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ABSTRA(CT

The continued concern of populaﬁion experts about the almost
alarming rate of growth of Nigeria’s population and its effect
on the quality _qfﬂ_;ifew of Nigeriansf qa;;s_‘for immediate
attention, to be directed towards measures for sustaining
security of life and good standard of living now and in the
future. It was in realization of the above that Population
Education Project was commissioned and introduced into the
Secondary School programme in Nigeria. | |

The purpose of this study therefore isﬁﬁetermine the status
of population education, by examining its mode of integration
into the secondary school programme and problems and prospects
associated with the implementaticn of population education
programme in Oyo State of Nigeria. Thus, to enhance this study,
a field survey was conducted and data were collected from school
administrators and teachers of some selected secondary schools
in Oyo State, Nigeria.

All the respondents (principals and teachers) admitted that
the population of Nigeria is on the increase and that the
introduction of population education into the secondary school
programme is timely. Some variables such as age, sex and type
of family were controlled to find if there would be differences
in their opinion as regards the need for (vide Table 4.3).
Population education in the secondusry schoolé. No significant
difference was observed among groups as to whether population
education must be integrated in existing subjects or be given a

separate (Table 4.7, item 24).
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Also a significant proportion of the respondents agreed that
population education when taught in the secondary school educates
the people to guide against scme social problems such as
unemployment, inadequate supply of goods and services such as
electricity, water’, good food, nedical services, ‘and other social
vices such as alcoholism, unwanted pregnancies, abortions,
venereal disease, etcetera (ref Table 4.6, item 19).

The question on the teaching of population related topics
such as family life education, reproduction.and birth control in
secondary schools generated positive response from the
respondents.

Some problems at the implementation level of population
education were identified by the principals and teachers. Such
problems include religious, cultural, acceptability, lack of
funds and facilities such as textbooks etcetera, and lack of
trained personnel in population education (ref Table 4.6, item
2 and Table 4.11). |

The study suggests that, a "crash training programme" for
teach%ng of population education and the expansion of population
education from its pilot stage to all seconéary schools will go
a long way at arriving at a better status for population

education in the secondary schools.
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CHAPTER ONE

Intruduction and Background,

The subject of. pop(:i;xlion has atracted the attention of planners and policy makers. This
i5 probably duc (o the increasing awarcncss of e impact of rapid popuiation growlh on the
deteriorating standard of living in developing countrics, Africa in particufar. Rescarches have
amply demonstrated that rapid populaticn growth results in a low per capita income growth and
a loss ol long term potential for highér economic growth and better standard of living (Ojo,

1981; Otusanya and Purscil, 1981; Orubuloye, 1983).

In Nigeria, anaiysis of growth and composition of the population is considcravly
hampelcd by poor dafa situation on population behaviour.It is remembercd Unat the last census
of 1963 IS aln}ost three decades old bcfore that of 1991 was made available in 1992. Available
evidence shows however that tilc rale of population growth of 2 5 per cent per year in the 70’s
has risen to 3.3 per cent m recent time (Fedcral Governmeat, 1990). Consequently, the
population size of 55.7 mllhon in 1963 was projected to 113 million by 1988 and was expected
to reach between 145 and 160 million by the year 2000 (Feder al Govcrnment, 1990). However,'
the provisional .ﬁgures of the 199! census pave an enuiccrated figure of 89.5 million, which
implicd revisions of previous projections. _

While the total population increases rapic'ly, urban areas are incrcasing at a much faster
rate of 5 per ceit. The growth of major citics, especially Lagos, is estimated at between 10 and
15 per cont pcr' year (Arowolo, 1987; Sada, 1954). The high fertility and dcclirﬁng mortality ks



"~ led to rapid population growth in general; these, with migration
from rural areas have exacerbated urban population growth. At
the current growth rate, about 48 per cent of the population is
less than 15 years old, resulting in a very young population.

Prior to the Univergal Prinary Education (U.P.E) programme
of 1976, school enrolment rate was low .at all levels of
education. In 1990, for instance, less than 50 per cent of boys
and 80 per cent of girls of school age (age 6-11) were enroled
in primary school. At the secondary school level, under 10 per
cent and 5 per cent for boys and girls, respectively, aged 12-18
years were enroled, indicating a sharp flop in proportion. In
all, only 21 per cent of boys and 15 per cent of girls age 6-18
years were enroled in the first and secondary. levels in 1970
(Ebigbola, 1981). e

Progress has been made over the years and by 1987 €1.6 per
cent of children age 6~11 years were enroled in primary schools
and 30 per cent of the secondary school age bracket were enroled.
However, the sheer increase in the number of school age children
has arastically increased government investment in education.
The education pyramid for Nigeria - a broad bottom with a conical
shape ~ also reflects the population pyramid (Federal Government,
1990).

The rapid rate of population growth is.a major determinant
of the educational pyramid. In Nigeria, 1like most African
countries, the age group 0-6 years constitute 18 per cent or more
of the total population or 40 per cent of the persons under age
15 years (Ebigbola, 1981).

The Nigerian woman bears an average of é children: the

socio~cultural value places a high premium on large family size.

- -



This is especially the case in the rural areas where the econonic
contribution of children to family enterprises is higher in urban
areas. The literacy status varies between urban and rural areas:
the location bias of educational institutions which favour the
urban areas enhances the  literacy status of Urban residents.
Residents of rural areas tend to marry early and usually have
many children. These children are often born Very early, and too
close to each other with adverse effects on the health of the
mother and child (Babalola, 1983).. . Some of .these children, tend
to be disadvantaged early in life and are often locked up in the
vicious cycle of poverty. All these, and other considerations
call for adeguate population education at all levels.

Since the inception of population education in Nigeria 1982
it still seems difficult to identify the status of population
education (Ukaegbu, 1985). The secondary schools are viable
avenues for moulding the values, expectations and behavioral
patterns of the future parents. There is need therefore for
proper clarification of the status of populatign education in
Nigeria.

One major factor in development is education. In order to
effect fundamental transformation of the society, with respect
to population issues, promotion of population education at the
relevant levels of the educational 1ladder 1is paramount,
Obviously, the role of the school system and the :esponsive role
of school administrators and plarnners in managing population
education at the secondary school 1level c¢annot be over
emphasised. Meaningful solutions to population problem must

start with awareness creation among the general public (Adewole,

1977) . o5



Enhancing standard of living in Nigeria is important not
only for children of school age but also for the entire populace.
Education administrators by the nature of their service are
placed in a unique position to serve the entire community in
Wh‘ich"' theése &chobls are "léocatéd. " Théey have the "ability to
enhance the teaching of the subject-matter on population
education to both youth and adults through their supervisors
skills, more so when Nigeria has recently adopted a population
policy which incorporates elements such as fertility and maternal
health, family planning, the role of women in development,
population education, information and family welfare; attention
to children and youth and the role of men in family 1life
(National Population Policy, 1988). Hence, the role of education
administrators in enhancing the success and status of population
education is timely, for it is the education administrators who
are in direct control of the supervisory processes at the
implementation stage of population education.in the secondary
school.

The concept of "population" is the connéction between the
individual and the society in both "micro” and "macro" levels and
population factors in the society at large in terms of social,
political and economic forceé that regulate the society (Yisa,
1988). The social and economic effects are most noticeable when
population changes occur. Reciprocally, conditions of life in
the influence the population related decisions taken by
individuals, families and the small communities to which they
belong. Recognition of the key role played by population factors

has led to the adoption of various social measures of regulation.

-l - ™



As Yisa (1988) noted, "progress in solving our population
related problems has been inhibited by lack of knowledge" of the
factors responsible on the part of policy-makers and the
citizens. To alleviate this problem therefore the country needs
a well organised ‘and’ c¢omprehensive ‘population’ education to
sensitise individuals on the consequences of their actions as a
pre-requisite towards the improvement of the guality of life of
all.

Population Education .

The definition for population, education was drawn from
practical experiences. The Directors of National Population
Education Programmes in African Countries drew up general
principles upon which African population progrémmes may be based
as follows:

1; {2 contribution which population education can bring to
the socio-economic development of the community and the
national;

2. the importance of both individual decision-making on
population matters, and the role of the family in
collective decision-making;

3. the importance of understanding the sqcial and cultural
context in which population education contents are to b
integrated;

4. the facts that low rates of school enrolment and high rate
of drop-outs should lead to greater recognition of out-
school programmes; and

5. the need to sensitise the decision-makers in Africa on

their countries’ population situation and problems.

(UNESCO), 1985).
..5.-



Given these principles, a general definition of population
education was formulated as "an educational programme designed
to create awareness and understanding of population issues
directly related to social, economic and cultural development of
the individual, the faiiily and nation; to ehdblé decision~making
on population matters in order to contribute more effectively
towards the amelioration of socio-economic and cultural welfare
of the individual, the family and the nation" (UNESCO, 1985).

The view of the Njigerian Education Research and Development
Council (NERDC) is that population education in Nigeria is "“an
educational process which pro#ides for an articulated and
practical study of the‘population,situation in the family, the
community, the nation and the world, with the{gi@ of developing
in the individual a more rational attitude and responsible
behaviour towards improving the quality of their life now and in
some future time. o ‘ ST

Whatever the argument, the introduction of population
education into schools is tied tc specific behaviour outcomes
such as the acceptance of a small family norm. According to Yisa
(op. cit. 1988), the emphasis was a '"small family is a happy
family". This assertion may not allowed tojanalyses, various
alternative in order to make decisions aécording to their
understanding of issues.

Goals of Population Education

The goals of population education derived from tha National
Policy on Population for development, unity, progress and self
reliance of Nigeria (1982) are enumerated thus:

1. to assist the government in achieving its main national

objectives and national policy thrust in population Policy

- B -



that is, the formulation and implementation of measures to
ensure the effective mobilization of our human and material

resources for development and better quality of life; and

'to ,assist the Federal Ministry of Education in realising

jts educational objectives of ‘reforming “the content of
general education to make it more responsive to the socio-
economic needs of the individual and the éountry as stated
in the National Policy on Education (1981) and within the
context of theAnew:57373r4.educationalqsystem,mw- .

The National Population Policy on Education curriculum for

Nigerian secondary schools was derived from the above goals and

designed in 1982 to help the students to:

1.

recognise the implications of the inqrqéﬁipg gap between
birth and death rates for the provision of basic facilities
and services such as schools, health and productivity of
members of the family; _ W

relate growth and size of family to demand for available
food and other facilities, health and productivity of the
members of the family; _ : _ %g

explain how population situation at the household and
national levels affects the patterns of demand for and
consumption of goods and services;

reéognise the variqus ways in which population growth, the
constraints on resources development and the pattern of
consumption at the family level etcetera, have contributed
to the present state of the economy and quality of life
situation in the country;

compare and contrast the population/resources situation in

Nigeria with that in other countries so as to have an

- -



insight into the international dimensiong of the population
and family life problems;

6. highlight the importance of self-sufficiency in food
production and the dangers of dependence on food imports
e e e T W

7. iQentify the various uses to which population data are put
and therefore, develop an understanding of the importance
and sense of responsibility towards pcpulation census
enumeration and the registration of vital statistics.

Definition of Terms

status of Population Education
In general terms, the word ‘status’ has several connotations

and denotations. Status can refer to the general condition of
a person or thing within a given situation and location. With
reference to population education the word ’‘status’ means the
level of awareness of the target respondents, acceptability and
adaptability of the people towards ;popu;ation education,
institutionalization at various educational levels, teaching
methods level and type resource materials and mode of evaluating
population education in the school system (Jacopbson, 1979). The
study of the status of population educatioﬁ may lead to the
identification of the problems and prospects of populaticn
education in Nigerian secondary scirools.

"iraditional“ Population Education
The title above is an allusion to the type ot population

control measures that was taught to the youth h\some areas of

Nigeria before the advent of formal education in Nigeria.

Through the traditional system of education, boys were expected

to perform a feat before attaining the age of manhood within a
-8 -



particular age grade while the girls were also expected to have
kept their virginity wuntil the coming of age rituals are
performed on them, thereby presenting them as ready to be
married. During specific initiation periods, boys were taught
the art of a responsiblé futiure husband &and parent while the
girls were also groomed to become responsible mothers and future
parents, some of the attributes of population education in the
school could be said to have been derived from such old systems.
Population Education Programmes

These may be refereed to as the different components of
population education such as the on stage drama, art, painting
and posters, cinematography and other media through which
population education is taught to the students.
Purpose of the study

Prior to this study, there has not been serious effort made
at determining how far population education policy in Nigeria has
bepst developed. It is true that population studies had been on
in schools, most especially in the Nigerian higher institutions
for the purpose of projecting future enrolment targets to
schools, projecting needs or demands in manpower planning for the
nation or for private individual firms under demographic studies
in economics, geography and especially in eduycational planning.

The study of population education in the Nigerian secondary
schools is quite recent. This study therefore seeks to identify
the status of population education in Oyo State secondary echoels
since its inception in 1984. 1In doing that, the study has looked
at the number of schools offering populatioﬁ education in Oyo
State. It has identified the different levels of enrolment, the

type of teaching staff or trained personnel for population
-9 -



education and has also identified population education objectives
and problems both at the school and governmental 1levels in

relation to the National Population Policy for Nigeria.

The Problem -« = et m e o o e e o
Stat~—~nt of the Problem

The general lack of knowledge about population related
problems in Nigeria calls for the need to promote and enhance the
status of population education in the Nigerian-Secondary Schools.

Initially, Hane BA (1978) and other individuals such as
school principals and teachers argued on the need for population
education in the secondary schools. To them, the idea of
introducing population education is 1long over—due in the
secondary school system. They considered issues such as high
rate of unwanted pregnancies among students claiming lives daily,
the indiscriminate use of poisonous and dangerous drugs amor
students and the youth in general and high rates of varis
juvenile delingquent patterns among studentiboth at the second
and higher institutional levels.

The inception of population educatioﬁ by the Nigeri
Government between 1980 and 1984 is thereforé timely and since
population education has come to stay in the secondary school for
up to 10 years now, there is need o study how far and well the
population policy for Nigeria is being understood by the youth
who would constitute the future generations of the country, to
avert the attendant ills of over population as mentioned before.
By this, the status of population education in (Oyo State)
sécondary schools presently has been clarified for effective

implementation of population education in the State.
-10 -
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Research Questions
Based on the problems identified and the general background

to this study, the following research gquestions are posed:

1. Has population education taken off in all the secondary
~SCHODLS in D6 SEALE? ©~ =« o o s o e

2. What provisions are there for teachers, books and other
resource materials for the successful implementation of
population education in Oyo State secondary schools?

3. What is the perception of principals and teachers about the
integration of population education in the varied existing
school subjects?

4. How is the ’sex education’ aspect of population education
being handled?, considering subject matters such as
contraceptives, abortion and family planning amidst crisis
in terms of religious bias and cultural differences.

5. What specific activities deQEEMEgsiﬂzcgéggﬁkigtﬁggﬁlation
education in the secondary schools ? l

6. How 1is the 1learning outcomes on poﬁulation education

| _measured in the secondary school by principale and
teachers? An important assumption worthy of notice here is
the fact that the introduction of population education in
the secondary schools resembles an attempt to deduct and
bring together certain population items that already exist
in other secondary schools subjects such as geography,
economics, science (bioclogy, physics, chemistry) and evaen
some aspects of informal traditional ed@cation in order to
give population education its ’‘rank’ among secondary school

subjects. The research guestions constitute the major

issues considered in the study. They serve as guide to the
- 1] -



study also. They have been summarised below as issues
guiding the study in place of hypothesis:

Issues Guiding the Study

1. The scope of population education coverage in Oyo
Tt T I
2. Provisions for teaching and 1learning population

education in Oyc State.
3. The relationship of population education with other

school subjects as regards timing and curriculum.

4, The "sex education" aspect of population education.
5. The teaching methods of population education.
6. . The measurement and evaluation of population education

achievement in schools.
7. The perceptions and &acceptability of population
education.

The irrelevant need of hypothesis in this study is due to
the fact that the study is concerned with determining the level
of implementation that has actually taken place in the
implementation stage of population policy. This study is
therefore "exploratory, based on the state of art review" of
available literature on population education, supplemented by a
field study (Moser and Kalton 1968). It is exploratory because
it aims at surveying the level of implementation reached and it
is relatively new area of study in Nigeria both as a concept and
as a field of investigation.

The introduction of population education is recent while the
pool of knowleage is also limited both at the secondary school
level and at the information base. The study made use of oral

interview and questionnaire to acquire additional information in
- 12 =-



assessing the current situation of population education in Oyo
State secondary schools. This study has attempted to piece the
pertinent information from disparate sources which directly or
indirectly touch on the subject matter of the status of
population education styictly deéfined. oo
significance of the study.

Since popdlation education emphasises on the study of the
population situation, trends and its impact on individual and
econonic development, the study of population.education at the
secondary school level is very crucial. Moreo?er, no school
subject can be developed without considering the issues in
population education. Population education is therefore very
important and needs to be given a boost (political, financial and
moral support) to enhance its status at the secondary school
level. N ,

Creating awareness among the youth about population factors
and problens and how to 1imit the rate of secondary school drop-~
outs through unwanted pregnancies and untimely deaths, can be
achieved through the study of population education in our
schools.

It should be realised thal an individual’s ability to
recognise and understand the implications and consequences of his
or her own population behaviour. is a big step towards the
realization of the general objectives of population education in

the school and the society at large.

.13 -



Conceptltual Perspective.

Several conceptual considerations emerge at the
implementation stage of populaticn education programmes. in
perspective, the type of population education to be adopted by
a particular courtry depends on the awareness, néed and the level
of resources both manrand material of that country.

The acceptability of the programme by the government will
lead to examination and standardization of the content of the
population education to be adopted. The programme when adopted
may be short-term or long-term depending on the type of frame
given and other interest policy priority of the country such as
transportation and food policies (Jones, 1975).

The. mode of,inq;usion and time allocation, come up at the
implementation stage of which the setting (where) and levels (age
group or school level) are also indicated. At the evaluation
stage the populatipn education programme would be expected to
have fared well along with the other school subjects despite
scarce resources in the educational system, and thereby promote
the status of population education in the school system. It is
also assumed on perspective that educationlgdm;nistrators possess
the strategy: of providing for the full participation of the
teacher and learner in promoting population éducation as a "new
emphasis of change and awareness of thé\ significance of
population circumstances and events" (Arellano-Reyes and
Villanueva, 197%5)

The extent to which the nations have faith in and rely on
the school system has been demonstrated by the great increase in
the Nigerian enrolment within the last thirty years. This is

demonstrated in the Federal Government’s financial commitments

-4 -



to education in the national budget. However, though the school
system has been accused of being relatively unresponsive to the
needs of socio-economic development and slow in promoting change
(UNESCO, 1978, p.75), it can still be considered as a locale for
the implémentatiOﬁ“bf“pdpulation'education'prdqrammes.

One task facing population education is to explore ways and
means of using the potentials of the school to serve broader
educational goals. The diagram below (Fig.1l) gives a conceptual
model of population education programme implementation in
relation to the school.

The policy of "education for self-reliance" adopted in 1984
within:*the framework of population policy for Nigeria set the
stage for the status of population education in Oyc State. It
called for popular participation in education as the prime force
" in national development, stressing on the provision of knowledge,
skills and values which responds to developmental needs of the
community.

In practice, the status of population education in the
secondary school can be builﬁf&hree essential elements: the
objectives of learning; the activities by means of which these
objectives might be achieved and the evaluafion measures which
would show the learner and the teacher what progress has been
made as shown in Fig.2 ™ * extent to which the conceptual design
and the operational design has been reflected in the schools

would be identified in the study.
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Figurc 2:  Opcrational Framework or Modcl for Status of Population Fducation
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CHAPTER TWO

. - LITERATU RE REVIEW
2.1 The Importance of Population Education in the Socicly

I developing couatrics, the upsuige of tcchnolo;,lc'll mnovatton is radically altering lifc
styles, and education has become increasingly the main-5 ay and mstmmcnt for social moblllty
and survival, sincg it hclps people to understand and bencefit from changc, and 10 perscvere in
attaining their cconomic rights.

Educalion can also be viewed as a mcans of mecting socictal necds in lerms of adequate

nuirition, primaiy health care, drinking clean watcr, living within clean cavironment clcelera,

' uac to the fact that it provides the necessary knowledge for change in currcnt societal practices

and skills to better use of the services provided.

Coombs (1968) observed that the "full output and subsequent impact of an cducational
syslcmn in a society is very difficult to determine”. However, tirce scparat~ but interrclated

pcmpt,cllvcs can bc made to iflustrate the significance of basic lcarning to socictal devciopment,

Educatinn is a basw human need. it cqulps prople with fundaspental knowlcdge, skills, valucs

and attitudes and eniiances their capacitics to change and their willingness (o accept new ideas.
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The education sysiem is an agent of change which is internally lexible and can enhance
the power of choicg among alternative responscs L both internal and external pressures in its bid

to change the society. Increased productivity, reguction of infant mortality, healthy labour force

and greater longevily arising directly out of basic education raise the demand for bettcr housing, .

more food, cleancr water and more educational and health facilitics toward better quality of life
for the people. The satistaction of each of these felt necds and conversely, the lack of meeting

any onc places greater iniportance on realizing the others (World Bank, 1981).

L:ducation czm- also play a critical role for social change by infusing in an individual the
ability to identily with his/hcr changing cullure and environment, and to seck a constructive role
in ltis/her society. I scems lhuduu, that there cxists a strong relationship between the fevel of

education of an individual.and his/hey pmpumly to migrate than between cducation and festility,
thougl it appears that highty ulumlul wonten tend to have fewer children duc Lo kate marriages,
and the opportunity cosl of taving children. In fertility, however, cducation delays m1rrngc for
wotcn, partly by increasiiy the chances of cmployment, and the fact that cducated wome”

morc likely (o know about, and use contraceptive (World Bank, 1980).

ltowcver, the cducational lifc of a sociely contains clusive qualitics, and an attemy

grasp the nature of cducation and socicly and its inclssive functions can be illustrated in laguive.

4

7 /\s educahonal inftovation is a di'f ficult and long-tcrm process, education becomes one of

the sectors of socicty (hat changes rclatively slowly. It is, therefore, very hke]y tha, * 'scation
"in the Future” will, 10 a large cxtent, be a funclion of "I ducmon ‘Today" in the sociely. Most
cducational policics in both u,vclop"d and developing countries arc often formulated not as direct
conscquence of quantitative forecasting outcomes, butina complcx proccss of dialogucs bctwccn

producers and - consumers of cducational services in which forecasting (quanutatwc and

increasingly qualitative in naturc) finds its proper place. '
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Conscquently, there has been a pcrs-iqlcnl tendency in the past two decades for cducation’s
share of gross national product and of govcnnmcul budget to increase. This has been true of both
developed and developing nations, but the rise his been paiticularly remarkable or sharper in the

developing countrics.

|
Figure | l‘?dm,auon and boc:cly in a Futurc Persprctive
/ Socicty : Socicty
: ! I .
{Now) ' (Futurc)
L G
B D : I {atuition)
Iiducation liducation Education
oA ‘ C
(Past) : (Now) (Tulurc)

Source: Memo ED/EPP79. 1924 ."DDI and Literacy (CCI Working Group) Hans Reiff (1984).

A T rcnd 'malycns in Lducation (Time sciies).
13: Measuring l_he effect of past cducational trends on such other socictal variables lit

employment, equity ctcelera.

C: FForccasting educational trends.

D: Critical analysis of the role of cducation in socicty today (c.g. Works of Faure, Il
Freire, Caltung, Coombs). . . '

I Effcets of decisions in society today (level of participation, resource aliocation (o diticicii
fypes and tevels of cducation) on thc future of education.

[':  Social engineering (i‘erecasting); largely outside (he frune of reference of nur educational
planncrs.

Tor

G: Effect of I duc.n:on (today) on the soucly of thc future.

This is because of the close rclationship between populzftion dynamics, the dynamics of-
the cducation system and rapic social change as illustrated in Figure 2. Here, educational
“devefopment is pictured as a function -of different dynamlc proce*;ses in the environment of

cducation over a specific period of time.
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ta developing countries, it is found that birth rates and rates of population growth are
substantiaily highcr.‘Onc conscquence of high fertility is that the proportion of the pobulation
aged 5-14 varicd from 34.4 per cent in Huropean countrics to 1 per cent in African countrics,
78.2 per cent in Latin American countries and 73.7 per cent in Asian countrics, in rclation

to the \wrkmg, ages I()—C "(U.N., 1982), the outcomes of whose labour must finance

cducational development efforts.
' d
- . .

/ On the average thatelore, the developing counirics devote substantial proportion of
tacir national product to cd‘,xczltion than do developed or wealthier countrics as a resuft of the
~age structure consequeitly Llrmtmg the greatest barrier (o further cducation progress. 1t is now
clear that the inhibiting L”L(‘l\ of age structure on cducational dcvelopmenl of a counlry can
be greatly reduced if a |.|p|d decling in lertility can be induced Lhro  concerled cfforls via
population cducutlon processcs (Jones, 1975). That is, - - Iation educaiion with other
measurcs wull be an import: ml policy instrument in reducing ratcs of population growth of a
nation. ththcr populatton cducation should bc cxpected to changc population (fertility)
rclated bdl.wxour is a debatable unSlIUIl since the goals of population edugation are oftcn
set in leuns of cducational ObjeCllVCS such as gaining knowledge, understanding and skllls

rather than in lcrms of behavioural objectives (Davics, 1979).
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Figure 3: Impact ¢f Population Pressure on Soi ety
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-cnvironments.

[

An additional and important point favouring an carly input at the sccondary school {evel
is that this group dncludes future commumity leaders and potential icachers, who will soon be
worki:'lg wilh youngsters at all age tevels in both rural and urban arcas. "The lcadership potentials
and the multiplier effects of this group are particularly high in rural arcas wiere the various-
Local Governments of ) SI.'||,:tc Governnenls  require teaching il-ll;'.l communily dcvclopment
personnel Lo begin their carc;érs. Thus, according lo UNESCO, population cducation symbaiiscs
a body of knowledges, cohccl‘,?)ls- and theorics which describe and illlenlpt to cxplain the flexibility

!

of the human population il;l relation to social, cullural, cconomic, political and biological

]

‘The lorcgoing gives a clear picturc of the intentions of population education. One can sce
that population education is nol a propaganda against bow tiany children aﬁ individual or a
houschold mgay wait 1o have éls people gcﬁer;llly believe; rather, it is a concept prompted by the
refationship between human development and the ways of lifc of people (be it cullral, cconomic
or pol.ilicai) in diffcr‘cut siluations and locations (Davics, 1979). The concern of population
cducation in these objectives is how an individual could be devcloped (mcentally, physically anql
skill-wise) in order to be of great use to himsel(/herself and of greater use to the society at large.
[iach student will thereby be able to sce, think and rationalise on the relationship between
available goods and services and how (o sharc the goods and scrvices among the cxisting numbe-
of people for. maintenance of good quzilily of life within the society. It is the ability 1o ma’
rational decisions when such populalio:‘; problems emerge that population cducation atlempts

. 7
impart (o the students.

Issucs in Population Lducation
P

A number of issues have been debated among population educators over (he ycars. These
issucs, one discovers, arc nat L isolation or ticd only 1o population education; rather they are

sharcd in varying degrees with cducators in otkicr arcas. Some of the issucs are as follows:
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The Role of ldcology and Culturcs

The cnlire educational progm:mﬁcs are usually influenced by political and _id_col'ogical
oricntation. as can be found \:Viﬂl population cducation which is influcnced by the views held in
a parlicular socicty concerging the naluré and significance of population matters in social,
cconomic and puiiticnl deve Jopment and by the character and fi unctiun of educational systems.
Idcological theorics and culiurcs provides framcwurk for sciting goals and filters for selecting
content (UN[*SCO 1978). I|

. |

Maryland (1972) asserts tiat, family, kin, peers and cmmnumly phy a dominant rolc in °
the acquisition of a"folk dutwg,raphy that is, the knowlcdge, alllludcs, nors, systems of belief
that people come to hold about population rda.ul matlers such as marital and family

relationships; social cusloms the status and rolc of women and' clu!dren and the choice of

residence.

Decision Making

It has been obscrved that few peaple arc able to make popufation-related decisions an
most of lhc time such decisions are madc in a group conlext such as in family unis.or commitly
meetings. The group can also influence decisions made by individuals or within families. In mos
cases, thc aim Ib to crcate intcrraction ‘between (he macro and micro units of the SOClcty
Howevcr, in reality, options or alternatives that arc ‘heorctmal]y open to individuals and groups
may be limited, duc to ignorance, lack of cauity and social justice to the existing, cultural rulcs,

traditions and (aboos.

Relevance and Participation Issucs : .

This i is a most practical concern. The challenge facing population educators is to ensurg
that, m trans{atm;, tiis goad into action, the pro;,! e retaios its focus on the needs of le:lrncrs

/.
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their familics, communitics ind socictics (UNDSCO, 1978). It has peen observed that Iearncrs

“are nol allowed 1o praclise (}r parlicipate in the various planning and implcmentation stages of

populauon education. Their part1<:1pat|on is more spoken of than practiscd, knowing fully well
that these learners are various individuals with diffcrent pcrccptlons and that cducators should

not super-imposc their pcrccpuom ol need on them,

. . ! 1
Mcthodological Issucs il ,
1
l
One question that comnes to mind at this stage when emphasis on relevance and decision-
snaking arc considered is: are certain methods particularly suited to population education? Since
] .

it is recommended that lcafgcrs’ participation during a lcarning process can yicld the resuits

desired by population cduca'ltor, it scems that effective decision-making can best be learned

through a process which act’ually involves the making of decisions. There can also arise the

problem of reinforcement and the transfer ui learsing from one conicxt to anotlicr.

4
/

Today, many educ:itors argue that the goals of population education requirq

teaching/learning methods wluch will be innovatory or rciiovatory in most educational systcm"

In the case of education or I&unmg systems which are not being mgmﬁcanlly changed, i
unlikely ‘that_introduzing a popuiation education programme would in itsclf greatly modify lll;
system. However, in cducational sc ‘ings undergoing change in organisation a:d conlent,
popuhuon education can contribute to these ci:anges particularly where mnovauon or reftovation
is directed toward mtcrdu,mplmdry ot g,ammuon or integration of content, “increased relevance,
incrcased learner participation and the acquisition of skills which will be useful in later life.

Programme hManagement Issues .

3

In essence, the purpose of sanagement is to ensure that each discret activity occurs in,
the right quantity, at the right time, is of acccpmblc quality and of reasonabie cost: Management

can also be pereeived as dealing with three types of resourecs, viz: pecoplc, facilitics and funds,
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through a scrics .of functions such as planning, teaiiing, supervising, personal management, -

malerial production, logistics, budgeting and evaluating.

.

/.-Allocaling personncl, material, fidancial and time resources aund cnsuring  their

coordination is a major focusi for the head of any population education unit - a position in which

.. i ' . .
_ the principal of a secondary school can fiid himise!f. However, managemeni problems may arise

out a tack of resources, facilitics and poor management as cnumetated below:

-

P

A few country programnmes in population education in Asia, for example, are lagginé
behing in the reali;'.=at.§0:1 of project objectives, partly because the organizational structure
has been taken for gr:’lnt(:d. The management uit of the population cducation prbgmmmc
usvally contains a very small sumber of personnnel and ssust rely on the various other
units of the ministry fo implement its activitics. Some of these units are even run by part-
time personnel ouly and not’ given sufficient clout, influence and budget to run an
cfficicnt population éfiuczllicti programmie,

Project reviews have also revealed that often, even after the approval of external funding
support, the much nceded facilities, equipment and staff are not always made availablc,l
causing dclay in the 'implcmenlqlion of project activities. One of the reasons for this is
the lack of experience by population education slaff'in selection and procurement of
equrpmcnt from abroad. g
People appointed as population cducation programme/project directors are often-times
specialists in certain disciplines or experts in certain components of programic operation,
Although they may have some experience in planning ‘and management at varying
degrees, very often l,hey'lzick fornal training in scientific planning and management. This-
is.also accompanied by a fast turn-over of both project directors anid personnel. '
There exists 2 proliferation of agencies which appcar to compete with each other as co-
Oldlndllllg bodics resulting in overlarr-ing and confusion. " \
Aithoubh national anihorilies arc generally LOII]ITIIllC(l to their population education
programme, many countrics in the rcgion have limited resources 1o institutionalize it..

They | ind it difficult to maich the commitment at policy and technical levels because of

.
¥
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resource conslraints as a result of which population education programmes tend to suffer

in cases when re-allocation of budgelary provision becomes necessary (UNESCO, 1987).

Management matier s‘wcrc the objcci‘ of four meetings undertaken during the last ten ycars
to assess the cmcrgmg nocds and rcqu;rcmcnts in pOpllldhOIl education and Lo co-operatively
dcvolup funm of aclion (o n)ccl the requiremcuts of new thrusts and developinents o make the
pxogmmmc more relovant : mh effective. According to UNIEESCO (1987) the "core issuc” of thesc
mecting$ wete bascd on _lh(, m:m;lgcmcnf of the population cducation programmes.” Problems

and strategics for overcoming them were preseated, derived mostly from country expericnees,

topether with new suggestiotis forwarded by the participants during the mectings.
' i
- : - . - - .
From what has beeu said so far, it is ob: =us thal overcoming management obstacles or
constraints is a major function of programme management, and the issuc of managing pog'ation
cducation in sccondary schools in Nigerix can not be excmpled from the aforc-mentioncd

constra:its.
Population Education Projects in CGiher Countrics

‘Fire continued concern about the neer! for population and family lifc education has pushed
many African countries {0 misc issucs which in turn have spurred the UNESCO to sponsor and - '
support many projccts on popuiatlon related matters. One of such projecls was "The First Suh:;
Regional Training Course in Population Education”, which was heid in Nairobi, Kcny'n in

Seplembcr 1986.

Also in May 1986, about 200 African Parliamentarians lield an All African Parhamcntary
Confercnce on "PO[)UI:HJOH and Development” m Harare, Zimbabwe. This meeting catled for
global support for populativi and related development issucs in Africa. Apart from other things,

the Parliamentarians resolved to:
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i} provide cffective leadership,

i) support the life of citizens in terms of production of adequatc goods and scrvices; -
i) ~  cducale and promotc programmes on health carc and lamily planning; and

iv) - inculeatd in the people, population and family life cducation withii all ‘stages of the

/ formal cducation system and outside it (UNESCO/BREDA, 1986).

- Other developing c,oqmtncs such as Morocco, Peru, Rwanda and Tanf,ama have carried
out research work and pr ogrammcs for the advancement of populauon education in their arcas.
The S()uo~cullm.1l situation Jf these countries were cxamined, based on a "nced” that was found

common among llmc countrics. FFindings of rescarch work on these areas brought to lime-light

the nupmlanc.(, of popnl.nmn ulu(..tllon as an integral part of formal cduczlhou (Johuston, 1993).
I

Although different research techniques were used in the different countries due to cultural
differences, it was consisiently found that knowledge of population cducation could facilitate

clianges that correspond Lo the perccived present and future nceds of Lhe various peopic.

Sherris and Quitlin (1982) found that, countrics such as Tunisi, Phitippincs, Egypt,
Korea, Singapore, India, Sicira Leone cle, where population cducation is alrcady in place are
similar in objectives and orientation but arc integrated into the various school curricula in a way

that cach individual country deem: fit.

Gnannarajah and Frazer (1981) found that, though population education is accepted and
integrated isnto the school curriculum in Asia, the "Sex education™ aspect of population cducation
is hardly mentioned in the schiool. This has eventually emerged as a problem and may causc 3

botllunock in the success of population cducation in Asia. They further asseried that in Sri-

* Lanka, Smg'lporc and Iudonesia, population policy is subject to religious, cultural and political

views, most cs,pccmlly family pianning. ‘They therefore summed up that popu!anon related

aclivitics are morc of political ventures, rather that: an cducational cnter prisc - y
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In Latin America and {he Caribbeas, the problem of over-population and high human
density have been recorded., Studics have shows thal progianimes on scx cducation and family -
planning arc major points of focus of poputation cducation because, the population of Latin

America was "on the risc", a problem which calted for a concrete and immediale remediation.

Though the people of Latin Amcrica .wcrc richly blesscd with natural resources, the’
standards of living became L,mdu.nlly and progressively complicaicd due lo moral laxity which
lead to over-populdtion and various health hazards among the people. This brought about a kind

“of awareness in Latin America and the Caribbeans in respeet of the need to intensify programme

about population education.

Scope and Content of Population Education in Nigeiia

In 193 O the Umlcd Nations Fund for Population Activitics (UNFPA) sponsorcd a Necds
Assessient Mission to visit Nigeria. 1t was discovered that there was no federally supparted
programme of population education in Nigeria and no atlempr’s were made o organise such
programsmes though the need for population education became apparent due to the fact that thcre
are Ii‘lilﬂ)lf youths in Nigeria. These youths who are the future adults nced to be educated on how
to make better-informed decisions regarding themselves and (heir familics. The then Nauonz?l

Education Rcscarch Council (NERC) which became National Education Rescarch and
Dweiopmenl Council (NERDC) in 1987 slal ted to implement (he population cducahon prOJcct

in mid 1984, . : M

The project focuscd on the in-school population and by September 1987 a Comprchcnsiv‘cf

Population Lducation was approved. The fong-term objectives of the programme include:

a

I /\ssushng the government in realising its main pohcy thrust in the population sector,

namely to forinulatc measures o cnsure the objcctive mobilization of thc counlry s human

and material resources for development.



2. Making the Nigerian people aware ol tic benefils and other consequences of their

population behaviour; and

.

3. . Incorporaling population cducation into the different levels and seclors of education

7
“ (formal and informal).

The immediale obju,twcs were stated as activitics, and did not include : any mcasurablc
indicittions lo cnhance plopcr evaluation of the desired result therefore it was advocated that the

obijcctives be clearly defmcd {50

At the end of two weeks training course the classroom leachers should be 2bic to:

1 demonstrate how population education will be integrated in the school;,
! -

2. develop comprehensive lesson plans in subject for onc school term;

3. give five rcasons to advocate population education in schools.

During the 1987 project (Phase 1), five rescarch studics on population-related Lopics were
conducted, curriculum materials were prepared and approved to be incorporaled into 21 subjects
al junior and senior secondary school while orientation workshop (public education awarencss)

for policy and decision makers were also conducted.

) ¥
The project documcnl was based on five programme arcas viz research and cvaluatic

population awarcness, curriculum development, tcacher tr'unmg and production of teaching a

lcarning aids. The programine extended through 1939 and the strategy proposed during '™ phase

-1 (1987) was cxtended 1o phase 2 (1989). This included trainiog only five per cent of sccondiary
school teachers due to lack of funds, socio-cullural and religious factors. There was also the

problent of inadequale time to (est and cdit the teaciting and Icarning materials.

The awarcness campaigns (o pain support, understanding and co-opsration of both

government and non-governmental officials at both federal and state level were successful.
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National Population Fducatign Committec was sct up and the memsers: were bricfed in
population ctducation deflinition, needs, scope and implications. Each State was then expectled to
sct up Stale Population Education Committce (SPEC) and organise and orient the SPEC in

population ¢ducation. '

‘The country was divided into five zones and one teacher (raining centre was earmarked
in cach zonc towards the establishment of bases where population education could be

institutionalised in the (caching curriculum.

However, during the implemeniation stage it was found that apart from the big size of
the cgu'niry, the pereeptions of population education hj; the various tribes and ethnic groups (hat
form Nigeria differ from the North (o (he West and the Bast generating misconceptions and
. mixcd reactions about the subject. While some people saw population cducation as a form of
family planning, other took it for sex education or lessons on migration and population studics. ~
The mission therefore took solace in the fact that the materials produced and training of teachers
will hcl{) in removing thesc misconceplions. v

Rescarch . ' S . .

NERC (NERDC) commissioncd research on population cducation in 1983. The studies
were reviewed by the Universily of Lagos and the rescarchers wore fed back with suggestions;
and comments by December 1984, In January 1985, 1000 mimecographed copics were printcd,_'
and cireulated. Seven studics were conducted out of which five have been published. The result
of these studics gave the mission a valuable cluc and insight, and helped them to form the

guideline for generat programme planning and implementalion. ' g

Matcrial Production . A

Materials produced include the population cducation sourcebook, the sclf-learning

modules, the students texts in pepulation cducation, posters, plays and sclected readings. The,

- 30 =



Process adoplcd was planning and writing workstop, critique workshop, cditing workshop,
production and distribution. The mission found this process time-consuming but effective and that
carc should be taken in'the production matcrials o avoid controversy over sensitive issues and

interpretation of population cducalion.

i) Pguu'l;;ligz-n Education Curriculum
(‘urrlcuia have been produced and approved by lhc Government in 21 subjects for junior

and scuior sccondmy school. Fhe designt is imcant 10 assist lmchcrs and makerq of instructional

materials to,develop population cducation materials.

_ 'I‘I:crc‘arc 15 items iu the curricutum showitg pupulalxon cducation units by subjcct and
by year aml how each unil under cach theme can be intcgrated in the subjects taught and
CVﬂlU:llCd The curriculum ilems were preparcd by reputable scholars and philosophers belonging
1o various schools of thought from the Universities’ Faculty of Education, Social Scicnccs, Law,
Cultural and Environmental Rescarch, Sociology, Social and Creative Art, etcelera, in

collaboration with NERDC stalf, UNESCO and representatives of the various cthnic and

religious grou ps. ‘

s

/
Thesé items were - and to be appropr iate for the intcgratiop of population cducallon into

the school curriculum and il was also believed that the method will'enablc the teachers Lo push-in

the concept in an approprialc spot in (i cxisting subject curriculum withoul any problem.

i) Sourcebook_on Population Educa.’:n

Monographs bascd on the themes of population cducation curriculum chziplers WCIC
produced as sourcebook containing 16-ch£1plcrs. Many printed coyiz: have been distributed Lo
the SPEC members, SPEC Co-ordinators, master-irainers and the Principals of pilot schools WIBQ .
have received som_c' training on population cducation. 1t is belicved that these soureebook will

cnhance the teachers and trainers’ knowledpe and competencies.
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iii) _'l_:gaghgrs Guides in Populilion Education

In 1988 booklets wn,n, printcd based on secondary school subjects such as Mathematics,
Home Economics, E n;,lash L‘mguagc Geography, Biology, Social Studics, ]nl(,gralod Science,
clcetera. Tlnc booklcts contain ';pcuf ic units of population cducition, ilfustrative lcsson plans and

glossary (if terms used by population education.

X i ..

v) h‘cllicmnhm-M.o_d!!u_lcs_iu_l’_umlluliuu.lidm:_ulion

This modular appmach was designed (o provide possibility of training many trainecs
within a limited period. !hcy can be used as a sorm of modules for independent study, as a guide

during a training session or uscd by lhc school-based lmmcrs {o train othcr colleagues within the

school environment.

The modules have a common format. They have a pre-assessment that helps the reader
to understand the various parts as he rcads on. Al the end of the modules are exercises that
ciable the reader o LVd!U'llC himself and reinforce his lcarning, These modules for secondary

school leachers are trial u;mons which arc 1o be revised alter Lhey have undergone proof by lllf‘

classrobimn {cachers.
v) Teacher’s 'I‘r;;ining_h{l_myml for_Secondary. School Teachers

This is a resourcc material for the usc of teacher traincrs from Colleges of Educati
Sccondary Schools; University Lecturers cleelera. It is a guide in the process of plann:
implementation and management of training programmes and helps in the formulation of tr-

objectives, planning methodology, evaluation and production of training maftcrials. .

a
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Vi) Population ducation Posters

s

Fhese are desirable in terms of creating awarcness among {he populace but urforlunately
N0 USe b assbeen made of umtmp, corrected posters prinied and disiributed (o (he various SPECS.
Fhere is also the lear of mws.q;u 0N pmlus appearing. negative to some segments of the
counlry. .
: i
Population Education and: Fundamental "Theorics

Although, literaturc on popuiation education arc quite few due to the facl that population
cducation is a relatively new concept especially © * Tica, cerlain fundamental theorics still exist

which can be.used as limelight in describing what population cducation ’is” or 'is not’.

/
’ Accordmg to UNESCO (1981) the greatest probiem here lics in the "intcrpretation of the

socto-cconomiic, cultural and dcmugrapluc transiiion phase” which the majonty of developing

countrics is currently movmg Change is to be perceived in the d:fferent geo-cultural areas in

various ways and according lo ethnic patterns indicating a kind of movc from Uie basic agrarian
ways of iifc l() a technological oriented culture. Turope underwent llS "demographic transition”
in the 19th ccntury whien {echnotogical chianges affecting particularly food and health brought the
mortality r'lte sharply down whilst natality continucd returning Iu,g,h
coefficients (UNESCO, 1981). This problem was amptly combated whcn a scrics of social and
socio-cultural adjustinents resulied in mlroducmg the preat majority of the people to a ncw life-
siylc. .

The *demographic transition theory® can only be applied bearing in mind the level oi:
dcvciopmcnl- and industrial transformation of a particular country. The demarcation between
wraditional modcls and modernization models leading from the rurat to the urban, l'rom the
agrarian 1o the industrial and from the non-market to the market economy, brings about a
silualion of conflict in developing countries where two modes of regulation wo-exit, and often

block each other, thereby causing underdevelopment.

- 33 =



Another discussion indicalcs that, no new international cconomic order czml come about
without 2 new social and cubtural order whicl will cmerge only when the conflicts between
dominations and modcis have been overcome (UNESCO, 1976). Although jﬁdgcincnls vary as
to the meaning and importance of the impact of ponuiation cvents, it is clcar that all pcople and
nations face problems that h.lvc population components. At ihe individual level, some people’s
perceplion of a particular pmblcm may result in a decision to have fewer children or no chitdren,
(o marry or 1o posipone m:u‘rmg(, until after completi ton of education, to live in or outside the

counlry, to take advantage of government heaith services or attend private clinics etcetera.

I3
7

Al the national level, a country may decide that its population is growiﬁg too rapidly and
it may therefore formulate policics wiich could dircclty - such as family planning programmcs -
or indircctly - such as raising the marriage age - influcnce these trends. Other countrics may .
encourage higher fertility if. there is necd for expansion but will be carcful to develop ways 10

determing the desired rate of grow(l in order to mainlain quality social services for all citizens.

Wllhm a population c,ontcxt populdlmn cducation may help people recognise 'alnd deﬁnp
the nature of problcms which have population components. Tt can help them realize better how
problems atise and what consequences their actions and decisions will hayc (_UNESC(), 1978)_:
Withina dcvelopmqlil context; population education may be designed to help people comprchemfi!
(hat social and cconomic development can be influcnced by population processes which in turn
can alfect’their decisions. ' N

Seltzer and Horsley (1972) postulate further that pbpuiation education programmes within .
the educational context, can contribute in many ways Lo the genaral development of education
and to innovation and renovation. It is belicved that, since most population issues have cconomic,1
social and polifical componcnts, population cducation, in sccking Lo deal with these interractions,
can contribule Lo the re-organization of curricula along interdiscipfinary lines and aid in scleclmg

content which is relevant to the lives of learners and contributc to the development and use of

Jearner-centred methods,



Also, Dube (1975) asserts that programmes of population education "can coniribute o
solve both popuafation and educational problems facing individuals and the nations". An Indian .
cducator, Hehta (1973) also obscrved that "by itsclf, cducation cannot bring al:oul social change.
it is nccéssary but not sufficient condition {or change unti! the potentials of cducalion as an
instrument are fully cxploilcid". |

l

!

In relation to the Nigerian situation, the subject of population cducation is rclatively ncw
and since ils inception, cf fmils liave been directed mizinly on curriculum design, organisalion of-
workshops and production of self Iéaming modules etcetera as mentioned carlicr. The theory on

“which population education in Nigcﬁa is bascd can not be tolally divorced frbm the theory of
"demographic transition” wléiclx Burope underwent carlier. As Adesina (1988) rightly observed,
that popul'alion education cjanrcnab!c the student sce “the comnection between the limits of
available respurces and the "ii_rmbcr of people who avail of thosc resources”, and it is this ability
to decide on how Lo react Lo certain situations that the student learns from popufation education,

. ; :

It is important 1o kccp: in mind that pcople as a resource only become a f ofmidablc asscl,
and wealth of a nation when such people arc healthy and knowledgeable and have access 1o basig:i
necessities of life. The major question (o be asked herc is not "How many Nigerians?" but "What

is the qluniily of life enjoyed by Nigerians?" (Makinwa-Adebusoye, 1988).

On the contrary, Hane Ba { (1985) asscrls that, the status of population educati~ * our
prcscnt day educational system is questionable. According to her, if traditionat pupu]alloll_
cducalion in pOpU[dllOll issues is stifl a living practice, "why is it nccessary today to promote lt
“jn the educational system?”. She further argucs that the tecently adoplcd population cducation
is a transmission of nnportcd concepts which are often in contradiction wilh the social ideas and
values pertaining to the milieu. Consequently, Afrlcan countrics are confronted i problems
.of deinocratization in Icarning, uncmployment due to inadequate creation of jobs.  “mbalance
between trainin:g and needs of the ecconomy. This is true not only in rural arcas | .. dlso in the

erban centres where living conditions arc more difficult (Olusanya: 1967).
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liaced with these probiems, Hane Pa later agrees that it is urgent to work out coherent
devclopment policies @ ¢ ' ponding with the resent level of development of the socictics and
embracing all aspecls: idcolog, y, u,onnmlcs politics, environicnt, (,ullu:cand cthics, that is, "
matier of hmlmg a new Ladance umup(mduu, with the present condition”. Ta this conneelion,

the introduction of pupuhu‘i_on cducation in the cducational systcm as an answer to present

cducational problems appears to be timely.

From the forcgoing discussions, it is obvious that, the concern of population cducation
is how an individual could bu developed (mumily, physically and skill-wisc) to be of a great use

to humclf andd a L,rmu,r usc to the socic ely at lurge .as mentioned before, In the words of

UNESCO (1985) population L,ducauon symbolizes a body of knowledge, concepls and thcorics

_whl(.h attempt {o "cxplain and enhance the. flexibility of the human population” in relation, to

socml cullural cconomic, political and UIOI(){.,IC«[I cnvuomncnls
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CHAPTER THREE
RESEARCH METHODOLOGY
3.1 The Research Design

This study is exploratory and largely descriptive. This
orientation greatly influénces the research design, the research
sampl., especially the choice of the respondents, as well as the
research instrument used - its content and nature. In
particular, it also determines the method of analysis of the
results obtained in the study.

The research design for the study was a field survey method.
It required analyses of activities of those directly concerned
in implementing population education policies in the state. They
consist of principals, teachers and students. Tﬁe field survey
was therefore undertaken in stages.
. A stratified design was adopted in selecting respondents for
the study. At the apex of the school system are the secondary
school principals of all schools in tne state.

In the second stage are secondary school‘bexntﬁﬂavﬁ of all
schools in the state. Within these schools, there are those
which have participated as pilot schools in the population
education scheme and several others that have not. Hence two
strata were identified - population education pilot and non-pilot
schools. There were ten in the first category.

The first stage involved all secondary school principals in
the state. At a meeting of all secondary school principals in
the state, all the principals present were appealed to respond
to questions regarding their schools’ involvement in population
education. On the whole, 30 principals who were physically

present responded out of 350 for the state as a whole,



The second stage involved only ten schools noted to have
been pursing population education since the launching of the
population education policy in 1984. Documents in support of
oral evidence and documented answers to questions posed were
received  from the pringipals, 'teacher'§'""Eﬁ'&""'gﬁﬁdéhts.' """ The
selection process of respondents from the various stages is

outlined below.

3.2 The Research Sample

The sample involved 340 randomly selected principals of
schools at the state level, and 10 principals of schools reputed
to have been implementing population education scheme since 1984,
whose selection was purposive. Thirty teachers (30) and 50
students from each of the 10 pilot schools were also used giving
a total of 300 teachers and 500 students. The population sample
for this study was thus made up of all the principals, teachers,
and students of secondary schools in Oyo state above. However,
the study is based on the first group whoseiresponse rate went
as high as (91.2%) while the students’ 1low response rate

component (56.2%) is reserved for a larger study.

3.3 Instrumentation

The instrumentation used to collect data for the study was
qﬁestiqnnaire. 1t was designated principal/Teachers
Questionnaire (P.T.Q) and Student Questionnaire (8.Q). Thea
instrument was modelled along those used by a group of population
education researchers who worked on the Co-ordinated Action

Programme for the Advancement of Population Education (CAPAPE)
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i Morocco, Peru, Rwanda and Tanzania, UNESCC :1981), and was moderated and redesigned
to measure the awarcness and perceptions of sccondat'y school principals, vice principals,
teachers and students uil over the statc about the status of popuhtlon egucation in the secondary .
schools. The instrument was cqualiy secn and adjusted by the supervisor to enable the

instrument to measure the status of population education in Oyo State.

The P. T. Q. and 5. Q. contained 38 number of itcms and 24 iicms respectively. Both
“the P. 1. Q. and the 8. Q. soughl for personal information in respect of age, scx, marital status,
academic qualifications, ycars in school years in tcaching service or cxperis ncc socio-cconomic
. background, type of residence and religion. Both the P. T. Q. and S. Q. were used to assess
population cducation’s status in terms of obijcctives, content, contexd, mcthodology, AWAreness,

degree of importance and rclativity.

3

The P. l“ Q. and S. Q. included the following response pattcrns: Option response or Yes
or No answer type; ranking scale type and the open ended question type, 0 asccrtain the respon-
dents” <ogree of pereeption of the questionnaire items. The use of oral interview additionally
encouraged a rapport betwce. * e researcher and the respondents to enable the researcher provide
{urther explanation on questionnaire iems concerning the status of population cducation in tilc

sccondary school.

The 'qucstionnairc administered for this study is thus in three parts: the background
clnraclcnsucs of the respondents; Cpinion guestions on popﬁlation cducation issues; and

5lluational qucstions on the statos of nopuiation cducation in the schools.



Characteristics of S8econdary Schools in 0ld Oyo State by Local

Government Area In the S8ample (NON - PILOT SCHOOLS; N = 340)
S/NO LOCATL, GOVT AREA NO. OF SEC TOTAL
SCHOOL, ENROLMENT
1 AFIJIO ... ... 18 . --5,941 - |
2 AYEDADE 20 6,598
4 EGBEDA 14 5,780
4 IBADAN CENTRAL 26 18,205
5 IBADAN NORTH EAST 15 4,612
& IBADAN NORTH WEST 9. - 7,559 ..
7 IBADAN SOUTH EAST 23
8 IBADAN SOUTH EAST 25 33,620
9 IBARAPA 1¢ 25,832
10 1DO 8 5,857
11 IFELODUN 15 7,626
12 \ KAJOLA 16 8,916
13 LAGELU 18 4,259
14 ODO-OTIN 11 5,408
15 OGBOMOSO 25 9,360
! 16 OLUYOLE 11 6,260
17 ORIGBO 13 7,146 .
18 ONA-ARA 12 14,158
19 ORANMIYAN 18 16,943 "
20 0YO 20 13,420 "
340 “
SOURCE: Oyo State Ministry of Education, Statistics Department



Table 3(b)
Characteristics of Secondary Schools in Oyo State:
Population Education Pilot School In the Sample. (N = 10)

tlS/NQ Name of Schocl Local Status Enrolme
Govt Area nt
1 African Church Ibadan Mixed 1,735
Grammar School :
2 Anglican Commercial | Oshogbo Mixed 567
I Grammar School
3 A.U.D High School Ejigbo Mixed 899
4 Baptist Grammar Iwo ., | Mixed_ _ _ 603
5 Islamic High School | Ibadan Mixed 748 I
6 Methodist Grammar Ibadan Mixed 842
School
7 Ogbomoso Girls Oghbomoso Girls Only 726
Grammar School
8 Olivet Height Oyo Boys only 11,022
Grammar School
9 Oour Ladies High Ile-Ife Girls only 947
. | school
10 Queens School Ibadan Girls Only 1,246
Source: Oyo State Ministry of Education, Youth and Culture;

Statistics Department.
The background questions include sex (male, female}; age;
educational gqualification; level of instruction; marital status;

years of teaching experience, and number of children the
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respondents had. These sets of questions arc imporiant as they provide information on the
respondents some of which inight shape their pereeption of population education issues (eg. sex;

number of children).

The opinion question scl covers a wide varicty of topics, It begins by soliciting .
informatioi on the cxtent to wlllich children arc future asscls, and viable resources of the nation,

§ - .
when these become parents and leaders of tomorrow; followed by the roic of the school in child

) . - . .
~devclopment henee the néed for sound cdication as an end in itsclf and as an investment in

human capability.
1
l
of mtcrc:,t is lhc question on the :dcal family sizc. In the Nigerian community, children
are perceived as economic assets, as sourc: of joy, pride 2and prestige and as insutaice in old -
age. In view of the recently pmmulgalcd national population policy, which cncourages couples
to have four chiidicn, this question is pcn tinent to solicit from (he moulders of students in

educational institutions their perceptions of what number of children they regard as ideal.

Given the ¢ icv.uhn&, discussions on Icgalising the minimum age of marriage, the questlon
on the ideal age for boys and girls to marry was inserted to find out respondents’ own perception

of the subject matter.

Other pertinent opinion questiolis arc morce general, relating Lo the interiinkages between
population. paramctcrs and a hostof sc:(,lorr' dcvclopmcnl issucs. Knowledge of population issues

in relation to development at local and national levels was the umbrella question introducing

these interlinkages al the macro-level.

Tie respondents were then required o express the strength of their agreement with the
question on the relationship bélwccn pesulation prowth and social dcvclopmcnt staling whclhcr :
they strongly agrcc, strongly disagree or disagree with the postulation. The scction ends witl a
question as- to whether the res;: sndents thought that youth unemployment is likely to worien in

the ncar { ulu1c or nol, in view of the jarge sumber of youthis in the counlry and e deteriorating

econotniic Situation.
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The respondents were the asked to indicate what type of
education is best to address population hatters: ethnical,
general or population education and whether respondents
themselves have any Kknowledge of population education, and
whetheY "in their view, boys and girls &re résponsible for ‘and
contribute to population growth singly or jointly. In the sense
the question was followed closely by another seeking to know the
extent of agreement as to whether or not it is ideal to teach
contraceptives/birth control at schools, heolding lessons on
reproduction, family welfare and other population issues as well
as including topic on the causes and consequences ©of venereal
diseases, abortion, drug abuse in subjects taught at school.

Following upon these opinion guestions, attention shifted
to fiﬁding out how many responding teachers have actually
introduced topics like family welfare, reproduction, abortion
drug abuse etc to students in the teaching modules. This
question was followed by another on the extent to which
population education was taught as separate subjects, as distinct
modules, or integrated into existing subjects. -

Attention then focused on the background training of the
teachers in the form of boocks, posters, etc., was our next
question béfore the questionnaire proceeded to seek information
to evaluate the expected behavioral changes respondents attribute
to population education.

Question on the extent and nature of contact between tha
teachers and students’ parents was inserted to assess the
interaction between parents and teachers with respect with
respect to the students’ welfare.

The nature of political and religion opposition to
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population education was a particularly pertinent question in the
Nigeria context, often strongly divided along religious lines as
it happened during the launching of the national population
policy document..

In view of the‘réceﬁCyfbf“the‘COﬁCépt}“we’also solicited
information on the level of education at which is taught in the
schools as well as the management problems encountered in
handling population education in schools. Following on these
issues, - respondents were asked to -indicate- the perceived
similarity between "traditional" ard "view" population education.
Finally, we requested the teachers to assess the extent of shift
of resﬁonsibility for "education" the youth from the home to the
schoel and it s consequences.

3.4 Administration of the Research Instrument

The Principals, vice principals, teachers and students’
records were examined at the Ministry’s office at Ibadan with the
proforma form before moving to the schools as a way of confirming
the information about the schools. _

This afforded the researcher the opporfunity to knbw that
officially, only ten schools in the state are implementing the
population education programmes but all schools were sampled in
the case of their principals and vice principals to test their
aware-ness and level of perception of the programme for Oyo

State.

The researcher employed two research assistants full-
time, who helped in the administration of the gquestionnaires.
Many trips were made to the state and each school was visited for
a minimum of three times. During one of the visits, some of the

respondents, mainly teachers and principals refused to f£ill the
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questionnaires. Their main reason was that, they perceived
population education as "sex" education and did not see the need
for its incorporation into the school syllabus, talk less of its
being given a distinct, visible status., The'researcher and the
assistants thereforé "had to explain thé concept” of population
education to these set of respondents who eventually agreed to
fill the questionnaires the following day.

They were also cases of principals who every away from the
schoolafor the one reason or the other either-with in the town
where the. schools were located or to Central or to Central
Schools Board in Ibadan. ©On the long run, the researcher and the
research assistants were able to collect 593 number of
questionnaires out of a total of 650 administered, bringing about
91.2 per cent success or response rate in the data collection for
this study.

3.5 Validation of the Instrument

A pilot study was undertaken using a proforma type of
instrument to validate the instrument and to make sure ﬁhat it
was reliable enough to measure the perceptions of princiﬁéls and
teachers about the status of population; education. The
instrument was then given to other populatiog experts in UNESCO
for West African countries for moderation. Four of the - two from
Nigeria and two from Senegal - were in agreement in the
assessment as regards the content of the instrument.

In addition, the structure of the guestions were discussed
with psychologists to avoid leading, aﬁbiguous or vague
qﬁestions. This was particularly the case for opinion gquestions.
Consequently, some of the questions were revised, streamlined and
approved by the supervisor.
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3.6 Method of Data Analysis
" The data was analyseé in two stages: firstly, summary of
tables was prepared for all the variables based on freguency

distributions. Secondly, cross tabulation of key variables were

prepared to présent gimple interrelationg between the variables.

Accompanying the cross-tabulation of variables were
information on the Chi-Square test of significance of variables,
where appropriate. 1In those cases, the degrees of freedom, and
level of -significance-are specified. SR TR

The simple array of data or summary of tables allows us to
present a frequency distribution of variables using both units
of observation and corresponding percentages. While some of the
variables are dichotomous (e.g. sex: male or female), others,
especially continuous variables like ages, years of experience,
number of children etc. are grouped.

Since the study is a survey, descriptive method of analysing
data was applied by the researcher, to give a picture of the
interrelations between perceptions of the principals, vice
principals, teachers and students about the status of poﬁﬁlation
education in the secondary schools. Data collected were processed
with the aid of the computer using the Statistical Package for

Social’ Sciences (S.P.S5.S.). !
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CHAPTER FOUR

RESULTS
4.1 The Background Characteristics of the Respondents

Thetarget respondents made up of principals ahd teachers
have their responses presented in Tables 4.2 and 4.3 consisting
of both males (N = 350) or 59.0 per cent and females (N = 243
that is, 41.0 per cent). Among the principals and teachers two
hundred and sixty three- (263) have National - Certificate of
Education (N.C.E.) or Higher National Diploma (HND) while three
hundred and thirty-three (333) have university degrees {(Hons)
B.A. Education and Post Graduate Diploma in Education as shown
on Table 4.la. None of the respondents (N=0) has got a
qgalification in population education one hundred and fifty-three
(N=153) of the respondents that is 25.8 pef cent of them teach
at the JSS level only, two hundred and thirtf—seven (N=237) of
them, 40.0 per cent, teach at SSS level only while two hundred
and three (N=203) or 34.2 per cent teach at both JSS and 588
levels, Most of the respondents are marriéd (two hundred and
fifty six of them). One hundred and ninety-six (N=196 or 33 per
cent) are single, forty of them are widowe@ (N=40 or 6.9 per
cent) while one hundred and one of them (N=101 or 17.0 per cent)
claim not to have married. |

One hundred and fifty-eight (N=158 or 26.2 per cent of them)
have up to 5 years teaching experience; two hundred and saventy
two (N=272 or 45.9 per cent) have up to ten years of teaching
experience while one hundréd and sixty three (N=163 or 27.5 per
cent) have more than eleven years teaching experience. 24.6 per

cent (N=146 of the respondents have up to three children, 53.3
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per cent (N=316) have between four and six children, forty-
five(N=45 or 7.6 per cent) have more than seven children while
eighty-six respondents (N=86 or 14.5 per cent) claim to have no
children.

On the othér'hand'Tablé 4.1(b) shows "that most "of the
student respondents (N=196 or 60.1 per cent) are in the SSS level
while one hundred and twelve of them (N=112 or 39.9 per cent)
belong to the JSS level. Seventy of them (N=70 or 24.9 per cent
have parents who do white collar jobs such as teaching,
administration, managing or other clerical jobs. Most of the
students’ parents are either traders or farmers (N=196 or 69.8
per cent). Most of the student respondents come from the Yoruba
ethnic group (N=188 or 66.9 per cent) three from the Hausa ethnic
group (N=3 or 1.1 per cent); fourteen (N=14 or 5.0 per cent) of
Igbo ethnic group while seventy-six (N=76 or 27.0 per cent)
belong to other ethnic groups. One hundred and eighty students
come from polygamous homes (N=180 or 64.0 per cent), fifty-six
or 20.0 per cent) come from monogamous homes while forty-five
(N=45 obr 16.0 per cent) belong other types of family. Though
only 281 students’ questionnaires were rgtrieved from the
students out of 500, most of the responses wefe not properly put
despite the researcher’s effort to educate the students before
the commencement of their response. Hence the researcher saw the
need to shelve the students’ responses for a larger study in the

future.
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Table 4.1 ({(a)
Characteristics of Principals and Teachers
_ ugsed for the Stuly (N=593)

Variables Frequency Percent
1. Bex

1. Male . 350 59.0
2. Female e e .. 243, . . 41.0

2. Age Range (in years)

I 1. 20-30 172 29.0
2. 31-40 197 33.2
3. 41 and above 224 37.8
3. Educational Qualification
1. NCE/HND , 263 .. . 44.1
2. University Graduate/Post 330 55.6

Graduate
3. Qualification in Population 000 000
Education
4. Level of Instruction
1. JS8S 153 25.8
2. 888 237 40.0
3. Both 203 34.2
5. Marital Status
1. Married 256 43.2
2. Single 196 33.0
3. Window/er 40 6.7
4. Others 101 17.0
6. Number of Children
1, 1-3 146 24.6
2. 4-6 316 53.3
3. 7+ 45 7.6
4. None 86 14.5
7. Years of Teaching Experience
1. 0-5 years 158 26.6
2. 6-10 years 272 45.9
3. 11 years and above 163 27.5
8. Years of Teaching Population
Education
1. 0~-4 years 124 21
2. 5-9 years 60 10.1
| 3 10+ years 0 0
LLTotal (each variable group} 593 100
Note: NCE = National Certificate of Educaticn
HND = Higher National Diploma
JSS = Junior Secondary School
§S8 = Senior Secondary School
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Table 4.1(b)

Characteristics of Secondary School S8tudents in the S8ample

Variables Frequency Percent

1. Sex

1. Male 166 59.1

-2, Female .. . ... ... oo 221160 L] 40,900

2. Age Range

1. 0-10 years 40 14.2

2. 11-20 years 225 80.1

3. 21 and above 16 5.7

3. Present Class

1. J88 1-3 112 39.9

2. 8585 1-3 169 60.1

4., Parent’s Occupation

1. White collar job 70 24.9

2. Trading/Farming 196 69.8

3. Others 15 5.3
( )

5. Ethnic Group i

1. Yoruba 188 66.9

2. Hausa 3 1.1

3. Igbo - 14 5.0

4, Others 76 27.0

6. Type of Family

1. Polygamous 180 64.0

2. Monogamous 56 20.0

3. Others 45 16.0
“ Total 281 100.0

Table 4.2 contains responses to questionnaire to items one to

five (1-5). Item one shows that all respondents, male and female

alike, agree with the fact that children are the future resource

of a national and the youths of today will become parents and

leaders of tomorrow who will be in various decision-making

position.
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Item two on table 4.2 indicates that, though self-
development is also important, it is a stepping stone to national
development. This is shown by the great number of respondents
who égféé“fhat“é"éﬁild'ﬁuéf"bé'QiVéﬁ“adéﬁﬁ&t@”aﬁd”%bﬁﬁdfédﬁéation
to enable him become useful both to himself and to the nation in
future.

On the question of the type of family that is ideal
including parents, item three shows that, most of the respondents
believe that a large family is an economic asset most especially
in the rural areas. The disappointing aspect here is the fact
that most of the enlightened respondents (N=585 or 98.8 per cent)
who are expected to know better'about their population behaviour,
believe in having a family that is more than five in number.
This is a call for more action on populationaaﬂqnﬂhsn in our
country especially Oyo State of Nigeria.

Item 4 indicates that, a large number of respondents (N=503
or 84.8 per cent) agree that a young boy should grow up to the
age of at least twenty-six before getting married, while 15.2 per
cent (or N=90) bélieve that a young boy shouid marry at the age
of 31 years or more. The larger group of respondents believe
that between the age group 26-30 years a boy is likely to have
received a minimum of JSS 3 education which could enhance his
chances of securing some kinds of job for 1living thereby
facilitate his setting up of family without much problems. 1In
the Nigerian situation a boy of twenty-six to thirty years old
is regarded as a man and in most cultures he can be held
accountable for his own actions. On the issue of the appropriate
age for a girl to get married in jtem 5, most of the respondents
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{N=489 or 82.5 per cent) agree that the age from twenty-one to
twenty-five is ideal. It is generally believed that girls are
ready both physically and psychologically to settlg down with a
life partner at this point while research has a}so demonstrated
tliat “"h#&alth wise, "’th'e'Y""'ai‘é'""sti’l'I" withinthe" b’é‘S"_:" past 6f their

reproductive age with less complication at child-birth.
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Table 4.2
Responses on Future Resources, Child Development, Family
gize and Ideal Age of Marriage (Questionnaire Items 1-5)

Value Label Value Freguency Per Cent

Item 1: Children are future resource

ves | T g g T 166
No 2 0 -
Not Sure 3 0 -

Item 2: The role of the school in child development

Self Development 1 93 15.6
National Development | 2 500 84.4
others | 5 o T T

Item 3: Ideal family size perceived by respondents

1-4 1 8 1.2
57 2 585 98.8
8 or moq.’e . . . 3 . 0 ‘ 0

g PO .‘-‘ . Pk .
e - ! IR

Item 4:Ideal age for girls’ marriage

15-20'years

! 0y v 0
21-25 years ! 2 \ o . 0
26-30 years ‘ 3 C 503 84.8
31 or more 4

90 15.2

Item 5: Ideal age for girls’ marriage
. T

15-20 years . A § _ o 0
21-25 years S 2 4597 | 8215
26-30 years 3 102 17.2
31 or more 4 2 0.3
Total 593 10

Table 4.3 containé responses én questionnaire items 6-10
dealing with knowledge'of populatién education in relation to
development, relationehip between population,groeth and Social

development youth unemployment population matters and knowledge
] !

of populatlon educatlon Wlth resPect to knowledge about
populatlon issues and its 1nterrelatlons with development most
of the respondents (N=480 or 81.0 per ¢ent) had to be told ab-

- 53 -



initio Qhat populaﬁion‘mattéfs are; Tﬁéf‘tﬁéﬁ‘fealiéed that
they know mostly about population matters concerning the areas
or com@unities in which they live than that of the whole nation
per se, showing the need fof an intensive campaign and proper
dissemination of facts about population dhd dévéldpment™ (Table
4.3: Item 6). | '

It can be assumed lack of adequate classroom space and the
current population explosion in the existing schools in one
indication of relationship between population growth and social
development. Research has also shown that, the problem of
heterogeneity of the school population brings about social
deviants which affect generalldeVelopment of individuals and the
nation at large (Item 7).

Unless something drastic happens, a large number of the
respondents under item eight (28.3 per cent), forgecthe problem
of youth unemployment in the near future. The implication of
this may go a long way to enhance more juvenile delinquents and
irresponsible attitudes among the young unemployed in the future.

The high number of respondents in item 9 of table 4.3\(N=397
or 67.0 per cent), who believe that populaﬁion education can
serve as a viable tool in addressing populétion issues are a
combination of teachers/principals of population education pilot
schools and other non-pilot schools. They argued that if
population education is streamlined and given a more defined
syllabus, it will be very effective for teaching issues
concerning population.

Unfortunately most of the respondents (N=403 or 68.0 per
cent) have no knowledge of population educatiQn per se as defined

in item 10, table 4.3 as some of them cannot differentiate the
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content of population education from that of the subject they
teach at school. They nevertheless have across subjects that
have relationship with it such as health, economics,
reproduction, government, psychology, etcetera, but up till now
population ediication i§ still a néw concépt” whieH théy are trying
to piece together. This calls for the need for population

education in all secondary schools both in Oyo State and the

country as a whole.
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Table 4

3

Responses on Copulation Issucs and ‘Natiosal Development, Youlh
Uncmployrizent and Knowledge of Population BEducation

Value Label

Value

i rcqucncy

Per cent

a

liem 6 Knowlul;:.c of peaulation issucs in relation (o (Iuveioprnt,nt at {ocal and
national levels

Noic

Community I ZHIY 81.0
Country 2 0 1.0
3 107 18.0

Item 7: Relationship between pepulation growth and social development

Strongly agrec 1 544G - 91.1

Agree 2 - 48 8.1

Stronply disagree 3 5 0.8

Disagrec 4 0 u
i Not sure 5 0

ltun 5: Youth uncmp.n sment is likely to worsen in the near future

Yes i 581 98.0
No 2 0 0
Not surc 3 12 2.0
ltem 9: Type of cducation for population matters

Technical cducation ! 166 25.G
General cducation 2 30 5.0
Population cdriztion 3 397 67.0
Others 4 0

liem - 10: Distribution of icspondetis by knowlcdw of population education |

B i
Yes ' .
No

.

2

190
403

32.0
£3.0

Source: Field Work

Responses on items {115 rclating o sex and dClll()gl"lphiC growth, coniraceptives and
birth control, rcpl()dut.llmllfamlly welfare and population Hsuu: vencral (licmscs abortion and

drug abuse arc laid out in Table 4.4, On 1lcm eleven of the qucsliommre a largc number of the
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respondents (N = 558 or 94.2 per cent) agreed that both boys and girls are responsible and
corinccted with population growth. There arc many cases of both wanted and unwantcd
pregnancics among the youth today which is probably due to lack of knowledge of the
consequences of such pregnancies and of children on the growth of the poplllalidn and the

di- 2 ibution of goods and scrvices,

;N larpe pu cenitage, 08.5 % (N = 400) of the respondents (llcm 12, Tablc 4.4} agree tha
It,wms should be taught on the use of contraception and the need for birth control at the
~ secondary level. This group of people arc found to have become more curious and adventurous
in the quest for civilization. The impact of various types of tcch@logical vicés on this group of .

people today cannot be over-cstimated, bringing aboutl moral juxilics among the youth of today.

.

Lessons on reproguction, family weifare aud other issucs such as m%gralion (rural-
mhdnlmbdn -urban) needs 1o be t;mg,ht in (e secondary schools to cnmable the students to
undersmnd the nced for correct reproductive patteras, good quality of life and responsible
methor's of shifting from place to place within the country. The large number of respondents (I
= 560 or 94.4 per cent) who posed the above argucment belicve that, it will help to rcducc;
population pressure within some spccific arcas of f Oyo State =:d the country at large (Table 4.4,

Item 13).

A great number the respontdents also agree that, cascs of vencral diséases, criminat .
abortion and drug abuse are quite high among the secondi 3 J school stuo s (item 14, L aI(;
4.4)..F hercfore teaching the students about the bad cifects of these things on the health of the
students and the country as a Jole shauld be reinforced, to help reduce the rate of untlmcly
deaths, criminal offences ~ud health hazards with*= Oyo State and the country as a whole. In

fact, 66.0 per cent (N = 391) of the respondents sirongly agreed to the above fact.

From the responses in item 15, Table 4.4, (¢1 = 373 or 63.0 per cent), it is obvious thrit

poputation education has not been introduced in many schools in Oyo State. Af the ::ament there

+
u
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arc only ten pilot schools and a few non-pitot schools teachers (N = 190 or 32.0 per cent), who
according to them teach subject matters that can be refated to population education.

Tablc 4.4
Responscs on Scx and Demograplic Growth,
Contraceptives and Birth Control, Reproduction 2iscase/

a

Welfare and Pops:!ntion Issucs
Value Label Valuc frequency |  Percent
lem 11 Sex closely involved in demographic growth
The boy alone 1 24 - 407
The girl alone - 2 3 0.8
i Both | 3 558 94.2
Nonc 4 6 1.0
ticm (2: Teaching of contraceptives/birth control at schoo!
d N !
Strongly agree ' | [ 158 26.6
| Agree S 2 405 68.5
Strongly disagrce 3 29 4.9
Disagree ‘ 4 ¢ 0
liem 13: Holding lesson - reproduction, fauily welfare/population issucs
Strongly agree 1 b 560 94.4
Apee ' 2 + 33 5.0
i Strongly disagree 3 0 0
Disagree ' 4 0. 0
Ttom 14 Subjects on veﬁcml diseascs, abortion and drug abuse be taught at
schools :
Strongty ;lgfcc 1 391 00.0
Agree _ 2 200 34.0
Strongly disagrec 3 0 : J
Disagree 4 0 0

ltem 15; Respondents who have introduced spulation issucs, family welfoe,
reproduction, abortion, drog use eteelera. to students

Yes | - 190 D320
No _ S 2 3 63.0.
Not sufc _ 3 30 5.0

g Source: Field Work

- 58 -



From the study undertaken, schools do not have a separate
subject called ’sex’ education rather it is assumed to be
embedded within other subjects such as Bible Knowledge, Social
SQ%M'@; Geography, Biology, etcetera.” ' 7T

Table 4.5 consists of items 16-18 dwelling on the status of
population education in relation to other subjects in the school
syllabus, type of teachers handling population education and the
type of instructional or resource materials used by teachers of
population education.

It can be deduced from item 16 of Table 4.5, that at the
mbment, population education is fragmented and diffused into
existing school subjects such as mathematics, biology, economics,
social studies, etcetera. There are twenty-one of such subjects.
The respondents with the highest score (N=494 or 83.4 per cent)
on item sixteen indicated that the fragmentation of population
education items is affecting the teaching of population
education. Most of the time, it is just like there is no "new
thing", complained one of the teachers in a bilot schoo.l.

The high response of 74 per cent (N=439) on item 17, Table
4.5 became guestionable since population education has not been
introduced in all Oyo State secondary schools. It was found that
most of the teachers who were given sandwich training on
population education in Oyo State now categorise themselves as
wgpecialists" while 95 claimed that various teachers handle
population education. This goes to reinforce the fact that
population education should be streamlined and given a proper
plan in the curriculum.

The response to item 18, Table 4.5 shows that teachers use



mdstlya posters and other resource instruments in teaching
population education (N=471 or 79.4 per cent). There are no
specific books on population education yet except population
education teachers’ guide and monographs related to existing
subjects "such as mathémitics,” hedlth sctience, "bioleogy,’ social

studies, english language, etcetera.

- () -



Tablc 4.5
Responscs on Status of Fopulation liducation, Typc of
‘Teachers and Type of Resou: cc Materials Used

Valuc Labcl Value . Frequency Per
cent

llem 16: Status of subjects in school syllabus

Difuse inlb-cxisling-suhjccls R 1 494 83.4

Taught as separate subject . 2 -0 0
Grouped under "population.cducation” _
Not sure - ' ‘ 3 69 11.6
' i 4 30 - 5.0
“Item 17: Type of teachers handling population cducation
|
Various teachers i 1 95 16.0
Specialist in population cducation 2 . 439 74.0
None of the above _ ' 3 _ 59 . | 10.0
itcm' 18: Typos of instructional materials used by icaciers of poepulation education.
Books o population education 1 37 6.3
Posters and instruments 2 471 79.4
Books on individual subjects - - ‘
Other than population education 3 85 14.3
5 0 - ¢

None of the above

Source: Field Work

The iterms in table 4.6 include measures of cvaluating the outcome of population education
where it ‘is taught, contact belwceen tcachers and p;lrénls and problems and prospects of
popu!:\liolfcducalinn in lerms (3f the religion and culture of the people. A great number of the
respondents (N = 343 or 58.0-per cent) strongly agree that popﬁlalion cducation can help to give
proper OI'icntatib_n in the promotion of rational reasomning, responsible parenthood and improved

quality of life. An ability to make 2 correct choice among alternatives will Jead to right step to

offcctive distribution of goods and services and ])eaceful- living.
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Most of the respondents (N=572 or 96.4 per cent} indicated
in item 20 of Table 4.6 have contacts with students’ parents.
The parents visit the schools to check on the progress of their
children and at tiftes to attend Parents/Teschsrs’ Association
meetings where issues affecting the welfare of the students and
teachers are discussed. 1Interestingly, it was found that most
of the visiting parents are peasant farmers despite the fact that
a large proportion of the students’ parents .are enlightened
people. This action of the peasant farmers may be attributed to
the fact that, parents who are farmers regard their children’s
education more as an investment and an economic asset in the
future.

over four fifths (82.4 per cent) of the regpgndents (N=489)
complained about religious/cultural problems from the parents on
the inception of population education in Oyo State. The parents’
complaints ranged from misconceptions and .mixed-feelings to
réligiqus conflicts. Even some of the respondents themselves
(principals/teachers) were vehemently against the introduction
of population education until a proper orientation was given them
which they later on passed to the parents as their meetings (item
21, Table 4.6).

Table 4.7 contains items 22-24 in which level at which
population education is taught at the secondary school,
evaluation of learning outcomes of population education and the
need for distinct modules of population education are identified.

Where population education is being taught, item 22, Table

4.7 indicates high percentage {N=144 or 24.3 per cent) of
teaching at both J58/555 level of the pilot schools in Oyo State.
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1 zlblc 4.6

Rcsponscs on Expecied Behavioural Quicomes of Population Education, Contact
. between Teachers and Parents and Problems of Religion/Culture against Population

ducation.

Valuc Label 'Frcqucncy Per
cont
Item 19: Expected behavioural oulcomes of population cducation: rational rc1son|n;,,
responsible character, improved quality of life, cle. |
Strongly agrec | | 343 58.0
Agree 2 95 16.0
Strongly disagrrec 3 63 10.6
Disagree 4 43 7.2
Nol sure 5 49 8.2
Item 20: Contact between tcacherss and parcnts i
Yes - 572 96.4 | .
| No 21 3.0
Item 21: Problems of religious/cultural niture against population education
Yos - 489 82.4
No ' 81 13.7
No response 23 39 |

Source: Field Work

The response to item 23, Table 4.7 indicates that theoretical examination, practical

explanation and obscrvation of change in students attitudcs fofm the basis of evaluation of

population cducation at the sccondary schonl at the moment (N = 225 or 38.0 per cent. The high

response of "Nonc" (N = 296 or 50.0 per cent) shows that population education docs not exist

in many secondary schools.in Oyo State.

LS

On the question of the need for distinct modules on popu!a‘llion education thercby giving

it a "status®, the respondents complained that the diffusion of population education into other

subjects is creating problems of overloading and

3

inconsistencics in handling population education,



!

!

i

:

i
1

hence population cducation sliould be given its own "place” in the school syllabﬁs. Therefore 178
respondents or 30.0 pcr cent strongly agree, while 348 or 58.7 per cent of the respondents agree
that population education *;hould have a distinct status in the school curriculum (item 24, Table

4.7). 'The overioading problem may be relicved through the training of more tcaching personncl

for population cducation. |
|

' 1 Tablc 4.7
L - Rcsp*mscs on Type of Sccondary School Level for
opulziion Education, Bvaluation Mcthods and the Need
f:or Status for Population Education
. : .

\

Vitlue I,illycl . Value | Frequeney Per
“ cenlt
- ltem 22: Level at which i)()p'u]atinn cducation is taught in the school
188 b 83 T 14.0
$8S 2 102 17.2
Bolh JSSISSb ! ‘ 3 144 24.3
None . ' . 4 264 44.5
llcm 23 K valu;uing lcarning outcomes in populaiion education

T hcory/cxammalmn l 1 65 11.0
Practical work 2 0 0.
Change in students’ attitude 3 0 1.0
All of the above 4 225 38.0
Nouc of the above 5 296 | 50.0

licm 24: The nced for distinct modules or status of population cducation in the schooi

Sourcc: Field Work *

curricula
Strongly agrec 1 178 30.0
Agrec . 2 348 58.7
-Slrongly disagrece 3 30 5.1
Disagrec 4 18 3.0
Not surc - ' 19 3.2




The analysis on methods adopted by school administrators in
determining the success or failure of population education in
secondary schools show that there were no coherent metheod of
assegsing or eévaludting population education pragrammes in the
schools (item 23, Table 4.7).

About four respondents in five (N=479 or 80.8 per cent)
complained about 1lack of funds, moral support instructional
materials, textbooks on population education and lack of
experienced personnel in population education. Some of the
principals complained about carefree attitudes of some teachers
towards population education because these type of teachers find
it difficult to convince themselves about the need for population
education in the schools (item 25, Table 4.8)

Table 4.8, item 26 also indicates that although population
education is more than ten years old in Nigeria, 21.0 per cent
(N=124) of the respondents indicated that it has been in their
school for up to four years while 10.0 per cent (N=60) qlaimed
that population education has been introduced in their schools
for up to six years only. The 0-9 years range Wwas used to
measure the distance between the introduction of population
education programmes in Nigeria and its inception into the
secondary school curricula. A vast number af the respondents
(N=409 or 69.0 per cent) claim no existence of population
education in their schools.

Item 27, Table 4.8 seemed to have generated lot of
discussion between the researcher and the respondents, but at the
end 72.0 per cent of the respondents (N=427) strongly disagreed

with the assumption that population education is similar to
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Table 4.8

Responses on Management Probiems, Number of Years of

Population Education in the S8chool and the Similarity between

Population Education and Traditional Population Education

-;alue Label Value Freq;;;cy Per cen;_—
Item 25: Management problems in handling population
.I education
Socio-Economic problems 1 89 15.0
Psychological Problems 2 25 4.2
All of the above 3 0 0
None of the above 4 479 80.8
“ 5 0 0
Il Item 26: Introduction and teaching period of population
education Il
“ 0-4 years 1 124 21.0
5-9 years 2 60 16.0
10+ years 3 0 0 I
J‘None of the above 4 409 69.0
Ttem 27: similarity between "traditional" population
education and the "new" population education
Strongly agree 1 12 2.0
Agree 2 89 15.0 T
Strongly disagree 3 427 72.0
Disagree 4 6 1.0
Not sure 5 59 10.0__==
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;
"Traditional Population Education", ﬂs.o per cent (N=89) agreed
while 2.0 per cent (N=12) strongly agreed that there are

similarities. This argument may be qsed as a basis for another
|

{
3

research on the status of population;education in Nigeria as a
whole. | %
4,2 Analysis of Cross-Tabulated Data

A cross-tabulation of key variabfes in the questionnaire for
principals and school teachers was r%n in order to measure the
difference between the male and female perceptions and reactions
to the introduction of population education in Oyo State
secondary schools and to generate answers to the various issues
guiding the study, especially when population education is
assumed to be that type of education that can lead to attitudinal
change, socio-economic development and individual’s contribution
to the improvement of the quality of human life. The following
tables 4.9 - 4.18 are used to determine the differences between

the male and female principal and teachers responses regarding

some of the basic research questions.
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i Tablc 4.9 _
Analy.«i&is of Responscs (o Question: s 'Fhere a
Relationship between Population ifactors and

Distribution of Goods and Scrvices,

Hex . Canand !-'I'rl‘nng:ly Apreo Stranply Dianpree Not sore Row tolnl I’ér cent
fpr e dinagpren ' 1
Ml ) t 218 9% 12 0 0 328 53R
Female 2 Fa 50 0 0 14 260 S 442
Columnn total ! 414 |- 148 12 0 ) b1t 1460 ‘
Percent L 705 252 2.0 0 2.3 10,0
\ i '
Chi syuate D.F. Signi[icmlcc Min, E.1, Culls with B
2981444 3 o000 LRad B
Numbier of missing obscrvations = 5 \
Source: Ficld Wt;l'( ’ \\
1
|
'

Tablc 4.9 shows that a total of five hundred and cighty-cight rcspondcnls answered the
question above: three hundred and l_wenly—eip.ht males (55.8 per cent) and two hundred and sixty
females- (44 2 per ;:ent) Two hundred and cightcen males (66.4 pér ccnt) strongly agrec; ninety-
exght iales or 30.0 per cent agree while twelve males or 3.6 per cent of them strongly disagree
with the fact that there is a rclationship b(,twccn populallon factors and distribution of goods andl
services. On the other hand, one hundred and nmcly—s;x females or 75.4 per cent strongly agree
{ifty females or 19.2 per cent agree, while forteen of them, 5.4-pér cent, are not sure about the
question above. 'tlic disparity tl)e.t“lrc_en the male and female responses 10 the above question is’
ol highly significant Lence it is popularly agreed that population factors can affect the

distribution of go'ods'and services, family welfare and good quality of life.

'l‘able.4 10 shows that,.the knowledge of population ednication can shape the learncrs’
attitude lowards socml wces such as smoking, aizoholism and drug abuse. T he table indicalcs' that
a total of five hundrcd zmd seventy-ninc respondents answered the question, three hundred and
fourty-seven males (N = 347y or 59.5 per cent while two hundred and thirty-two of them were
female (N = 232 or 40.] per cent); 11 per cent (N = 38) of th¢ male rcsponanfg helieve thag_

poputation cducation will gencratc only (heoretical response of the fearncrs while 89.0 per cent

;' -



(N = 309) of them believe that it can promote behavioral response
in terms of shaping learners or attitudes towards social vices
as mentioned above. The female respondents (N = 71) or 30.6 per
cent believe that population education will generate theoretical
respongé “among ‘l1éarnérs’ the "typeé of” ‘whiéh will be "reéading,
listening, learning and forgetting only while 69.4 per cent of
them believe that population education will mould the attitudes
of the learners for the better. The difference in perception
between the male and the female group -is. not.significant -
meaning that population education can open the eyes of learners

to the negative side effects of some social vices.
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! Tablc 4.10
Responses 1o the Assumplmn Population Education can Shape the Autitudes of

I.carncrs lowards Socml Vices: Smoking, Alcoholism, Drug Abuse, etcetera

Sux L Cont !'I‘Imurclicnl Altitn-tinal Both Nono Total P'er cent %
! oresponse chunge
Male ] ; 3R 30y L] Q 347 ¢ 599
a .
Female 2 ! 71 161 0 0 232 4h.1
. , , N . K .
Column olad - } Hw 470 it 0 519 TNLO
Pereent g 18.8 §l.2 0 0 0.0
Chi sguare nr,. &;u&fjﬂi)}c Min. E.IF. Cells with E
1542310 4 o001 21,768 ! Nane
16.705806 1 OO (Boelore Yales comrection)

Number of missing abservations = 14
Souree: Field Work i
I
]
I

The issue on the pr()vns,lon of resource malerials on populallon education on T able 4.11

altracted all the rq:-,,}ondents, (N = 593 or 100.0 per cent): two hundrcd and scventy-one males

(59.0 per.cent) and three hundred and fourty-three females (41.0 per cent). Ninety-cight malcs

(N "98) or 20.0 per cent and ninety female (N = 90) or 37.0 per cent indicated that there is
provision for instructional matcrials on popul4tum cducation but the matcrials arc not adequate
(especially text-books on pojmlalion education are not available) and that the teachers depend on
other teaching aids such as poslers, drama, (hat is stage demonstration, cicelera. One hundree
and forty-nine malcs (N = 149 or 42.6 per cent) and one hundred and twenty-six females (N =
126 or 51.8 per cent) rc';p.ondcd that instrucli(mal materials on jo;ulation education are »
available in their schools. ‘The renaining respondents lmlh male and female (N = "130) or 2

per cenl were jointly not surc. It was obvious that the hsl group of respondents were not avare

~ of or did not understand what 'population is aboul.

3 1

——
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Table 4.11
Responses to the Question: Arc There Resource Materials for the Teaching 'm(l
Learning of l’opulalmn Lducallon in Your School

Sex . Count Available " Not available Not sure Row tolnl | Percent %
2 Mate | TR 149 103 350 59.0 '
Female 2 Yi) S0 .27 243 41.0
Cuh;mu [tk . 188 275 130 RLX) 1{X).0
Percont 3.7 46.4 249 100.0
Chi spware DI, Si,-,.iﬁc.-u_:cc Min. E.I'. Culls with i
S5PLH3I0 4 L0 579 Nune

Nimber of misging ohsereations = (3

-

Sompce: Picld Work

Table 4.12 containg 1~ responses on the reaction of the rcspon‘dents towards the "scx"
cducation aspeet of population cdﬁcntiqn be it religious or cultural oriented. A total of three
lwodred and forty-five malcs (N = 345 or 59.3 per cent) and two hundred and thirty-seven
females (N = 237 or 40.9 per cent) responded (o the guestion. Two hundred and {orty-six malcs
(N =2460r71.3 ;-)cr cent) and one hundred and sevenly-three females (N = 173 or 73.0 per
cenl) agreed thal the "sex” educalion aspeel of population can bring about rcligious/cultural

problem and therefore necds to be act{ully handled, duc to its importance in teaching the

learners about the possible conscquences of the dcnmgraphlc behaviour at that level .of their .

educational carcer. One hundred and sixty-two (N = 162) ol the respondents both malc and

female (27.8 per cent) do not agree that sex education can create any probicm of any form or

nature. T hcy believe llmt tcaching subject mattcrs on contraception and abortion is long overdue

in our secondary schools due to the susceptible age-range of the learners. At this stage, the

lcarners psychologicaily become morc exploratory and adventurous. They want (o practise

everylhing they have been licaiing and rcading about when Lhey were much younger. 1t is the.

conscquences of this adventurous and curious nature of the learncr at this state that "sex” aspect

"of population cducation aims at tcaching ihe Jearner. "
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Table 4.12

Responsces on the Assumption: "Sex™ Lducation, Abortion,

- Coatraceptive, elcetera can Create Religious/Cultural Problems

Sex Counnt Yes No Row tolal Per cent %
Male | 26 99 345 59.3
Fenmale 2 [73 04 237 4.7
Column tolzal 414 63 - 582 CHNLO
Percent - 722 274 100.0 |,

Chi s DF.  Sipwfence Mo L Colls with [

9.RRUTS) I A7 1R None

[0.98276 1 -

¥

AXNY (Before Yales comection)
Number of missing cases = 11

Source: Ficl:I'ka—

On’ the issuc of thé: rate At which parcals of learners visit the school as conlained in Table-
4.13, a total of [ ive hundred and hihcly-thrcc respondents both male and (cmale answered the
‘question. Three hundred and forty males (N = 340 or 97.1 per cent) and two hundred and eight
females (N = 208 or 85.6 per cent) claim to have contacts with students’ parents withn the
school comnunity and the outside socicty and these group of parents are mainly pcasant farmers
or traders. Ten men (N = 10 O'I' 2.9 per cent) ang drirty-five femalcs (N = 35 or 14.4 per cent)
also claim l‘o have contacts with parents who are mainly .government workers such as
"administrators; teachers, office. workers in diffcrent organisations and so on. AccoFding lo the
respondents, the parents use these visits as a way of monitoring their childrcn'é welfare but
complained that most of the visiting parents arc peasant farmers who scem to cherish education

morc than the cducated or enlightened parents.
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Fablc 4.1

Responscs to the Question: What Type of Parcats do you

Cowc in Contact most at the Schoo! or Qutside?

Types of parents '
X Row tolal Por cent
Sex Clount Oflice workers Farmers and Oilcrs %
) {rnders '
'I
/ ‘
hl:l!c | 10 340 QO 350 590
Feinale 2 35 208 0 243 41.0
Cuolwea total - 45 548 0 593 [{11)
Percent 7.6 92.4 0 100.0
Chi pgonre R Signifisunce Min, 15, Celln with Ii
SERMIO A ARy 501m N

Number of mising observations = 0

Sowrce: Ficld Wark

Ihc misconception that was held by some of the lcspondcnls about whether population -
cducation loday is not a "new lhmg per se but cather the szme as. old subjects such as biology,
government, ,£Con0Omics, health scicnce, etcetera, is clarificd in Table 4.14. A total of two

hundred and eighly matles (N = 280) and two hundred and cighty-cight females (237) answercd

the qucslior;. Ten men or 3.6 per cent strongly agree, one hundred and twonty-nine or 46.1 per
cent males agree; onc hundred and cighteen miles or 42.1 per cent slrongly_disagrce while
{wenty-three ma'es or 8.2 per cent disagree with the assumpiion that population cducatibn is not
new. O the other hand, thirty females or 12.6 per cent strongly agree, one hundred and (wenty-

four fcmales or 52.3 per cenl agree, seventy-three or 30.2 slrongly disagrec while tcn females

Fl

of 4.2 per cent disagree with the above assumption.

The question of mmilarlly between the "new popu!dll(m education and the “old”

population cducation geuerated “some argucments hence the small disparit between the -

respondents who agrec and those who disagree as indicated in Table 4.14. This :ncans that quite
a lot of pcoplc in the education seclor are not aware Qf’ populaiion education as a new concepl

which demands new tcchmques which only the school is relicd upon to hand!e at the. momenl.

1
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This can be used to determine the kind of responsibility shift on the pait of the home to-the
school.The Tull responsibility of chitd upbringing is cqually sharcd between the home and lic
school today as coutd be T ound when there cxisted a regular and appropriate traditional systems

of cducation in the olden days.

Tablc 4.14 .
Responses to (he Assumption: Population Education is similar
to old’ population education and can be found in subjccts
such as biology, cconomics, government clcelera

Sex - Coml Strongly agree Apree Stromgly Disagree KRow total Per cent
disagree %

Male > [ 10 129 L 2] 20 54.2
Vemale . 2 < 124 73 0 237 ‘458
Column total 40 253 L]} 33 517 11 VK1)
"Pereont 78 489 36.9 6.4 100.0

Chi syguinte . - Db Significance ’ Min, 1317, Cells wilh 11 <

13.77541 | L0320 1399 4 .

Numbgr u['mis;:ing observalinns = 70
Source: Field Work
) v
With referepce to the administrative problems and progpects in handling population
education as shown in Table 4,15, a totai of three hundred and (hirty males or 66.2 per cent and

two hundred and cightecn females 39.8 per cent answered (he question.

~

L)

Twenty-five malcs or 7.6 per cent visualised the problem as socio-economic only, another
twenty-five males of 7.6 pcr,ccni visualised the problem as psychological, twenty males or 6.1
per cent saw it as political only while two hundred and sixty :ﬁalcs (N = 260) or 78.8 per ceal
saw the probiem as not socio-cconomic but also poiitical and psychological. On the other hand,
thirty-four females saw the problcin as socio-econonic, fifty-fous females or 24.8 per ccnl saw
it as psychological while fiftcen females or 6.9 per ceht saw the problem as political. One
hundred and fifieen [cmalcs.(N = 115) or 52.7 per cent aiso viewed the p'roblcm to be more
than socio-economic. The respondenlﬁl, both males aﬁd fcmalcs who viewed the problem beyond

Lk -

/
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the socio-cconomic level went alicad (o supgest that these management problems need immediate

alicntion o[ the authoritics concerncd, for, the effcclivencss and success of any programine

dcpcnds on rcguldl cvaluation, montloring and .Jdcquale fundmg

Tablc 4.15
v Rceponscs on the qucsuon What typc of problem do.
you come across in handling population
cducation at the sccondary school level?

Sex Comnt . Probloms type . Row total Percent %
Sucio- Psychalogica | Political | All of the
ceonomic 1 Problems
Malo 1 25 25 .20 260 330 6ir2
Female 2 4| 54 " s | 2R 1.8
Column : . 59 79 35 375 S48 100.0
Tolal,” - . ’
i . .
Per cenl - HLE 4.4 | 6.4 08.4 100.0
Chi-sguate D Significance Min E.F, Cells with i
©11.52982 1 07 ' 5.764 ' None
1362742 | 0002 “(Btefore males correclion)

¢ . ’
. R i . 1
Number of missing obwervation = 43 :

Source: Ficld Wark,

4.3 Gcn_cral Discussion

Innovatory Aspeets of Population Education

In the field of cduc*nllon most specialists agree to consider innovations as being the result
of a defiberate intent Lo adapt education to the changing rcqurrcmcnls of thc cpvironment,
Accmdmg to Census (1985) environment means lhc complex and dynamic, social, economic,
natural and cultural scitings that conslitutes a glven socnely Societies with large population such
as Nigeria exert pressure on the cducahoml sysiem in meeling the contcmporary or pressing
problemslof development. Apart from transmilling tradition and scientific knowlcdge, the school

also facilitates change in an attempt to prepare students for a future society, that is, facilitating
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changes that correspond to the perceived present and future needs
of a society, It is difficult here to develop in detail some
issues identified in relation to curriculum development and the
strategies for the conduct of innovation. Population education
if well pérceivéd, by nature of itg content and the learning
methods required, can and has become a major a source for the
renewal of education in Oyo State and Nigeria as a whole.
Training Needs:

There are a variety of factors for arguing strongly for
training needs in the field of population education in Oyo State,
Nigeria.

1. The subject is recent in the educational curricula.

2. It has not been introduced in all secondary schools in Oyo
State.
3. The general public is not quite certain about the

objectives of population education in Oyo -State.
4. The content strategies and skills of population education

to be developed in the learners are not yet clear. This

N -

becomes glaring when it is recalled that concepts of
population/family life education are misconceived by some
principals and teachers to mean contraceptive and abortion
information to the students.

Also the perception of population issues differ between male
and female populace as much as between policy makes and policy
inplementors. Fortunately, however, the problem of inhikition
that the perception problem could cause has been overcome
population education is already institutionalised in Oyo State.

Most of the issues and problems studied in population

education involve systems of values, sometimes challenging to
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traditionally held beliefs, customs and practices (UNESCO 1985).
Hence it is hoped that the population educator has skills which
has inculcate in him value clarification to ensure or promote
objective in presenting population issues during presentation of
classroom’ lessong and decision-makihg, &nd theréby enhancirnyg the

status of population education in the secondary school.

-7 -



Apart from the training given to tcachers in pilot schools, therc is need for in-service

training courses for teacher§ in schools to cnable them know concepts such as:

- the _philosophy of population cducation;

. the definition and rationale of population education;

- technology/methodology of population f_:d'ucation; |

- the concept of demography and population situation; and

- < the usc of ficld trips and preparation of teaching aid in population cducation.

Lectures on Lhe above may be given by project stalf and resource persons from the

University or other higher institutions.

Material Necds:

Programmcs of population cducation have relicd 'on curriculum experts and media units
only in the development of population cducalm texts, visual and audio-visual materials. This has
mmumscd the possibilily of using other means such as allowing learners or users 1o produce thelr
own malcrials. The use of arl-work, stage drama and writess can be useful in the production of
‘learning materials. The advantages include cducational impact, quality and cost that could be
obtaincd through more innovative approaches. 15icld workers should be encduragcd to dcvclop
their own tcaching aids from !ocal resource materials, since most of the time the capability and.

~

the ability of such workers to develop uscful materials arc ignored.

There is much itnal needs be done in Oyo State sccondary schools to increasc the diversity
of lechno[ogles relevance of matcrials and innovative use of learning fesources in programmes
of popuiatlon educau(m Population educators should be taught how {1 use media in handlmg
issucs on populal:on education. They should know hew 0 maintain and service sophisticatcd
cqunpmcnts and to generate low-cost technologics for the production of visual and audio-visual

saterials at the local level. Efforts arc being made by the popuiauon cducators to find ways of

3
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producing, their own malerials and these can help turn some of the promising beginning into

reality.

Stability

lr_respéctive,bf the present stage of population cducation in Oyo State, it is facing other
nuUIMCrous 'dif'ficullics, shortfalls and constraints, which reduce its effectivencss, threaten its
continuity and delay its expansion. These problems include poor financial support, shoriage of
resource materials and staff and lack of co-ordination of subject matier of population cducation
as mentioned earlier. Stabilty of populhlion education in Oy:- State secon'dary séhobls may remain -
a night-mare. Ac'cording o UNESC(), one of the major problems that population cducation is
facing in developing countrics is that of "couflicts between certain aspeets of population

education and cultural values and rcligious beliefs”. | e

Values lRelingnZg:uILgre_l'

- - 4

l’rcscntly, population education is facing » cultural/religious opposition in Oyo State. These
are the product of sécial and moral responsibilities attached to culture and rchglon respeclively.
Rcligious;‘mqral valucs include the problems of ’sin’ ‘against Go¢! and obedience to rcligious
injunction, For examplc responses such as "large familics are God’s blcssings”, "Chlldrcn arc
God's gl[lsmot given (0 all who nced-them” or "God will punish me for adopting hmnly
planning”, when comparcd with the assumption that "a’ person who has more children than tgc

can decently brmg up is moraliy irresponsiole jnakes the rchmous problens more complrs.

H
Culturally too, attribules of status and prestige in having many children and the lraditiqlr}

of Iookiﬁg down on familics with smaller number of children create conflict in the promotion of |
population education in Oyo State secondary schools, unlcss there appears on the sccne an
intensive campaign on the adverse effcci of overpopulalbn on individuals, their cqnununitiés and

the nation.

4
‘

/
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Fulure fl'r'em;;:

‘he infusion of population education content into existing courses has been oo cxpensive,
involving material p.rcpnrmiup in multiple arcas and tcacher training across a wide range of
different subject areas and specialitics. The idea of shifting popuialion education towards the use
of units of study or a scparate coursc may be a wclcome solution to a morc integrafcd study
which will be relevant o life. As UNESCO (1978) rightly puls it, "The education of one
generation is, 10 a large extent, the education of successive generations”. ‘The ability or failure
of this present adult gcncrali('m to cducate the youth of today with regard to population and
development, inculcaling a new social“and ¢conoImic ‘nru‘cr and promoting good quality of fifc
will be demonstrated in 1 well being of the Oyo State’s popufation and indecd that of the whole

/o . .
country in the not-too-distant fuure.
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CHAPTER FIVE

SUMMARY, IMPLICATIONS AND CONCLUSIONS

Revicw of Status of Population Lducation:

' 'I‘hé study Imsr portrayed that the slatus of population cducation in Oyo State is quite low.
Out of a total number of 350 secondary schools at the time of the study, only 10 were offering
population education in Oyo S;ﬁlc (vide Table 4.7 itcm 24). Secondary educatidn covers children
{ _rcim about 11 - 18 ‘ycars. Only about 30 'pcr cent of the sccondary school age bracket children
arc cnrolled. Under the new 6-3-3-4 systcm of education in Nigeria, it can be assumed thal
scveral children are likely 10 t.'crmiualc formal schooling at the end of junior sccondary (JS53)
that is thrce ycars poét primary, depending on various rcasons ranging from inability to pass the
1$S3 final cxaminations, lack of funds, unwanied pregnancics etcctera.

The ratio of (he sccondary school Icavers at the end of the senior secondary school level
is not known, but it could be assumed to be as low as 20 per cent, meaning that whereas only
" about ] in 3 youhg persons aged 11—1‘8 enléred secondary school, only 1 in 5 completed. In
.L_,cncral the proporlnon for boys who complete secondary cducation in Nigeria would be higher

than for girls cspecially ir: the northern parls of the country. 'lllc sﬂmhon may be different in

“the casterp part of Nigeri ia where boys ha:c the tendency to gointo commerce and income _

gencrating ventures at an carly age due 10 worsening cconomic circumslances,
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Siice population cducation has begun in the sccondary school on a pifot basis, a small
percentage of cnrolled students are being reached. Since 1986 NERDC has engaged in series of
activilics_ leading to the crcation and 'inlegration of a population education curriculum for
secondary ‘school leve! instruction. An extensive teacher training programme and orientation of

key cducational Icaders, resource persons and school administrators was put in place.

According to NERDC, a total of 700 tcachers have been trained by state "master trainers”

. in collaboration with cach state’s population cducation committce. This number was found by- .

the rescarcher to be a representative “of 70,000 sccondary school teachers in the federation

amounting to onfy 10 per cent of the total number of teachers,

in Oyo Stale, the number of population education pilot schools has been incrcascd from
5 to 10, bringing about increasc in the number of tcachers per school from 7 1o 10 (each teacher

for eacl: designziled subject).

Population education in Oyo Stale still remains at its pilot phase. It has been suggested,
that the curriculum which is being tested in classrooms be reviewed and revised so that it can bcI

generalised and uscd by all sccondary schools in the State and beyond. ‘This can only be‘ |

~ successful if an intensive crash teacher training programme is implemented. There is need for

audio-visual packages using cost effective educational technolopies for cnsuring training of the

large numbers: of teachers required.

-

/'- ' .
 "I'he need for provision for Lcacher supervision and classroom Instruction cannol be

overlooked. This calls for adeqmate transportation of supervisors who arc expected to visit arcas

both inside and out 1badan.

3

Student learning results from the kinds of resource matcérial available to, and expertise
of, the teacher hence teacher motivation should be put into consideration becausc at present no

special rewards are envisaged for the extra workload entailed in their pasticipation in population
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~ cducation activitics. It is also that teaching malcrials are adequate, appropriatc and cffcctive to.

cnhance oulput of the tcachers.

LCfforts aré being made by teachers 1o attract and focus the atiention of students through
regular tests and examination on population related-issucs, in order to enhance the possibility of
commcrcml pubhshc:b to print lexts colmcclcd with population education as they would then be

surc to bc purchascd by students.

NLRDC maintains linkages w:lh the Population Information Network (POPIN Africa) in

Addis Ababa, Ethiopia and thc John Hopkins University Populatiosi Communication Scrwccs in

‘the United States of Amcnca The fater is involved in the production and documentation of

population rélated issucs through the Nigerian Family Health Services Project (FHS).

Today, population cducation in Nigeria has gone beyond the issue of population studies
or family planning; it is now an important subject on the school curriculum and it embraces

content from a wxdc range of topics (Oluwolc, J{DC op. cit, 1931). o

;

Population Education-Achicvemenis

, : 31
The achicvcinents of population cducation as poriiayed by the study arc enumcrated mﬁsi

1. population cducation has successfully taken off in Oyo State and is being successfully
implemented,; X
2. - prmmpals tcachers and students all embracc the populdtion education programme, where

there have becn problems of misconceplion, efforts have“becn made to correct suchl

negative rcacuons

©Wd

the programme has been cxtended to both the Parcntchachcr Association and the vanous

communilics where the pilol schools exist;

L

part of the school hbraw has been organiscd for population cducation materials and for

reading sessions by students; and : : _ "
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5. posters containing, population cducation messages displaycd in stratcgic and conspicous
locations all around the schools;
6. Mcans of measurcment/cvaluation of population education in the secondary schools are

yet to be well defined..
Constr;ﬁnl.é

Obstactes militating against the successful implementation of population cducation

programmes in the school duc to a variety of lactors:

instruclional materials arc insuflicicnt;

a.

b. the éoutsc content is oo wide and nceds to be streamlined,

c. tcaéhcrs traincd to handlc population cducation are quite few in number;

d. the existing pilot schools are not enough to be abic to promote the progmmmevthrOUghout
~theslate; ' ) '

C. methods in programme evaluation arc not adequate and cffective as expected.

L)

Implications for Praclicc

Presently, the needs of population education in Oyo Stale and Nigeria as a whole include
further devclopment of the population cducation conceptual framcwork in human resource
dcvclopment, instructional and .nmtcrial development and a strong out-of-school programme
development. The conceptual f mmcwork‘.will enablc the 'body in charge of pbpulalibn education
in Nigeria to determine the precise content mazagement of pujiulation education in the secondary

school./UNESCO (1978) identificd, various framework for building, population education as a

body of knowlédge as follows.

(@)  a population and family welfare framework;
(1)  a popufation and socio-cconomic development framework;

(c)  a determinant and conscquences of population behaviour framework;



=~ () a populatioﬁ and quality of fifc framcwork;
(¢)  a population, scxuality and responsible parcnthood framework; and

() a population and ccosystcm caviromnental framework,

A combination of all or some of the above mentioned framework can be utilized in
determining the content of qu)ulalion education in Nigeria, -instcad of the present eclectic
approach that is used to bring relevant information from various subjects together, an approach
that led to the birth of social studies syllabus by merging information from subjects such as

history, civics, gcography ctcetera.

‘I'nc need for concept re-formulation for the building of an acceptable body of knowledge
for the Nigerian culturc and demographic situation is also identified by this study, for, the
availability of knowlcdgc in tcrms of aviuiwvle data can go a jong way to re-shapcn population

cducation,

7 More schools and teachers should be exposed (o the programme for cross fertilisation
effects. Instructional materials should Le made available to promote greater assimilation and
elfective learning processcs in popul.xuon education, and, as was empha31sed LclﬂlCl" there is

need for a definite syllabus fot population cducation in cach subject lo be mtcgraled in thc school

syllabus..
Implication for Rescarch:

Vanous problcms and silvation cither in isolation or in combi'nation come together to
form -*opulatlon PreEssures on individuals, communitics or a counld as a whole. Such population
Pressurcs could surface in the form of socio-economic, cnvironmental, food crisis or heaith
B problems. It can also be in the quality of life or population exploston perspective. The ability to
identify these various forins of ‘population pressurc can moslly be achieved through rcsearch. For
example, presently, therc is lack of knowlcdge on the cffectiveness of the prescnt

concepluatisation of population cducation.
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Continuous colicction of inforinalion and rescarch about interrclationships between
populallon dynzumcs, cultural, social, cconomlc and political processes is needed as a means o
prom()tc a l)(:tlcr undcrshmdmg of populatlon issues in Nigeria. Research has amptly
demonstrated thata rapid growth of populatlnn without corresponding growth in national resource

" development can lead to reduction in the quality of life of the pcople.

‘There is need for continous screening of school curricula for arcas through which’
populauon uiucdlwn coneepls could be d fectively taught, considering the fact that popuiatlon
education is not given a separate, distinct status but rather diffused into cxlstmg school subjccts.

Rescarch thl help at this point to cxamine whether this llllC}:,l'ﬂlIOll approach is idcal and would
be appropriate for all Ievels of cducatmu.
. 1

This stndy has identified also the need to train (wo categorics of population education

programme personnel. The first category will constitnte programme planners and programme

unplemcnlors who will be directors, managers and programme officers who will be rcspons:b]c

for the conceplualisation, designivg, parl implementation, momtormg .and cvaluauon of

populatlon education programmes. This catcgory of people are often decision makcers respon51ble

for rescarch, curriculum development, instructional materials development, training of trainers
] H

and so on.

T hc second calegory are those involved in the implementation stage ‘such as classroom
teachers, commumty health worikers, medm personrel clcetera. These people are thosc that havc '
direct interraction ‘with people within a given sctting. They help to pass down or disseminate
-mformahon o sl,udcnls in the school-and parcnts at home. The second category of personncl can
casily inf luence their audlcnce with their personal or acquired vicws hence their opinion shoulq

be respected and they should be given proper oricntation and training in handli:  opulation

education programmes.
A | _ |
The Oyo State case shows that local training may be more important and rclevant since
country situations can determine the concept, scope, ‘content and approach to popplatioq
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—. cducation. Given the lacge population of the state and thic country as a whole, there is necd to
- move fasl, theréfore traiting methodology must allow for reaching a large audicnce at a time,
hence long distance training through radio, television and newspaper media needs to be stepped

up.

Interraction amongst specialists (especially administrators, school princiﬁa]s and tcachers)
in terms of sharing eipcrienccs and developing theorctical framework based on what gocs on in
the ficld is crycially important. Furthermore, the lack of action oriented research may constitute
a barricr Lo the development of conceptual framework, because, while there may be researches

* in population studics, demography and related ﬁc!dé, there is no specific-rescarch on population
cducation to guidc decision making and dircction of population cducation programmes in Nigeria.
For cxample the effectivencss of the present mode of implementing population education at the
sccondary school level necds to be studied, The knowledge obtained from rescarch, monitoring
and cvaluauon aclivities are crucial to the continous existence of population cducation in our

schools.

Conclusion

The study sel out to identify the status of populalion'cducmion and thc importance
attached to its tennets in rclation to population issucs in somé secondary schools in Oyo State of

Nigeria. From the results of the study some conclusions have been rcached.

1. There is'political support (o bupulalion cducation by the current government but support
must be institutionalised and strengthened to enhance continous growlh of population
education in our schools.

2. . Atthe slate level, there is nced for a strong structural form of population education to
prevent the programme from being an "ad hoc" and passing 'programmc.

3. The principals and teachers of the selecied sccondary schools in Oyo State agree that

populalmn education is a subijec) of prime importance that needs to be taught in our

‘schools.



4, The respondents also agree that both boys and girls are
responsible for population growth and therefore advocate
for the teaching of subject matters on contraceptives and
birth control, though a few of them strbngly feel that

'ﬁaﬁtéfs”éﬁ”“6ﬁtf§é§ﬁtiV§§”éﬁamﬁiffﬁmﬁdﬁffﬁr"ééﬁmpfbﬁote
promiscuity among the students.

5. Tt was found that lesson on sexuality and venereal diseases
would be very useful to the étudent by serving as a measure
of moral control_ among teachers, principals and. students
alike.

6. The study also showed that many parents visit the school to

follow-up their children’s welfare. .. . ... .-z

1l o
7. The principals and teachers also indicated that population
education should be give a specific status within.school

syllabus. ..

R D PUUR TR L WOP0 ) DM S
.. . AR TIRI o

8. The . teachers  also expressed their .views about . thel’
excessive workload and suggest that specific personnel
(class teachers) be trained to handle populatjon education

-~

in all secondary schools. . ... .-t = amilnoo

Finally, statistics show that 47 per cent of the populatio:
of Nigeria today are youths; almost 70 per cent of thi
population also 1live in rural area. While sharing of fi
resources amongst increasiﬁg-Popplation poses a problem, * 3
also evident that drug . abuse, AIDS. :problems, higp‘paternal
mortalitYLaand . environmental degradation ..also , - constitute
formidable problems. Population education has been introduced in
Nigeria in part to tackle these problems. .This is currently
gaining recognition and aéceptapce. Its sugtain;ab%lity and

growth will however depend on; koth financial and political
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support by the Government. Also the efficiency of the programme
in assisting individual persons assess their micro-level
population problems and take possible remedial actions to correct
them will determine the attainment of an improved gquality of life
in theé Goufitry riow ‘and in the futuré&., 77" T

Population education therefore appears to be an accepted
curriculum innovation introduced into our school system, in order
to prepare the new generation to understand population related
issues and problems and-therebylbring them- in contact  with
réality unless enquiry and investigation leading to a marked
improvement in the quality of life but adequate action is taken,
the present low status of population education, caused by lack
of finance, inadequate resource  materials and population
education trained personnel will continue to obstruct the growth

and expansion of population education in Oyo State and Nigeria

as a whole.
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APPENDIX

| “University. of Lagos
Department of liducational Administration

Dear Respomdent,,

~ Population cducation is aimed at helping people understand the nature, causes and
implications of population p_r'occss as they affect and are affectcd by groups or individuals. Since
population issues affect all aspects of life, they have 10 be treated as an intcgral part of school
education, enabling children to function better and play active role in the society. This move is
cvidenced by the launching of ‘population education programmes in the Nigerian System of
“education programmes in various States including Oyo State of Nigeria.

This study is therefore focussed on the objectives, the status and the management of
population education programmes in some Secondary Schools in Qyo State of Nigeria. The study
is purely an academic exercise for the award of a Dcgrec in Education Administration and

Planning.

it is hoped that the findings may go a long way fowards kecping policy makers and schor
administrators more informed about the problems and prospects of population cducation in ti.

country.

/ The anonymity of respondents is guarantced so kindly give a frank information as
possihfe. . :

Thank you for cooperating.

You can now turn. to the questionnaire.

v
Hl

Yours Sincerely, A

Adepoju A, Mrs. |
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INTERVIESS GUIDE

/

SECONDARY SCHOOL PRINCIPALS/TEACHERS’ QUESTIONNAIRE (P.T.Q)
Kindly mark X against the answers of your choice:

Personal Infermation:

Age: . -9 ‘Sex: Malc
) 10-19 Iiecmale
20-29 '
30-39
- 40-49
501

Marital Status: . : Marricd
Single
widow/er
Divorced

Educational Qualification: NCE/HND
University Degree/Post Graduate
O.N.D./Diplo:na
Othess

Years of Teaching Expericnce: -9
' 10-19
20-29 -
30+

. Qccupational Status: o Principal
‘Teacher (class)
’ "Teacher (auxiliary) ..........
Number of Children: ' 0-2
| : 3-5
6-8
' 94

Ethnic Group: ' Yoruba .
' Hausa

Igbo
Gaers
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" Religion:

- Christian
Muslin
Other: Speeily ooooinnenns

SECTION 1: SOCIALIZATION

Do you consider chiluicn as

. an asset for:

Do you sce schooling as a
way of preparing the
children to scrve in the
future for:

Wiat do you consider as an
idec -+ iy size?
(including parents)

" At what age did you iiuiry?

What do you consider
as the ideal age at marriage

for girls?

What do you consider as the
ideal age at marriage for
girls?

vho in your opinion is more
closely involved in demogra-
phic (population) prowth?

- 96 -

Parents futuce demands
Family/Society/Parents demands. None not
sure.

" Fhemselves only

Parcals and community only
immedidgte famity only '
None

Mot surc.

0-4
5-9
10-14
15+

0-19
20-39
404

Mot sure
None.

0-19
20-39 ]
40+

0-9
10-19
20-29

© 30-39

40+

Boy
Girl
Not sure,



8.b

9.

10.

i

12,

13.

14.a

14.b

You live in onc of the
following arcas:

Arc you happy with the
area where you live?

HNowhy (oo

..........................................

Arc you awarc about the number
of people living in your arca?

Afe you awarc about the number
of peoplc tiving in Nigeria?

Were you aware of the last

population census in Nigeria

Do you agree that there is a
relationship between population
growth and social development?

Have you ever lieard or read
about the National Population
Policy tn Nigeria? - ‘

Do you think that women shoutd

have 4 children only?

In your opinion, how many

~ children do you think

a man should have?

- G -

High densily area
Medium density arca
Low densily arca
Not surc.

Ycs
No
Mot sure,

............

Not surc

Yes
No
Mot surc

Yes
No
Not sure.

Strongly agree
Agree

Strongly disagrec
L :sagree.

Ycs
No
Not sure.

Strongly agree
Agree

Strongly disagree
Disagrec

Not surc.

0-4
5-9
10-14

15



14.c | How many children do you 0-4
have? o 5-9

' 10-14
15+

SECTION Il: AWARENESS AND TEACHING OIF POPULATION EDUCATION.

P_oﬁulation cducation is a means of developing in the students a more rational attitude and
responsible benaviour towar<ls improving the quality of lifc now and in the future:- responsible
parenthood and better quality of hfe.

15. Are ydu familiar with the above Yes
dcfinition? No
Not surc

16. Have you cver read or heard Radio/ Telcvision
' about population cducation Drama/Concert
through the following: Litcrature (reading)
) - Not surc.
17. ‘Which of the following Fertility/Mortality
population related issues’ ' Migration |
, do you kiow? : Reproduction/Sexuality
/ Family welfare
' Ponulation census
None i
Not sure.
18. Has population cducation been Ycs
introduced in your school? No - }
) Not surc.
19. Do you teach any aspect of , Family welfare
" gopulation cduction? . Fertility and Mortality
'Tick onc or more of the follo- Scxuality
. wing. Health
Migration
20. What is the status of population A subject on ils own
" education in your school? Integrated in another subject
Fragmenled into other subjects
None '
: Not sure.
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21.

22.

24.

25.

26.

23

How many lcssons on population

+ education on ilie school time

table per Iesson?

How many lcssons on population
cducation are tught per week?

. At what class level is
population cducation taught

in your school?

Arc you especially trained to teach
population cducation?

. Arc there cnough resources malcrials

books, magazines and lools for
handling poputation cducation in
your school?

How cffective, are the resource
malcrials?

If non-cffective, why?......ocovieiiiiene.

...............................................

25 mins
30 mins
315 mins
40 ming
45 mins -
50+ mins

. Nonge

Nol surc.

0-4
5-9
1+

18S 1-3 only

SSS 1-3 only

Both JSS and 58S 1-3 levels
None

Not sure

'I'cacher by qualification.
Teacher through crash
programme/Workshop.
‘feacher by type of subject originally
qualificd for c¢.g. Iiconomics,
Biology or Geography.

None.

Not surc.

Yes
No
Not surc. .

Very eflective
Effective
Less effective
Non-cffective
None

Not sure.



The content of population education includes family wclfare reproduction,

abortion, family planuing, physnology and health

27. : How would you rate the above?

| st 2nd | 3rd 4th 5th
Sex education/Physiology
Family planning cduc/abortion -
Responsible parent-hood cducation.
Nonc
Nol surc.
28. * . Which of these-do you enjoy Physiciogy
" tcaching most? Reproduction
Sexuality
' Health problems
~ Nutrition problems.
29. Do you have any rcligious of cultural Yes
bias against the tecching of population No
cducation in the school? Not sure.

SECTION IH: MEASUREMENT AND EVALUATION

30. For how long has population education
been going on in your school?

31 How successful is population
cducation in your school?

0-2 years -
3-5 years

6-8 years

9+ years.

Excellent
Very good
Good

Pair
Unsatisfactory
qvone

Not sure.



32.

33,

34.

37.

38.

2

How do you cvaluate the suceess ol
population education in your
school? By,

Do you agree that popufation educalion
will enable the student to be able to
define their own population behaviour
and problems?

What type of comments do you reccive
from students when tcaching population
cducation? (Tick the one that oul~ cighs).

How do the stuilents participatc
during population education lessons?

Were you cnumcerated during the last
population census in Nigeria?

What role did you play during the

. ceasus?

Do you agree that populatic:
education should be given & separalc
name/status in the school syliabus?

‘Thanks for your cooperation.

- 01 -

Wriltcn ecxamination
Practical work/obscrvation
Community responsc
Nonc

Nol sure.

Strongly agree
Agrce
Strongly
Diszjree

Nt sure.

Positive comments
Negative commenls -
No commcnts

Not sure.

Very aclive
Active
ParGaily aclive
Inactive

Mot surc

Yes
No
Mot sure,

Enumerator

Information disseminator
Organiser/Co-ordinator

Nonc

Not surc. -

Strongly agree’
Agree

Strongly disagree
Disagree

Not surc.



. Intcrview Guide
Tarpel Group 2: Students
Personal Information

ABCiaii i, Sex: s
Presont CASS:  vovieiiiieiieeie e ieireeee
. No. of ycars successfuily completed ............. .
Repeated: ... SUDIRUURTPRY e
No. of brothers: ...
No. of sislers: ........... e '
" Profession of father: s et
" Profession of mother: ...
Lthnic group: «.ovvveecnnenniieininnn, e
Changes of residence: Reasons for change: ..., b
1. Do you*consider yoursglf as being prepared to serve in the future for;
Yourself? - I Yes 12| No
: [ (I
. : i r
Your parcnts? 1] Yes [2] No
- (I L
—1 —1.
Your communily? |t} Yes |2] No
: l—J (I
- - o 1
Your family? | 1] Yes |2] No
w 102 -



2. Who takes care of your schooling?

tather Mother

............................................................

............................................................

3. (1) Docs school scem necessary 10 you?

1 : —
1] ves 2] No
L. _J -

..............................................................

4. (1) Po you hope to have a parlicular job?
™) 1
] Yes 2] No
Ll : L1

.............................................

If s0, which onc

............................................................

! (b) Did your parenls go to school?

1 [
Father |1] Yes. ~ |2] No
- -

Mother |1] Yes -

|2} No
LI

T
CIc
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Other/Scholarship
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ot

o If not, arc ey regreceting that they did not go to school?
' L [ = . -
/ [t] Yes 12] No
L] L
(©) WhYTe oo e
5. (1) Do you have pmbléms at school with people?
- I
Teachers A1l Yes - |2| No
Boys P Yes 12| No
L S
Girls f1] Yes - |2] ‘No
(. L
(D) Why? e .
(c) Do you find il casy o relatc with pcople at home?
- ST r
) [1] Yes 12| No
L (I

- 'The communily?

i m
' ' 1] .Yes 2] No
(d) Why? ............... U PTORN
6 (a) Which problems do you talk to your ‘parcnts about? .....
- 104 -



...........................................................

...........................................................

7. (a) If your parents do not like to talk about such thmgs would you do so if you werca
father (or a m(}th(,r)')

1 =
F1] .ves 12| No

.............................................................

8. (2) Would you like to bave the saiie job as one of your rclatives?

™ =
* S Yes *12] No -
el - L}

IFather |I] Yes 2] No.
N 1
Mother |t} Yes 2] No
LJ S
() What Lype of Job? ...oovieeeiiiieeie e
9. - (a) Do you five with your parents? . h
-/ . I N s TR
: [1] Yes 12| No
J B
(b) If not, why did you leave them? ......coooceeiiinnnnn.

............................................................

10.  (a) Do you think you know everything about the physiology of your sex?
' o ' :
f1} Yes . 2] No
L S R
- 105 =
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11,

12.

~(b) Have you had .any scxual experiences?

] ™
1] Yes 2] No
(O L

- (c) Do you know about vencral discases?

1 1
[ 1] Yes 2] No

.t

(7) Would you Itkc to receive mslruclnon in the abovc scxua! cxpcrlcnccq and veneral

discases?

! —
1] Yes [2] No

(b) Where? |

At school At home
1 ' ™
111 . 2]
L . (.

a
, -

{0} Frqm whom would you like to receive the instruction?

Parents . Teacher Friends | Others
[1] 12 131 . [4]
L) L [ L)

(@) Which of the following loplcs illlb[b\‘sl you most?
Physmlogy chroducllon Scxualﬂy Health problems I’op Problems

||| |7-| |3| |4| : |5|
L L1 1. Ly L

(b} Arrangé the Lopics in the order in which you will want them to be explained to you..

‘ .
....................................................

.....................................



~ - . o |
w ¢ - . 13.  Whatis the ideat Si_zc of a family in your view? ...........
(a) At what age would you' like to marty?....................
(D) Why? o e
14 (:1) Describe ‘the ideal lmsbah(l/wifc for you.
(D) WHY? oo e
15. (a) When you fall sick, do you-do the following:
" Go to the hospital? 1] .
. -. i . ’ f_.l '
Take traditional medicine [2]
; L
o -(l:u) Are there nutritional problems in your community?
s e
[1] Yes . 2| No
L Ll
‘ And in your family? y
' . f1] Yes  |2| No -
{€) Why? ..o SO OTUUUURTRRURTRR
.',.? ................................................ Mevennan
/o
- 107. -
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Edycation . | ! .
16. () Would. you Jike yol'ur parents 1o come to sec ydu at school?
A ir |
{1] Yes [2] No
. Father  JT] Yes- | ]2] No
A e 1
Mother .} 1] Yes | |2]. No
() Why? <o et
(c) What for? ................. SRR U UUTTTOTOIY

.............................................................
o

17. (a) Do you accept all tie actions (punishment/reward) your (cacher takes concerning you?

[t] Yes - ]2] No
S _ ,

...................................................

............................................................

~ (¢) Do you see punishment or reward as part-of your educalion?

{1l Yes ~ [2] No
iJ. Lt

18. © (a) Do you think that it is more important to acquire general knowledge than practical
skills? . - . _ . "

/ 1] Yes. (2] No
L !

i
C
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‘A-
LS

(b) i so; which subjecis scem best for this?

"

| S 2
B, < HUUURUR
9. D6 ylou hink they prefers;
Boys to girls |1} Yes 2] No
AR T L)
Girls to boys © 1] Yes 2] No

............................................................

20. Is the.l schiool of equal i.mp'orlancc (o both boys and girls?
Nl !
2

[ 1] ~Yes | No
U 00t Why? oy,

............................................................

21, (a) Woild you like the teacher 1o teach subjzcts that are strictly inside the syllabus alonc?

A Yes 2] No ' .
' S B A Co )
€OYWhy?......oooooooi R . |

.............................................................

22. " (a) Wo,ﬁld ‘you like the teacher o make use of examples of daily life activitics while
tcaching in the class? ’
N |
It] Yes |2} No
- - 4 , .
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A

(b) Do you think your parcnts would agrec 1o such a. move?
1 —

[T Yes 2] No
L .
Why?
.......................... et
- 23, (a) Would you like toy learn about the Tollowing population issues?
i i '
[t] Yes J [2] No
LJ AR
Family welfare — 1 :
' | Yes 12| No
[ (.
, > e T
. Reprodugtion . 1] Yes . |2| No
- A -
i 1 1
Veneral discases 1] Yes |2] No
L L
1 [
Abortion | 1] Yes |2] No
—d
o ™ ™
B3irth control - [I] Yes . .]2] No
e v

(b} Do you consider the above isstcs-as very important in your daily iilc?

L 1 1 . .
/ [ 1] Yes 2] No
e J
() WhyT
' . l I 1 _
24.  (a) Have you | ficard | or [read| about population cducation?
. | ;oo 1
1 3
1] Yes (2] No
! —
. o= 110 -



(b} Write two shost sentences about population education.

U ST DU P P R

F O ORISR
3

I thank you for your kind cooperation.

|
Rescarcher
t
1
3 * v
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