwthxﬂit becomes the duty of the

nursery schools to provide plenty of play mates, &

wholesome ctmospherc with lots of creative and educational

materials for the child to rnlay with.

1,3 Government Thvolvement in Nursery Education
in Nigeria

The first scrious_govcrnmental attempt at intervening
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in the operation of institutionalised nursery education

in this country seecmed to be that of the VWestern Region

in 1954. The VWestern Region Education Law (1954)

* : :
1imited the participation of the government to giving !

of approval to intercsted proprictors of pre-schools

proviégd they fulfil_the folldwing laid down rules and

requlations.,
i. VIn ever; ﬁrimé}§ séﬁogi,“tﬁérﬂead teacher
shall be a kindergarten teacher.

ii. In every primary -school with nursery class
or classes attached, the nursery staff
shall include ndrsery:teadhers.”

iii. Each cl 55 in”a”ﬁﬁkééfy'school or primary

'schoolg-with-nursery school attached,
shall be under a trained certificated

' '--teaeher~0£-nursery-assistant.

ivy, Each nursery school or primary school with
nursery class or ciasses attached shall have
at lcast one. helper in respect of every 20
pupiis or less in classes for pupils ﬁnder
four years of age &hé such nursery helper
shall be a holder qf at least Secondary
ﬁéééfn SchOOIICErEigitate:-- -

'Currentiy this level of éducation is enjovying a

new prominence;ﬂ'This‘iS"COﬁfirmed by its accorced

%



recognition in the Naticnal Policy on Education
(1977, reviewed in 1981).
It is the realisatiqﬁ of tﬁe significant role of
nurscry education in the_devc]opmcpt of Nigeriats over
8 million childgén botween.the ages of three and six
that led ;hc Federal Government of Nigeria to exprassely
state the purposc of‘nursory education in the Nhtional
Policy. Broadly, the Natlonal Pollcy states that nursery
, .- e e -
cduéationrshould ]dy Lhc founnatnon for succassful
pursuit of general interest and attitudes so that each
child might develop to his full stature as a responsible
citizen. To achjcvo.ﬁﬁig, thé Federal aevernment
through the Nigerian Educational Rcsearch Council (NERC),
has taken an initiai-stép in translating the policy
statements into a workable_programﬁq_ﬁf_implementation.
The NERC inaugurated.a Curriculum Development Committee
in 1983. The Committee was charged to:
i. définé'thé’sbééifiE“@bals for nursery B
‘éducaticn in Nigeria within the context
-of social, qultural, - linguistic,
wol:tlra] ‘and reElgiéa;-realntlos.
. ii. “define and work out relevant and :

appropriate curriculum content suitable

‘for the ages 3%, 4+, 5+ ycars.
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The three-year (1983 -86) efforts of the committee
have produced quide to teaching and learning in the

following:

1. Physical Necds:

The-Child will be helped to qrow normally

and be able to use his sensory-motor skills

in providing him with fresh air, adequate
" ‘space, play materials, gopd nutritional
foods, training in perscnal hycgiene and

reqular mcdical carc. lie should be

encouraged to sleep and rest.

e
[
L ]

Sccio—-enational Needs:

The child will be helned to form and maintain -

stable relatiodships, grow in love-and self-
confihené;; ae§eldp'self;control, lock aftér
himsélf, perform- appropriate tasks, have a
sense éf right'éﬁd wronc znd generally

develop a stable personality, capable of

taking his rightful place in the socictv.

[N
e .
[y
L

Tntellectual Meods:

Reasonable and stimulating environment will

be provided through which the child learns

: e i e . b :
how to lecarn and to develop baszic conceptual
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skills necessary-fp?_iife;-ﬂe should develpp
a reasonable linguisfic repertoir for meaningful
communication. The child will also be helped
to‘pfepgge:fornprimary schooling. Through toys,
games, drama, musie and art, the childls
creativity will be fostered. It ié.also hoped
that there 'will bée an elimination of learning
difficulty arising fromrfural/urban di;:hotomyt

in respect of home environment and cultural

background,- -

Aéséhétic'Needs;,

By expefimentingjwithla variety of local
materials, the'child ﬁill develop appreciatioﬁ
for works of art, musiec and so on thereby
g{owing in awareness and appreciation of
beauty. He will learn to care for his
environment and take part in making it

beautiful.

It was thefefore the recommendation of the

committee that , : .

(a) experts be sponsored to prepare and
produce a comprehensive handbook on
- ~pedagogy in line with the curriculum

guidelingS”prpguced.
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ﬂﬁhexggftg'be commissioned to produce relevant

and approriate wofkbooﬁs and primers for use

by the children in line with the curriculum

'guidelines prbdutgd.
Inspite of the efforts of the ﬁERC on Nursery education
in Nigeriq; there is the need for it to continue to
intenSify efforts in promoting basic research 1n nursery
education in Nigerla, “?@e_ppqgrammg developers
emphasised that since tﬁe child spends the greater paft
> . of his waking hours in his cultufal environment, it 1is
necessary that the schooi'build on the knowledge, skills
and experiences whiCh'thé‘éhilanﬂrings {:om home.‘ The
schools are therefore‘;mpyqtgq not-to ram in all that .
is academically required, mechanically.

Section two qf Ehe‘National Policy assigned specific
responsibilities to-tthStaEe vaernments in the
implementation of the Policy statements. Each State is
required'to: |

4. encourage private efforts in the provision

of p;e-schodl'education;

;i; regulate and coht;q}ughe operation of pree
school "education;

{111, ensure that the staff'of pre-school education
are.adeqﬁately trained;’

iv. ensure that essential and appropriate

equipment is provided.
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.In*compiiance with this, some States of the
Federation are how stipuiégihg conditions necessary fof
estéblishing and running ngqsery_g;hools. For instance,
the Imo State Government stipulated conditions for
seeking approval, opening,.refocatiﬁn of approval,

offences, sites for nursery school, building, furniture,

equipment and staff of nursery schools in the state,

1.4 Covernment Policy on Nursery Education in Nigeria
The National Policy and the Blue print on its

implementation state categorically that it is the full
responsibillty pf the.Nigerian parents to bring up their
children to the age of maturity. However, the Nigerian
go#ernment has expressed the desire to help mothers
who are obliged to work away from home. This gave
recognition to nursery schooi‘e&ucation and to its
educational value. It thereforé'encourages private and
voluntary efforts in the provision of nursery scheels.

In the"effort~to-decéntralise the educational
;ystemg‘the govgrnment:placéd the ﬁanagement and
' administration of n'.u‘r'ser‘{(; brimaﬁ-'-and adult education
under the Local Government Council. while gfforts are ™~
being concentratéd.qp p;;hary_and adult education, nursery

school education is being conspickeusly neglected.
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Government's activity at this Jevel is limited to the
granting of permission to private individuals and

~ voluntary organis;tions to open schools.

1.5 Nursegx School Educatlon in Lagos State of Nigeria

The urban city-of Lagos has, in recent times witnessed

an upsurge in the number”of,nursery_schools. This has
beenlaggravated in consequence of the large pobulation
bf working mothers, the scarcity of domestic helps and
the dwindling nuhbef"of*wiIIIﬁg'grandmothers.'—TEE“
planned éafiy childhéo@ edu¢atibna1 institutions tnhat
are'springing up in every cbrner'pf the state are belng
patronised by anxiéug b;;;Afé..muw-' _ '

Statistics received'from the S5tate Ministry of
Education revealed -that in 1572, there were ;é schools,
in 1977, the number was 76. In 1979, it was 106 while
in 1980 it was 165 and in 1985 it was 172.

The lack of central supervision in nursery school
education for these approved and registered schools in
the State has resulted in the diversities found in the
fees, quality.of the teachers, buildings, social and
medical facllities, and ‘the curricula which are as
varied as the number of schools there are.

Abiodun (1986} aptly described moat of the Nursery

schools in the State as:
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"mere exploitative mills where children were
- gradually led to their intellectual deaths at

such an early age... The fees charged were high

while the .quality of. service given in return-was

nothing to write home about, Some of them

admitted over 60 children in substandard

classrooms under. teachers who have poor

‘educational qualifications. These were

usually drop~outs from Secondary Schools with

smattering knowledge of the subject they teach.

Except in very few cases, specialist teachers

were rare species?.
This gloomy picture painted'by an official of the State
Ministry of Education, has challenged the State Government
to action in 1n§isting'6n the provision of educaticnal
facilities for this age level. One therefore recognises
the recent efforts of the government at improving the
situation. As a first step in this direction, she
embarked upon the development of a curriculum for
nursery schools'bécausé"théfé'has not been any uniform
curriculum for this level of education. The curriculum
has recently been completed. It is comprehensive in
nature, Unlike the NERC curriculum guide line with its
four broad areas, the Lagos State curriculum programme
has the fol1oy5n§ areés-gi:ﬁuétated objectives,
Materials,-éctivities and assessment,

1. Creative '~ Activities.

. 2+ Communication Skills,., -
3, Physical/Out door Activities.
4, Muslic.

S Drama.
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6o Health an&“safeéy edﬁcation.
7e Numbef Readines;..
8. Science; |
9. Moral instruction
10, Social sfudies.
S5till determined to improfe nursery education in the
State, the Ministry of Education in 1986 set up an
Advisory Board on Nursery‘Educétion and Private Schools
in the State. The Boafd‘wﬁs to assist in formulating
policies for nursery schools and. ensure the maintenance
of acceptable standards in the schools. ~The fellowing
guidelines on the establiShﬁéﬁt”df’nursery education in
Lagos State_aré.provided by‘the State Ministry of

Educaéion.
a. Permission to gstablish_a‘pre-primary school
must be obtained in writing from the Miﬁistry
of Education.

be Admission of chlldren into such schools
should only be undertaken by the Proprietor
after a_formal approval has beein sought and
obtained from the Commissioner for Education
to opén and operate thé instltution.

Ce vIt is 1illegal to open/opérate an educational

institution in Lagos State without approval

of the Comnissioner of Educatlon. Any such

school will be closed down and the defaulters

will be prosecutgd.
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ds The Proprietor/sporsor of .a pre-primary
school in Lagos'Stété should be a person of
proven integqrity with evidence of formal
education. B

e. A pre-primary school may not cater for childr?n'

whose ages are above six years,

1.5.1 Premises(?acilltieé.f‘

ﬁse of residential buildings to house a school will
not be allowed. Prospective proprietors are therefore
to use buildings designed solely for a school. Each
cléssroom should not be less than Sm by 6m in dimension.

Educational and recreétlgngl facilities available
in a pre-primary School must be found to be suitable
for the ages of children for which they are designed.
The location and installation of such facilities should
take éognisance of the safety of the children.
Suitability-ﬁise: suéh'fééillzléé should alway;mg;miept
in good condition so i:hat the children will at all
times derive maximum bbnefits from their use.

The building and all the Q;;;ty gadgeus installed
must be certified suitable for use by the appropriate

statutory bodies prior to the {ssuance of a formal

approval to establish the school.
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,oﬁen’sﬁéé;m;QZiiabié_far £hé children's outdoor
activitiea around the proposed school's premises must

be adjudged adequate by Inspectors from the Ministry of
Education. The premiees'io be approved for a pre-
primary school shall be provided with fire control
equipment such as - fire e#tingﬁlshers, buckets etce.

which shall be 1nspected by a buil&iné {(Structural)
Engineer wholwill Cerfify that-theQ are of the stipulated

standard.

1.5.2 Teaching Staff

Adequate and qualified teaching staff should be
employed at all times. Owing to the close attention
required by children at such a tender age,.the ratio of "
teachers to children shall be 1 to 25 at the maximum,

For every-teacher,and a class there shall be complement
of a nursery assistaqg eﬁaee qualification should not

be less than the First School Leaving Certificate. A

member of the staff shall have knowledge of first-aild

treatment or have nursing education and experience to

take care of minor ailments that may arise, There should
be a separate room to serve as sick bay where children
can rest before parenta;arrive,to.callect them. All the

staff including cleaners shall be certified medically fit.
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:These and other things have been stipulated by the
Lagos State Governmgn#_ggg_Ebg;establishment_gg_g_
nursery_s;pool in the State. The newly inaugurated
Board of Nursery Education in the State is currently
working out fhé specific requirements of each of the
areas such as building specification, quayifications of -

the teaching staff and the auxilliary, in and out door

facilities, etc.

1.6 Pioneers of Early Childhood Education'Methods

Planned institutiénal early childhood education
aims not only at providing an atmosphere of affection
and security but also at laying the foundation for the
successful prusuit of the child's interests and
étéitudes. This has béen the overriding concern of the
-pioneers'of eﬁrly childhood education or pre-school
~education. They recogni;éd the importance of creating
“for the child such edhcaéisnaljéév;ronmgnt as would
satisfy.these aims for”;heﬁb;géschool child,

To this end, Froebel €1902) was able o fdentify
play as the réai worf of childhood and the best method
tﬁrough which they learn. Montessori (1952) also
Eecbénised éﬁééméhildréﬁ.léérn.tgfough their interaction
with play materia1$ in tﬁeir environment, However, the
difference between Froebel and Mcntessori on the use
‘of play lies in their objectives. Froebel wanted

children to gain the spiritual meaning symbolised by
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the materials and their piey_activities. While
Montessorl wanted them to gain a greater understanding
of the properties of the objects themselves as well as
the achievement ¢f specific skills gained through
manipulating them. Perstalozzi (1898) affirmed that,
for learning to be effective at the pre-school stage,
education shquld be based bn concrete experiences and
seesory impressions. fhus, theee pioneers supported
and nurtured the natural play activities in the classroom
as being educationally significant. Fr;m the conception
of these ploneers, learning at the pre—school stage is
undifferentiated because child:en learn essentially
through playe.

' Consequently,” the majority of the pre-~school
programmes which have evolved in countries where there

! is genuine concern and commitment to the well-being of

their pre-schoolers, have been influenced to a great

extent by these nioneers. For instance, the Game
Oriented Activity for Learning (COAL), the Developmental
Intervention Activity and the Cognitively Oriented
Curriculum of Weikart eil.ta;e p1a§-overtones'in them.
Though there are variations in the degree of.emphasis
on the areas ofﬂdevelopmentr_the broad aim is—te—-

provide for. the all-round development of the child and

P U S
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to help him take his fir;t.sfeps'through his school life
with pleasure., This therefore is our premise.for.
reCOMmeﬁding a good and solid foundation on which we
can build the future adults who can play constructive
roles in the society and who can be reqgarded as assets
fo_the nation, |

,There 1s. the need for .a drastic shift of emphasls
in the teaching methods'of the very young ones in
Nigerian nursery schools. The need for the schools to
justify parents! éxpend;gqre on the institutionalised
aarly childﬁsed ecucation of their children has led
to a high concentration onrthewcognitive area of
development. This Gadue emphasis_énAand concern for
academic achievement has caused the children to become
mere ;ecipients of facts, |

The Nigerian parents' judgement or assessment of

the affectiveness of pre-primary school education
centres érouﬁd the speed and the extent to which their
children master the academic skills, rather than the
extént to which their iﬁstitutional expériences have
enabled tﬁem to become enqu;:efs, learners ;nd investi-
gators. This inappropriate index of academic success
has resultéd'ih the predominance of drills and

memorisations as the commonest feature Iin a pre-school
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ciaseroom.' Play, one of the best methods through which
this age level learns, has been relegated to a state
of recess or total abandonment in the pre-school time-
‘table. In our-effort to develop the teachable activities,
even the spontaneity and delight of'teacher/child,
child(child play pehavtoﬁfe“eee-ﬁtilized for structured
lessons. _

The Nigerian society se~ms to place greater value
on the intellectual--advancement of- their pre-schoolers
(Durojaiye 1974), Osanyin (1980). It is the desire of

el tors that 1earn5ng at this level should not be

!Il

characterised by mental drills but rather, by the play=-
way method. This play-way method ensures pleasorable
learning for the pre-schoolers, thlS research therefore
sets out to examine tne effects of using a type of play,
the soclo~-dramatic play on tne"numefieai and verbal

problem-solving ability of Nigerian pre-school children,

1.7 The Statement of the Problem

MNursery “Cbool is an edULatlonql inztitution whi=h
caters for the all-round development of the child. Y
is thus concerned with the physical, intellectual, ~
social and emotional aspects of the child. -
Psychological research studies, by Piaget (1969),
. Sanford (19675,'Bloom (1964) have shown that these

LR
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components of de.velbpni_ent are inextricabl&\ bound
togéther. Conséquently,.Moréan 11974) warned educators
o? the danger of not providing adequate opportunities
for these'aspects.of'development in the pre-school
programmes. He maintained that any educational

' programme thatbpurporté'to'develop a narrow aspecf of
the child is destructive.

However, inspite of £h1;w§5rning, Nigerian nursery
schools seem to focus largely on onix an aspect of
these components, ‘This is Séc$use fhe Nigerian teachers
and parents of nursery sehonl éhildren exrect tha schools
to concern themselves mainly with early disciplime-in
formal school subjects so as to promote their children's
fntellectual develqpmeﬁt. Consequently, teachers in
the nursery schools fesd}f'Eo:iﬁféﬁSivelmental drills
which do not promote verbal interactions among pupils
nor meaningful associétions”in respect of obgecté,
people, situations and general communications.

It would seem thaﬁ-épg'ggnerality of Nigerian
nurse}y school teachers are not completely aware of the
effective way of ma#imisihg learning through play
activities, that play is a powerful inner force
through which the child interacts with his environment
using different sensqrfumodes. They are not aware

either that learning through play activities, especially
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socio«dramatic élay,_demands.from the child the use of
his knowledge of égabie and situation; that it promotes
verbai interacticons and meaningful ‘associations between
the‘pupils and the teachers and amongst the learners.

The extent to which children manifest curiousity,

show interest 1n 1nvestigating, in problem-solving
and in coping with anxlety, and the rate at which they
develop concepts and mastery, reflect the type of
exposure and support of the learning théy encounter in .
their pia?ful situations at the critical périod of
their 1ife. Failure to usé play activities in the early
years especially in the nursery scheols could result
in, for example, |
| 1. Lack of the desire to investigate and be
curious.’
ii. Inablility to organise and categorise information.
iil. Inability to act.upon the stimuli received
in observing, describing, comparing, classifying,
ordering, intefﬁrgting and imagining.
tu ?ailure tc utilise his_experiences
meaniﬁgfully énd tra's iimiting fils understanding
of the world around him,
It is.the'bpinioq of this researcher that zarly
childhood educators in Nigeria should concentrate on

finding ways of helping the Nigerian pre-school age
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children to acquire educatlve-and meanignful experiences.
Children reveal‘éﬁ;ﬁselves and their understanding of

the world around them most- transparently in their play.

It is therefore desirable to use play activities to

it

enhance thelr learn;ng,-_Thiglyesearch therefor
attemptslgHCOmpa;isqn of the soclo-dramatic play
teéhnique and a conventional agproach to teaching
verbal and numerucal , problem=solving tasks to Nigerian

nursery school children. b

1.8 Statement of Purpose

Notable educators such as Day (1978}, Lillie (1975),
Hymes {1974) have been cdncernéd with how the pre-
school child can best be taught.

Smilansky (1968), Rosen (1974), Saltz and Johnson
(1974) have concluded that the usé of socio-dramatic
play facilitates  effectiveness .in problem-solving,
leads tb more accurate'perceptual‘role taking and

finally enhances significant increase in intelligent

test mrrfarmance, These conclusiong were zerr sut of

thelr research studies conducted on different categories
of pre-schoolichildren.,_However, are these conclusions

applicable to children of differeﬁt culturers? Can

‘socio-dramatic play be harnessed to further the overall

development of Nigerian children taking into consideration
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the peculiar nature and practlce of nursery education

in terms of the currlculum content of the schools, class

size, SpaCE,'facillties and teacher quallty?

Socio=-dramatic play technlque appears as an
appropriate method which helps the child to go beyond
the information given.' Slhce'preéschool children in a
learning situation are seen as learners who must do,
tesh explore,land seek the purpose of this_study
therefore is te examlne through the use of socio~dramatic
play technique whether the problem solving ability of
Nigeri,an pre-schocl children will be facilitated.
- Specifically, therefore, this research aims at:
‘1; Eetermining the’ instuctional value of
= the use of play in'eolving problems
‘li;'_identifying one- of the ways nursery
. QZhool feachers’ééﬁ'meaningfully utilize :
puihls'ﬂrelevant'experiences,:
iii; enhancihg the use of socio-dramatic play
as an instructional tool,

Three tasks 'in verbal and numerical problem-~solving
abilities will be used 4 test whether or not

the prob].em—so]vi'ng ability of the children will
be facilitated. These tasks are:

i. classifying vafious objects found in the
home, hospitalland"markets.
ii. counting of these varied objects and
iii. descihing pictures.df activities performed

by the pupils in the process of solving

problems.
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1.9 Conceptual fbahéﬂbfk__”'

This study conceives play'as the child's symbolic
reproduction of his social environment., In such a play
situation, the child attﬁﬁbtémggugbstract the siénificant
elements of his environment and organise them in |
meaningful order.‘~1n-thisn§ponteneous expression of
thought and feeling, the child is engaged in an
acducatl fonal nr!fvlly,;

The child's pfay invoiﬁfs'the expression of some
elementary emotions -as love, and hostility, anxiety and

. aggression, sympathy and jealousy, all of which form
the basis Qf p§xphp—ana1ytiq theory. According to this
theory, play did not 661y involve theSe elefpentary '
'emotions but élso physiélogicai aﬁd intellectual growth.
white (1963) for instance saw in the child's play an
active tendency to influence the environment while Almy
(1967) stresﬁed the intellectual pfogress that acrues

_-to'tﬁe child as he uses toys and equipment in his play
“activitiese.

Piagetian theory berhaps Best analyses cognitive
‘growth resulting from the child's play. Piaget equated
cognitioh with action, believing that through play, a
child becomes aware that objects have properties and
that they can be classified in a variety of ways

" through the child's manipulation of those objects.
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Piagetian théory-thus!coqqegyes the origin of truely
conceptual‘%hinking as in. the éhild's activities of
sorting an array of objects into collections thét have
"one or more similar attibutes such as form, colour and
weight which.qa;ibe ordg;eq from the smallest to the
largest. |

Therefore, play in .this stud§ is a purposeful
interaction of a child with other children and objects.
_growth as well as intellectual'and-cognitive development,
the most of which are the ordering and formation of
‘concepts.

This study examineé-thé impact of one of the several
forms df'plé?;“ﬁamély,jthe"Socio;dramatic play. - This
Vform of play is‘cohceived as the child's reproduétion

and characterisation of adult-activitinhen two or

more children in the cenactment of dramatic sequence, ssuch

as portraying imummy, doctor,trader, their play becomes
socio-dramatic, When sueh iy tis analysed, one finds

that:
' i. the children are using social communication -

ii. the children make;bélieye‘in action énd
situation . |

11i. Social-interactionis-occuring., e

iv. - they make-believe with regard to objects and

V. they persiét in_ahd sustain social activities.
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To perform such hiéh level play, the child is
‘challenged in many growth dimensions that facilitate
his overall deyelopment.pérticularly in the cognitive
areas. |

SocioQAraﬁafic piay is based on the Piagetian
theory that the 1earner is an active participant in his
learning,.th;t i;, the active 1nteract10n of the child
with the physical and social environment 1s seen as the
most important factor in cognitive development.
" This is also based on his recommendation of an active
method-of-education which p}aces stress on the spontaneous
‘aSpect of the child's éctivities; ‘By this the teacher
becomes the facilitator quthe natural development of

the child by providing the materials, resources, problems

and guidance.

1‘10.Defin1tion~of-Terms :

The following terms are defined within the context

of the research?
1. Socio-dramatic play ~- The broad def*nltlon given
by Smilansky (1968) is strictly adhered to, that is,
it is a voluntary play activity with six basic criteria:
(a) imitative role
'(b)'!dake-believe in objects
(c) ﬂfakefbelievg in action and situation

"

- {d) persistence
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(e) interaction
(£) communivation.
2. b?oblem*301v1ng - refers to perplexing situation
or question to which.a.solution must be sought.
:3. Verbal probiém:éblving ability - refers to the
imitation of adult”talkffof substitution for
.actions,'objecté and situation directed to the

co—players.

4. Numerlcal prébleﬁ-solv1ng ability refers to the
ability of the child to count, order, match,
| sort objects as feguired.““ﬁmA
S Conventional method - is the method of teachlng
in the nursery c¢lass whereby the teacher does not
 give opportunity for imitative role play, make-’
beliévé in actions,.situations and objects but
rather gives the child-the required instructions
and merely asséss his pérformance.

*

1.1.Limitation of the Study

It was erivisaged that the study would be conducted
in moré thaﬁ one state of the Federation. However, ~
because of financial céhsgraints and the time limit
at the disbosal of the researcher, this was not
possible. It is this same reason that is responsible

for the number of schools selected for the study.
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However, the randomness - of —the selection of the—schools
will help-to make them representative of pre-primary
sc¢hools in Lagos Stage. Furthermore the large size
of.each class of'nOfSeE? §chodls in Lagos State-as’
feflectgd in the Lagos State Ministry‘of Fducation
‘rebort, makes it imﬁossiblé,for the researc;er to

'increase and expand the scope of the study.

1.12, Hypotheses

It is hypothesised that:
.-}. There will be no significant difference in the
verbal problem-solving abllities of nursery
school puplls taught by the technlque of
soclo-dramatic play and those taught by
the conventional teacﬁihg method.
ii. There wiil be no %lignificant difference in
the numerlcal problem-solv1ng-ébllitles of
nursery school pupils taught by the
techniqueé of soclio=-dramatic play and those
taught by the conventional teaching method.
$1f. - Thé”ﬁﬁé'bf’chio;dfémaEic‘piay will not
'generate'an§ greater interest in learning
among nursery schnol pupils than the use of
the conventional method of teaching.
ive. . The:effect of the use of socio-dramatic play

technique will not be related to the quality

of teachers. .
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CHAPTER TWO

2.0.° REVIEW OF LITERATURE

3 :
The review of literatUre for this research study

will focus on the following:

- (1) theories of Early Childhood Education 3

(1i) review of the Nigerian National Policy on
Education ;;'m

(1ii) r.eview of Prewschool structures in selected

f

countries,

(iv) review of selected studies on Play.

2.1 Theories‘of Early Chiidhood Education

| Early childhood education is currently enjoying a
new, prominence in most countries. There is now great
interest in the educational welfare of children ‘between
three and five years of age. The convincing evidence
of research rgports that the first years of life are of
crucial importance to development have resulted in the
widespread demand for early education. This term is
synonymous with .pre-school, nursery school and kinderw
gartén."H6Wevér; concerntforithe_proper early child-
hood education héd been felt all through the ages.
Froebel (1826) for instance had pointed out that the
education of the child should be conducted by means of

activities, needs, desires and delights which are

common heritage of childhcodes To this end, his methods
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were based on the premise that man is essentially
creative rather than receptive. Thus, self-activities
and play that centre around the envifonment were what
he considered as the best.seeeee'of teaching the young
ones. To Froebel, early chiidhood education is a matter
of making the child to unfold his nature through action
on' thé external world of men and things. His basic
concept is that the young child is not a small adult
and'his suggests that his education should be different
. in form and contentrfromnwhat is offered to the older
child. Specif.ical-].y, he is credited with the |
:'following ideas.r__ ;__ |
(1) Children should be allowed to play in the
school to prov1de them with the “germ1na1
leaves of later life.”
o {is) Children.should“be“provided with natural _
_materials and engage in creative activities.
(1i4) Mothers should be utilized as teachers aides.
(iv) Teachers should ‘pe trained in apprenticeship
programmas. ]
(v) " All children 1neluding the poor should be
included in kindergarten programmes.
Montessori ‘based her theory of early childhoed
education on the premise that a child needs an organised !
environment to which he can attach meaning in his

process of unfolding. She believed that it is the way
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this period of unfolding is handled that will determine
the child's later 1earning.. Thus if this unique period
is roughly handled, a child will 1likely have difficulty
in his in later life. She placed the greatest emphases
on the spontaneity and energy of the child in learning.
Pestalozzi, according to Kessen (1953) constructed
a curriculum for developing the three elementary
divisions of knowledge, for the child so that he can
benefit from hisg sensory impressions. ——

. Examining the historical background for the
.‘influence of early childhood education, Beller (1973)
identified the impact of ‘séme early educators. To him,
-John Locke and Jean Jacques Rousseau in‘the seventeenth
and eighteenth centuries ‘have had greatest ifpact on
the approaches te early childhood education. He
recalled that Locke s scientific views of the foundation
of knowledge and his associational theory of learning
have formed the foundation for the present approaches
in the field of eerly educaiion. Locke had emphasised
that tne child is an immature organism.and must therefore
be taught tne sk{1lls and values of his adult culﬁure.'
Reward, punishment and other contingencies of behaviour
are what he regarded ao chermajor»incentives in the
educational process; As early as the 17th century he-
had advocated for individualising educational programmes.,

Locke's conception of the child's mind as "Tabula Rasa",
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a clean pasSive'teceﬁtSCIE'of"impression, form the’
basis of early preASChqol'educational programmes that
emphasised the direct teaching of skills and values
held by the adult. T ‘ '
Rousseau on the othgr hand did not support a
situation where the.adult ihﬁose its values ;n the child.
Rather he_wanted the child to discover for himself
thfough the exercises”of‘pig_genses and his body. He
strongly objected to direct skills teaching which he
regarded as merely mirroring what the child is taught
in a mechanical fashion. He was rather more conceranad
with nurturing the children s zest for learning by
expanding his opportunities for unaided or autonomous
.exploration of his environment. He indicated that the
child is not just a yobné'adult.but that he is going
through a unique period of his life, a period of growing
and ungolding. Thereforé, the care and ;urture received
at this period of unfolding is of the greatest importance.
| This nurturance is the responsibility of the child's
home which is his first schuol. The home lays the
foundation on which the child is to build later. To
lay this foundation, every identifiable member Qf the
child's family takes part in his education. They
transmit to him the cultural heritage and also teach

him what is acceptable to the community. The socletal
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expectation is that the child's total development and
behaviour eplitomise thé{typé of upbringing he has
received in the early chil&g00d yearse

Wwhite (1963) expresses the view that fhe home
functions are mainly to provide for the child an
emotional haven with socialisation in language and other
cognitive skills while Levenstein (1977) feels that the
parents serve as cultural, linguistic and intellectual
teachers of the pre-school child. Taiwo (1966) says
that it is only when the“home“has performed its educational
functions efficiently that the school can hope to
strenthen the roundatlun.

It thus appears that the pioneers in early childhood
education have identified the childhood years as being
: cruclial tO”the*development of the child and the necessity
of providing educational experiences that will help the
child to develop naturally, unfold and blossom to |
the greatest extent possible. Perhaps more consistent
Qith their idea is the work of notable scholérs among
whom we have Pilaget (1952)"ﬁho has provided us with
information on cogni;i»e development and stimulated
our interest in fac1litat1ng children's early learning
experience. Plaget revealed that the first five
yedars of 1ife_are important to cognitive Aexﬁlnpment
because they lay the foundation for later adult

intellectual life. He regarded the development of human

o —— . s &
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intellect as having twonméjbr processes which he called

-assimilation and accommodation, . In assimilation, an

individual abstracts information from the outside world
and fits it into already existing knowledge by modifying
it., He then accommodates the information to conform

with existing schemata. The two processes are

lrec;procalmthqughﬁat any glven point in development

they may or may not be in equilibrium., However,
balanced equilibrium between assimilation and
accommodation is necessary for cognitive growth and
ﬁevelopment.' A situatiéh_Whereby‘a child tends towards
eithgr extfemg is disastfous.-.It is necessary therefore

to ensure efficient interaction of the child with the

‘environment. Piaget asserts that léarning takes place

from inside the organism by an active process of

construction rather than by passive process of

absorption., To him, there are three sources of

"knowledge for the child. These are:

- (a) feed back from the material objects,
(b) feed back from the people; | .
(c)-_feed‘ back from the structure that the
cﬁild'héé bUilt;"
The'téaeher's duty. therefore is not to transmit
all knowledge but to help-the child construct his own
knowledge so as to build in the child, initiative,

curiousity and confidence.
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Piaget described fhe evolution of the child's
thought as revealed in the child's play from infancy
to childhood. The realisation by the child that objects
have many propérties, that objects can be clagsified
in various ways, is, according to Piaget the result of
the chlld's acti&ié}rwith the ijéc£s. The child's
capacity to move and act bh';ﬁd maﬁipdlate those things
in the environmeng therefore enhances cognitive development,

The more curious the child is the more he wil} explore

and the more knowledge he will gain, Thus, the child's
exploration and manipulative play behaviours are
nothing but a refleéction of his developing intellectual

competence. This means that the materials should be

‘well selected and strategically arranged so-as to

present and confréét Ehé Chiid with challenges.

The major position-cd:cerning early childhood

provide nourishment for the child's development and
that the content.and the form of hls education should
be different-from those of adults. Fiaget affirmed
that,piay is a way the'growing child abstracts from
the outside world and manipulates it to fit into the

existing knowledge.
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2.2 -Review of the Nigerian National Policy on Education

The Nigerian public.is.not totally indifferent to
the care and well-being of their children, For example,

as far back as 1973, the Head of State of Nigeria

expressed the nation's concern asz follows:
"Children constituted the most important
assets of a nation.. A3 future builders_of the
nation, the future of any nation depends on
how well they havée groomed at the childhood
level for adult life, It is here that our
responsibilities to the children either as
parents, guardians, institutions or
governments come .in to.play. Our foremost task
therefore is to provide the child to the
best of our ability with all the essential
needs for his harmonious and healthy
development."

Nigeria is however in the throes of social and economic
changes and thesé have_g:eatiy;hampergd_the quality
and the quantity of education of its children, Three
indicators of these chénges has been noted by Osanyin
(1980) as: | |
| (1) the increasing necessity of mothers to who go
out to work »+ ... ...

(115tfhe ihcreasing tendency towards a nuclear
faﬁilf sfstém_predominating in urban areas
due to the“geogféphic mobility of labour ;

(iii) tﬁ; ;é;;;i£ynof démestie workers as a .
.result of the introduction of the

universal primary education.
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The resultant effect of the above has been the near
total abandonment of the child-rearing functions of the
homes. This is not withstanding the resolution of
1978/79 in the government blue print on'Education whicﬂ
states that it is the fen responsibility of Nigerian
parehts to bring up their children to the age of
maturitye - -

Formal education begins at the age of six andrehe
National Policy on Education (1980) regards education
at the primary school level as a determining factor
in the success or failure of the rest of the N¥gerian
education syscemes IE shoul' not bz assumed that because
of Nigeria 5 stage of development the government
does not sufficiently recognise the importance of early

childhood education as to make adequate provision of it.

' The government on their part propose the following

programme of action:

(a) encoufege-private efforts in the provision
of pre-school education;

(p) make ﬁrovision 1n Teacher Training
Institutions fc* student-teachers who
wish to specialise in pre—school educatiog}

(c) ensure that the medium of 1nstructlon
will be principally the mother tongue

" or the language of the immediate -community.
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(d) ensure that thé-main methods of teaching
in the pre-schoois will bé through play
‘and that the curficulum of Teacher Training
Colleges is appropfi#ﬁely oriented to
achieve this}

(e) régdlate énd qﬁntrol the operation of pre-

school education in the country.

!Buﬁ fﬁé;;mggdgfémmés'éfe fe£-to be implemented
years aftér the policy statements. The seemingly lack
of active gové:nment involvement in early childhood
education of Niqerian'bfé;school children may probably
be due to the fact that the various governments found
it difficult to finance this level -of education. It
could be assumed however, that an awareness of its
importance led the former Head of State General Obasanjo
"in his bl;dget.speech of 1979 to state tl.lius: |

As the formative years of the child are very
crucial, my government sees it as a soclal
responsibility to establish pre-primary or
nursery schools,
It is thus clear from this 'statement that the Military
government was aware of and appreciated the value of
pre-primary education., The National policy ¢&n
education defines pre-primary or pre~school education
as the education given in an educational setting to
children aged three plus to five plus years prior to

their entering into primary school. It fﬁrther states

that education should lay the foundation for the

.‘.
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' successful pursuit of general interest and attitude so
that each child might develop to his full stature as a
‘responsible citizen,
To achieve this, the policy'suggests that efforts
- should be directed towards the social and intellectual
development of”the_child.' The purpose as contained
in the policy states: o
(1) effecting a Smoeth transition from home
to school!
(11) preparing the child for the primary level
---of education,

{1i1) providing adequate supervision for the

children while their parents are at work,

. (1v) . inculcating the social norms ¥ ;

(v) inculcating,the'ebirit of enquiry and
- creativity through the exploration of
nature and leee}“epvironment;
. (vi) teaching co-cperatioh and team spirit,
(v;i) teaching good habits,

Apart from providing adeguate custodial care,
these instltutlons are also expected to perform. the
“functions of developing the child's cognitive and
affecfive potentialities, However, apart from the
policy statements and granting of permission to open

pre-primary schools by indlviduals wishlng to do so,



‘the Nigeriaq.goverhment has not been adequate1§

1hvolved An the early education of the children.' The

open-endedness of carrying. out pre-primary school
education may produce echocls whlch can be detrimental

to the child's.proper .development.

2.3 Structure of Pre=School Education in selected
Countries .

The structure of pre-echool education differy from
country to country, consequently, the programmes and the
outcomes vary considerably from programme and country

o country.

2.3.1 United States of America

For instance, the early childhood education programme
at the Bank street College of Bducation in the United
. States of America operates on the rationale that
children need predictable environment which they can
trust. They need to learn the effects of their own
action because skill learning and emotional development
are intricable bound together'and cannot be separated.
Consequently,‘the Barik Street early childhood education
pursues.the following objectives with regard to pupil
developmeht;“TEECh'pupll‘is expected to develop .a
positive image of himself as a learner, develop an

interest in learning with greater 1ndependence;
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. The cyrricui;m 5nd metﬁods focus on progressién

. from child—otiented c;ntent to soclal content,
Classroom themés areé eiﬁléfed first and later extend to
theﬁcohmunity themes. Academic skills are learned in
the context'of.relévant classroom life. Language, oral
and Qritten, permeates th2 classroom activitles.

The most interesting pre-school programﬁe which
most Nigerian parents would want for their children is
the cognitively orienté¢ curriculum of David Weikart.

‘ This reflects a,ﬁell structured and w®1l graded academic
programme. It derives its rétionale from the Piagetian
theory which focuses on classification, number
-cbncepts, cahsality, '1mé‘and sﬁace awareness. However,
this programme is well guided by the play way method.
Children learn by doing, gxperimenting, exploring and
talking about what they are doing. The teachers are
provided with a theoretical framework of cognitive
goals, materials and strategies. Such materials must
encourage involvement;-self-direction and verbal
interartion among childfen,”_Generally i+ emphasises
active engagement with the materials provided.

Nimnicht's RespcnsiVe'Ehvironmental Approach is
baéed on the faét that children learn in different ways,

at different rates and 1earn best when they are

interested. The programme focuses on problem-solving
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becauee it regards problem-solving as the essence of
learning. The school sees learning as being its own
reward, emphasis on learnlng how to learn and not
merely acguiring specific facts.  The development of
positive self concept is.also.oi_importance to the

programme,

2.3.2 England and Wales
Generally,nall-societieS-have~educationa1‘programmes

for their children. For-instance, though it is

difficult to find a set of specificaliy stated

objectives, Elacketone {1972) writing €nr the Fahian

society seys emdng other things that pre-primarstchools

- are to provide for the chile one- or two years of

regular attendance:ee“an educatieneieinstitution before

he starts cohpuisery‘schdoi;':fn-thie'éetting,‘he will

be encouraged to learn to co-operate with them and to

accept the requirements of bexng one of a large number.

cm— e e s

Specific tralning in tasks ;1ke q:essing himself and

eating in socially accepted ways are also provided for

the childe dis émotibnélTQeyexeggegt_will be encdgraged

by improv1ng his self-confidence, enhancing his -
independence, teaching him to. curb his aggresszve impulses
and so on. His intellectual development will be

stimulated foo by the provision of equipment and

materials designed to promote motor and perceptual
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skills and through music,-poetry,'stories and games
which directly or indirectly are designed to improve
linquistic ability and develop imagination and
creativity.. T

‘The workers Educational Association (1971) offers

the following reasons for pre-school education:

1. - Attendance at a:nprsery_sctool provides
children with a st;mulating environment
where they can mix with other children and
sdults,'énjoy"sriaé'and play equipment

“and haVe‘the professional care and the
educating influence of skilled people.

2e Children need opportunities to get to know
people outsido their own family- circles
and to - -form somé-relationships wokch are
lesséCIQSe and .emotionally charged.

3. There are_tot}gtop with special needs for
wﬁichjnursety_education can compensate,

» for example children 1iving in isolation
“4n tall Biildings and flats, children of
‘WOrking mothers, chlldren from over=crowded
homes, culturally deprived children,
children from poor homes and children
from immigraht famiiiés.
It is thus evident that nursery school education

in England and Wales was started by those who had concern

for the children of the .poor or who are in any way at
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'a-dfsadﬁantagé, whose'famil}'couIdAndt provide
adeguatelg for their all~round development. However,
as yeérs went_Py 1; yagvghg_piddle class families that
realised_ﬁhe qu;a@iona} significance of sending a
child to nursery school. Consequently it was this
class of people thqt'pecamegghg;pétrénage of nursery
 education. |

NufseryAschool education in Bngland,‘according
to Cusden (1976) is first and foremost an educational
institutioﬁ which takes the whole chiLd for its provision.
1t is equally_cbncerned~ﬁith the physical, mental and
" emotional phase of the child's davelopment and is
specifically designed to rrovide conditions which will
contribute to the natural aﬁd progressive growth of the
~child's faculties, the development-of robust physique,
the formation of desirable habits, the stimulation of
healthy mental and spiE;tual reactions to social
environmenﬁ.

This emphasised‘the need for the method used in
nursery schools to be.chila-centred with no formal
lessons needed as in the fegular’elementary schools.
.The childfen are éxéected to occupy themselves in both
indoor and outdoor plays. They draw, paint, model,
| }lis;en to étor;es, tell stﬁrins, Siﬁg dance to music,
play shop and practice domestic duties. The approach
is that the young child should be free to create his
own educational and learnlng environment, while the
teacher's function 1is limited to assisting him in

' performing these tasks.
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Pary and Archer (1972)”idehtified the following : i
shifts in the purpose of nursery school education over
the years——1918 - 1969 in England and Wales. In 1918,
the concern was nurtufe;-ﬂutritieh and care. In 19f9,
it was mainli_?SEWCEEativity and by 1969 the concern was
intellectual development.

The Local Edﬁcation Authorities (LRA) have the
responsibility for educating the children. They consteuct
schools, employ and terminate the employment of
teachers, and supply-all the m;terials and equipment
'needed. A child's attendance at a nursery schoeol may
" be full time or part time depending on the wishes of
the parents. The head of the school declides what and
how to teach'ih the school as—well as how the sthool
should be organised and what ‘books and equipment should ‘ g
be used. These schools are guided by the nationally
prepared guidelines with some ‘measure of freedom
allowed at -the local levels for content selection.

2.2.3 Belglum

In Belgium, preschéei-education is regarded as a
maturation school whose principél role consists of
stimulating the development of the child's personality
by giving him the possibility to explore his needs, to

move and shoy_ag_interest in other individuals and
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things around him, The basic respdnsibility of the
teachers is to animate this environment and help the
child to a bettefrﬁﬁéérstanding ofdﬁhét he discovers

. and favours his Qo;ial adaptation. - The over=-all
purpose of pre=school education is to provide hapiness

and security. It is educative and makes the child

acquire good habits, initiates his ability to co-operate
. and take on responsibility, teaches him language,

develops his attention, memory and skills as well as

his objective thinking. It helps his understanding of

numbers, ﬁlace, time and cause. It also allows small
children to live fully and intensely at the same time
gives them tﬁe‘possibility of reaching the maturity
level of primary school education.

Pre-primary education 1n'Belgium is both State
owned and privately ‘owned. The state subsidizes
schoolé run by both the private individuals and
voluntary agencies. This is;dgnenpnbvided they adopt
the structure and syllabuses enfo;ced in the state
schools or approvad hyfthe Hinistry of education
according to the assertiqﬁ"of Vandergen (1972). This
shows th%t to some extent the gove;nmentﬂis keenly
interested in pre-schoolmedﬁcation of its children and -

thus attembts‘fq organise it on a national basise.

2t
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2.3,4 Italy D
ELe.Mo:gan_11970),stated,that.the,aims of Italy's

educational system arelnot laid down in the constitution.

They are found in the laws, syllabuses and ministerial

circulars relating to the various stages of educatioﬁ

and are therefore reflected in the various types of

school, However, the traditional aims according to the

Reviews of the National Poiicy on Education (1969)
ItalfﬁléwfaupfOQide'thémhaééQS'wiEh'éiéﬂéntary schooling.
Within this geheral policy the sﬁecific aims of

nursery schools as stated in the laws of 1968 are to

orme i A 2

develop Fpg”;hild:s personality, prepare him for
compulsory school attendance and suppk;ment his up=-
bringing in the farily.-.These principles were expanded
in the presidential decree of 1969 in Ehe following -.
respect a%ong other things. .. .

(1) Their basic bufpbsé is not only educative,
-butris concerned.with the entire development
of the'chiid,_hﬁbéfully maximising his real
capacities. ' o

(1%) Particﬁlar.attention is to be given to the

| development of the child's personality.

" A’ situation is to be provided where he can .
develop i this to the maximum of his

potential.
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(111) The basic responsibility of the teacher is
ko foster a positive self-concept on the
part of the child.
The curriculum of the pre-school is to reflect the
development of the individual and the promotion of
group activities more than any desire on the part of
professional edﬁcatorsftoisetﬁa;rigid curriculum,

- The Nétional Didactic Centre for Pre-schools in a
report lists the following areas of educational
activity: religious instruction, affective, emotional,
and cognitive activities,"language education,

graphics and arts, musio, ‘physical and health education.

2.3.5 Nigeria
In Nigeria, private individuals have the control

ahd ﬁanagement~ofrpre-primary;educatiog. In the.
government's efforts to decentralise tﬁe educational
system and bring the gress'roots_ipto its policy making,
the management and control‘of pre-primary education
comes under the local government councils. However,
government activity is limited. to the granting of
permission tomopen schools by individuals and
organisations Qishing to do so. At present, there

is no Pederally approved syllabus or curriculum guide
for this level of education. Consequently, every

proprietor decides on what to teach in his/her school.
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The proprietor hires and, fires his staff both teaching
and non teaching, he constfeets the school syllabus .
and makes provision for the school as required. He
gets the necessary approval to open his school. Once
the permission is obtained, the proprietor proceeds to !
do what he likes with the children in the name of
education. As a result of this, the content of nursery
‘education in Nigeria is as varied as the number of
schools there are. Nevertheless, since both the
parents and the teachers regard these schools as part
of the primary schools which are chiefly concerned with
early discipline and training in formal school subjects,
it is possible to_ideqt@fg_gpe following content
areas in the schools: |

(a) Nﬁﬁbef work

(b) Elementary:ecienee

' (¢) Language .
(d) Writing
(e} Music

(£) Drawing and painting (Osanyin 1980).

These school subjeetsme;e.eonsidered important
because they are réguired at the“priqary level, It is
hdweVer‘questionable_whethez ﬁhese-children should be
provided at this.stage with the academic preparation

for schooling later.
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In nursery school teaching, ‘it is not the amount
of content meted out to the children fﬁat really
matters but the process,bfngeaching the subject matter.
The methods used in Nigerigq.hUQ§g;yrschools are those
used in the primary schools. ©Ozigi and Canham (1978)
identified the following~teacﬁiﬁg methods:

1. Lecture |

2. Discussion

3. Laboratory

i. P;oject

S« Discovery

6. Play-way and

7. Recitation

The kind of teaching method.used depends on the
objectives and tduéegiéQe'a.pértiéﬁiﬁf,objective,

different methods may be useds -

2.4 FReview of Selected Studies on Play

2.4 1 Introduction Eijlay-as*an avenue for lwarming

An  interesting challenge in the field of early
childhood educagion_gs_£he'ﬁeedltq justify the use of
play in the teaching of EEeJSCHSBiEbS. Spolin (1972)
asserts that 1if the envirqnment permits it,-anybody can
learn whatever he.choses to”iéarn, and if the“individual
permits 1it, the:environmeqt wiil teach him everything

it has to teach. The important function of nursery



education then seems to be the creation of conducive
environment where the child can interact with the
:soeial as well as material environment to maximise
his intellectual potentials.

Since a good nursery school education seeks to.
develop basic skills‘end.initia£1Ve to enable the
children to solve problems that confront them and move
forward toward ever improving solgtions, their best
language, play, seems-to,be;the best methed of reaching
them. Play activities provide for information-seeking
behaviour. Moffitt (1972) asserts that play is a
powerful inner force throtgh which a child EEEEFES out
to inter  act with his environment. The child, according
to him';earns,to,mpve when he can move around, handle,
and manipulate oﬁjects.. fﬁreaan“euch'activitieé he
learns much about the properties of matter and finds
ways to adapt to-a‘tomplek.environment through
experiences related to cause and effect. To Piaget
(1952), play permits. the.child to make intellectual
response in fantasy wnen-he'cennct make.one in reality:
It consolidates learnings he acquired elsewhere and
prevénts them from disuse.

Piaget (1962) showed that dramatic play provides
| an impertant entranceAinto the symbolic worlds. 1In -
other symbolic making'éctivitiesllike painting, clay

making and model, the child cannot directly externalise
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his mental images because he has to'exe;ess it
indirectly through paint and;clay. In dramatic play,
he can externalise_ﬁis mental images directly with his
own boey. For instance, Piaget says, a boy who wants

to symbolise the ideal father, it is only in dramatic

play that the boy can use his own body directly to
symbolise the ideas he wantse
Sociomdramatic play theref;;e provides the unique

situation in which the child can be the symbol and the
symboliser. It has'ﬁhe‘addifional advantage of movement,
interaction'ahdlcontinuitx-over time. Millar (1968)
affirmed that the child in.this way may pe exploring
his feelings, lessening his feers, trying to under-
stand'a‘puzziing event or seeking confirmation. Play
is thus seen as the finest form of education because
the whole process of education is fully consumated
in it. | |

The skills that need to be developed as well as
_ the materials which should be-1nc1uded in the
environment have been diseussedij.varioqs educational
researchers. These skills.db“not only involve the
systematic development of the inteliect but also the
shaping of ﬁhelchild's.feelings, attitudes, values and’

self-image.
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| with the provision.of such conducive environment
in the nursery school, a common feature of the classroom
behaviour is the child's spontaneous involvement in
manipulative tasks. ..It.is. through this involvement
that he learns about fhe‘wofld‘and finds outlet for
his complex and often conflicting emotions. The child's

invoivement‘in his play activities is often followed

- by various teacher assistance .to aid his learning in

that play situation. This teacher assistance could

be in the form of questioning, suggesting and verbal
reinforcing. The kiﬁd.bf 1earning that may occur in the
investigatory behaviourvgf.th;‘éhild as he manipulates
his selected materials‘isnépgatly influenced by the

teacher's own behaviour and the assistance offered in

~the play éiﬁﬁatioh..

3.4.2 value of Play

Vafious people including researchers who are
keenly interested in the use of play in the classrogm
situations have.actuéily-fcund it diffienlt to glve a
precise and logical definition. Such definition they
say is fluild and merelyidependent upon the perception
of the definer within his:spe¢ifi; situation. For

instance, a young child will enter a play environment

with certain amount of his own innate personal

e e bt =

knowledge,.skiiis ana.aétitude and perception of the
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other children 'ifi the play situations. It is this that
will determine the kind of interaction that will
exist between the childf@n;

Some of the early educators and parents according
to Frost and Kissinger (1976) saw little value in the
usé of play. To them, its concern is merely with the
release of_ex;éss energye. 'Others.however saw it as
serving more functions. To Frank, (1963) when
;hilgrenplgg{_ghgir;egpiéfation aids the development
of concepts, perception, linguistic and intellectual
skillse It is as a result of the realisation of these
unique values that {nterests have recently been
generated in the afeahéf ﬁlay in the early childhood
education. Such interests have produced several
empirical studiesland review artic;es which examined
play in all its ramifications,' Early childhood education

specialists havejthen discovered. that play is one of

the most effective means of 1ea£ning at the early

— —————

‘period of life when the fouhdations for intelligence

are laid. Goldsworthy (1071) described play as the

greatest psychologi¢a1anegq_qg_ggg_growing child.

His believe 1s that if play 1s providéd under good .

ervironment it is capable of producing mental vigoura
Barbara Day ti980)lhés extensively discussed

the valué of blay. She.broadly <categorised these

values into four baéic_areas - social, physical,




emotional and coqnitive."Socially, she says, it is in
the play environment that a child learns to be one of

a large number and discovers the self then reaches

out. to other co-players, learns to understand them,
their interaction helbé their development of attitudés,
“they learn about their culture, their personalities

and their emotionss- Parficipagion in play helps
children to.learn to follow rules, to‘a11ow the group
to rule, to receive the fulfilment of group identity
and to learn to live with the others. Children's
interests fuse in play, bringing them into new social
contacts and new situations which they learn to handle.
Their imagination and, love for creative dramatics
enable them to assume varlous”roies, fgelings,
attitudes and emotions".

Play is of great‘valué.to the child's ;motional
satisfaction and stability. It is an avenue for the
child to externaliseqfeg;iqgg-through dramatic and
artistic expressioms that are'shared with the others.
Tt also corvas as one of the channels through which
children learn to solve problems. That is, playing
out a problémJenables_tpe children gain mastery with
a sense of assertion. .Through 1magidative and

fantasy"play; children learn about the outer and

inner world of their 1ivés.
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Cass (1971) described ehileren-as enteriné into
thé_imagery play environment with fresh and spontaneous
actions with:unique'eharacteEiStics which are
necessary for success in later life. To'him, imagery
skills developed during the childhood are substructures
- of problem solving, anticipating outcomes, foresight,
and many other cognitive,'affective, physical and
creative tasks encountered at.all ages above.the early
years., l _

Barnett, (1977) v;eﬁeq_yeung children's interaction
with their environment as a way of making possible the
playful pfactice of sub-routines of behaviour that
later come together in useful problem solving. To him,
the ‘abi.lity te _f__a_gtnsisq f'r‘m'-‘_lyl _i s 3 coanitive skill
related to concentrat;oe;“fiueecy,_seohtaneity of
thought as well as to the ability to:organise and
integrate diverse stimuli. The ebility of the child
to concentrate and persevere on tasks, to disciminate
between shapes, to gain the mean;nq‘of words and to

solve problems and make decisions are what he regarded

‘as basic skills for development.
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2.4.3 Play In some existinq pre-school proqrammes

Most early childhood pProgrammes now regard play as
a primary way for young children's learning. They
_therefqre place greaf.emﬁﬁﬁgéS'on it. For example, the :
Bank Street programme ensurés that teachérs use play
in the school activities. Maccéby and Zeiliner (1970)
have shown how play is to be 1mp1emented in the school
programme - 1t must reflect how the ‘child perceives
relationships, reveals_how he orders the world and this
is the way he learns tb-integrate his ideas and
develop them,

An important goal in Bank Street Is supporting the
play mode by‘incofporatidd'ékbériences, by nourishing '
and by setting the. stage for dramatic play activities.
The most elaborate form of $ymbolising experience 1s
seen, in the. self initiated dramatic play through which
children relive the most meaningful aspects of their
1ife experience. 1In the course of the spontaneity
of their actions on thgir_materials and immaterial
world, understanding is extended to various problems
relating to world—meaning; insight and generating

questionse
As a result of the significant role attached to
dramatic play, space, time and materials are alloted

to it daily in the school a;tivities. The materials

R

include blocks, trains, animals and human figures,
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dross;up clothes, house kéeping toys ‘etc. Support
guided play is also another core of the Bank Street
Programme, This is basedwoh fhe‘principle of active
participation in a safe nurturing .varied environment.
It assumes that growth is in stégesvin the direction
of lncreased differentiation and heirarchial 1ntegrat1od.
To the BanE_Stroet designero,'the classroom is the
children's workroom where théy are free to manipulate
OEjecys and e?P}er%ovérioﬁéimediaa

The desire to create an environment that isl
fesponsive to the needs of the children is the guiding
principle of Nimnicht's model. To him, problem-
solving 1s the essence of learning and it is best
learnt in an atmOSphefe which_pgses problems and
challenges and at the same time encourages the
discovery of their solutiond :Tﬁe enﬁironment is
arranged in such a Qay as to enable the children to

make discoveries about the physical and social world.

— [

The children are free to choose from a varlety of
activities Q art work puzzles, looking at books,
listening to recordS‘and playing with majipulative toys.
The teachers play games with the chlldren, read to
‘them and respond to their.spontaneous activities.

Al though the children have free choice of activities
‘within the environment, thé'teacher decides which

activities and materials would be available each day.
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The High Scope édueatiﬁnaliresearch foundation
led by Dévi&_ﬁéikéff hés'intorpofated play in the
various brogramme. For instance, in identifying its
key experiences for intellectual development, he did
this in the play situation and gave action, language;
classification seriation, temporal and spatial
relations as key experieﬁcé;;w'The broad upurpose is
to enable the pupils to think prediqt} use language

meaningfully and so on in order to develop positively.

C2.4.4 Thgégole_of_;maginatixe play in coqg;tiﬁe -
development -

Piagéf-regafds'imaginétivé play as'a phenomenon
that is due to the“disgguilibrium of representational
assimilation and-éééomﬁadétiéa—ig'the pfe;opé}afiohal
stage. gmilansky (1968) Sutton and Smithk (1971) have
'howevér suggested-that spééific cultural co;ditions,
interpersodai'encounters, learning and adult attitudes
are necessary for the growth of imaginative playe. To
Fink (1984) these include the freedom from social
responsibilitieS'which is characteristic of childhoocd,
the adult's encouragement of and involvement in the
-childfs-maké_be;igve activities. The cognitive
character of imaginatife play is found in the conflict

situations that the child encounters. This makes

for the disequilibrium between his structures and

the environmente.



[P -

| . 39

Fink therefore from this confi;cting perspectives,
examined the role of imaginetive nlay in the ettainment
of ébnservation and perspectivism. In his study,
make-believe compels the child to conserve the—identity
of other paople-'objects, eneself and the situation in
terms of a make believe meaning that is incompartible
to their real non-play ‘denotatiois. The child's play
constructions involve a practical encounter with
conservation principles. As the child comes to
frequent use of abstract forms of representation his
experience may increase his awareness of its essential
properties. The conceptual awareness that an object

has more than one important aspects and that they are

.in some'form of relationship,to one another is what he

calls perspectlvism. This means that the child must
differentlate adequately between his ‘own immediate
point'of view and that of others. In socio~ dramatic
play, he must regard his. actions from his role
perspective and from some-:ne"eise's perspective at
the-seme time, | )
Thirty=-six non-ceneetilné children of mean age

5,10 were involved in the study of Fink. They were
assigned to 3 experimental conditions -

U structured.group-training'in imaginative

play processes;

2, extra-free play activity in non-directive

presence of the experimenter and

3. a contol group.



Eight training sessions were carrled our.and each
lasted for 25 minutea; Tnere'ﬁere 4 themes: a huge
fire in a downtown area, running of a restaurant for -
travellers, the establlshlng and running of a zoo and
a magic show. The researcher enumerated the various
roles and assigned'onerto himself while the children
yere encouraged to take others; He further suggested
some props which were necessaryﬂand‘se every one took
part in the construction of the props from materials
like clay, blocks, pipe clearner etc. After making the
prop the investigator began to develop the plot with
"let's pretend" comments that set the initial stage.
| He engaged the children in rples approprlate to the
: conservation and action by 1nteract1ng with them in terms
of their make pelieve identity. Different tones of
volce were used for the characters.

The result shows significant increase for the
trained group in social role conservation, understanding
of kinship relations and level of free-play
imaginativeness. Coarervation of number and continuous
qaantity were however not significant.

These findings show that imaginatlve play can
aid the generation of a new;set'cf cognitive structure

under certain conditions through the use of reflection,

role integration, language, role conflict and

—— . e e Ao s et

representational actlvity.
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The educational.implicafion of this study is that
jts training techniqug_pre;gpfs a basic Strategy for
a}play-oriented.teaching. "It involves the active
intéracticn of the teachér with the imaginative play
situation, The duty of the teacher essentially is to
{nitiate the activity and serve as a model of oriented:

activitye.

2.,4.5 Play and individual differences

The -‘tendency to engage in(pretgnd play’is a
function of the type of child-rearing that a child is
exposéd to and this can be amenable tu modification by
training. According to Singer ‘and Sherrod {19777y~
pretend pié§'ref1eéts'a.geheral'tendency‘to use imaginal
processes 1in coping with real_life events while to

Rubin and Pepler_(i979), the social expression relfects

a social drientatioﬁ accompanied by advanced social
Askills and perceptionss : )

That ‘pretend play’ reflects 3 general imaginative
or fantasy disposiéion‘ha§WQegn examined by Singer
and patner, According to them, individuals differ in
their ability to create.alternative, imagined
environment that serve to cope with cognitive, social

and affective_demands. These iptgrnal environment

according to them, resté on the individual's skills in

forming, storing, accumulating and recombining images
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and skills that are. amenable to adeptive control.

It has been confirmed that_;h;ldrenfg tendency to
engage in pretend play and Eﬁe-abiiity to do 56
1magina£1ve1y.is relat;d to several aspects of social
behaviour and social functioning. Fein (1981)y~—"
reported positive correlation between dramatic play

and perférmance on ro;é taking tasks, measures of
general orientatio'n,j‘colépératiaﬁ‘"’With peers and -adults,
friendliness and popularity with peers, genreral

adjustment and the use of 1anguage during play.

2.46 Social Ciass_effeéts-
It is génerélly assuméd that children from poor

- homes are less likely than éfflnent“chilareﬁ to engage
_in preténd plays. Nevertheless; an empirical study

by Sussman (1977) hés nighlighted that structures and
setting rather than children's abilities have been

found to influence pretend plays, - Usually, in

empirical studies of soc&o;economic-status, social

class ic¢ treated as a blocking variable. Consequently,

1ittlé.iﬂ known apout things like parental stimulation,
attitudes and availability of play materials in the

- home.

2 4. 7 Sex differences N

It has been found that the sex of a chilad

determines to some extent his choice of toys for playe.
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For instance, Cornor and éerblﬁ"11977} and,fﬁgﬁt |
(1978) affirmed that girls prefer dolls and house
toys while boys prefer blocks and transportatlon toyse.
Sex type play is also assoclated with parental
reinforcement, _Fathere“arerreported to disapprove of
their sons' feminine roles and the use of feminine
toys. On the other hand, girls are consistently
assigned and encouraged with-feminine roles and toys.
Fagot reiterate that boys are more likely to adopt
fantastic motoric roles 1ike monsters, spacementor
play fighting than girls. Girls are more likely to
adopt anticipatory roleS'associated with domestic
activities e.ge. marriage;'holidéy etc.
. The roles that children assume are either
anticipatdry,or_fantagti§;.mwﬁnticipatory roles are
those that the child mightprealistically encounter
in real_iater 1ife while fantastic ones are those that
. will seldom if ever encounter. -Stone (1971) has
suggested that fantastic drama serves to retain and
keep viable the past mythe, legends, villains and
heroes of the society. whereas anticipatory ones provide
a context of‘rehearsal of adult roles and coomunication
with those who will be performing these roles. The

need to examine the relatlonship between anticipatory

and fantastic type of pretense and various social,
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cOgnitive'and imagefy makers has made Vonnie McLoyd
and colleaguel _(.19___84.) to examine four types of role
enactment - domestic, étcupational; fantastic and
peripheral and object ideation, séc&a& organisation
and metacommunication. The study invalved 18
children aged 3.5 years and 18 other children of
5 years old. All ;hil@rgq_werg_frém low=income
families and in the same centre. Same sex, same age.
children were randomly grouped to constitute six 3.5
. year old tfiads and six'S-year old triads equally
divided by sex. In one session of pretend play, high
. specificity toys - tea set, stove, tool kit, medical
| kit, dool#,'ironing board, sink, etc. were made
available, 1In another session low gipecifity toys -
boxes, pipe—cieaners, cardboard, cans, bags, paper bags,
etc, were avilable to the children.

From the transcript of the 24 video taped
sessions recorded, they foﬁﬁd thatfﬁider boys were
more-likely than younger boys to engage in fantastic
fole play and that .girls tended to engage in__. .
domestic role pléy than boyss. It was also found that
object ideation was less frequent, while interactive
behaviour and hetaébmﬁﬂﬁicatiohuéere more frequent
. during fantastic role enactment. These fiﬁdings
indicate that chi;d;en';éhea;se certain socfal and
cognitive skills to varying degrees when they enact

different types of roles.
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Jennifer and oolleague_(1984) studied the
relationship between~sooia1 fantasy play and several
indices of social competence in a naturalistic
setting. ‘They took into account the possible effects
of age, 1Q, sex and activity level. As such their
study provides a large-~scale analysis of spontaneous
pretende activities in relation to their social skill
correlates, The sample ooneieted_of 91 pre~-schoolers
aged 35 months to 69 months. Observations‘of the
frequency and complexity of eooial'fantasy play were
collected, Mnltiple regression procedures were used
to analyse the prediction ofﬂsocial competence--from
fantasy measures independent of sex, 1Q and the

frequency of social activity.

The results .'Lndicated that‘ those young children
who frequently engage in social fantasy play were more
socially competent. Thelr teachers rated them as
more socially skilled in their peer activity oriented
classroom behaviours and ranked them>as more popular
playmates with their peers.' High-social-fantasy play
children were generally more socially actlve and this
activity was characterised by snstained reciprocal and
verbal nature. It was also found that those children

whose social fantasy play more often included

multiple and complex fantasy transformations showed

‘greater maturity in their role taking skills.
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This finding_éqgsesfs chat social fantasy play
is most predictive of the skills aﬁd»éompetencies'
apparent in the child's social interaction with the

peers.

-
2.4.8 Task persistence and teacher assistance in
the nursery school

Murrary and Scarth..(1977) investigated task
pe;sistence and teacher asslistance iﬁ Ehe nursery
school. They studied 39 -pupils under conditions of
spontaneous task séiection wi£h the naturalistic content
of the classroom. Their_procedure was to measure
variations in the task peésistence of the children,

The experimental situation fdr the study included where
the experimenter:

(a) joined child in his-play but merely observed;

{b) joined:in the.activity and. verbally

reinforced;

(¢) joined in the éctivity,_asked questions

designed to elaborate the child's persistence;

{d) joined, observed, and timed but did not

participate. -
Pearson product moment correlation was calculated for
the total on fask behaviour. She found that adult's

irrelevant comments led fd'negative effect on play

4
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performance ana adﬁit iﬁgrdsibﬁ*léd to tension.
They also found that the situation where the adult was
highly directive led to iess performance on task.
Generally, they found that the experimental group, a.
situation where the adult joined asked relevant
questions and suggestions performed 51gnificant1y

better than the control group where the adult merely

" observed and timed them.

This result suggests that an adult's effort to
increase the task persistence of pre—school children can
be augmented by the.combined application of proximity,
verbal reinforcement and prompting proceduree. The
study describes the nature of short term impact of
teacher assistance and no information on the cumulative
effect of such aséistaﬁéémggéfﬁalong period of time. |
However, the-implication of.this for pre-school

education is its emphasis on the child!'s spontaneous

.self selected activity and - teacher's iﬁfluence.on the

persistence of children.

2.,4.9 Teacher influence on the child's spontaneous'
play activity in the classroom

Aletha et al (1977) examined the amount of teacher
directed play activities in 13 schools involving 141
pupils. Individuals and grqup observation of the pupils

were carried out for a period of one month. They

ﬂ'|
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fbroadly-identified the teacher function as that of
" arranging the ee;ironment to provide ‘for optimal social
and cognitive development. The extent to which the
teachers directed the children s play activities were
fdentified under three criteria-thus:
(A) Academic criented.
(b) Class_acfivit&-eQEﬁeéere,
(¢) Insistence upon at#ention_to task,
Inter correlation and analysis of variance were
conducted for- the data obtained. --They found that
children in ihe highly etructured classes engaged in less
‘prosocial behaviour to peers; were involved in less
imaginative play and there was a lack of 1ndependent
task persistence. However, the subjects were more
attentive and they conformed to classroom routines
when compared wiéhméee low structﬁ?ed classes. It
‘is evieent ffem fhis stﬁdy-éﬁet'teacher interference
is seen as a hindrance and constraint on pupil's

behavioure.

—— ————— e
—_— .

In a similar study Fagot (1973) observed teachers
and preeschoo1 children in three different situations
and dis°°vefhow diffeneet"types biﬁteacher behaviour
relate to children‘s task behaviour in the nursery -
school. He had Ueed only 18 pre—school children and
was able to identlfy 28 chlldren behaviours and four

categories of teacher behav;our which are:

P,
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(a) teacher initiateé'activities’,

(b) teacher joins in activities’

(c¢) teacher makes fagourab}e COﬁment on the
_child's activity -

(d) teacher criticises activities of pupils.

From this he also foqnd_ghat teacher's irrelevant

domments produce negative effect on play of the child.

These research findingsmimply the need to provide

the child with an environment that reflects a positive

emotional climate as well as a teacher who is ready

to intervene and éapitalise upon a teachable moment for

stressing the devglopment of identified skills.

— e

'2,4.10 Cognitive consequences of the various types
of play in the learning penaviour of pre-—
school children. - '

farly childhood educators have attempted td show .
the variéus cognitive consgquences of the various types
of learnihg behaviéur'ih the young pre-school child.
Smilansky f1968) for instance after observing the
behaviour of bo&h-disadﬁéntaged and advantaged Isreali
pre-school children concludéd that the disadvantaged
children lack the ability to integrate their experience.
This ied her to eamine the free play behaviour of
both types ot ‘isreall childrens -She tound the
disadvantaged children engaged in such less and poorer

quality role play and.socio-dramatic\play. A

siubsequent field stud

y ‘where 2 comparison of the two types
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of children were made on the criteria of direction,
;ole, decor, and appropriateness led her to conclude
that the differences were unrelated to the emotional
atmosphere or the quality of toys within the home but
were attributable instead to a failure of the home to
equip the children with the required verbal, ch;IEive
‘and social skills.

The striking similarities between Smilansky s
children and the Nigeria chlldéed“make the results of
her study highly relevant to the Nigerian situation.
E§en though the‘Nigerian‘pre;school childrenvhave not
been proved to be disadvantaged, the prevailing social
and economic conditione.éyieh_prevent the various homes
from performing their child-reabing duties in respect
| of the child's cognitive development and thought
processes tend to place the children at a disadvantage.
Similarly, Sﬁileqs&y's eh;ld;en_were'drawn from the
‘ imigrant families who Qere thus culturally deprived.
The Nigerian pre¥school.thildren especially in the
urkan ceniras are also from the various parts of the
country. In that regard; it becehes difficult for
the nursery schools to‘pe;petuate ﬁhe cul ture of each
»f the children in their care.

Since it is dlscovered that the important element

of play is lacking in the development of children who

are disadvantaged, such chlldren ‘are described by

~ Smilansky as:
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. 1. OAimless, lethargic and sometimes impulsive,
2. qifficult to aréﬁégméhd give pleasure,
3. MHaving repetitive and stereotyped movement.
4, thréid to tackle new taskst '
.5+ Seelng-the world as lackiné order and clearity.
6. perceiving objécts as lacking names.
7. deifting to small structured materials, etc.
However, there are two questions that one may
want to raise concerning Smilansky's work. Are her
results genéralisable tooéhildren of a different culture?
If so can socio;d;ggétic_play be-hérnessed to further
the 6§eréil-?evélopmen£”0f:éﬁildren?' This study was

replicated by an American researcher in what seems to

be a verification of the conclus;ons of Smilansky that

————an e

" an increase in soglo-dramatic play had effects on the

coénitive.performance'of Israeli disadvantaged children.
The American researcher; Rosen (1974) used 58 children
in four classes. He had the control gfoup which had 1
no play intervention and the experimental group with
the 1ncerventlon and measuled on 4n+lcnsky s play
categories. He introduced Torrance productivity
technique, qroup ef fectiveéness on a task, role taking
and psychological distace. Analysis of variance were
applied to the tést Scores. His reault supported

Smilansky, as her subjects who were taught and who

‘utilised the basic technique of socto-dramatic play
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displayed greater productivity, effectiveness in
problem-solving, and more accurate perceptual role
taking than the control group who had no play
interventién. e e |

. Saltz andJohnson”(1974)'alsp.t?ied to examine
whether training disadvantaged pre-school children in
' thematic fantasy play would facilitate their functioning
on a number of'dodhitiVé'tEgks. In this study, the
researchers trained pre;sdhool children in small groups

.to enact familiar fajiry tales. Measurement was done

on the children's dimension of fantasy-reality, tim
compression and causal relation, play enacE@ent and
' verbal stimulation. -A-foﬁf-factorial analysis of
variance'was-performeq for the data.

It was found that not only did the incidence of
spontaneous play increase but that it showed large
effects on intelligence test, test of story
interpretation, sequential memory and empathy when

scores were compared with the control groups.

2.4.11 Symboiic piay and cogaitive Development

Many educators HaQe.in various ways attempted to
justify the use of the child's.play in the nursery
schocl. For instance, Golomb'and-Cornélius'(1977)
studied the use of s.ymbolic play in fostering
,coqnitive_development. Tﬁé significance of their work

was that symbolic pléy-can-be used to teach specific
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cognifiye skills.l fhey had involved qnlyrupper-
middle class ehilq;eqlin the study. Only one
experimenter used two ggmﬁolié§"51ays-to test the
children's conservation. The experimenter initially
elicited from the children their conservatlon judgement.
He then asked the children to justify their response.
For example, the child-has-asked "how much was there
at first? How much is there now? How do you know
that? How did that happen?
.The result of the study showed that conservation
of mazs and IJqutd can be fostered through symbolic
play. However, Guthrie and Hudson (1979) in a replica
of this study, found that symbolic play had very little
effect on conservation. ' The cehtradictory findings
- may however be due to thé fact that only one experimenter
was involved in Golomb's study while HLdson‘s had
multiple experimentefs;.-Geiemb's study also used the
upper-middle class children whose performance might
have-been accelerated by -their culturally and socially
advantaged environment while Hudson's had a more
representative sample. Nevertheless, the studies have
uncovered a powerful developmentally appropriate

training strategy.
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Wolfgang (1976) had also indicated the learning
possibilities that can be generated from play. The
traditional subjects of science, mathematics,
geography and docial studies are embedded in such plays.
Such cognitive strategies can be classified as in_
measurement, quantity, categorising, classifying,
sequencing, process of change and adaptation in reaction
to problem-solving, experimenting, finding alternative
solutions and flexibility in th;nking and actions.
Thus, the unique function of play in the intellectual
1ife of the child can‘be used to further support the

contention that play has a legitimate place in the pre-~

school curriculum,. -

2.4.12 Plavy and mathematical concept formation

In an earlier study, Zammareli and Bolton (1974)
had exdmined the effect of using play on mathemdtics
- concept formation with 24-children ages 10 - 12 years.
They used four wodded blocks of different colours as
well as téys. .The childfén.géré indiﬁiduélly requested
to take each of the wooden blocks from the centre and
place on fheir own table. Altogether, 16 possible _
cdmbtnationslwere made, After four days, they were

required to recall the the 16 combinations. From the

result of this blay”éituatiOn,-thémreseqrchers
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affirmed that p;ay can lead tg'greater understanding
of the rules embodied in mathematical cBncepts with
a better memory for sﬁcﬁ'fpiéé.than mere observation.
They found that the childreﬁ in play groups used
1nformation_more effectively and therefore programmed
.their activities.  The children were able to change their
hypotheses to a great extent than did the control
group who had no play situétion and were thus mere
passive recipient of information.

The impiication of all these research sﬁudies is
the need to help the child -explore beyond the '
information he is given. Since pre-school children
are regardéd és learnefs they must begin by doing.

To test, explore and see'k"are ééééntial ingr‘edié’nts of

learning:_ It is the children who must seek, explore ani

test if they afq to develqp cqgnitively.

Cognition refers to an awareness, a discovery or
a rediscovery, s Fecognition of information in all
jts various formse. Problem-solving tﬁen is a subset
of cognition. It is a prperplexing situétion or a
question to whlch an answer must be sought. PFPre—
school children need experlenbes in coping with all
types of problems prqudea ‘they can do something about
them and not just hear abdﬁt them or merely observe '

how solutions or how results are reached.
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CHAPTER THREE

3.0. METHODS OF RESEARCH

3.7 Introduction

This study attempts to investigate the effects

of the use of Socio-dramatic play technique on verbal

and numerical problem-solv1ng abllltles of nursery

" school children, This chapter presents the design and’

the procedure for‘the study. The presentation focuses
on the fellowing:! fhe-aims~of the study; the—-
population and sample; design of the study;
instrumentasion; tseinihg session for the teachers;

" teaching procedure; datd s¢oring, coding and analysis.

-,

3.2 The pims of the study

7 The purpose of'ppe'study as stated earlier was to
find out whether the problem-solving ability of pre-
school children will be impfoved by the use of
socio-dramatic play technique. gpecifically, therefore,

the research aims at:

(i) ~Determining the effects of the use
play for children in problem-solving.

(ii) Identifyiﬁg one of the ways nursery school
teachers cen_meapipgfull utilize pupils'

relevant experiences. -
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(111) Enhancing the use of socio-dramatic play as an

instructional tool.

3,3, Fopulation and Sample

This studvy is éa.rried”:'iuf:-' m Lagos State of Nigeria; The reason
for this is that Lagos being the current Fedéral capital, has the "
greatest number of prg—px:im_z‘ary '_s'x;hools in Nigeria, Table 1 shows
the distribution of the schools in some of the states of the

Federation as at 1986,

TABLE1 : THE DISTRIBUTION OF NURSERY SCHOOLS IN NIGERIA

- me
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o fhia

NAME OF STATE NUMBER OF REGIONAL
- ' NURSERY SCHOOLS

anambra = . 38
Bendel : 88
Benue _ . ) B 39
Borno _ s .. 24
Cross Rivers - 29
Kaduna . - a | 53

. Lagos. . . . . . 127
Oqun | 16
oyo 47
Total 526
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From this statistics, it was pointed out that there was 3 _tota].
of 526 pre-primary school§ in Nigeria. Of this, Lagos State has
more than thirty per cent o_f the pre-primary population in the country.
As the Federal Capital, Lagos a;isd attracts people from different

states of the country and so children from other states of the

Federation attend pre-primary schools in Lagos. - This is cenfirmed

by Osanyin (1980) who found that Yoruba children in eighteen schools
in Lagos State accounted . for fiftjr-eight per cent of the population -

of the schools,

'only the sthouls™ which ‘are registered and approved by the
gove:nment of the State were usr=d in the study. This was done so
as to eliminate the inclusion of make-shift, substandard and the
unrecognised pre-primary schools and Day Care Centres that exis;t

in every corner of the State.

Of the total of. 1.217 govérnm;;'xlt‘:‘-a;ppmved schools in Lagos State
as at _the tjme this research comenced, the resem:cher decided to use
only ten of Lhese schools becauss of the li.m..tatim cf time for thc
study and the fmancial resources available to the researcher, The
choice of schools was Euidéd‘by the concentration of the schools as
evident from the stétistics réce'ived' from the State Ministry of Education

in 1984, From the pattem of distr::.but:.on of schools in the State,
the researcher decided to take one school out of every 12 schools in
each locallty. Table 11 shows the distribution of pfe-primary schools

in the State and the nimber of schools selected from each zone for

the study. -
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' L
TASLE 2 : DISTRIBUTION OF PRE-PRIMARY SCHOCLS I:. LAGOS STATE

; ZONE _ " HO. OF SCHdOLS NC. SELECTED
~ Lagos Islard 19 2
Suruiere L 23 2
tushin’ 55 4
Shomolu | -. -4 - 1l
. Ebute-vetta | - 16 1
A o T oo e
Total | 127 10
From Table 'é , it isElearly shown fhat a sanple of ten’
schools was séiecEeq. To ensure that blas or extraneous |
variables were ﬂpt_int#oduqe¢ into the experimental results,
Zive of these ;cﬂédlgtaeQQAQSESSEiy assigned to %the éxperimepﬁal
. srour” while thelfive others were randomly .assigned to the1
) zontrol grou?.- ?he-resaé;cher decided to u;; cnly the Nursery
:lass'tﬁo‘for this study. This was because this group has
-« had at leaét'a yea:}s experience of nursery schbol education.

sorecver, they are bétween'tﬁe ages of ifour and five and ‘a
~alf., It is at these ages that children, according to the
Association of University Women (1970), have lively minds, '
~ask questions for ;qurmgt}qn, Wa@? to know the how and why
of things in thelr ehvironment. Almy (1967) alse shows that

f ‘ it is at these ages'that children show keen interest in home

i 7 chores and have incréase in vocabulary which they are
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ready to use if they are sufficiently encouraged.

3.4, De51gn of the study

The research de51gn 1nvolved a pre -test, treatment and

A pnnt—tnnt. an experimental nroup and a control were

selected for the study. The same pre-test was administered
to both_groups'at‘the commencement of the study.

Different treatments'were applied to the experimental and
control grouﬁs.efLafer; the same post-test was administered
to both groups. The design is represented schematically

in Figure I1: ] B -

EXPERIMENTAL GROUP

pre-Test Ol|__ - X > post-Test 02
CONTROL GROUP
pre~Test 03 | —>5——} . . > Post-Test O4

FIGURE I: DESIGN OF THE STUDY

The mean scores of the exper1menta1 and the control
groups were expected not to be s1gn1flcant1y dlfferent at
the beginning. Therefore, the differences in the post-test
scores could be attrlbutable only to the treatment. This
is in support of Campbell et al (1967) that:

tthe more 51mllar the experlmental and the control
— groups in their recruitment and the more this

similarity is confirmed by the scores on the
pre-test, the more
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effective this control becomes. Assuming that these
desiderata are approximated for the purposes of internal

" validity, we can regard the design as controlling the
main effects of history, maturation, testing and
instrumentations" =

Therefore, in the schools a pre-test was administered to three
classgs of nursery.two class. This gave a total of thirty classes
for the ten schools, However, only twenty of these classes‘Qere
used for the study. The Fesponse of the ‘pupils in the pre-test
enabled the researcher hq select two equivalent groups in respect
of class and scores in the.p#é-éest; :

Altogether, a total of 630 pupils were involved in the studye In each
group, there were 315 _pupilé_. "‘Ih_e experimental group was taught

through the usé of socio—dramatic play technique., This was done

by the creation of learniné corners in the classrooms. In creating

the learning corners, the themes of hunger, illness and shopping

were developed. "The pupils were required to enact and elaborate
the themés. Materials, toys, play objects and improviged things
were extensively used in devaloping the themes. The teachers were
required to teach all the subjects on the class time-table tgrough

the corners so created in the experimental classroomse

3,5. Pilot 3tuay "~~~
- After constructing and Y?Lid@fing_the research‘instrument, a

pilot study was cohducted. The purpose of the pilot study was to

te;t the clarity and precision of the instrument., It alse enabled

the researcher to examine the coding and recording format of the tools.
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3,5,1. Questionnaire

The questionnaire was tested on nursery school teachers
in 1984, Tﬁemsgctions of the questionnaire consisted of
personal details and attitude towards the use of play. The
personal details section was aimed at obtaining information
about the teachers age, marital status and length of
teaching experience. THeHQuesfieﬁnaire was administered
to the teachers before Ehe'eemmeneement of the demonstrations
in the use of-socio-dramatic play.

Four of the teachers were trained in the technique ef
socio-dramatic play“for'three weeks. The remaining four

' teachers were nof taught the technique of socio-dramatic p.ay.
They were required to use the conventional method of

teaching. After three weeks, the same questionnaire was
administered to the eight teachers, |

AS a result of the ana1y51s of the response of the
teachers on the.gqest;onnalre, the order and sequence of
therquestions Qere modified. oQuestions which were considered
ambiquous were reframed.VfThe'fihal-fere (see Appendix A)
was-used on .the target pOpulatien.
3.5,2, Observation Schedul&""

The observation schedUIe'was tried out in four nursery

classes from two reputable nursery schools in Lagos State.
Three trained observers 51multaneously observed' the
identified categories. As a result of the pilot obserration,
the researcher was. able to“generate more sas—categories for
the observatlon. It was also possible to formulate the

guldellnes for the observers.'
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The rel:ablllty co-efficient of the obsevation schedule

was 0,68, The obqprvatlon fnrmat (qeo Appendix B) in

ijts final stage was used for thc actual study.

3;1223,”_“_m_

The test consisting of counting, classification,
and verbal description of activities was administered
to 120 pre-primary school pupils in the reputable schools.
Four classes were useéd; The test was admlnlstered to the
pupils in the two schools by the regular claSS teachers

.

before.teaching started. In one school, two nursery clasqes
were taught by thé.lechnlque of socio-dramatic play for
three weeks. The tcach1ngdw35_donn'by teachers who have
been taught the technique of socio-dramatic play. Two

other classes in the second school were taught by the
conventional teachlng methsd for three weeks--by-the
‘fegular'class teachers. Immediately after the three

weeks of teaching, tﬁe same test was administered .

The co-efficient-6f.théﬂtbst{ne£est method was‘fognd

to be 0.71. ‘ ) -

3.6, Instrumentatinn.for'fhe Main Study

In order to examine the research hypotheses stated,
three research ﬁools ;_qﬁestionnaire,observation and
achievement test were-used?to collect data.

3.6.1. Questionnaire

A structured questionnaire was designed by the
researcher(see Arnendix A). The purrnoses of uhe .

questlonnalrc—were ;“

1. To elicit from the teachers information about
their attitude to the walue of play., the functious
of Jhe teachers in the nlay situation and the

use of materials in the nlavy.

2., To select teachers'ﬁith favouranle attitudes
towards the use of olay in the classroom,
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For face validity the first draft of the quéstionnairg was given
to two Headmistresses and a‘teaqbg: of nursery school children.
They were required to assess the questionnatire for its
comprehensiveness and relevance.  They‘madé”usefu1,suggestions
afte; which four senilor members of staff of the Faculty of

Education of the University of Lagos helped to assess the

.questions. The final draft was again carefully scrutinized by

two other lecturers in the nursery programme of the Faculty.
For reliability ‘the draft was administered to four
Assoclateship Diploma students of the nursery education programme

of the Faculty and four nursery school teacheré.in l.agos State.

Their responses to the éuéstiénhaire were examined. Questions

which were conéidergd ambigubus were reframed. The questionnaire
in its final stade waé”admiﬁiste;ed to the ten 1984/85 pre-—
primary student-teachers and tén regular nursery school teach;rs.
A total of twenty‘teachers actually took part in the studye.

The qﬁestionnaire consisted of.twenty Likert typ; items. Ten

of the items indicating unfavourablé attitude were shuffled

with the remaining ten that indicated favourable attitude.

3.£.2 Obpbservation Schedule

An observation schedule was-designed for both pupils and
teachers (see aAppendix B.) The ﬁurpose of the observation was
to affordbthg”;eséarcnéf'éﬁ”bﬁﬁbktunity to observe in detail
the three areas of-emphasis.of the study. For this purpose,
four categories and ;hei;‘sgbcategories as related to the use
of 'socio-dramatic-play in- teaching.learning process were drawn

up. The categories for the pupils are.
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1, Pupil Volunteer

2. Pupil Participate - . .

3, Pupil Verbalise |

4. Tolerance .
For criterion one, the number_ofnpupi;s who were motivated to want
t§ enact in a given situation was récorded. The second criterion |
was based on the number of pupils who actually participated in
enacting their chomm roles, The third criterion, that is, the
pupils* verbalisation of his activities was;bqsed on their ability
to cormunicate with the other members of the playing groupe.
Finally, the ability of t‘ne_" cﬁildren to get along smoothly with
other children and be less‘disﬁ%uptiyeiin the play session was also
rated. The categories for the teachers are: -

l, Role deiinition. e

2. bléj participation

3., UMotivation |

4, Verbal cues .

Fcr criterion cne, the ability af the teacher to name, degqpibe and
discuss the situation was recorded. The second criterion was based
on the teacher's actually picking a role and enact its The third
eriterion relates to the teacher's ability to make pupiis participate
successfully in their chosen role. -The fourth criterion was based

on teacher questioning and talks about the activity.

Tallies were used for the pfeéehce or absence of these categories.
The observatlon was flrst carried out in two reputable nursery schoolse.
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Four nursery classes were used. This was to try out the
recording technique and evaluate the reliability of the
observation instrument. The trained observers simultaneously

observed the classes. They all recorded ‘their observation

according to the guide that:

i. each observer should coucentrate on the ten

assigned pupils.
ii, Al observers must observe each class simultaneously s

iii, ewch observer must be present in the class for
YT T kwenty-five minutes ':'
iv. a1l tallies should indicate the observed categories

within the twenty-five minutes.;

v. ‘focus should be on the pupil's and teachers'

activities in the following:

-,
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TABLE 3 '; RATING OF TEACHER'S QUALITY IN SOCIO-DRAMATIC PLAY

TEACHERS

alBlc|p|e|rlc|nl1

) 1; Teacher to

(A) Role discuss the
Definij- situation
tion.

2. Identify the
characters

3, Identify their. f{.--|f-
roles . __ .

4e Teacher picks

a role
(3) Play
. partici~ 5. Verbalises
pation activity
' 6. Uses materials | __
7. Make .pupils
enact roles
() 8, Encourage
Motivate ~_verbalisation . .l - | |
Pupils 9., Encourage
activie volunteers
ties -10, Give cues
1l. Ask questions.
Verbal 124 Talgs.about
cues activities - -

.13, Compare
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TABIE & RATING OF PUPIL: ' INTEREST . ¥ SOCIO-DRAMATIC PLAY =
PUPIILS
5[6{7]8]9}10{11.12{13|1a]15}16]17]18]19(20 [21 |22 |23124 25
1, Withdrawn
Pupil 24 Shy
Volunteers 3. Confident |
V 4, Willing
“ 5. Comprehending
Pupil e A
Partici- mm. Rigid
pates .7, Distracted
- 8, mbnnnm.n.mocm
.9, Intelligible
m Pupil . : ! : !
' Verba- 10, Meaningless M :
. - ; t
12. “bmmnHHUmm .
activities
13, Uses
Objects -
14, Friendly
15, Defensive
Tolerance 16, Irritable ! i | )
- 17. Aqgrceable __ . 4.. M
Adn ‘V
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Coding was done from the vew point of the researcher paying attentien
to each of the fbur_ééteéoriesg,;Eggwbgﬁh teachers and puplls. The
result of the pilot showed r = 0,68, The sessions of demonstration

in the schools other than those earmarked for the actual study

. helped the researcher in further evaluating the categorics.

3e6.3, Test
Since the study intends to examine the performance of the '
pupils in solving numerical and verbal problems after exposure to

soclo~dramatic play technique, a test in counting, classification

- and picture description of activities was constructed by the researcier

(see Appendix C). The céﬁt;ut ;f.the te;£'ﬁas first evaluated by

the pre-primary school stuﬁent—teacheré of the Faculty. Two mothers
of pre-ﬁrimary school child}én, fou? pre=primary school regular
teachers and a Head of a pré-briméEf_échoél were also askéd to evaluate

the content. They made useful suggestions which enabled the researcher

t0 make necessary modifications. The modified form was evaluated by

some lecturers in the Faculty, The modified form was pilot tested

on 120 pupils from tuu-scﬁools. The rehability was 0.71. The final
form was administered to fhe turget population at the commencement
of the sﬁudé. The test consisted of three sections with a total of
twehty-five items, In the first section, Appendix Cl drawings of
five edible foods {(rice, 'yam, banana, orange and breqd) werezshuffled

drawings of hat, kettle, book, chair and dish, The children were

e / .
asked to paint only those things that can be eaten. The objects
were not labelled, In this section (see Appendix C2) also five
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drawings of things that belong to the hospital, doctor, nurse,
injection, sthetoscope and thermometer were shuffled with drawings
of cow, banané, tree, pot and a farmer. The puplls were required *-

circle the things that bélong to éhe hospifal.

In section 2 of the test (see Appendix C3) the pupils were
required to m;tch objecté éifeady draﬁn-with numbers, The section
C4 of the test also requireéoihem‘généounf and write the ﬁumbers of
objects counted. In Appendix C5, they Qere to draw eigﬁt ballse
Finally in the third sec£ion (seé Appendix C6) some of the activit;es
engaged in'bfutﬁé-pdbiis-dﬁring the class activitles were drsvhi.
They were requested td'saf"twc senténces on each of the five drawings
of!thése“gééigigzégr'_fhé“tééé;reéeég' method was used in ascertaining
the reliability of the test.- The item analysis of the test is

presented in Table &

TABLE s ITEM ANALYSIS OF THE TWEWTY-FIVE TEST ITEMS

Ttem | .. Item Difficulty | Item Discrimination
1 s | 0.40

2 C 67 ‘ '0e55

3 72 0.55

4 17 0¢335

5 g — -

6. 72 0,45

7 60 0.60

8 57 0465

9 i T : 0,70
10_ 62 ' 0.55 E
11 65 - 0.50

12 65 0440
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v 43 ‘ 60 ' ) -0.40
14 . .60 0.40
15. . .. 57, 0.45
6 - | ... . s2 0,55
17 57 _ 0,35
B ST 0.45

L gy e g e 0.35
20 45 0.30
2 - 40 0.40
22 , 40 0,20
23 .37 0,25
24 . 35 0.10
25 62 0.55

de7a Trainihé'séssion

‘It was realiseqd that adu1£ intervention was inevitable in
who had beeg_prev1ously_taught the ;echnique of socio=dramatic play.
These adults wére the pre~school student-teachers in the Faculty of
Education, Uni&érsitfioffIagbéL”.Thiﬁigroup of students have at
least five years of teaching experience. They are being trained as
teachers of pre—sahool children, For this reason; 4hey seemed best

suited for the study and tney were therefore trained and used for the

study.

3.7.1. Training the student/teachers ‘ !

Training the student-teachers in the technique of soczo-dramatlc

play involved sessjons of d15cussions, explanations and demonstrations.

. The play themes were extens;vely discussed. Demonstrations were carried
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out in pre=school situations foliéwed by discussion until the .
researcher was satisfled that the teachers understood how to work
‘within the experimental frame—work, This was assessed from the

point of view of the researcher ensuring that the teachers discussed

themes, situatiéns; actions and characters and also motivated the
bupils to enact their ﬁnderstanding of the situations. For this
purpose, one day per week wés.spént in- two pre-primary schools

other than those earmarked for- the actual study. In these schools,
demonstrations were held in four cl;sses; followed by two<hour
weekly meeting for eight weeks., Themes that the researcher focussed
on were hungar, illness and shopbing. At the meetings an outline

of the specific problems in relation to the ability of the children
. to ¢lassify, -describe and .count. was done, The same themes and tasks
were given in all the schools. so as to ensure uniformiity of measurement.
Choize of the themes was guided.by familiarity of pupils' experience
~and the need to create roles for both sexes. Teacher's intervention
was based on séecific play siﬁuation created by the pﬁpils. The
make=believe enactment of the pupils served as cue for the teacher's

Ol LeSpOtiSEa

3.8, Scori-n

' In scoring the questionnaire, the researcher assigned the

e

following weight to the favourable items:

Strongly Agree Agrce Unwiecided Disagree Strong Disaaree
S , 4. 3 2 1
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The ten unfavourable items are scored agailnst the favourable items

as follows:

Strongly Agree Agree Undecide . Disagree Strongly Disagree

1 2 3 - a4 5
E A subj‘ect_ who g_‘t:_:?r_ig_}y‘_algé:.ees w:.th al]_. _t.l:se ten favourable items is
e#pected to strongly disagreé with the unfavourable items. Therefore
a subject' eliciting the most favourable attitude will score a max imum
of 60 points while the strongest disagreement indicating the most

unfavourable attitude will score 20 points.

3,8.). Observation o
This consisted of four categories with their sub~categories for
both teachers and the pupils, (seé Apf)e_ndhi B) The observation of

the teacher's was in respect of:

Teacher. defines roles. - eee——  one 2-peinis
Teacher motivates activities P 2 points
Teacher participates. in activities ... 2 points
Teacher gives verbal cues L cen - . 2 ooints
Total veo 8 points A

The observation of the pupils was coded in respect of:

Pupil volunteers to enact eve 2 points

Pupil performs action =~ = cas 2 points
'Pupil verbalises action = ens , 2 points ,.
" Makes believe -in action | cos 2 points
Tolerance in play ' ses 2 points

Total : 10 points

- = . .. - —————————
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3.8.%‘ Test ~ (Appendix C)

(a) Classifying:. . .

Things that are edible eve 5 points
Things that belong to ‘the hospital. S moints
10 points

(b) Countings

Matching number with objects e 4 points

. Counting. and writing numerals s o4 points
Building sets of objects see 2 points
10 points

(c) Picture description of activity

Cooking ‘ san - 2 pointsi
Sweeping. . -'._ ees ) 2 points
‘Cérrying P 2 peoints
Selling N ‘- one 2 points
Eating o vos 2 points’
| | 10 points

3,9, ‘“eaching Procedure

After the- pre-test Jdmlnlgtrxtion in both experinental and
~ontrol classes the teachers set up ln each classroom three play
comers-market, home and hOSpltal only in the axperimental classes.
e teachers through suggestions and questions based on the ma-e~1als
in the corners‘developed the themes of hunger, illness and shoppinge
~nere were extensive use of materials - kitchen utensil, household
items, tins of mllk, butter, sandines, parkets of Omo, choceclate

slastic bottles etc and props to develop the themes. All lessons
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were taught in the experimental group through the use-cf.the cornerse..

+

Each of the-experimental classes was divided into three groups that

rotated round the learning cornérs. This enabled the pupils take
part in the activitiés in exch groups”“The essential feature of the
classroom was to make it home=like and provide relevant experiencet

for pupils so that they éan_relatg to outside school experiences.

3,9.1l. Description of Play Themes

The same play themes were used in all the experimental classes.
Théy centred around social prbblems. The children's basic task was
to provide food fof themselves as well as to tare care of the Bithke
The themes included .the roles of the Variqus members of the family

and professions. Hence, home, market and-hospital were chosen

for the following reasons.

3.9.2. The Home

Every child comes from'a"home&""Children are keen observers
of -all that goes on in the home especially when such activities
directly affect them. Consequently, familiarity with the home and
+he need to make use of punils® relevant cxperiences is the guide

for selecting the home.

3.9.3: The Shop
The same reason as for the home has guided the researcher in
choosing this theme, Shops and markets are the comnonest sights in

Nigeria. They exist in all the nooks and corners of the big cities.

Recently, there has been great concern for the spurious development
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of markets in unauthorised places, road sides and on the motor ways.

Children are véry often sent to buy from both the authorised and

unathorised market, stalls and kiosk,

3,9.4. Hospital
Even thougﬁlf};e health éeﬁbicé‘is'hof nation-wide, the state
in which this study took place was operating a scheme of free
medical ﬁervices to all its inhabitants. Health centres, governmeut
hospitals and private hospitals. abound in the state, Very many
adults and children patronised these'hospitals and for various ailmeuts.

There has since been a modification of the health scheme.

However, regardless of the pﬁpils' experience of the market,
and hospital, the researcher organlsed trips to these two placese
'The first placé of visit was the market. Prior to the visit, the
researcher mnet with leader of the market women and took permission
for the children to touch articles and price them freely without the
women taking offence., The teachers had earlier cut ocut paper money
and provided bo£tle tops as coins. During the visit, the children
were organ;acd into four groups covering the following stalls:

1, Stalls for gari, rice, yams, flour and beans

ii. Stall for vegetable

1ii, sStall for tuber yams
v, Provision stall. . . . — ————
This made for orderliness and also prevented the children from

wandering off, The group; rotated the four different stalls. They

asked q\.u::;l_inn:; [ rom i WOmen . ['hm] priced food lbems freely.
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Both the experimental and the control groups were taken on the

visit. This was based on the expert advice that leaving out the

‘control group from the visits would deprive them of vital information

and consequently affect the result obtained, The markets chosen
were those nearest to each school. The children were asked to bring

from home samples of, as well as the pictures of the food items

¢ they saw in thé markét. The experimental group added these to their

store in the corners while the control classes identified the food
and their teachers kept them away. In the market corner were yams,
gari, plan‘.:::in,rrice, beans, banana, fruits, empty tinned for.':l etc,
Various_activiéies involving moulding, painting, drawing, arranging

and sorting were engaged in. Tﬁﬁéniastgd_for two dayse On the third

_day, there was a visit to the hospital nearest to the school. There,

the children were taken round the various places = the doctor's room
where there was a demonstration of how patients are examined, the

waiting room, pharmacy department, theatre and the injection roona

In the experime.tal classes there were discussions and activities

for the children. The hospital corner has doctort's kit, cotton wool,

plaster, bandage ctc.

-‘|

The pupils were asked to icentify the various things in the

home so as to set up the home cormer which comprised of plates, pot,

cups, spoons, bowls, bags,. shoes, dresses etc.

The teacher started off sovio~dramatic play by asking for the

various uses of the objects in the corners. , She then asxed pupils
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.bo show their reactions when they are hungry., This led her to tell
the story of a family in a situation where the parents were not at
home. The children returned from school and they were hungrya

There was nothing for them.to eat at home. They found money on
the table and discussed what to buy with the money. This set
them the first task of providing food by themselves. Where were

. they to get food? How? Which:fdodé How soon? Where could the

parents have gone aﬂd for what? Before the children could solve

: problems, one of them became ill. What were they to do? In solving

e b e

their problems, they had to enact the various roles while making
use of the corners set up in the classroom. All available rescurces
were used along 'with'teacher's guidance in the form of questions

and suggestions but only as the play situation called for them.
For example, teacher could guide a child by saying:~

(a) If you don't have food at home, where do you go to

- get it?
(b} With what can Sade buy yam from the market?
(c) what do you think Bola needs if she is a doctor?

{d)} If you are hungry and food is ict ready, show me

how you feels

{e) HOW'afeTyou going. to. test your .patieut, Kunle?
Show me.

These were suggesticn to pupils’ enactment to aid the use of props
and play developmeut. There were extensive use of moke-believe with

respect to objects and situations.. Basically there were never more
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than fourteen pupils in a group. what the teacher did was
tell the story and let the chlldren expand and supply the
dialogue }n each'gtoup. The teacher then mov;d fgund the
grdups, picked up a role and enact it, or suggest to
Vpuplls additional props, pictures of some obJects..

' The entire classroom was used for the corners so -
. that all the chirs and tables were either moved to the
back or used as props. The pupils were led to identify
' food items, count and -talk about their aetivities. 1In
all other subjécts the 6orners were used, The children

were asked 'to match letters to objects draw objects,

- paint them, énd say rhymes connected with various actions.

3.9.5. Analysms of Data-

The data obtalned for the study were analysed

by the t-test and analySLs of covarlance.
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CHAPTER FOUR

4.0 PRESENTATION OF RESULTS

4.1 Introduction

In view of the desirability of pna-séhool education and the
consequent need to ensure that appropriate teaching techniques are
employed to teach the children at this level, this research sets
out to examine the use of ;o_ciq-@rgmati,c play technique on the
numerical and verbal pmblém—;olving abilities of m;rsery school

children, .Accordingly, the following hypotheses have been formulated:

1. There is 0 dlffeu—._n;__-e_ in tl’e verbal preblem=sclving
abilities of nursery school pupils taught by the
technique of socio-dra:'natic play and those taught by
the conventional methbd.‘ |

2. There is no d'.i;ff.e_:fér-lclel in the numerical problem
solving abilities of r;urseri.school pupils taugh{: by
the technique of socio=dramatic play and those taught

by the conventional method,

3., ‘There is no difference in the problem=solving abilitles
of nursery &chool pupils taught by the technique of
socio~dramatic play and- thbse taught by the conventional

method.

L ey o et £
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4. The use of 5001o-dramatlc play technique
will not generate any greater interest in
learning among nursery school puﬁiLs than
the use of the conventional method.

5. 'The effect of the use of socio-dramatic
play technlque w111 not be related to
the quality of teachers.

In order to examine these stated hypotheses, three
research tools were designed and used. These were
the test of numerlcal and verbal problem-solv1ng,
questionnaire and observatlon of classroom play
involvement of pupils;and_the teachers. This chapter
therefore presents the results of the statistical
analysis of the data obtained from the research tools
on the research populatlon as they relate to the
stated hypotheses. Relevant conclu51ons are drawn on the
"basis of acceptance or rejection of the hypotheses.
Graphical illustrations.are used to further clarify
rdata shown “in-Tables. -

The chapter is divided into:

i. results of the Performance of pupils in
verbal problem-solving test
ji. results of the Performance of pupils in
numerical problem-solving test
iii. results 6T the Performance of pupils in
_problem-solving test
iv. results of observatlon oF classroom play

involvement of the pupils,

v. results of the effect of teachers!

involvement in 5001o-dramat1c play

”technlque.
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Results of the qufofmance of Pupiis in
Verbal Problem-solving Test

One of the concerﬁs o} the research was to examine
whether the use of socio;&faméfgc niay_technique will
facilitate the verbal problém-501§ing abilities of the
nuréefy school. children, To examine this, a test of
verbal ?roblém-solving wasrdesigned and administered tﬁ
the experimental mnq.Cquﬁol of nurasery school children
u§ed“ It was hypothesised that there will be no difference
in tﬁe verbal problcm-snlving abilities of nuréery schoaol

pupils taught by the technique of socio-dramatic play and

those taught by the conventional teaching method. From

the hypothesis, the means of the two groups were net to

be significantly different. An analysis of covariance

was applied to the data obtained and the result is

presented below in Tables 6 and 7.

5,
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Table 63 Result of Performunce in Verbal Problem-
! ' Selving T
. i
VAl LrOU N. OF CAsLS | MEAN 5D T DF
: Control 315 3.3387 |2.148 | 1.88 | 62F
 PRETEST
Lxperimens= o
tal 315 [3.8413 |h.221
- | control 315 [5.2939 |1.902 | 13.00 | 620
POSTTEST -
Experimen-
tal 315 7.733312.728




Table 7 ‘-: 7

SOURCE OF VARTIATION
COVARIATES

VAR 02
t

| MAIN EFFECTS
'EXPLAINED

. RESIDUAL'

" TOTAL

104

ANALYSIS OFCOVARIANCE
ON VERBAL. PROBLEM-30LVTNG

VAR 05 POST VERBAL
BY VAR 07 METHOD 1, 2
WITH VAR 02 PRE-VERBAL

N = 630

SUM OF SQUARES DF MEAN SQUARE
369,290 1. . 3624290
369,290 1 | 369,290
-888,527 1 888,527
‘888,527 1 . 888,527
1257.817 -2 628,998
.3175.183 . 626 5,972

; ‘

4433,000 o 628 7.059

F

72,807
72,807

175,177
175,177

123,992

STG.

0.000
0.000

-0 000

0.000

0.000

OF F
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The result.éboyefshdws that the F-ratio obtained
for the verbal problem-solving abilities of the pupils
is highly aignificant*af'0.0S level., The null hypothesis
that states that ﬁhere*ig'no difference between the’
verbal problem—solving'of.the pupils 'in the two groups
is thus re jected, The performance of the pupils is
graphically presented in figures]l and IIIbelow. From -
the graphs, .1t can be seen that the pre-test scores of
the pupils in verbal problem solv1ng ranged between 0
and II for the control group and the experimental group.
As many as 56 pupiléjécoréd-zero in the experimental
and 52 in the control. . However, .the nost test scores
showed that the experimental group tends to converge
at the middle of the graph.with a majority scoring 9
points."AS”the scores incfeasé, the number of pupils
reduces, The control group has similar scores but

with the majority- scorlng below the mean,
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4.3 Hesults of the Performnance of Pupils
' in Numerical problem-solving Ability

Hypothesis two stated tpaﬁ'there is no difference
in the numerical_problem-solving abilities of pupils

taught by the socio-dramatic play technique and those

[

- taught by the conventional teaching method, To test the

. hypothesis, a numerical problem-solving test was designed

and adininistered to the experimental and tne control groups.

(See appendix C2). ‘Tﬁémtéét“céﬁprised of three sections with
five items each. The shbjecﬁs were prgtested on their

numerical problem;sélving-abiliiy before the commencement of

tne teaching. A four-week treatment in tne use of socio-
dramatic play technigque wés @Rg};ed to tne experimental group.
Ine saie post-test in numerical prbblem-solving was adminisfefed
To the two groups after tre teaching. 4An analysis of covariance
was applied to the scores obtained. The result is presented

in Table#8 and 9 Tbelow.
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Table 83

Result of Performance

: 109.

in Wumerical Problesi-Solving

iy i NO. UH MEAN 5D T DF
VAR GROUP CASES
Y- S |
PRETESTI  control . '|""H5 | 7.3482| 1.902| -0.81], 626
PRETEST| Experimental 315 7.u889. 2.,08
POSTEST! - L i
. Control - 35 | 8.9585 | L.934| -6.72| 626

[POSTEST cxperimental 315 j1.7333 5,399

1
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SOURCE OF; VARIATION

COVARIATES
" VAR 01/

MAIN EFTECTS
VAR 07

EXPLATNED

RESTDUAL

ANALYSIS

P,

110

OFEOVARIANCE

ON NI'TMERTCAU PROBLFM-SOLVING

VAR 04 POST NUMERIC

BY VAR 07 METHOD 1, 2
WITH VAR C1 PRE-NUMERIC

N = 630

FUM OF SQUARES

341.407
341,407

1210,481
1210,481

1551,891

16471,500

7 18023,391

626

628

-MEAN SCUARE

341407 |
341.407

©1210.481
1210,481 -

775,945
! 264312 |

' 26,700

.

!
!
b
!
1

12,975
" 46,004
! 46,004

SIG. OF

. 0.000 .

- 0.000 ¢

;o.oou -
'0.000

0.000
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The result.shows itkat.the F-ratio is very significant
at 0.05 level. The null hypothesis is rejected, There
is thﬁsﬁa difference in the performancé nf the pupils
in numerical prdbieM-éoivihg. To highlight the performance
of the puﬁiis in the numarical problem-solving, the graphs
in figuresIV and V3§rq;pgqsénted. The range of scores
for the control group is 1 - 13 on the pretest and the
pést test is also 1 -« 13 on the numerical problem-

solving., The experimental group is 1 - 14 on the pre-test

~and 2 to 15 on the post-test,
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L.y Results.of .the Performance of the Pupils
in Problem=Solving

It was stated in hypo%hesis three that there will
be 1o difféfEhEEmiEMfHE'ﬁrablém-SleIng abilities of pupils
taught by the technique of socio-dramatic play techﬁique
and those taught by tne conventional teaching method.
To test the hypothesis, the overall scores of the'pupil;
in the test desiénéd and administered on the numerical and
veroal problem-solv}ngmygfefexéﬁiﬁéd:_"?he test consisted of
counting, matching, writing, classifying and verbal description
of activi£i:é:mffhe scdféénéﬁfgghéd ;ﬁﬂgﬁé zésts vére
analysed and preéénted ianhble 10 aﬁd 11 below.

[

&«
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Table 10;

~ 115

Resuit of Perforuance in Problem-solving

VAR GROUP ggDLgF MEAN SD T DF
PRETLST Control 315 31,7282 | 33192 -1.3: | 626
EXperimegpal' 355.”.{{;5079 4.070
POST- |
ST | control 315 |43.843y | 2.915
' bxperimental " "375 [19.0921 L.743] 16.70[ 626
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ANALYSTIS OFCOVARIANCE N
PROBLEM-SOLVING

VAR 06 TOTAL POST TEST® i
- 8¥ VAR 07 METHOD 1, 2 f . !
WITH VAR 03  TOTAL PRETEST ‘ : ?
: .

: ‘SOU;RCE OF VARIATION . SUME, OF SQUARES DF ! MEAN SQUARE | - F . BIG.OF F.

COVARIATES ~  + - ~ = 2645756 1 . _  2685,756 . 222,656 0.000
VAR 03 L 2645.7% - - 1 2645,756 - | 222,656. 0,000

MAIN EFFECTS | . ' 4134309 0 1 4138.309 © | 347.926 . ©.000
VAR 07 S . 4134,313 1 4134,313 347,926, 0.000

EXPLAINED ¥ 6780,066 2 © 3390,033 285,201 - R.000

RESIDUAL 7438.582 626 | 11.833

TOTAL _ 14218, 648 628 . 22,641
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From the result shown in Table 415 it can be seen
that the F-ratio was also significant at P£0.05 level.
The null'hYpothes]s“is.aiso‘rejected. There is thus
a'difference~in the-problem=-solving abilities of the
pupils taught by the socio-dramatic play technique
and those taught by the conventional method, The
pupils' scores are presented in the graphs shown in
fxguresvi and~\})f. It is seen that the two groups of
pupils performed differently in the problem-solving
tests., The experimeﬁtai?;;ﬁﬁp_xénds towards higher
scores on “the post tcst than #he.control group, This
confirms that the experlmental performed ‘better in

the problem—solving test than the control group.

i A 1



4.5. Results of Obaorvation of Clasaroom Involvement
: in laz

______ Apart from a measure of the pupils' problem-solving
abilities, an obsérvatioﬁ échédule desigﬂed, examined
the oxtent and tho'ihtensity of pupils! involvement in
the classroom play activities. (See appendix A) It
was hynghesisgdhthat the use of socio-dramatic play
technique will not generate ény greater interest in

» ‘ learning than the use of the conventional me thod. A

rating scale for the observatlon of interest of the
pupils” in the classrgom activities was designed an;
used to coiléctndata; ffhe observation }ocuses_on the
child's ability to volunteer to participate, perform,
the role correctlf;HQQrBalise, make believe, and ‘

co-operate with the. others in his group. The result

of the observation is preqented in Table 12 "below.

oy A A
J
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TABLE}2 . totest OF OBSERVATION OF PUPILS INVO

- 121

LVEMENT IN THE CLASSROOM ACtIVITIES

N-630
L
NUMBER - C STANDARD oy DEGREES OF  2~TAIL' -
VARIABLE | OF CASES MEAN | DEVIATION VALUE FREEDOM PROB.
sgoﬁr: ; . ~:
EXP GROUP 1 315 .- 7.1524 2.441 | |
| 25,97 628 0,000
. - | - L
. CON GROUP 2 ' 315 1 3,1206 1.279 [ 'f
; !
{
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From the'reéuit above, . the t =value is very.
significant. Therefofe the null hypothesvs is also
re jected, The use of SOClO dramatic play technique
has generated greater interest in’ “learning in the
children of the experimental group than the children
in the control group;! fhe—mean of the experimental
group is 7.15 while the. control is 3.12, The experimental

has a standard devlatlon of 2.441, - The control has

a standard deviatlon"of~1328.

The ratings of the two groups are further

presented in graph shown in figure V111

- — et i s b
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4.6, Result of the Qualify.-of Teacher_Assistance
in_Socio-Dramatic Play

It was the expectatlon of this study that the extent
of pupils! persistence in the classroom play activities
and the amount of interest théréby generated towards
their classroom -learning will be dependent on the
quality of the teachers!' aésistance. .The teacher
assistance of the teacher is a measure of the teacher's
role definition, participation in pupils' ac'tivities,
provision of motivation.foth;P}e sus tenance and cues,
suggestions and comments that enhance pupils' enactment,
The teachers. in the, experlmental grOup had training
sessions in the technlque of soczo -dramatic play and
were -able to work within the experimental framework,

The teachers in the control group had no training in

et

the use of socio-dramatic.play technique.

It was hypothesiéed that the effect of the use
of socio-dramakic¥£1;nyeéhﬁiduémwill_not be related
to the quality of the technique used by the teachers,
To test the hypothesis.’an_observation schedule was
designed to focus on the listed variables of role-
definitioh,.mbtivation!{ﬁanticipation and cueing,
The teachers in'both tthppgtfo1 and experimental
classes were observed on,thesé Qariablqs. The result

of the observation is presented below in Table 13. -



125

K

TABLE 13, t<test OF OBSERVATION OF TEACHER QUALITY

N20

NUMBER o STANDARD T DEGREES OF 2-TAIL
VARIABLE OF CASES  ° MEAN  DEVIATION . VALUE FREEDOM PROB.
. 1

o

VAR OL EXPERIMENTAL = RATING

| 706000 1,536
20 ST 13,27 18 . ¢ 0,000

| - - 2.7000 0,979
| ' LT .

VAR 02 CONTROL  RATING - : | I

I
'
. i
1 : t
: ' .
. . \ E
|
1
f
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The result shows that the mean score of the
experimental teachers.dis 7.6 with a standard deviation
of 1,54, The control group has a mean of z.i and a _
deviation of 0.98, The t-value obtained for a test
of significance between'ﬁhe means of the two groups
was 13,27. The teachers iﬁ the experiméntal group who
used the technique. of“sécio ‘dramatic play were more
effective than teachers in the control group. f

Besides obsarving the performance of the teachers

ijn the use ¢f socio-dramatic play technique, a

questionnaire was also designed to obtain information

4

.y ,-.‘." .

as regards their opinion ont:

(a) the use.of play and materials in the
nursery school classrooms and

{b) the function .of a teacher during a
play neriod. '

The questionnaire was admlnlstered to the
teachers in both the experimental and control classes
before teachlng commenced The teachers were then
required to toach durlng whlch their performance

in the use of socio-dramatic play was observed,

The same questionnaire was again administered
to the teachers .in both groups after the teaching

session. The result is prasented in Table 14
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TABLE 14: t-test OF QUESTIONNAIRE ON TEACHER. ATTETUDE TO PLAY
N=20 !
1
i
NUMBER ; STANDARD T DEGREES OF 2-TAIL
VARIABLE .  OF CASES MEAN DEVIATION - VALUE FREEDOM PROB.
VAR O1 . TEACHERS? ATT  EXPERIMENTAL ' . :
38,9000 11,938 ’: {
20 4451 ‘18 " 0,000
: ! f :
: 27.3500 2,183 |
i . -. g
s i
VAR 02 " TRSY ATTI CONTROL i
)
¥ _‘;



129 .

. - e Yy " 113
~TTTTT S =TT TSI O ITEATT TG it e
r ﬂ“v H J.‘_ -t vae LR 4t t ;M..“.. 4.-.-;. IA* fﬁu.; .H I|+.t.+.. TA LD . w.... 2 -1 t 1%
L S ee o RS e S BSRRR SRR SN RIS T RO RE N BP e v (3T +4 4 Snaaki
Pepor 4 4 st H R IO J I ST R 0 S PO O DA A SUNP Y Y IV A O .ﬁ. * L * AENENPNRNYRNS (S8
S s S 90 1 s 1) MRS B s IEREERE N B IR N tbb b bl i L I iy —+
- 1 TN eanREs" At H.,J T ) A iy S R S5 eI 11 SR b+ 4+
33 M S presPaaNeg BEEE A DB R BN LIEN DB EuTRew el R TS Ious R RRgaMal 4+t +Ht
- H et et + T e R R el R R e L] 1 43 S
e o TR ; ——mrpun 1 HRB ! B R TP S 3 R B i R o e (s s & 8 S Lﬁ.
; e T T R = L aaan | aatiese SOE AT = RS N B W —1 b b4+ +
- 4¢3 [ i D i i e S B e e e = of L hka i
= pesin i i + \ L1 10 1 AR 50 W I A WL B S 11 TS T i
+ + )N - Py M R ) IS I SR - B T e R e e e i B 1 N H
+ | —t r...”ﬁ.. T 1+ T {-t— F . REN IERARERSuR t :
—1 I3t -y d IRREBTRMESE S RSB ANEEE S ERAE BN IRANE
Tt B U S SN WL, ¢ T Hi| et 4 gt it B R o o S 1 ARRENY 1 kN
B RS LG SRS, VB0 R I 1010 W IO I 0 I e 4+ 1
— = P SR .MH..MJ.». At md._ «+ [T L SEERS
) — T b e — A el afen] ot - } v
TI-TH.QIO|1.|L|1MI.I-..!11!I-|! e { H..“ .u._«ld.m.“ ! 1 H i 4“ ‘ Hl:—,
— + ——— HN PR ML) : 5
I T BORAREREEENE SNSRI 4154 t i
——— ety :.FQIIIIQL._.'I.!P M i M e ' M.- H te mmg bt i s += ¥ + b i pa
1 e a it MPAYAE ! CREEELAL AR o oA ¥ ) : : = 1
T “ T S R -4 .w.“d i+ u« _w“l.a.ﬂl..l trfr e - e 0 -‘M 0 ST = O +
* e 3 ‘ T =y et =t —+ T i I~k ' : o3
] H - ‘, .HU““ - v .L«_rm4u_4¢ﬁm. i T i ] “ S i
L s 1] .4 _.H_m oty P 1 Sl ~+ T I Y
a) A +——+ L SR e wi e s et Yot Yy v i . t-
- T o d. i q — qumu_ _|4M.J§qi“wimi-<4a.. .M 41_ t M n»
+ 4 T vy v—t- ¥ T 1 ¥
* R R S A e e ANRE SED e >
i b - . . < v - * s T v 1
N I A T R AR MR IS . HE R - +— 4t
— IS AR SRR R RS DD A erl ).f+..w» poia
1 ._mll.jir_ I S P W D R oy~ : AN YU RSS!
* : . 4 4 A= o M N LA 3 ; R r—
- i 1..._.1. K . .Jlmdlura. g, i r-u - e 44¢“n RN “ M H.ﬂﬁqﬁ =
. T B : e e e + +—i R iy ~ BN e
T T T e e T
- i - S wim o Y = . 4 . — PR v — — et
L o e S o 4 ,.HL_.J g L i l}.r..i..al.lll.l_\ ey UJ.:..» : .Mu: DI S
——— e e 4o - Al g e e -t o, R 1= H H
s D T A ity F e ; LTI o <t s e g Ly
T e e ) s e AR e 1 L o+
Iy { 13 S ot i R ..I.n.aaSlf:l.l«l..)l..l.TJ.%l.l.l..[.l!J.. oo gy s — R T y N _. mJM fodb g T
T I S I S A S0 T S S 0 R R e B LS Al SR i I N LIS 8 L 00 SRR 00 W
— » RN RS e ..n....l.‘...l...._..lhl.. ; - e Doy T = YT v 11 i .
MR e T Pyt - Y ¢ TR — IR i - -m —++ ST TS .
rintinits ! s o SR HE R - ! . A e mer T ¥ ¥ T 1
: D) ) et " v T
T i . —r + AT ¥ \A\b v "
- : T e R R I SRR S AR s b e B8 B
.HJ.; t L . e - S R S R H i
— I I T : — Ty T A 1 . ;
’ - 3 e L - e it e - - O LA i | *
l~|~. I&-&u{i}jll&.laaﬂ«.lll!(%!l&f.i”“ﬁ\rl_—l s v WYJ.M" ey +1 ﬂvﬂ_ +
Ao b S + \a N [ . — b
- ; 1.4. AJL..: =t Yo g RS _mﬁm ;
] — —i—r—- v N S H P : '
+ £ ) P _a_\_r - ..A Al —_— - i P
" ; S it AR g o T e i e Loy H H m n_q
s U H + ; ; - ¥ bl
: by ey A A M N —t -
M . bk e —r——r Y 1 L. — B
L JmJJlJI. e B TS D} et Ty T it
it = HBM ML 2 HRR T +¢ T BRRERERS R \9
e , MRS DR ESN AR : A3 i
. N +— .«N ﬂﬁ.,. t 1 v —r :
- T - I
— i ] b
— 41 : I ! 1
i T M 1 § L 1] 1
» } $ Lo 4 ¥ T * +
H 1 gt 1 t -t ,
' ] - -+ +—+ t ey t
F +r —y H
. T L vt + +
r + + ~r t -
! 1 ot T 1
’ v it
r T
> i ‘ 71
: o5 _ i«
8 - re
2 ; Y T g ;
-y ™7 .
! m e Y [ ASREY 1y
+ -t 1 o I 1 WS M S dent ] m \J $
: Hts i p 7t Ib 5 Hikenakslas il -
. + —




130

Table 14 ~ showed that "the mean score of the

questionnaire of the teachers in the experimental

group was 38, 9 wh11e the ‘standard deviation was
11.94. - The“controlrgroup.teachers had a mean
score of 27.35 and-a S£andard deviation of 2.18
;n the questlonnalre.“ The t-value for the test
of significance between the means was 4. 51,

This was found to be slgnifzcant at 0,05 level.

-t
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CHAPTER FIVE

5.0 DISCUSSION

5. 1. Introduc tion

One of the major focusses of this study was to examine whether
the use of socio=dramatic play technique will facilitate the verbal
and numerical problem—solving abilitles of nursery school pupils.
The a2im of the study was to:

(1) determine the instructional value of socic-dramatie

o1ay” technique in problem—solving s

(11) identify one of the ways nursery school teachers can

meaningfully utilize pupils' relevant experiencess;

(i1i) enhance the use of socio—dramatic play as

an instructional tool.

For this purpose, an attitudinal questionnaire was administered
to the teachers who participated in the study. The pupils were
observed in order to ascertain their extent of participation in the
~lassroom activities. The scores arising fronm these two toals were
analysed by the t-test of significance. & test in verbal and numerical
skills oonsisting of counting, classifying and verpal description

of activities was administered to the puplls. The scores obtained

were analysed by the analysis of covariance.
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' Chapter four of this study presented the findings of the study
in five parts, The presentation followed the hypotheses stated in
relation to the use of socio-dramatic play technique on verbal. and.

numerical ‘pmblem—solvind .a;:la‘iiities of the pupils.

In the chapter therefore, the réesults of the analysis of
covariance on the scr;r:sof verbal pm;;e;-‘solving ablilities were
preser;tedigl‘ables and graphs. 'l‘!ﬁ.s waséollo;:ed by the presentation
of the results of the anaiysis of covax.:iance on numerical probleme
solving abil;ties_ also in Table and graphs. The next presentation

. of results was the analysis of covariance of the pupils. Followed

by this is the pesult of the t-test of the observation of the pupils
in the classroom. The last presentation of results was the one

relating to teacher quality. . '

5¢2¢ The Findings Qf the Si:udy and Their Interpretations,

pProblem—solving Abilities, .

1

It wa# hypothesised that'theﬁe will be no significant difference
in the verbal pfoblém—sdlving abilities of nursery school pupils
taught.by the technique of soéMamtic play and those taught by
'the conventional ‘teaching method.” A test of verbal prdblem-solving
was administered to the'pupi}.s. The scores obtalned were examined
by the analysis of covariance and presented in Table ‘7, The 'F'
ratio obtained was found to be ’ ___significant at = 0.05,

_There was thus a slgnificant ditference in the verbal problem=solving
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CHAPTER  FIVE

5S¢0 DISCUSSION

Sel, Introduction —

One of the major focusses of this study was to examine whether
the use of socio~dramatic play ‘technigue will facilitate the verbal
and numerical problemesolving abilities of nursery school pupilss -.

The aim of the study was to:” . -

() determine the instructional value of sqci-o'—dramaﬁih

'play technique  in - problem~solving '3

(11) identify one of the ways nursery school teachers can

meaningfully utilize pupils' relevant experiences;

v

(iii) enhance the use of socio-dramatic play as
an‘instructional-tool."

For this puwrpose, an ati;j.”t:udi:;-lmques-tionnaire was administered

observed in order to ascertain their extent of participation in the

classroom activities. The scores arising from these two tools were

analysed by the t-test of significance, A test in verbal and numerical

* skills consisting of counting, <lassifying and verbal description

of activities was administered to the pupils. The scores obtained

were analysed by the analysis of covariance,



FEESRSITTY S

L Ty ol e s Ao s M s 5

 to the better performance of the pupils,
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abilities of the pupiils taughf by the technique of socie~dramatic

play and those taught by the cnnventional method,

The scores were further graphically represented in figures 1/

and 11}, From the pattern of distribution of the performances of

the pupils in both pre and post tests, 1t was confirmed that there

was a significant difference in the verbal performance of the pupils,
The eiperimental group performed much ‘better than the control groups
thus, contributing to the significant difference observed. The use

of sociowdramatjc play technique has therefore contributed significantly

The.ﬁse_of socio-drametio piay teehnique in contrast to the
conventional method has provided the children in the experimental
group wito the opportﬁhity“of'selecting activities that were of
inﬁeresttto them., As a result of the freedom of choice of these

activities, interest was generated and boredom was eliminated as much

_as possible, The pupils talked about tiheir activities with the tea.” =

and the other pupils in the groups. They listened to one another
and they described and compafeghghese varied activities, The materials
provided enhanved thelr use of symbolic representations of their

experiences’ in, role play and action interpretations..
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Essentially therefore, the socio=dramatic play techniquezhas
provided an appropriate feed-back from the various objects, the
people and the structure that tHE‘ehildren had built, The children
in the socio-dramatic play setting did not experience any difficulty
in understanding verbal messagés'beCause such meseages directly =

refered to on-going concrete simple and relevant actions,.

An intial discussion of the-play situation with thepupils

and the readiness of eheir teacher to pick up a role, had generated
the much needed confidence 1n the pupils to participate in the class.
Consequently, the pupils in the soczo-ﬁramatic play group unders tood
the situation and they readily identified with it, They verbalised
their understanding with ease and clarity. This was in agreement
with Polya (1957) and Kalejaiye (1980) that the first step in solving
a problem is an initial dlscussion of the problem with the pupils so
as to stimulate their understandlng. It is therunderstand;ng of siach

a'prnblem that will aid an attempt at a solution.

It is therefore not surprising that ﬁhe socio=dramatic play
Jreup showed begge; perfb;mance in the verbal problem-solving abilities
than the cbnventional groub. Elder (1978) had similarly found that
the use of socio~dramatic: plaj had enabled nursery scheol children
to pretend well. Vygotsky (1967) had also confirmed that symbolic
play was part of the process of 1iberatlng the thought and meaning
of children, This study has_fgung“support in lovingert's (1974)
assertion that children's verbal interactions with each other was

' responsibie'fen'their-ebilify to deal effectively with cognitive tasks.
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The findiﬁg of 'thib study has found support in Pellérgrini's
(1980) finding of a very strong relationship between Kindergarten
play and achievement in pre-reading, language and writing. Similarly
Saltz and Johnson (1977), Rosen 1974), Yawkey (1979) and Smilanslcy
(1968) had-also confirmed that the use of socio~dramatic play was h
very effective in facilitating problem-solving and in enhancing more

accurate perceptual role taking,

The above stidies have showed positive results for the use of
socio-dramatic play technique on fhe learning of nursery school
children, However, Fink (1976) had noted that even though children
taught’ t.hrough the technique of sdciq-dramatic play often showed
marked improvement.in thej.r cognitive and other aspects of development,

such children he regretted do not seem to influence their peers who

were untaught, regardless of their proximity.

This ¢cbservation has posed a challenge to early childhood
educators and advocates of the pllay-f‘way method in particular. The
implicatien of this ¢halleénge 'ie"the' need to base the nursery school
method on the,p.:emise that the child is essentially a creative and not
a passlve receptbr of information and facts., He should be made to go
“beyond the information given. :'.;‘his_ is only possible through his play
activities which demand from him the use of his knowledge of people
and situation. Teachers therefore need to be more concerned about
providing an environment‘f:_het_ offers opportunity for plays that are

relevant to the life experience of the children in their care.
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The sort of mate,r:i;é’ls provided in the play environment can only
hmmbte continuity of J.earniﬁg when such materi'als truly portray and
identify with the life of the child, When the materials are not too
dissimilar or too sophisticated for the children to use, they would
be able to replicate thelf school experiénces at their out of .school
play activities. It is through this that they can influence their

untaught peerse

Belale The Findingson - ’ -
Numerical Promem-sowmg Abilities

Hypothesis two stated that there will be no significant difference
in the numerical problém-solving abilities of nursery school pupils
taught by the use of socib—d.ﬁa.matic play technique and those taught
by'the convéntional teaching method.” A test of numerical problem=
solving was administered to the pupils. The scores obtained were
analysed, using the analysis éf covariance., The VF* ratio obtained
from the analysis was significant at 0,05 level., There was therefo:.e

significant difference in the numerical pmblm—solvmg abilities

of the pupils. The _g;‘_aphs' in figures 111 and 1V also confirmed that

the experimental group performed better than the control groups

Hypothesis two is thus rejecéeé. '

The study made it clear that the very nature of socio=~dramatic
plays is capable of generdting Interest in the pupil8; They actively
participated in the dounting of such objects as cups, plates, spooas

chairs, yams, bottles, tins, packets, etce. They were in fact require.
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to set up these materials as and when needed. They alsa matched,
sorted, gxouped and counted the various obJects displayed in the
1eaming corners that the socj.o-dr;amatic play technique required.

The pupils actively participated in the various activities in the
classroom, Ihey were not coerced into participating in the activities.
meir: willingness to parti.cipate was reinforced by the teacherts

| assistance and thus they were ready to apply their skills to problems

given, They went beyond the information received from the teacher.

This confirms Dwyer and Elligett?s (1970) assertion that: in
order o weet the needs ot' young children and lead them into the
world of analytic and formal mathematics, the teacher must always
begin with the chiidfén's own intuitive learning processes, It has
also found support in 'Unice'i-: '(19.'74}. that the aim of teaching or
introducing mathematics to the very yoong children is to help them
solve real-life pmblems and thereby make their world meaningfule

J— s i e 2

Reitz (1979), Jeffers and L’ore (1979) affirmed that familiarity
with play e.nvmnment and the materials encourage childrents social
interaction among one arothers co_x_:'geiius (1977) had also found that
conservation of liquid can be effectively fostered through symboliz
play whj_le Wolfgant (1974) had earlier reitrated ;that play can generate
learning possibilities in :seasurinq, categorising, classifying,
experimentiog and sequencing orocesses. Bolton and Zammareli (1974)

confirmed that children’ ‘exposed to play situation used information

more effectively than unexposed children,



P L

PEPRRTw- e rp- RSO P D

K e - 138

An important concern for the use of socio=dramatic method is
the child's role in tbg_prqblem. The child is here regarded as
been central to the problem. This makes him easily identify with
the problem, He is therefﬁré_able to imitate, imagine and invent
solutions to the identified problem.  The feed-back the child
receives from the teacher 3nid ‘the other members of the group is
enough to provide.directions and thus increase the intensity of
his partic1pation. In the present study the children were the
di:ect9§§_of their own activities once the releVa;;_;;;;rials have

been provided and strategically arranged for them by the teacherna

They had enough tlme to. work through, fumble, make mlstaxes and

'correct themselves. The concern was not solely on arrxv;ng at tne

precise so}utions but rathe; on the approach to the problem.

It was in this vein that Rousseau asserted that the child must

discover for himself through the exercise of his senses and bodye

It was also in confdfmitflﬁftﬁ Piaget's (1952) injuction that nursery

school teachers do not have to transmit all'knowledge to the child.
The child must be made to do, test, seek count, match, classify and

infact actively participate in his learning.

S5¢2e3. Findings on - Problem=solving
Apilities.

It was stated in hfpbthesislthree that there will be no significant
difference in the problem-solving abilities of puéils taught by the
technique of'so;io-dramatic play and those—taught by the conventional
teaching methods The regult‘df the t~test of the problem=solving

abilities as analysed by the analysis of covariance was presented
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on Tab1e~11- The 'F'rat;o obtained was significant at’ ~0.0S levels
The scores were graphically represented in figures V and VI. From
 the results it was seen that there was a significant difference in

the problem-solving_éb;litiés éf_thg_pypils.

Since it was the same process that was used fof the verbal
and numerical problem-solving abilities that produced this outcome,
it goes without saying thaﬁ‘ﬁhefé should be a significant difference
in the problem=solving abillties of the pupils. It is therefore .
safe to affim that the use of socio—dramatlc play has resulted in
the better performance of the pupils in the experimental group than

the pupils in the conventional teaching method group.

It was the realisatioa.Qf.the.unique importance of play in the
learning of young childrén'that most established nursery programmes
have in the play over tone. Such pﬁogrammes include the Bank Street,
Nimnicht, High Scope, olive ﬁérvey }Bumention but a few. This study
has also found support in Frank 's (19635 assertion that when children
Pplay; their exploration aids the developmen* of concents, perceotjon,
linquistic and intellectual skills. Barnett (1977) viewed young
children's play interactions with their environment as a way of making
' possible the playful practice of sub-routines of behaviour that later

come togefher in useful probiem-solving.

Many research studies have been conducted to justify the, use
of play in the. teaching of the young child., Golomb and Cornelius {1977)

Sutton and Smith (1971) Smilansky (1968) Fagot (1978) and Stone (1971)
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to mention bu.t a few of the 're'searchesr on play, have concluded
that the use of -socio;&ira,rri;'f:il': :play technique facilitates effectiveaess
in problem=solving, leads to more accurate pe.'rceptual role taking
and enhances ‘inc‘rease in intell_igénce test performance., The present
study has therefore confirmed that the use of socio-dramatic play

technique on the learnirg abilities of pre-school children in Nigeria

" could like-wise be facilitated.

5.2,4. The Findings on the Observation of Pupils'
: Interest in Learning. o '

Hypothesis four stated that the use of “socio-dramatic play
technique will not genefééé-lgﬁ;_léféater interest in learning than
the use of the conventional méthod.. An attitudinal rating scale
was designed to assess the extent of the pupils' participation in

the classroom activities. The result as analysed by t-test is

presented in Table'72 e

The experimen‘tal group was significantly better than the control
group. The study also made it clear in this case that the -very nature
of the experimental set up which included the ability nf the pupils
to immitate ml-es,-pe.rsisi i.t;-;:'nlle immitation, make believe in
actions and situations and also c’ommuﬁica;te with other had mti;vated
the pupils into :ction. The pupils were able to volunteer, perform, :
verballse, make-believe and actlively enact their various roles with
confidence, As a i.;'esul't ‘of the interest generated in the classroom
activities, the‘pupil‘s spontaneously participated in a friendly.

manner,
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‘This finding supports Mc-ioyd (1983) who examined the effects
of the structure of play obJects on the pretend-play of the pre-
school children. He found that the low structured objects in the
classroom setting increased the,frequency of interactive pretend-play
of the children, Smith (1983) had similarly found that children

who were exposed bo fantasy play engaged in co-operative-play more,

played more often in larger sub-grOUps ‘and were more physically

active than did those who received skills training, Udwin (1983)

- had in similar setting found that there was significant increase in

the levels of imaginative play and pro-social behaviour. There was
also increase in the_measuree'ef divergent thinking, story=telling and

decrease in levels of overt aggression.

The learning situation as designed ih.the,present study has

erabled the children in the experimental group to discover things for

themselves. Goldsworthy (1971) Jennifer (1974), Cass (1371) Fink

(1984) and Singer and Sherrod (1977) have all indicated in their

findings that chlldren exposed to sccin-dramatlc play technicque were
more socially competent and more skilled in their activities.
It can therefore be reliably argued that the use of socio—dramatic

-,

play technique has generated greater interest in learning among the

nursery school pupils than the use'ef the conventional teaching method.

The children in the experimeﬁtal group identified the various
objects and materials in the‘play”cbrners. They used these materials
in enacting their roles, they volunteered to bring more of the materials

from their homes and they arranged them as they desired. Chllcren who
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appearea withdrawn at the initial start of the experimental session
later joined voluntarily in the activities of the groups. Since the
experimental classes were divided into groups that rotated round tt:
centres, every child had the ??Egﬁtunity of enacting a role, describing
his fole, jmitating--the r&le and suggestirig more props that would

enhance their role perception, .

5.2.5, The Findings on the Effect of Teacher Quality on
Socio-dramatic Play.

All the teachers who participated in this study had the Teacherct
Grade II certificate. “They éll had at least five years teaching
experience. fhey‘ﬁére'aii.nﬁrséry"échool teachers as at the time of
the study. They all received the attitudinal questionnaire and *
were judged to havg“sco;eé high in the questionnaire. The only
difference.in the teachers was the specialised training given to

the experimental_teacheré..

It was stated in hypothesis five that the effect of socio-!
dramatic play will not be related_to the quality oif' the teachers,
To examine the hypothesis, an attitudinal questionnaire was administered
to all the teachers who pa;ticipated“in“the study. The questignnaire
was designed to investigéte the attitude of the teachers to fhe use
§f play as a teaching method in the Aursery classes, The result of

the t-test used to analyse fhe scores obtained was presented in Table
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the technique of socio-dramatic play were better in terms of their

understanding the value of play, their own function during the play

-session and effectiveness of the use of play in the learning of the
child than the control group teachers. A graphical display of the
scores of the teacher;‘ihjfigq;e_y;d§h9wed that the experimental
teachers had a wider spread than the controlied teachers, This -
meant that the experimental-teechets have come to-realise the importance
of play and thus have more favourable attitude towards its use in

the teaching of nursery school children,

The teachers‘eere also eﬂseéved and rated in terms of the quality
ef their involvement in the elassroom play acti;ities. The result of
the rating is presented in Table14.' The experimental group was
also significantly better than che control group in their ability
to define roles for the pupilst ﬁnaerstan&ing so as to induce them
to action,

Therefore, that there was significant difference in the teacher's
attitude as a result of the tralning ‘recelved by the experimental
teachers in the use of socio—dramatic play technique showed that the

effect of the technlque is relateq to the quality of the teachers,

‘The fihdihg-of this study has thus found support in Murray and
Scarth (1977) who states that adult's effort to increase the task
’pergistence eﬁévpoeitive behaviour can be augmented by the combined

application of proximity, verbal reinforcement and prompting procedure.
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Alletha (1977) confirmed that children in highly structured
and teacher directed classes.always engage in less pro-social
behaviours, Such children; he.aése¥ted are less imaginative and
less confident in task persistence. . However, they could be more
attentive and could conform to classroom routines. This also confimms
Smilansky's deseription of such children as being aimless, lethargic

and always afrald to tackle new tasks.

Fagot (1973) earlier identified four broad categories of class

teacher behaviours. He had found that the most effective teacher

behaviour was one in which the teacher initiates, joins in, makes

favourable comments on the child*®s activities and readily capitalises

upoh the teachable moments forrstressing the development of skills.

This study has therefore showed that as a result of their
exposure to socio~dramatic play technique, teachers were able to
help their pupils to high academic achievement, This was through

their use of language to describe and classify things, count objects

" and label such objects as well as their actions on the objects. It

‘was also demonstrated that their duty was 2ot to transmit all knowledg:

but to help the child to construct his own knowledge so as to build

in the child initiative, criousity and confidence.

Se¢3. . Implications of the Study

-

The study was carried out in ten nursery schools in Lagos State, As a

result of the randomness selection of the sample used in this study,it.
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hoped that the findings emanating from it can be generalised to all

the schools sharing similar features and characteristics of the

ten schools as dgscribed in Table 2.

s.3.1. Tmp‘lir-.-annn for ernnry F:rIur:ann'r‘ur-rim_llum

It was highlighted in the statement of the problem of this study
t.hat most nursery schools in m.gern.a concentrate heavily on the
acquisition of acadenmic sk:Llls. It was also pointed out that this
was as a result of the need for the :.scl'.xools to justify the parents?
expenses on their ‘child.ren_'s .eariy_._childhood institutional education.
The gcnera'lity ‘of the Nigerian society therefore expects these
institutinns‘ to concern fhenselves with early discipline in formal
school subjects. This the soc;ety hopes, would help to promote the
!ch:’..l ren"' mtei]—.;ctugl develonnent. In response to this therefore,
the teachers in these schools resort to intensive mental drills and
memorisation in their classroom teaching approach. They are unaware
of an effective way of maximising the children's learning through
,1:1a activities, The chi.ld/chi.,‘.:q?“:_-:hild/teacher spontaneous plav
activities are utilized for structured'l'gssons. The result of this
is the children's lack of desire lto"invej.stigate, explore and utilize
their relevant daily play experience meaningfully in their school

'learﬁing. This situation is very unsatisfactorye.

An intial attempt at solving and improving on this situation
lies first in an expressly formulated curriculum of nursery education
in the country. ‘The_‘px_:_es'ent.‘researther7spent a lot of time in trving

-,
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to £ind schools with a uniform type of learning opportunities for

this study. This was because theré'were as many curricula as there
‘were schools. A curriculum guide for nursery school education would
provide the nursery school teachers with what they are expected to

do precisely with the children in their care. For example in
operation in the nursery schools are curricula designed by each school,
the Nigerian- Educational-Research Council {NERC) Guide to Learning

and Teaching, the OMEP's Programme of Activities for Early Childhood

Education and the recently completed Lagos State curriculum for nursery

schools. All these are as varied as the sources that produced tief.

Since "it is Govermment's wish that any existing contradictinns,
ambiquities and lack.of uniformity in educational practice in the
‘different part of the Federatlon should be removed to ensure an even

and orderly developmnnt" it becomes imperative that the Federal Ministry of

Education should develop a comprehensive programme for Nigerian nurser

schools. To ensure un;formlty, relevance and standard, these varied
curricula currently in operatlon should be integrated. Such integration

should tals into con31de:ation the particular needs generated by our

particular uocial, cultural and economic conditions. The 'importcd'

v,

pre-school run and stocked with expensive and irrelevant toys and
equipment are grossly unsatiéféctory. It is when-;uch a curriculum

is made available to the schools that they can see the inter-relatedness
of the various subjects wﬁ%gb_at the present time are taught sepafately

in the nursery schools,

Tt is also important that such curriculum present an integrated

view of early learning subjects so a5 to eliminate or reduce tne undue
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concentration on the academic subjects which have relegated the

other aspects of the child's development to the state of total.

abandonment.,

S5e3e2. Implications for Teécher“Perfbfmance.

'The findingshoé zhis study have éh@@ﬁ that the use of socio-
dram&th?;ﬂay tmﬂuﬂguc thdt'éﬁhanceércﬁiidfen's'
learping in acquiring educatife and méanin@ful experiences., The
method ° A qya;lgpggg the teacher's ability to relate school
topics to pgpils relevant daily'éxpgriences, discuss these experience.
with the children and encourage them to relive the experiences in
their classroom activities. . This will .. . help in reinforcing the

learning possibilities of the children. ' *

To be able to do this ;ﬁccéé;fully, the nurserg-school class
teacher needs skills, imacinative and creative abilities. He needs
to instil in the chlldren the desire to learn, permit them to express
themselves and give understandlng, affection and support when necessary.
Yet he lets then.g;pw upe The nursery school teachiex occuples a
foundation position in the educationél life of the child. It is

therefore better not to have nursery school education at all than

to have one that is been handled by an incompetent teacher, To be s
able to lay a desirable foundation, a foundation that provides a richer,
fuller and nourishing life for the pre-school child, the teacher must

employ the most appropriate method to teach them. The pre-school ¢hild



lives in the world of play. The best method of reaching them

therefore is through play activities which itself is a powerful

-

. inner force through which the child reaches out to his environment.

S5¢3e3s Implications for Teacher Education

No education system can rise above the quality of its teachers,

This implies that-fhé hufsér§ ééﬁool teacher must be a Erained
individual who Has confidence in himself and in his ability to i

cope with his responsibility;:.The contributing factor to the most
unSatiéfactory situation that prevails‘in our nursery schools today
whereby the children are drilled so hard in academic skills, is
largely due to the lack of compétént and adequately trained teacﬁers.
All the teachers who took part in this study had the Grade II Teacheis!
Certificate. However, since none of the Grade II Teacher Training
Colleges in £hgﬂ§oqntry 9ffe;suE§:1y‘Ch§ldhood or Pre-School education
in its curriculum, these teachers therefofé were not suitable as
nursery teachers, Thisfséudy has thérefére confirmed that for the
teachers in the nursery séhbols to bé effective, they need specialised
training, The task of teaéﬁing 5;7££e nurségy school is particularly
difficult because the children are operating at the level of "working
with things”.  The ability of a child to solve any problem depends

on the extent fo wﬁich the teacher makes him understand such a
problem,-how mach positiQély'the ehvironment fosters trust and the
amount of égg{gééhée‘thét the environment provides in confirming ard

predicting events.
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The young pre=-school child is naturally curious and he is full

of activities. To sustain his energy and attention in his activities

in the learming process, the teacher should ask leading questions,
answer the child's numerous questions and provide things for him

to wonder and wander aboﬁt. ) !

Thus, a trained nursery school teacher, especially a teacher
trained in the use of socio-—dramatic play technique ensures active
participation of the pupils in the class activities. She ensures

that there is opportunity fo:

- manipulate métérials in the environment,

= investigate or éxplore the environment,

- use several senses, ) -

- chose,rmake,rdacisions, do things by himself,

- taik about activities, |

- describe and compare,

-~ use rclev;nt mﬂﬁérials

. -~ use culturally relevant‘things,

- make use of personally relevant things.
These had helped the children ia the socio-~dramstic play group Lo
see their entire activiﬁiésléhrough *my worlde." Therefore, various
objects for counting, class;fy;ng!“qomparing, ordering, measuring,
labelling, describing, matching to mention put » few that are familiar
activities to the every day home/s;hoolAlife experiences of the

children are provided in the classroom setting. They helped their

problem=solving tasks.
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S.3.,4 Implications for the use of Lanquage in
‘ the Nurserx Schoo

In most nursery schools 1n Nigeria, at least
two languages are spoken. These are the indegenous
and the English language. It isithe expectation of the
National Policy on Education tﬁat’fhe medium of
instruction at this level should be the.ﬁother—tongue
or the language of the.iﬁﬁédiééé community. To some
Nigerian parents however, nursery education, according
to Osisanya (1987), is almost synonymous with learning
"English or English Language acquisition. She
regretted that mést educated parents regard nurséry
‘school as a way of sustainiﬁg social class distinctions,
a prestige symbol by having their children in seconde
langquage immefsion at a very early age. .

The COnseququ_effect“6f“thi§ expectation is that
the schools, regardless of the injuction of the
National Policy, use‘tﬁé éﬁgiiéh iéﬁéuége as the medium
of instruction and sly away from;the use of the
1ariguage the children briag-from home, The child's
natural language which is descriptive, dynamic and
forceful is thus not acceptable in his school. This
‘rejection is a negotlon ‘of the-school's function. of -

providing a smooth transition from home to schoole.

-



ma B - 4 cmea smEs

151 - -

The findings of this study have therefore shown
that when children are encouré;;&.to verbalise their
understanding of a situation in the language“they feel
most comfortable in; they pérticipafe more in the
classroom activities. Thus they freely expressed
themselves in naming,:descgibing, classifying, comparing,
singing and counting. The culﬁurally relevant !
materials and salvaged‘environmental junks provided in
the corners aided the perception of the child. These
were translafedwgnto the officially accepted language
when necessarye | o

Tt is therefore important tﬁat in order to
stimulate the child in.to develop his communicative
skills, the nursery schb§ié'sh;ﬁid'provide the cﬁild
with opportunities fo:‘yg;pé}”§ntefactibns. Such
verbal interactions should.not be limited to the use
of the official language._ Limiting the child to the
use of English language - prevents his spontaneous
response and participation in the classroom activities.

It.also implies the need to provide a supportive

environment to which the child can relate.

S.3.5 Implications for the Nursery Schools.

For the child to deal-effectively with his

environment it iévégééhtial thathfﬂé classroom
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structure should encourage the child's efforts to
solve problems..that confront him. ﬁrhemteacher's~
essistange in the child's process of sdiving the
problem should be clearfand-concise s0 as to focus the
dhild's thought, limit‘his.scope of answers and supply
the child with necessary end.aen;;n;iete_solutions.

As nursery classes in. ﬂigeria are usually larger
' than the stipulated 20 - 25 pupils per class the use
of socio—dramatic play technique, as evident from the
findings of the study, proved very suitable for
Nigerian nd;s;;;vti;sses. |

Apart from the need to train the teachers of
nursery school children, an essential requirement is
the classroom structure”tnet has such common materials
as plates,zcups, spoons, knives, bags, bottles,
funnels, bowls, shoes, combs, pots- and so on in
addition to the inexpensive toys and materials.

Though this study had used only three learning corners,
more corners should be created in the classroon.

These are reading,'1istening"Block-bulding. concept
formation, art and special ectivities-

In the present study, a11 ‘the subjects on the
school time-table were taught tn;ddgh the use of socio-
dramatic play technique. This has thus integfated the
various subjects and-broke tne-rigid Time~table

format that existed in the schools. This gave the
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pupils time.to Qork on_ the pféblems. Their eventual

ability to work out éhe solutions gave the children

a senfe °f,m3§FEEX EP4.19éFé§5ed their confidence.
fhisrapproach, the'socio-dramatic play, of the

study used social themes. The visual materials created

in the corners of the clasgroomé provided opportunity °

for activities. Thus the children in the experimental

group concentrated on their-actiwities, made use of

the materials and gengrally increased their problem-

solving ability. ' As a result of this socio-dramatic

play technique is strongly recommended as an effective

method. It is a powerful instructional technique in

the teaching of numerical and verbal problem—solving.

5.4 Suqggestions for Further Research

This limitations énditﬁéhfggficatiéns of this
study have necessitated further research, Thg_present
study has focuseed onmverba1 ;nd numerical problem-
sdlving. The researcher however realises that there
- are other aspects of the child's learning that
constitute an important part of éarly education.

It is therefore'suégested that further research is
needed on such aspects as seriation, spatial relations,

temporal relatiqngmand others.
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The study has also not looked into the details,
the increase or otherwise of the children verbal
acquisition in terms of vocabulary,'sentence patterns
and length as a result of the use of the socio~dramatic
play technique. Further research is recommended in

these areas, o -
It was pointed out that this study was limjted
to only ten schools in Lagos State, It is necessary
- to widen the scope so as to make the reéults generalisable
to all schools in the Lagos State and'pessiﬁly to all
schools in the couﬁéfy; 'Further research is however
needed to find‘out 1f the same results will be obtained
from the other Sﬁates:Of Eﬁé‘?ederation.
‘Socio-dramatic play technique was used with the
experimental groub fér only four weeks, Further
research is needed in ordér té determine its effect

over a longer pericd of times -~
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“"CHAPTER SIX

6;0 - SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

6.1 General Surmary’

This study was_@esigned'to-examine whether the
use of socio-dramatic play. technique will facilitate

the problem=-solving abilities of nursery school childfen.

Specifically therefore, it investigated the effect of

- socio-dramatic play technique on the verbal and

numerical problem—solving abilities of Nigerian nursery
school chlldren, . major purpose of the study was a
determination of the instuctional value of play for
children in solving‘pédblems. ‘A further concern of

the study was an identification of one of the ways

through which nursery school teachers can meaningfully

utilize pupils! relevant experlences in problem-

solving; it was aiso aimed'at enhancing the use of
soci-dramatlc play as an instructional tool..

i

It was realised that as at the time of the study,
thare were no operational syllabuses or curriculum guide
for nursery education in the country. There was
therefore no unifofﬁity in the activities of the nursery'
schools in the country. As & result of this situation,
the researcher obtainéd six=-weeks scheme of work of the
participating schools. .ﬁn'¢Xamina£ion of the schemes
necessitated modifications to ensure equal learning

opportunities for the pupils within the experimental

e, e S

‘period,



It was realiséd tﬁat adults weré needed for carrying out the
msearch. The researcher therefore trained nursery school teache.fs
in the uvo ol socio-dramatic play techniqies - The tralniug ol the
teachers involved sessions of discussions, explanations and
demonstration until the researcher was satisfied that the teachers

understand and knew how to work within: the experimental-frame—work.

After the traini.ng sessions, the teachers in the experimental
classes set up three play corners :Ln their classes. The teachers

through suggestions, comments an_d questions to and from the pupils

developed the themes of hunger, illness and shoppinge The same

.play: themes were-used- in both experimental and control groups, The

choice of the themes was quided by the famillarity of pupils with

the themes and the need to create roles for both sexes,

In order to examine the stated hypotheses relating to the study,
three research tools were used to collect data. These tools were

questionnaire, observation and achievement tests.

A pilot study was carried out prior to. the main study. This was
to ascertain the reliability and validity of the research tools

used for the study.

The subjects for the study cons1sted of 630 nursery school
children and 20 nursery school teachers drawn from 10 registered
and approved schodbls in Lagos State of Nigeria, From the parttern

of distribution of these schools in the State, a proportional stratified

-



T 57

sampling of the 10 schools was done.

The research égslgn amployad was & pré—test-txentment and

a post test., An experimental and a control groups were set up.

~ To ensure that blas or extraneous variables were not introduced

i;to the resplt;,;;vé-;f.thé ten schools were randomly assigned

to experimental group and the renﬁining five to the control groupe
Pre—tesi: scores were obtained on Verbal and Numerical pmblem-sollving
before the commencement of the teaching in the use of so.cio-dx:axrétic
play technique, The Treatment fol__]_.qy_e.d and the post=test scores

were obtained thereafter,

Analysis of covariance was used tc compare the main effects

. of teaching the pupils at two levels using the pre—test scores as

covariate, The T-test was used to test the significance of the

difference in the mean scores on teacher quality, teacher attitude

and pupils' involvement in -activities.

6.24 Conclusions and Recommendationss

-+,

e effectiveness of nursery education is judged by the degree '
to whiéh it assists the child to be adaptive with re;ard to extra=
school tasks inwolving seeking,  finding, acquiring, remembering,
communicating, collecting information, expressing thoughts and feelings

to oneself and to otherse.

1t was the argﬁanent of this study that the period of early

childhood education is not the optimal period for imposing and drilling
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the academic skills of the young pre~school child. At the outset of
this study therefore, two basic.qﬁéstions were furmulated about the-
use of nocio-dramaﬁ;C'play techniquelto aid learning of the nursery
school child. .Thé questions were intended to challenge and focus

attentmon of nursery school educators on how best to help the young

pre-school child to acquire éducative and meaningful experlences,

From the discussions of the study, these questions and their

_ /
answers may be summarised as follows: s

1., Does the use of soéio-dramatic play te;hnique p;oduce
greater verbal and numeriﬁhl“problem—solvihg abilities
among nu;ser) school children than the use of the
conventional method? B o
‘on the basis of the findings of this study, it can be safely
concluded that the use of soclo=dramatic play technique _doas produce
greater verbal and numé;iCal problem—solving abilities among nursery
school pupils than the conventional method. It has proved to be an
-effective method of heiéiné the éhild-tgiacquire relevant informatien,
comprehend such information, create new relevant information and

transfer and extend 1nformatioh to' otherse Thus the child has become

an active participant in his own learning.

2, Does soclo~dramatic play technique create greater
interest in learning a.mng nursery school children

" than the conventional method?
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The opportunity afforded py the §9cio-dramat1c play technique
-environment made the Vchildren to readily identify with both the
materials and the activiti-s.genQrated. The children were not
coerced into Qpihg the various éctivitiés. It was as a result of
the varied activities fhatrthe pupils were motivated to spontaneously
want o count, match and sort, objects paint, draw and do other |
.activities. |

In conclusion, the study indicated that children showed greater
interest in their learming when the material, topic and activities/
are relevant to the child. It is the only way. that ciimjnat%p‘
frustration and boredom and eﬁsure&-that the child's learning affords

him satisfaction and much joye

For ‘the young pre-school child to explore and deal with his

', environment successfully, he needs to learn problem=solving strategies.

From the ouéﬁdme'bf'ﬁhié.séaa§; it is sErongly recommended

~ that for the young ﬁre;schqol child to deal effectively with his
env;:onment, and move forward at solving the problems that confront
him in his daily liV1ng, adequate ;;;§1510n must be maJe ﬁor soc;a-
dramatic play in his sciool and home environment,’ This should take
full cognisance of the fbllowihé: l

i1, an environment which encourages and promotes freedom

of the child's exploration, must be ensured,

11, an environment that constructively ‘encourages and

challehges the child's efforts at solving problems
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should be created

iii, Culturally relevant environment

with responsive and accommoedating

adults must be ensured.
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Nursery Education Questionnaire
Part I N
Sufvey Pf Attitude

-

Th;a scéle conseists of 20'statemenfs designed to
sample your opinions towards the teaching in the Nursery
classes, There are nongGﬂ?_pr'HRONG ansewers, What is
expected is your own individualuview on each statement. ‘.

Please read each statement,

_ Instrﬁcinn

Following is_a list of statement about play, its
value; function of the téacher and maférials used for
teaching in the nursery school. All you have to do is
to circls one of the abbreviations = M“SAM MAM Utyh wpi
or “SD" typed on the right hand-side of each statement,
S0 if you strongly agree with a statement circle 'SA'
if you only agree with the Btatement circle 'A' If
you are unde?idéa.or”uncertéin cirélé 'U' If you disagre.
with the statement circlq D! And if you strongly disagree
circle 'SD!
1.  Toachers should strictly

assign roles to pupils, SA A U D SD

2, Play leads to chaos in
the classrooa : SA A_ u D SbD

3, Teachers should bring
every object to the _
classroom when teaching. SA & U D Sb

4, Play can only.be_alloied
in the class only when : .
pupils finished their wpgkl' SA A U D 8D

5. When children play together
they should mot be allowed
to criticise each other SA A U D 8D



10.

11.

12.

13.

14, .

15.

16.

17,

18.

168

i“tégcﬁer'éan éffeétively use
play to teach any lesson _.on-the
time~table, - :

Fo;.effectgvé feachiﬁé teachers
should make use of pupils own
experiences, -~ o c-e- -

encouraged to use their
imagination

Materials. to be used should be
displayed in the full view of
the pupils before the lesson
starts. h ‘

Nursery _school children are,
‘too voung to go on field trips.

Teachers should not encourage
any kind of play in her lessons

Nursery class teacher should

freely join in children's play

,activities,

Children's stories .are----

incoherent therefore only the..
teacher should tell stories in
the c¢lassroom., 7 "0 7 . T

fhen children play together
their interaction promotes
mutual understanding.

Play of the child enables him
to learn to adapt to varying
situations, ' : -

Teachers shoultd not tell what
a child is exnected to do when
playing.

Children should be-aliowed to
narate events-in their .lives.

Pupils' should be gsatisfied with
only the materials- teachers
provide for play.

SA

SA

SA

SA

SA

SA

-SA

SA

SA

SA

SA

SA

A

"

4]

1)

17

mn

U

SD

SD

SD

SD

SD

8D

<p

8D

SD

SD



169

19, Children have.enough opportunity
for play at home therefore the
school should discourage any play
activity in the classroom. SA A U D SD
20. The play period is the time for
the teacher to relax her nerves, SA A U D SD

‘PART 1T

Personal Data

Thanks very much for "responding to all the

statements. Now we need some information about

yourself,”

1. H#ve you evef taught in a Nursery School before?

L_/ Yes / / No .
2. If Yes how 1ong ( /Below 5 yrs [/__/Above 5 yrs,
If No “how many years have you been a teacher Z /

3. What is your present age [/ years

4. What are your qualification's /[ __/Prymary six ('_/Modanl

[~ JGrade II [ __/wAsc /___/Diploma

[/ Any other (Please specify)

* =i

5. Arc you m1rr1nd? / /YOS L__/No

6. How many children have you? L/
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APPENDIX B

OBSERVATION
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1., Teacher to
discuss the’
(A) Role situation
Definition ) . -
| 2, 1dentify the
characters
3. Identify their
.roles
4, Teacher picks,
(B). Play a role
partici- 5,. Vverbalises-
pation activity
S 6, “Uses materials
7. Make pupils
oo enact roles
- 8.. Encourage
(C) Motivate verbalisation
Pupils 9' - e
activities . - Encourag®
volunteers
10, Give cues
11. Ask questions
Verbal 12, ' Talks about
? C O - e - .activities
13.

Compare




OBSERVATION

172

OF_PUPIIS
‘1. Withdrawn
Pupil 2. Shy
Volunteers.— | 3,  Confident .
.4, Willing '
5: 'Comprebeﬁding
Pupil . "Rigid

‘Distracted

6
Participates 7
8
9

. Spontaneous
. ‘Tntelligible
Pupil.-.. 10. Megningless
Verbalises 11, Shy
, R _ {12, . DNescribes
Activities
13, Uses
Ob jects
14, Friendly
15. DeTonaive
Tolerance 16, Irritable
‘.17;- Agreeabjé“”
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APPENDIX ' .C1

. ... TEST.
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WHAT CAN JYOU EAT IN THESE PICTURES %
PATNT THEM ,
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c2
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PAIN? THE THINGS™ YOU'CAN - FIND IN THE

HOSPITAL
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A LINE TO THE CORRECT NUMBHR

DRAW
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COUNT' "AND ~WRITE THE NUMBER
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DRAW EYGHT BALLS IN THE BOX
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APPFENDIX D

A TYPICAI. DAY TN SOCIO-DRAMATYC

i e+ DLASSROOM

PLAY
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-

CTIOCTIVES: At the end of the“iesson, bupils should;
(1) Narrate the story; “ o
(2} Enasct the sequence of the story-
(3) Supply dialogue.
(L) Mention fhe'chéractersiﬁ the story -

(5) Dramatise the story.

! ' ’ )
~TUTLCPNENTAL LEVEL: Children were already familiar with frmily

— ' set up in the c¢lzssroom. They were able to identify 2nd label
some materials found in the home and the market, They have

*iready Ynsited a2 merket,

ThraTniRIT Teacher sinss “whoo w111 buy my toys" while carrving a

tray of toys in the morket corner, She leads the song, 5he

IS

asks if any of the children hive been to a markel To do

mnarket

- yrat ? with whom ? kot were the things they ssw in tine T
* PR - + ]
. "j=g the mavrket like tlie one visited by the purils 7

The punils are made t¢ nonme 2nd identify the variocusz tuin’s scld
iv ==a markast, 3he asks, for what reorle do in the merket, Volunteer
n the marvet are »ade to.sit hy their wares,

. = .
1.3 522,208 1

Tho tezcrer then norrates the siory of a fanily. In the Frnily,

tva "Fatrer went of to work. The mother and her childrer were at
‘~ea,  She sent the chiléren to the merket to buy yams, The chilis -en

“i2 and on their way home, they met = friend. They »nut the yem
iwgap » trse 2nd went to play, Goats came and ate allg the yoos,

]

Jz-crer ¢211s on the ounils teo relate the story, She encourzces

Tas1g rreatent nlay in ihe snzctment of the sTtory by ezch I=nmily.
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_’1'86 _

Teacheruguideswwithﬂquesticns and sugvestions to sunply sialepue

»nd elaborate the story 1ﬁne§

imat did muwmy ack her children to buy ?

Let her say it to her children

Jhat did she give them ? (Money)

why ? (To buy the yam from the. market)

Where is the narket ¢ Is it far away from their house ?
who is théhéhildren'S‘ffiéﬁdf . T
What did he/she say to the children ?
whot did tﬁgy say 7
Virere wag_fhe yEm ?-.Qﬁaélh;;;éned to it 7? QEZEE”Qere the
children and what were they doing ? Show me, |
hen the children distovered _‘_c_::'w*-::xfcm goats have eaten the yam,

how did they feel 7 Show me. B

+



~ WORDS BEGINWING WITH 'P'

LETTER WCREK:

.- ——

CBITCTIVES: it the end of the 1esson the pupils should be zble tos:

(i) . MName objects beginninge with letter 'P!
(1) Mateh objects. to. the .correct word —
(£ii) Sort letter P .from the other letters,

DEVELOPMENTAL: The children were able to recite the alphabets

-Ag - Qo

“'l

FROCEDURE: Teacher tells-bupils that the neme of ‘one of the membe: 3

of the family begins~with-the letter 'P", Requests the pupils
to recite the alphabets, They sing the'song A, B. “I know A.B.C."
Teacher tells them that the child"s name is Peju, Today is her
birthday. Peju decided fo.call.all children whose names Begin
with the letter 'P', Teacher aids pupils to say nemes that
begin with letter 'P¥ ~ Poju, Peter, Popoola, Philip, Pelumi,
Peri, All the children invited to Peju ‘s birthday brought
presents beginning with the letter "PY L Purse, pail, pot

- pictures, pen, pencil, plates, plastics pails; pan and pants,
Now lets pretent to be at Peju s birthday. Teacher helps pupils
to set up the party as in the Family at meal, The.food e;ved
had pepner, Pawpaw, PLn&dppLe and fried plantain: wers terved
too. _ g

Teacher shows euf out letter 'PF, Pupils match the letter to

the pictures, 7‘hey are eiVided into 3 groups to sort, match

and fill in the missing letter 'P',
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DICe FATCHING CF MULTTES 'ITH CBJTCT&:
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—

C=CTIVES: At the end of the lesson rupils should be able to:

(1) Mateh given cohjects with. corresponding number symbols,
(i1) Count 6bjects_1';'15
(1i1) Sort figures 1 - 15 | = :

NSUELCPMENTAL LEVEL: Children have been able to count orally 1 - 25,

They can identify figures 1 - 10,they are able to sort fizures

1 - 10 R

1. -y

“CCEZDURE: How many children are in each femily ? Let us count

them. How many thinrs h ve the sellers in their stall ? 35t ¢
leads children to count cut the various
the market corrner. ¥ow many rackets of émo, sugzsr, biscuits,
and matchesy do we hsve 2 -How many tins of milk, cups, etc,

i .. R . : o
Children count them =nd pick figures that correspcndhthe ctiects.

)
oy

Tets nretend that tre Teamily is at meal, Ths family has some

set the table for 1E

[£7]
’.J
v
%]
Iy
7]
-
3
&)
ot
]
J4)]
|’1
!a
2!
s
|
fi
b
37
. )
1._1
fe 7
3
(M)
£
+
(@]

rzenle altogether, She miies children identify all the things,

— reed=d for serving ~ The ccunt out 15 plates, forks, cups, swoons,

. STERTENT: Pupils w“o'“d brlnr an erntj tin of milk or tcmeto
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A TYPICAI DAY IN THE CONVEMTIONA!

CLASSROOM
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TIME: 30 Mins.
SUBJECT: . Story telling
TOPIC: - - The Yam '

OBJECTIVES: At the end of the lesson, pupils
.Tell the sequence

Narrate the story.
PROCEDURE: Teacher tells the story of a family
in which the parents aré out. Children were
instructed to buy pieces of yams from the_markef

on their way back from school,

They bought-the }a@ém;;d_qn,their way, met
friends and went of f to play; leaving the yams
under a tree in the basket. Géats-aie the yams,
The children became unhappy and cried, Teacher
calls on the children @Qmig}ate the storZL__—
Teachgf_ﬁncoufgggs children to relate the sequence
of the sfory. Teacher.éui&es with questions to
supply the missing points in. the story.
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TIME:
SUBJECT:
- TOPIC:
-OBJECTIVES:

DEVELOPMENT

PROCEDURE:

191
30 Mins.

Number.Wogk.

- ‘Matehing of Numbers with objects

At the. end. of the _lesson pupils
should be able to: |

(i) Match given objects with
' _corresponding number_ symhols,

(id) Count objects 1 - 15
(iii) Sort figures 1 - 18

LEVEL: Childrén Rave been able to

count orally 1 - 25, They can

—

identif} figures 1 - 10,

Teacher shows flash cards of figures

1 -_ld:_ She calls out the figures

and‘haké;"them say the figures after

her. Shows drawings of various objects

and makes the pupils to count them,

Teacher'intfoduces figures 11 - 15.
--Makes children read out the figures.
Demonstrates wrltlng the flgurps.'
Calls on some pupils to write on the
Black'ﬁdard.—.Teacher pastes on the
blackboard draW1ngs of objects and asks
pupils "to.count ‘them, Teacher gives

out exercises to pupils.



TIME
SUBJECT:
- TOPIC H

OBJFRCTIVES:

APPARATUS:

PRE-KNGWLELGE :

PROCEDURE:

192

.30 Mins,
English Language

Words beglnnlng with letter P.

At the ead of the lesson, the

pupils should be able io:

'(1)" Name objects beginning with P
(ii) _ Match objects to the correct word
(iii) - Sort letter 'P' from the other

‘ letters, !

~ Some cut out letters A = Z.

Diagrams of Pails. Pot, Pencil, Pineapple
ete, '
The Children have been reading the

alphabet orally.

Let.fﬁe;teacher,write the letter boldly

on the board for the children to see.
The teacher teaches the children

.the_corrégﬁlpronounciation of the letter

that is;»she pronounces the letter

after her.

"Show the children the diagrams,

—Let them identify the objects with the

1et£er and call out the names e.,g. pail,
pot, pencil, pineapple etc, Let the
children suggest some other objects that
st$;€ Qith letter 'P!'., Let them sort out

the letter from the cut out letters in

. Samco containers

ﬁhlle thez carry out the activitiern.
let the "teacher go rounﬁ to suppervise

and correct the children.
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