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INTRODUCTION:.." ..•..

~eer'grou~ 18 a pnenomenon ~eQuliar to the adole6c~nt
.It. ~

stage - (the teenage ~erioa), ~oung \~eo~le have the tendency
; . ~: jof wanting to associate with,m~~bers ot tb~!r age gro~~.

• IJ ~ ~Accorqing to Du.ro_~1."e,(1974:) t.neado1eBc~t~ce"period 18 the
,-era of identit1 in tue growth process of tne child. The cnild

~
i8 now in the transition stase from child~ood to adulthoOd and

he begins I to experience sO,me changes phys10allr and ph'fsiologically
..~~.Jl.oe.p.the chi~~. aska such quell tiO~8 808 ",,~~, ~ I? Where am I?

What am I?" -. (Duroj,a1'f,e!.197?~•
.~he young person w~ts to teel gro~ u~ haVing ~aB8ed

the child~ood stage. Ovuawanam (1988) ~eters to tn~ etage
as era or inde~endenoe when the 'foungster ~truggles to aet

himself t,ree frolll~he p.aronts and other ~u!~ori tV'figures and
would ratht:r WaIlr t~ a.ct in con!ormit'( wit~,hia age'~at~8 or
peers no matter"ho'lt'llnconventional their apts maY' be.'. . \.

Tne peer groa~ i8 the unit ot social lite during
d.ol. "no. +~ '1 typ1,o l.l'f comJ,loa,4 ot .~\.l 1 nUll1berot boys

and gil1ls. Tbo :OQre at it oontains 111x to~:.ight mell1berB,vith.",. I,' f' • t .

perHar~s anothe~ balf-dozon adolesoents' ~Q~d the fringes.
Those, wbo:are stead.1 me~berB ot the grou~ customar11v liv~
vithin short d.riving distancQ of each oth~~ attend tne aame. ,

soaio ~conomic background.. ,

Tr~itionallr,~1n N1g~ria ~eer grou~ rolat1onsh1~.18 g1v~n
thrO~~b y~10~8 in~iation rite~ in ditter~nt o~ltural ~~tt1ng.

• '6. r

The mora.~l,va.lueain sucn cul'tu.r~awertt tnep. emjJna8i~ed,and
develo~ed,thraugh suon avenues.

" ,
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Howtl tSr, with the influenc8 of foreign cultures moat of au

cultural valudH in Nigeria aru !t1..t:ltdisliJjj?t:lar1ng..MOtltyoutlltl
, '!'

are no longer linked to their ~00t8 but rathe~ want to move
with other, age matt:s 1n the1r imUltidiattl~nviroWllent ~
}lirticularly,.in ur-ban c en tr-ea, Thev e eea to ~.'"mo re inn u enr. e d
bv tha.forei~n cultures wh10l;lthe~ COPf from f;1.11llBand ovies
and n6 longer with to icteotifl with their c\llture.

The outoome of such a break awl:J.'{ t e t ne higil Lev eI of

ioJi8cij?line unct moral l~xitl a!Jreadin~ like w1~d fire t1..moog

our v ou tna , Some 01' tne ViCt:B yt::l'lJetratedb~ ,the VOLlOt> pe op Le

under the influence of ~et:lr~re68ure inclUde eX&.ll!lnat,lon
ma Lpr-ac t i cea and rae.l'~tfHtr10g.vandulitlm; cu Lt Lam , j uv en Ll e

de f Lnquuno v ] L!rwud rOb?O~~, ~rotitltutio~ and r~¥el drug UIH, !.lrlrl UbU8~.
T~i8 !J1i~er~xaillln~d thtt effects at Buch ~t:lerg~ou~ relt1..t1ontihl~a

, "

with Ii Vlew to !Jrovldi~g cO!Jlng tltrategit::HWhlCh would arl8i~t

the '{OUOI~on es to coj.e wi th ilt1ergrou~ jirl:t:lHllre t;t.oc1 dLve r t

thair nargp into aome other rewarding actlvlt~~8. The two
c opf ng t echnf.quea are: t;it?lt .A,Ht:ler t Ive j,'rl.l.iningand DeveLo p Ln g

the Will Power to Sucoeed.

lu wudern times the aotivities of adol~Ro~nt Fe~r grou~

var'{ from 006 Beason of the ve~r to anotn~r; at almost t1..nv ~eH~on

tn ev Lno Lud e Ll.e t~nin~ to tne r-ad i o , WAol tel! 1ng t'eluvitlion.
• • I , • I • I

occl.1.BionallfgoIng to h a vie, e~tlng, dancing together at, .

tIH~ nome of BOUle wall1ber, and, 11l:1t4:n1ngto rhono~r"'ph recor u .

TII~V ult:lo,8i~~pn 8?meOntil~ ~orcn~ - ~~vem~nt or gurden and tbJk

or iI,O into tne bOUlE: of a UlfjWUer to ",.•tel! t el evLa i.on etc. whir.tl
to l.!ltllll if:t v erv exo L ting ae an adventure into tne world or
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Bocial relationBhi~B.

Although to I:lll adult listening to the conversation of
SUCll }Jt::ergrpuv could a~!Jear to b~ wortllll.../i1Jor tne an Lng I tl~H ,

it i8 u~u~llv ~at1af~ctory to tht: ~~rt1ci~an~a •. It obv1ouuJ I

giVtl8 them 4n o!J1Jortunitv to develo1J their converaatlontil
j?oWdra on.~ther j?eo,tllewhoBt: tibl1itie8 are no better th¥.o

thdir own. Other :values Qbttiln~~ from such a grou}J incluue
ex~erienceB in gettin~.along witll other !Jeo}Jle, j?rl:1.ctlcein

..

Bocial skills, developUlent of lOfaltr to a grou~.practice 1n

judgiIlg pe op Le , aas Le t anc e in tne e.uanc Lpa t1o~ - trom - hoare

j?rooedurea ,and eX'perillnce in love-wakillg unu er c Lr-cuee t anc ee
in which the }Jartjoi,£Jl::I.pta~r'" kJroteottJd 1'row ae:t1ou8 co ne equ e nc ea ,
Moreover, the grouj? glvea its wembere a i fda11ng o! Bocial

, • I

~ecurity ~n~ ~ongingneB8.

The j?eer grouj? 'pla{s such I:1.D lwportl::l.ntrole in the liv~6

of ado Leac en te tha t U teacher should und er-stand ,it s nature

and its value~ to the members. It should. Le not~a that

t:l.dOl.dt:1Ctmtbove and g1:rla art:;vfJrf unc er taf n ot themtH: j V~6

because they are ohanging ao ra}Jidl,. One func~1on of thd v~~r

grou'p is to de!enci the adolescent from hia own, uncerttiinty
through the eecuritl ot his membership in a grouy. It alao

. .l ~

,l-;rovlldesa chance for him to achieVe statue on jhiB own llerltB-

no t tnoue of tdtJ faUliIV - ia t~rllltJ of the va Iuea held bv m e

agt: - ma t eu , It glV6tJ him lion Ol-'}JOtun lt z tor further deveJo!dnl~

differt:ntil:l.teahim or .htlrfrom m~lllbtJraor tile 0.ppoiS1te HIj,X.
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to, develop the qualities that he will need in adult lite. The
grou~ tenus to have more authoritr over the adolescent behaviour
than the adults have . It i8 a powerrul torca insetting. ', ..
etandaru8 Qf behaviour tUld att:t.tudestowu.rda various ,Prvblt:IDe.. . . "'" .

'. ,Aa long a8 the inlividual ado~e8oent cont~DmB in tbe main t~
, ,

, ,
"

t.!lt;! atandarda. ,and op inLona ot his ttrouv, he i8 acoepted. It

he does not conform, he tends to aee n ia grou1' as less at trac ti ve

than it vae darlier, and his,,age matea tend to reject him.
How~ver, aa the years ~aas, the valu~8 ot tho group.gra~ual~r
mature and a'pproach the adult norm for their 80oi~l group.

~Fl".EC'r Or' PBBk .PH.r.;SSURB
\ f u :

It ia .Roaarbla that the p~er. ~roup enoourag~~ 80me degr-ee
ot sno~ber'f an~ unders1rable be.llaviourlike dru~ ubuae, <;:UltlAID

armt:d robber{',.fraud, r~e and ~roetituti~ to m~~tion a ~ew.
Sometimes an intense rivalry springe u'p between two grou~s ~d

. : ~.J .. . . .

leads to extr~~el'{ sill~! behaviour and o~ca~ion~~ ,o~tb~ealceor

vio~s~ce in some commun Ltiea under economi~ ?r ..~~,~ial ~tre~8.
~wo ~racticai C~8es are hereby 'pre8ent~d tor co~e~deration.

", 1 #'1' •

An adoleac en t nev and a girl having to cope wi tn ',fJt:~arl-refj8UreR.
• c , "J

The bOI and armed rObberf;~trl and 'prostitution),, ..

copr Nli WI '£H P.KER .PKl!:SSIJltB

'rwo t ecnnt quea ar-e :n~reb.,.r-ecommenuad in aspi8ting childrt:f1
to jJ co~a witn jJu~r 'prEl{Jt:J4rea.'fIleI are: .., .. ,

1- A8Bertive,~rftining tind
r"_"

i1- 'l'ruinin~Ut1 Will.
\,' ..

.
I' • ~ ~.. '.

.', I
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This is a tbchniqub thtit ia u~ed to promote occurence of or
im~rove assertive reS!JonsbB. Assertive r~a~onB~B. A~sertiv~

tr~inlng is neCUBa~rv wh~n a p~r~on 1s not bold enough to

initiate an aGltion, eXfiress hiB feelings and stand for his

right. Wolp~ anu La~arus (196b) describe ~uuertive trtiining
as consisting of the arrang~illentof environ~ental aituatione
with tne d.Li ent 80 that c enaaan iml"ul::H:s 1,C't:vioualY'Lnn lbi t c«

bv anx i st r can Uti expr-e esed in overt bcnuv iour ; AasE:rtive
tri:.l.inin~ougat to be considered as Ct.UleBnsof bt;:!u4viourulcht.Ln~e

und theretore cun be lbarned. UnasBertive behaviour can be

~odified bV imagined or actual experiences.

hmv benavt curaI -.probl~lIlohildren lack ,~~e abili t'l to

assert the~dlveB in Booial and leurning activ+fies. Th6 ehr
an tHe withdrawn child is uauallv unaesertlve ~nd this

"

behaviour ~an oonstitute laok of motivation fo~learnlng~ . . . \.

in a classroom situation.. '
MotiVation for learning in the

Bocial ~roup-~ent~red ~etting of thij olaeuroom r~aultij trom
'" f \ '. ,.ld~s obvious influ&nces of rbijtricted assertive abilitY'.

I, j ,',

The techniques used for develo~ing assertive behaviour
follow tne principles or reo~~roo~l in~i~1t1on w~th ~ ,r~ou1
~earnln8 of ~rogreseivelv more assertivo behavio~r8.

v, ,

Assertiveness means otanding u~ for a~r r1~nt~ and ~x~reHH1~
,( :

out thuu~h~8 and t6elings in a dLr-e ct , honest, and" a.'p~rolJriate
-.»

munner. When we u.re ~eing aBsertive, we ehow rOBJ:.'8cttor. .. . .

ourselves and for others. On one hand, we are not ~ueBiv
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and "t3 don't ullow p eop Le to take ad van tu ge or us . On the

o t.ne r hand we ac xnowl ed ge other p e op Le t a n e eda and atteIll.p~

to relate to th~m in a taotful manner.

'rh~re,u.re a numbe r o r advan eag e e .to bein~ ae e e r t tve .
, ,

Aa a e r-t Lv en e ns /{ivea us a feeling o t' self-efficacY' and interr.til

control. Thil:J h e Lpa boost our aelf-estep.w and confidence

wbtm we u.r~ 1n t e r ac t 1ng wi,tn other ~ Since a8~~rti v en es e
-,

requires tuck und negotiation,~ej-have to De tl~xible und we

wop't alwi:l.fs get evervthing we wal,t. Howevert s~nce otber

people also hKve needs, ~ishes~ and desir~B, &sserivenssB

provides the best atJ~roa<?h tor acn l evlni~ I.Olltually satisfy-ine

int~r~ersonal relationship8.
, "

Co lng ~kl1l: Appreciating the Benefits of'~elng Assertive

EXaIDj?lea of?' J\8Herti vl:nes8, Non, rUi80rti veneaa , and Aggretj/j ion:

A LiultHlllJlin iM ('llttlng l,rtHuWre on {au to bU('8omething:
~ I F

;

SaleBver~lori: "OK, are '{OU rtll:l.dy tor me to wri'lie up the a a Le ?:

~on-at:lt:lertiveresponse: "lWell, I guess 80, ~f vou think

it's u goud deal,"

Ag6re;:Jaive ,rtl~l}lonse: "Stoil .being so !lush,: IIUl not bU'flng &n/tid:-:,'!

trow v ou t '

.A.l:ltJ~rtiveresiJonse: "I'm ,8orr,{, but I'm not r.,l1d/ to mak e I:i

pu r'e nae e 1/ •

, .,

I'

LiollltjOrLtl trLt.::i t.o cut in of 'Iou in l:lupsrllJurket Lt ne i
1/

X'tlrt;on: u'{ou d on t t wind it I·:;:.:. in he r-e do fQu? I'sn 1n a tI1lrr'/".
I
I

Non+aae e.rt Lve reapon~e: 1!~/<:,)_j, OK. It

Ag/{rcusive r'e e po na e : "Her! W!llit are IOU try-ing to do? G.,t

t.lld hell back in line!"

bl.l:J 0 • II

AI.H.lt; -t Lve rtJ3f.JOnse: "I'lIl eor rv , but I do mind ~'IU in a nu rr-v- ,
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Your su~erviAnr gives you B 9u~8tion~ble ev~luation:,

~u!>ervlBor:· "lidr.e i8 lour evaluation. (ou ne~d. to sign it."

Ncn-eaae e r t.i ve r-ee poris e r 11'ht:ro lire s ome thing. here t.na t I'm

not Hurt: l:ibout, but I gueC36 oa.n do bettt:r next time."

Ag,i:)rel:Hilvtl r-ea pcna e t •• "Tnia i~ a Lous v evaluation! 1:( vou are
not willing to Change it, I'm going to t ne gr·ftlva.nc~c omm Lt t e «

.At:latjrtlv~ r es pone e t "I'm having t roub l e wi th s oae of t ne

things you'vtl ~ritten he~e. I'd likd Lo talk with you~ ~~OlJ~

them".

A I'rie~d aHkA to ~orrow your car tor th~ weekend:

l<'ridnd: "'(ou don't mind i l' I bowrow v ouz- car for the v ee ke n.t .

do '(ou?"

~on-a88ertive res'pons~: "l did hav~ 8om~ oth6r plan~, but UK.
Tr{ to let mu know ~uoner n~xt time.

Aggres8ive reaiJonae: "(OU'Vd got a lot of nerVtl fjkln~ me
,

on Huoh ijhci!t notiv~! Yorget it!"

j,k;lHdrtlve l'tl~iJonae: I've ~lrtll:1d, !-,lallne~ to UBtI W{ car t ru s

w8t:kend, I'd b~ t~~~v to lend it ta you in thtt future 1f IOU

~ive me tlnougb notice".

A 1'tll&tivt:: calls Rnd Bara ••tit: wanta to vlsit.next W~ts\(~nd:

R~lutlva. "lknow this 16 luta n0tic~, but you don't ~lnd

it' I COIll~ vial t nex t wtlektmd, do ,{ou?"
•• I

~01l-1;I,:.H3~.rtive r-ee po na : "WEill, Wtl did nave BODIep t ana , Bu t , t»,

I g\!6k;l we can work around til«:lIl somehow".

Age>~tH3aivo reSiJOnBt::: "Lo ok , v ou ean t t jU:'3t oomu t.lnu vi e Lt

wl!~nevdr vo~ fet:l like it~, . W~ 11{1V~ !Jlline tuo, IOU kn os v •,

A!HH1r11ve rtltJ!Jone~:"Next wtI&k(;nd i e not b ~ood. t Lm e (or {OIl

to vt e I t , Wu'll have to tind anu t ne r tinl(;l".
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rour neighbourH ara having a veri lou4 PKrt~:·. '

N~ighbourlt ItD'pn'.t.worry• .l::yarronewill Leave in an hour"
IJ

.bIon-ausertive resl'onse: "well~.O.IC,,l1a.l.?~~ ae it's no Longe r

than an hour".
Ag~retlsive r-eapone e t 'IW~ t right do YO\.1 thiIllt;you have to
disturb th~ whole neighbo~hoo.4! ~ '11 .ehow ;~J~~; . ,~' fA, o,lling
the !Jolioe!"", " ,

Assertive response: II'(OU are diaturbing the w.qole neighbourhood.
',. .' . (

'(ou have to keep tIle noise down. Oth&r~i8e I have no choice

bu t to oall tae police,",,

PBkJ~CTING ASSERTIVBNESS
I • I, q

Unduratu,nd1ng "'nEttit Mean!.lto Be Assertive
, Iff " ,,,

'l'h" !1re t 8 tep' 1n lJerteoting a~serti von:OS8 iit und er-e tandi~g

. ,,!

"-
When ~.·ar. 880~~1Y •• ,

. ", '. ,' '

~n ~ honest and.!or.t4right m~nner,
, ., , . .

.L
the naLuro of ~n assertive r~8»onse.
va st~d up for our rights
while still showing respec~ for the other person. ~o~e exampleo

• I , ~ • • ! •. . ;r I ,.

of assert~xe, non-a~sertive, ~d aggressive.r a~on8o wero given
.•. . • • .r

above. The, examples indicate that ~llen we are .s8ertive we don'
i~t.,others, !tak~ adVantage of u , but we Eilso. oGowledge their ne ed

• • ••• o' ,.. • •••

and desires." l

.Three Useful Skills:
; 4 'I". i

Th~66 skills th~t h~l~ ,improve assertiveness are owni~g our

fe~lings, b6inK,em~a.hio, and being tactful,

1. Qwning Our ~eeling :
Owning our feelings JUtlans1 tting oth r know" how we feel about

fjar1ng t.hin~H.liKe ,.r ou r&..re1noonaiderate" "(~u &rU 'pu~nv·.. ., .
or "'fou are a slob". Instead, ••e can coul.lZlunicatehow their

I}.
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actions make U~ reel: IfI'Ul sorr." but I ~ye otherd~lli.na. "I'm, .

eorrv , bu t I cll.44!~,o~,lil$o'fouIf •.. " 1,~ wOlll~'~li.!(~ ~o .!UtP.iJY i~ you
, ,

would takd better cart: at vouI'self". Owning our',f{;;eJ..in~:1will

do much to increase our self-respect and the res~ect others

have for us.

2. ~ Em~Il.hlc

Bul}lathv is !Jowerf\llmedici'ne for ennanc i ng cordial rela tLonan i I-'~.

Other ~eople will be milch more read V to acc~pp our eX}lresBion

of our desires if we are ~illing to acknowledge·tneir. Thle
does not mean that we nave to acc e,t wba t ot rre r-a want. We can

disagree with oth~r6 ana .till give. them the courtesY' ot letting

tIatw know we understand now the.".1'eel...•.... ""

Being 'ruo tful "

.Preferred and IDisliked Influence ~'actios t

T. Faibo (1977) hus studies power strategieH and found that

r:

~reft:rred influenue tactics include:
·.Bu~gain.lng: ~eci~rocl;iting favours and mtiking two-wav: exchangt:~

Compromise: ...~illingneBB to l5ive up some wi8n~~. for aake of
Elggddment

,)

Reason: Buing re880nable and rational
-.

Helfing on knowledge and ex~erienoe

On the o tner hand, the following Lnf'Luenc e tac t ics were di eLt ked s

Threat: Ma'King unr ea ts if ~.erson doean' t gtlt nf a or ne r way

Deo~it: Using falae information, flattery and liea~..:..
Ignorin~s ~41ing ttl1n~a own wa., wililtsignoring the ot.,bttr""eI'f~on 'e

ntledtj.
.,~vaaion: Getting ow~ war aecretIv without the other yer8on'~

knowledge •.
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Peo~le aon t like oth~rH who tr1 to influenc~ th~m with thr~atH,
'. - ~

de~eit, ignoring or eVH'ion, Perfecting a88~rtivene88 means

ii. 'l'.ltAINING, '£HE wILL
i

The will in th~ rRtionHl fa.oult1 of u~ir1tuul be1ngs~irrational

bt;ing don' t. ~6I:JRt:Hili it. It is tl1t; rut i cna I a!J,lJetitt: or

incline. tion t h« t La aW/iIH:ned bv images of trlinge wnich t ne
...~.

in tellec t rdg~l rds 118 guud.

Having Ii wil) kJOWt:I' Lmpl i es tnat the t,erson 1ti s t rong Lv

ca~~ble of wanting and achieving good things. The will ie the

1'aoultr wuioh mOVuA mun to 8.1-'~nd1'1it3Elnt:rg1ee on ,PoBstlf:Ssing

,iJerl:ion witt\ H. s t r-ong hCld sound illl, uaua Llr g~t~ wiaa.t h. wants.

H~nce pne could Htate that the kef to eucce~e lies in the will.

The illl ile+J~S man acquire self-mae t e rv anu to conquer.

How to educute the will: ~.. '

,
1. Setting a l,;oiJl /J.!ld Crs!:1t1ng Interest: J::ducate the mind to ,

diat1ngu1tih: :tilE.! r-ea L ~~ood :from the ruLa e one a WlU tLJ

a correct hierarch'{ of values.

Ideuls need to be ntimulated, through the UBe of models
,~ ~~

tha t the child Li keu or uuan r-es ,
'~1.:I2~

22 Re r'Le c t l on : Trle cJ0.1a mus t be taught to tjlink, to cons i c er

a I l. aapec t a or the mat t er , to get to tile bot t ota (If tr!in~t:J and

r~cogni~e ltu imrnedibte and remote coneequ~ncea.

3. '1'0 rl:t~ "wlLtnt toY ,h;duo~ting thu wi11 lllu~t br1n~ LJ(Jv'li

~/:·,,(.(LJ~9ticiric, firm, verHiBtent dec1sion-wt:1k1ng. Teacn the cn~J
to LJtj vl;Jr"!jconcrete in hiB decision: what he wanta, tne ooe t s o J :1

ue mav enccun t er , and hO",!-w,h.Esn-~n~-where of getting to hjH ~.r)rt •
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4. StrElngthening the ~, through:

1. nar-dvc rk . (I:1nidltl nand is the devil'a work~ho!J)
i1. d i ecLp Ll ne . (to a tar t rigHt e ar Lv 1n l.;ife)
ii1. tHHing .,No" to one ae Lr : aao rLr Lce and seLf control. -,

self oontrol strengthens tile will. ('lleach the child
to contro("l'mlJu1sea). auch 1:1.1:3 bad t empe r , 10086 tlilk 81C.

iv. WHa.t ,to avo id Ln C16alin~ wit!! L:hildn:n- the louth. fI

Givin~ t~em an ~l:1ay'lite: spoon-feeding th~m. A child
canno t a I wu'ra' get vha t 111;1 wun ts:

Tliking aWh{ IinV form of Buffering a.nd paiq,
Mliking them feel that they are aa trliglle liS lin egg.

~Rking them avoid all obstacles.

Trt:jat+n~ them like blibitjalong after th~{'ve lilr~bdr

grow~ mouatuche •
.Pam~ering t nem , f'La t t er-Lng them. ~'£tIle could turn nura:ul

children into Hb801ute uselesB men).

CGhC1USluN:

Children with 8tron~ will ~ow~r to Bucct~d are m0re

likely to withstand ~eur pr~I:3SUreB tnan those without I:1nvwIll

powt::r. Such c nd Ldren 'fiillbe ab I.e to assert .the Lr r1i:Stlts and

co~~ ~d~quatel~ well with vaer ~re88ure8 without vi~lding

ground. In order to achieve Ii baLanc ed \,Jaychalag.1.cul ne u I t.h
~r0n~ our Children, the import~nce of cauneelling cunnat b~

tarl ,(JIlt:) eooie r 1.1.te <.It ad oLeu cenc e and ueeLs t1ng ihtl cr. I 1 d 1.0

C0.l.,(;l \ilJ.th ,l-'t.:tlr !-'rl:B8uretl. 1 t 13 Lmj,o l'tl:10t to note tnu t tilt:

uC.Aol t.1IdC n tt3 r-e qu i r e ad u I ttl ti t n e uticKground, adu I t e WllI) WOIl J L~

r111iilin 11~n fur avav and ava i Lab re when 'Wl:lIlted, with('~t.
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interfering when not wanted. The coun8~~lor is ther~fore

well equ~pped witn Auch 8~ial knowledge ~s WOUld ~rovlde

the adole~cent8 with the r1gnt bdjuet~ent s~~ategi~~ to

cope with the demands or life •
• of.

'.'
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