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Abstract

The study evaluated prison education in Lagos State, examining the factors, appropriateness and
adequacy of the curricula with regard to motivating the inmates to learn the use of appropriate
methods, adequacy of learning and teaching materials, effects of funding on the advancement of
prison education goals and the types of prison education available, and proposed measures for
making the prison education system in Lagos State more goal-oriented.

The study population consisted of inmates, welfare officers, supervisors and instructors in the
prison in Lagos State. Prison records revealed that the total population of inmates was four
thousand, four hundred and twenty-one (4421) and that of officials, seven hundred and fifty

(750).

In all, six hundred and fifty-four (654) inmates and officials were selected using the stratified
sampling techniques. Subjects were those who had spent at least two years in jail and had not
less than three years more to stay in prison to complete their terms and were attending at least
one of the prison educational programmes. With this sampling criterion, two samples of four
hundred and fifty (450) officials and two hundred and four (204) were selected for the study,
using the tables of random numbers.

Seven hypotheses were tested and the results show that: Types of prison education in the State
were found to satisfy the learning interests of the inmates (x* = 44.194, p< 0.05) and that
Officials’ relationship with inmates has influence on inmates learning (¢ = 281.284, p< 0.05).
Also, the curricula of prison education in Lagos State prisons was found to make positive impact
on the needs of prisoners (% = 41.967, p< 0.05) while no significant relationship was found
between methods of teaching and inmates’ perception of teaching requirements for learning
effectiveness (x* = 100.706, p< 0.05).

Quality of teaching and learning materials were found not to significantly affect the success of
the prison education programme (¢~ 6.737, p> 0.05) while inmates were being motivated to
learn through the stated policy on education (y* = 41.623, p< 0.05). Moreover, funding of
education was found to be inadequate to impact sufficiently on the achievement of prison
education objectives and measures applied to remedy the defects and limitations of prison
education seemed not to have significant effect on the achievement of projected goals and
objectives of prison education(r=0.070, p>0.05).

The findings of this research work suggest that the inmates tend to experience some strain in
their lifestyle after from prison owing to inadequacies in the rehabilitation programme.
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CHAPTER ONE., ' ™

INTRODUCTION |

Background to the Study

The beginning of the Nigerian Prisons Service can be traced to the pre-independence period.

First, there was a system which consisted of a tripartite arrangement, involving the
community, the victim and offender in the negotiating of justice and its administration,
Prisons were non- existent then. The community (and, in the chiefless clans, the community
age grades) were actively involved in ensuring peace and security and law enforcement.

(Prisoners Rehabilitation and Welfare Action PRAWA, 2000).

According to Adeyemi and associates (2001), the objectives for which the Nigerian Prisons

Service was established are, among others, the need to:

1 reform and rehabilitate persons legally interned according to internationally accepted
practices ; |

2 keep safe custody of persons legally interned;

3 identify their anti-social behaviour and treat and reform them to become law abiding
citizens of a free society;

4 train them towards their rehabilitation or discharge, and generate revenue for
government through prison farms and industries;

5 ensure their recruitment and development, through the Directorate of
Administration, Personal management and Training of the right caliber of persons into
the service;

6 improve service standards, efficiency and productivity, and enhancing better

coordinated health and welfare programmes in the prisons, and
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7 planning, executing and monitoring projects,dand maintaining the existing structures

[

of the Nigerian Prisons Service through the Works and Logistic Directorate of the
prisons .
The Nigerian Prisons Service has 148 prisons and 83 satellite prisons or lock-ups, ten prison

farms and nine cottage industries for the training of inmates. (Federal Ministry of Internal

Affairs, 1997).

In many parts of the world prisons are conceived of, as correctives, and not as punitive
institutions. They are structured to identify the peculiar problems of each inmate and to
device means of guiding them on their problems. This is in contrast with the Nigerian
situation where prisons are regarded as establishment built to deprive offenders of freedom
and to facilitate order and control. But rather than reformation and rehabilitation, the Nigerian
prisons system is punitive, degrading and dehumanizing. The system gives the prisoners very
little opportunity for proper reintegration into the society. Those who are lucky to come out

alive find it difficult to re-adjust to normal life and, so, eventually end up in crime again.

Studies have shown that to treat prisoners with humanity and fairness and to prepare them for
the return to the community in a way that will make it less likely that they will offend again is
to give them appropriate education. Education is offered to tackle prisoners’ offending
behaviour for the purpose of reforming them and giving them realistic rehabilitation and

resettlement.

Prison education was introduced as part of the Nigerian Prisons Service in 1968. Like
education in the community, prison education provides an opportunity for individuals to
become more informed about themselves and the world, to learn new skills and to achieve a

greater sense of responsibility both towards themselves and their families.
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Education in the prison, according to Ejiofor (1995) id an intégral part of prison management’,

administration and mission. Education was identified in the prison, as a key factor that can
be used to counteract deterioration of prisoners and provide them with interesting activities

for leisure hours, stimulate their thoughts and build up materials for them to reflect on.

Prison Rehabilitation and Welfare Action (PRAWA) (2000a;3), observed that prison
education in Nigeria has no clear-cut policy for those kept under its care. According to them,
the Nigerian prisons have not been structured to give prime consideration to the role which
education cay in the reformation of offenders. The education programmes are on paper and
not visible because most of them are not functioning effectively anymore. They merely
provided skeletal service for the inmates. This is atiributed to lack of manpower, poor
funding of the prison education because there is little money available to run correctional
education. Often times, the Nigerian prisons depend largely on voluntary organizations to

provide basic reading and writing materials for the inmates.

The purposes of prison education are many. Apart from enabling prisoners to learn
effectively, it improves their job chances, help them to make a successful transition from
prison to community, provide qualifications and increase the sense of achievement and
prestige while helping them in developing social contacts, thereby instilling confidence in

them.

Education in the prison aims at the reformation and development of individual prisoners,
intellectually and effectively and rehabilitating and resettling the ex-convicts. These
aforementioned rest on three principles of prison education. Fox, 1946 (in Flynn and Price

1995:4), listed them as follows:
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| the message is always more important than the means, that'is, the values and critical

thinking and responsible behaviour should be at the root of the curriculum;

2 Education must be engaging, challenging, stretching and devoid of controversies. It
must get to issues of the causes and effects of the relationship between feelings and
actions and the nature of linkage between self and society

3 Rehabilitation must be done via education and not therapy.

In 1969, the view of the Nigerian Prisons Service regarding education changed considerably
contrary to what Fox (1946) stated as the purpose of prison education; to “counteract mental
deterioration, to provide interesting activity for leisure hours, to stimulate thought and to give
material for reflection. It regarded education as a tool for a job, an aid to living” (Prison
Service, 1969:4). It was discovered that all programmes to rehabilitate offenders were

ineffective.

In 1983, the British House of Commons of Education, Science and Arts Committee described
prison education as “fragmentary”, claiming that there was “an unnecessary degree of
complexity, variation in the level of service and ultimately no little confusion as to the status
of education in prison regimes.” (Flynn and Price 1995:4) explained that the committee
observed that the last policy statement reparding prison education had been made in 1969 and
that guidance issued since then had been confusing and contradictory. The Committee then
reported that it was now time to state clearly and publicly, the set out role of education in
prison and introduce minimum standard of delivery. In particular, the act was intended to
guarantee the right of prisoners to education, ensure payment to prisoners of allowances at a
re-numeration rate equivalent to that earned in prison industries, and guarantee that
assessment of prisoners’ education needs take place at induction and at regular intervals

throughout sentence (Flynn and Price, 1995).
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However, on three occasions the Government digmissed the recommendation -for a .new
primary legislation as “neither necessary nor desirable”. In particular, granting prisoners a
right to education has often been rejected as a “right” which is not available to law abiding

members of the community.

Thus, Prison rule 29 was left to define the place of education in prison regimes as follows:

1. Every prisoner able to profit from the education facilities provided at a prison
shall be encouraged to do so.

2. Programmes of evening education classes shall be arranged at every prison and,
subject to any directions of the Secretary of State, reasonable facilities shall be
afforded to prisoners who wish to improve their education by correspondence
courses or private study, or to practice handicrafts in their spare time.

3. Special attention shall be paid to education of illiterate prisoners, and if necessary,

they shall be taught within the hours normally allotted to work.

The Nigeria legal system is based on the English model. Prior to colonization, the societies in
the region known as Nigerfa, administered a justice system that was primarily based on a
tripartite model involving the community, the victim and offender in the negotiation of justice
and its administration. At that time, formal prison system was non-existent. The community
(and in the Chiefless societies, the community age grades) were actively involved in ensuring
Peace and Security, as well as law enforcement (Adeyemi, Agomoh and Ogbebo, 2001).
Although, the year, 1823, marked the formal introduction of a modern prison service in
Nigeria under the colonial dispensation, prisons and their administrative and physical

structures were not established until much later.

According to Adeyemi, Agomoh and Ogbebor (2001), the first prison in Nigeria was

established on Broad Street, Lagos, in 1872. By 1910, there were prisons at Ibadan, Degema,

5
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Onitsha, Calabar and other places; all administered phder the colonial prison administration
regulations. However, as a result of indirect rule, there were Native Authority Prison Systems
in the North and to some extent; in the western part of the country and the colonial authorities

were content to allow the prisons in these areas to function merely under the supervision of

the central colenial administration.

The Native Authority (NA) prisons (as these were referred to) were allowed to function
alongside the colonial prisons with, some measure of supervision by the latter. This was the
dual state of the prison system until 1968 when the prison services in Nigeria were unified

under one administration.

With the amaigamation of the Northern and Southern Protectorates by Lord Lugard in 1914,

the Prison Ordinance of 1916 and Prison Regulations of 1917 were promulgated. The
ordinance gave extensive powers to the Governor to establish and regulate prison
administration throughout Nigeria. It also gave powers to the Governor to appoint a Director

of Prisons and other officers to manage prisons.

Adeyemi, Agomoh and Ogbebor (2001) have pointed out that there was no uniformity in
prison administration because of the difference in the mode of governance in the then
Northern and Southern Nigeria. In the North, the Native Authorities, under the supervision
of the Chief Warder (Yari) managed prisons, while, in the South, there were, on the basis of
type of offence, three categories of prisons, i.e., Provincial Prisons, Divisional Prisons and
Convict Prisons. Although many ordinances and orders were made by the government to
regulate prison administration between 1920 and 1960, it was in 1966 that the Federal

Government made a move to strengthen prisons, throughout the federation.
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The Gobir report of 1968 (precisely April, 1968) s “Unification of Prisons” ;(Prisoner?s'

Rehabilitation and Welfare Action PRAWA 2000:2), unified the Federal and Native
Authority prisons. Subsequent re-organization of prison activities led to the promulgation of
the prison Decree No. 9 of 1972. In 1992, the government removed prisons from the Civil

Service Structure in order to ensure a more functional delivery system and in keeping with

the status of prisons as an important security agency.

According to Adeyemi, Agomoh and Ogbebor (2001:3), the main functions of the prison

are;

1 to keep safe custody of persons legally interned;

2 identify the causes of their anti-social behaviour and treat and reform

them to become law-abiding citizens of a free society;
3 train them towards their rehabilitation or discharge, and

4 generate revenue for government through prison farms and industries

w

In 1977, the Prison Service described its functions as those of “confinement, reformation and
rehabilitation of persons Iegaliy interned under internationally accepted standards” (Adeyemi,
Agomoh and Agbebor 2001:4) It stated that its other functions were;

1 ensuring the recruitment, training and proper deployment of the right
caliber of persons into the service to improve service standards, efficiency,
and productivity through the Directorate of Administration, Personnel
Management and Training, and

2 enhancing better coordinated health and welfare programmes in the
prisons; planning, executing and monitoring projects, and maintaining the
existing structures of the Nigerian Prisons Service through the Works and

Logistics Directorate of the prisons.

>
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The prison service has six Directorates, namely; ,
] Operations;
2 Administrative, Personnel Management and Training;
3 Finance and Supplies;
4 Inmate Training and Productivity;
5 Mgdical and Welfare Services, and
6 Wo;'ks and Logistics.

As shown in Fig 1, a Deputy Controller-General of Prisons (DCG) heads each of these
Directorates. At the apex of the prisons organizational structure is the Controller-General of
Prisons (CGP). He is the Chief Executive of the service and responsible for the formation and
the implementation of approved penal poliéies. He is answerable to the President of Nigeria
through the Minister of Internal Affairs. There are eight administrative zones into which the
Prisons and the States are grouped for proper co-ordination and supervision. Each Zonal
command is headed by an Assistant Controller-General of Prisons (ACG) whose

responsibility is to coordinate and supervise the activities of the State commands in the zone.

There are 36 State prison commands in the 36 States of the Federation. The Federal Capital
Territory is also treated as. a command. The Controllers of Prisons (CP) head all these
commands. The Controllers of Prisons supervise the activities of the prison formations in
their respective States and are answerable to the Controller-General of Prisons through the
Zonal Coordinators, Below the State Controllers are the individual prison formations that
must report to their State Controllers and are supervised by the latter (Ministry of Internal

Affairs 1997 Annual Report, page 26).
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Figure 1:

Prisons Administrative Structure

-2

Nigerian Prisons Service (NPS) Headquarters

Controller-General of Prisons

|

Deputy Controller- General of Prisons
(Six Directorates)
Nigerian Prisons Service (NPS) Zonal Headquarters
(Eight Zonal Commands)
Zonal Coordinators (Assistant Controller General of Prisons)
Nigerian Prisons Service (NPS) State Commands
(36 plus federal Capital Territory Commands)

State Controller of Prisons

l

Prisons Satellite Prison Farm Centers

Officers-In-Charge of Prisons.

Source: Designed by the researcher.

As Adeyemi and associates (2001) had affirmed, Nigeria has 148 prisons and 83 Satellite
prisons or lock-ups, ten prison farms and nine cottage industries for the training of inmates.

The total capacity of the Nigerian prisons is about 25,000, but the prison currently holds

44,797 inmates. In May 1999, there being no newer statistics, the prison population was

9
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40,899. Of this number, 21,579 (52.8%) were “awaitipp-trial™ prisoners. In reccnt-’statistiés*

submitted by the Nigerian Prison Headquarters, the inmate population was put at 42,298, \-avith
24,953 “awaiting trials”. This is 59% of the total population. Table 1.1 shows prison
populations for 1995 to 1999,

Table 1.1 Prison Populations for 1995 to 1999,

Year 1995 1996 1997 1998 1999

Population | 56,700 44,000 i 54,637 44,797

Source: Prison Service Headquarters Official Statistics (Nov, 2001)
*%%* Not Available

Table 1.2: Prison population for January, May and October 1999 in some selected

states,

States Prison  Population | Prison  Population { Prison  Population
(As at 31/1/99) (As at 31/5/99) (As at 31/10/99)

Kaduna 2,691 2,440 6,268

Federal Capital 388 425 521

Territory

Ondo 669 726 844

Abia 1,460 1,155 1,067

Niger 896 982 1,098

Zamfara 842 692 591

Lagos 5,852 5,586 5,640

Ebonyi 570 674 744

Imo 1,475 1,419 1,284

Ekiti 291 276 336

Benue 592 596 626

Jigawa 691 663 712

Source: Annual Abstract of Statistics-2000 ( PRAWA, 2000)
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Table 1.2: Prison components and Population (as at 31% QOctober, 1999) according

to Zoriés
Although the table does not show that there is congestion is mainly evident in some prisons,
e.g., Lagos, Anambra, Delta, Edo and Rivers States, our common knowledge is that Nigerian
prisons are highly crowded. The table shows that about 30 prisons in the country account for
50% of the country’s total prison population.

Studies show that facilities for young offenders are grossly inadequate. This does not suggest
that there are no efforts on the part of the government to improve the system. In 1999, the
Federal Government of Nigeria (FGN) approved the construction of a training school for

young offenders in each of the six geographical zones, but no concrete action has been taken

to implement the decision;

Adeyemi (2001), reported that there are inadequate facilities for young offenders in the
Nigeria prison systems. According to him only two training facilities, one at Kaduna and the
other at Abeokuta, are available, while the third one located in Ilorin is yet to become
functional. He explained that, though, there is a wing that holds young offenders in the lkoyi
prison, most States do not have any “Approved Schools™ or “Remand Homes™ for young
offenders.

The most functional institution in this regard is the Borstal Training Institution in Kaduna
which was established in 1962 under the Borstal Remand Centre Ordinance Act of 1960.
This act empowers High Courts and Chief Magistrate Courts to pass a three-year sentence on
a person found guilty of an offence punishable by imprisonment and who, on the day of
conviction, is not less than 16 years and not more than 21 years of age. The institution
accommodates only male wards and it is the only one of its kind in the whole federation.
Though its capacity is 120, it currently accommodates about 262 wards.

The functions of the institution includes Reformation, Rehabilitation and Educational

Programmes.  All these are achieved through Counselling, Vocational Training and

11
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vocational workshops which trains and prepares inmates for trade test examinations ra;léing
from Grade 111 to Grade I Certificate which are obtained from the Federal Ministry of Labour
and Productivity. The vocational workshops include; Carpentry and Joinery, Electrical
Installations, Welding and Sheet Metal Workshops, Tailoring, Barbing, Painting and Sign
Writing, Building Plumbing, Photography and lastly Refrigeration and Air Condition
Workshop.

Also, it prepares wards for First Schoo! Leaving Certificate (FSLC) Junior Secondary School
Certificate (JSSC), Senior Secondary School Certificate (SSSC) and the Joint Admission and

Matriculation Examination (JAMB). More than 4187 students have graduated from the

school since its inception. Most of them that have gone through these training are now found

in Public and private sectors contributing their various quota in nation building.

There are nine prison farms located in different parts of the country. The farms are mainly

used for rehabilitating prisoners who are about to complete their sentences. The farms are
located in the eastern and northern parts of Nigeria are:

1. Adim, Cross River State;

2. Elele, River State;

3. Ibito-Olo, Enugu State;

4. Ogzalla, Edo State;

5. Lakushi, Plateau State;

6.  Kujama, Kaduna State;

7. Birnin-Kudu, Jigiwa State;

8.  Bislam, Sokoto State, and

9. Maiduguri, Borno States

12
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Adeyemi (2001) explained that there is only one pris;n exclusively for fjemalc located in
Lagos and over 100 mixed prisons in Nigeria. There are no separate facilities for remand
prisoners as they are often held in the same buildings with convicted prisoners. Although,

there are attempts to keep these remand prisoners in separate blocks, their continuously

increasing number hampers segregation.

According to PRAWA (2000), there are no secure units for mentally ill prisoners. In 1999,
the government approved that all mentally ill prisoners should be transferred to the
psychiatric hospitals nearest to them, but the directive has not been adhered to owing to
logistical reasons.

There is one “Open prison” located in Kaduna. This facility (which is used for low-risk
prisoners) is at present only used for prisoners with less than 12 months to stay in the prison,
Thus, the description of “low risk” is very restrictively applied.

There are five prison staff training institutions in the country, two in Kaduna (one for the

Senior staff and the other for Junior staff), and one each in Lagos, Enugu and Owerri.

PRAWA (1999) posit that an ideal prison should serve as a rehabilitation Centre, a model
which is absent in the Nigerian Prisons system. Rather than reformatory and rehabilitative,
the Nigerian Prisons System is punitive, degrading and dehumanizing and it gives the
prisoner hardly any opportunity for re-entry into the society. Those who are fortunate to
come out alive find it exceedingly difficult to re-adjust to normal life and eventually end up
in crime or more crime.

This is why prison life has become somewhat cyclic for several ex-prisoners. Statistics show
that the number of those who commit crimes repeatedly and have been unable to stop even
after being punished is on the increase, with some being convicted as many as six or more

times,




!

-~

- GHE G SN E W 0 O BN T &R EE

ar
L&

%y
1 .

Table 1:3 shows the extent of recidivism (return .tqalpvr_'iso'n‘*j-in Nigerian Prisons.;

1988

1986 1987 1989 1990

First Offender

M 14,545 10,713 17,262 10,227 6,164

F 373 297 380 390 119
Convicted
Once M 18,969 4,216 7,797 5,600 2,572

F 201 84 85 96 26
Convicted
Twice M 3,043 2,640 3,300 2,562 1,237

F 49 49 25 39 15
Convicted
Thrice M 1,736 1,496 1,525 1,360 641

F 13 26 6 7 2
Convicted M | 1,176 888 1,145 973 1,017
Four Time F 12 4 - 4 -
Convicted M | 880 397 529 549 758
Five Times F 7 4 ‘- 1 -
Convicted M | 1,027 620 463 463 482
Six Times F 19 1 - - -
TOTAL 31,376/674 | 20,970/465 | 32, 103/496 | 22,114/337 | 12,871/165

-3

Source: “Annual Abstract of statistics 1998” Prisons Rehabilitation and Welfare Action

PRAIVA, (1999:3).

Nigerian Prisons lack basic facilities for effective correctional and training purposes. They

lack adequate workshops and the available ones are ill equipped for educating and training

14
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inmates in vocational trades that can bring about and sustdin effective resettlement of. ex

prisoners in the community. The prisons also lack tht; right type and cali;ber of persror.mel
needed for attitudinal and behavioural change in the offenders. There are no prison
psychiatrists and allied professionals to undertake the counseling and training of the inmates,
Although there are a few instances of assistance being given to prisoners on discharge, such
assistance is limited to such kinds of support as provision of clothes to wear, upon discharge,
money for transport to prisoners’ homes upon discharge and some tools for self-employment.
As examples of such assistance, Adeyemi and Associates. (2001). The prison services
reported that, in 1977, about 1,971 discharged prisoners were supplied with clothes, 460 were
granted transport fares to their various destinations and 121 were provided with varying trade
tools. All follow-up support to ex-prisoners is provided by Non-governmental Organizations

(NGOs) and religious bodies, such support is grossly inadequate.

Statement of the Problem

In spite of the existence of research pointing to a possible link between effectiveness of
education and inmates performance, there is a paucity of prison education research focused
on examining the role of education in the Nigerian Prisons Service and its overall impact on

the modification of the behavior of inmates.

In Nigeria, prison education was introduced as far back as 1968.Since that time; government
has continued to commit human and material resources to the promotion of prison education,
If government investment in prison education in Nigeria is not to be a wasted effort, the

education given in the Lagos State prison should be yielding positive result by now.

This then brings to the fore the need to determine the effectiveness of prison education given

in Lagos State.
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Theoretical Framework

The study was couched on the insight provided by the evaluation models summarized in

the table below:

Table 1.4 The Models

S/N MODELS EMPHASIS AUTHOR & YEAR
I. Discrepancy Evaluation should assess | Provus, M., 1971
Evaluation participants performance against
pre-established standards for the
effectiveness of a training
programme.
2. Systems Approach | Evaluation should assess the “need” | Kaufman,1972
of the educational programme.
A The  Behavioural | Evaluation determine the extent to | Cannice, 2002.
Approach, which the intervention programme
produces appreciable behavioural
change in the client,
4 Participatory Evaluation focuses attention on Tandon, 1981
Approach to | learners control over their learning
Programme process: adults are capable of
Effectiveness learning, changing, acting and of
transforming
the world
5 Planning- Evaluation focuses on evolution on | On-line www Prison education in
Evaluation Cycle students outcome. Britain @ Google, March, 2008

Source: The Researcher
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The Systems Approach to educational programming i; synthesized with t;:e IPO (Ini)l;t -
Process — Outcome) of programme effectiveness to produce the most reliable res'ult. The
assumption is that the vital decisions about a programme can only emanate from an

assessment of its need. This is the focus of the Systems Approach which leads to a decision

cither to go on to the next stage after necessary changes in the standards of operations have

been made or to terminate the project.

The IPO evaluation model also emphasizes this approach. These models thus present the
criteria that can be used universally in any educational programme, such as Prison Education.
They are very relevant to this study for the following reasons:
I They provide the framework by which the information gathered during the course of
this study can be processed or itemized.
2 They enable isolated bits of empirical data to be organized into a broader conceptual
scheme, visualized, studied and comprehended
These theoretical models will not only guide this work and stimulate further research, but will
give this study its focus by pinpointing crucial aspects to be investigated and the relevant

questions that require answers. The systems are described in greater detail below.

To evaluate an educational programme, one has to identify the “’need’’. This is called the
“’Systems Approach’’ to education. The too! for planning includes “Needs Assessment” and
“Systems Analysis”. Needs Assessment is a type of discrepancy analysis which helps to tell
one where one is and where one should be going. Systems Analysis builds from that base and
identifies the requirements for whatever action is indicated For this study, therefore, the
following models will be adopted:

I Systems Approach to educational programme effectiveness (Kaufman,1972), and

2 Input, Process, and Outcome (IPO) models of evaluation (Provus, 1971).
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The Systems Approach

According to Kaufman (1972), the Systems Approach is a process by which needs are
identified: problems selected; requirements for problem solution identified; solutions chosen
from alternatives; methods and means obtained and implemented; results evaluated, and

required revisions to all or parts of the system made, so that the needs are met.

The Systems Approach, as used here, is a type of logical problem-solving process which is
applied to identifying and resolving important educational problems. It is central to
systematic educational planning, which is pethaps better termed educational success
planning. Systems Approach is both a process or tool for more effective and efficient
achieving the required educational outcomes and a mode of thinking that emphasizes problem

identification and problem resolution.

It utilizes a formulation of logical problem solving techniques that have become familiar and
useful, particularly, but not exclusively, in the physical and behavioural sciences and in
human communication. The outcomes (or products) of the process depend on:

I the validity of the data that are used to identify and resolve educational problems, and

2. the objectivity of the personnel using a Systems Approach and its associated tools in

planning,

For the success of the educational programme, in the designing and application of any
functional educational process, each person must be considered and preserved. Planning and
the tools of a Systems Approach focus on the learner and ensures that each one’s ambitions,

capabilities, fears, hopes and aspirations are considered and maintained.

Kaufman said further that, a Systems Approach however, is only a process for identifying and

resolving educational problems and it can be only as functional and valid as the people using

it allow, and it is limited by their requirement.

18
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For programme effectiveness, planning is viewed as a‘substitute ﬂ;:“go()d luck”, a t'ooi"for
change and problem-solving (from a current condition to a required condition). Planning best
starts with the identification of needs. An educational need is defined as a measurable
discrepancy (or gap) between current outcomes and desired or required outcomes, that is, the
measurable discrepancy between “what is” and “what should be” or the measurable gap

between “what is” and “what is required”.

The important notion is that to have a need, we must identify and document a gap between
two outcomes, that which is currently resulting and that which should be resulting: this calls
for “need assessment” (Kaufman1972:15). A need assessment provides data for identifying
and subsequently eliminating (meeting) high-priority needs in our world of concern. For
effectiveness of a programme, we need to identify a need and also to plan. A plan is a
projection of what is to be accomplished to reach valid and value goals, It includes the
following elements of:
1 Identifying and documenting needs
2 Selecting among the documented needs those of sufficient priority for action.
3 Detailed specification of outcomes or accomplishments to be achieved for each selected
need.
4 Identification of requirements for meeting each selected need, including specifications
for eliminating the need by problem-solving.
5 A sequence of outcomes required to meet the identified needs.
6  Identification of possible alternative strategies and tools for accomplishing each
requirement for meeting each need, including listing the advantages and disadvantages

of each set of strategies and tools (or methods and means).
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Planning, then, is only concerned with determining Wwhitis to'be done ( i. e .where to go), and
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identifying the requirements for getting there in the most effective and efficient manner

possible,

In planning, we must identify all elements and requirements for achieving valid change,

utilizing the following six steps in the management process:

1. [dentify problem (based upon documented needs)
2. Determine solution requirement and solution alternatives.
3. Select solution strategies (from among the alternatives)

4, Implement selected strategies (to achieve the required outcomes).
5. Determine performance effectiveness
6. Revise as required at any step in the process.

The Systems Approach construct is described in greater detail in Chapter Two.

The IPO (Input, Process and Outcome) Evaluation Model

This model of programme evaluation was developed by Provus (1971). The model’s core

concept called “Discrepancy Evaluation” model is denoted by the acronym IPQ, which stands

for evaluation of an entity’s inputs, process and outcome. In general, these three parts of an

evaluation respectively ask what needs to be done? Is it being done? How is it to be done?

The model also describes programme evaluation as the process of:

(H defining programme standards;

(2)  determining whether a discrepancy exists between some aspect of programme
performance and the standards governing that aspect of the programme, and

3) using discrepancy information either to change performance or to change

programme standards.
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In other words, the purpose of evaluation IS to detqﬁnme Whether to 1mprove mamtam 01’
terminate the programme. The focus of emphasis is not on Judgement” but on the
{
identification of ‘“discrepancy” between programme “standards” and programme

“performance’.

Provus (1971) “Discrepancy Evaluation” model indicates four stages of programme
development, namely: the “definition”, *installation” “process” and “product” stages.
During any programme gvaluation, these stages are evaluated, The evaluator starts with an
ongoing programme in which standards have been established as part of the process of
initiating the programme. Appropriate evidence is then obtained on performance and
compared with the standard, thus revealing any discrepancy. Consequently, discrepancy
information will lead to a decision either to go on to the next stage, recycie the stage after
there has been a change in standards or operations or terminate the project. In effect, the

model necessitates the evaluation of the goals and objectives. (See fig.2 below)

Fig.2 : The IPO Model

Termina Termina Termina

A I

%@i_ﬁ C—’Dl%@la caro@eeal 0~

A t@ﬁt@ o

Source: Afe (2001)
From the diagram, S = Standard, P = Programme performance, C = Compare, D =

Discrepancy information, and A =Change in programme performance or standard.
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Where there is discrepancy (D) between (S) and (), four alternative decisions-invol\_ring

- i

five steps are possible under each stage of development,.

(1) - (5) are stages of achieving solution.

The (A) in the model is to ensure modification following a discrepancy, Each directional
arrow represents a relationship between a particular focus and a type of evaluation. The goal-

setting task raises questions for an input evaluation, which in turn, provides information for

validating or improving goals.

Process evaluation assesses the implementation of plans to help staff carry out activities and
later to help the broad group of the users to Jjudge programme performance and interprete
outcomes. Outcome evaluations identify and assess outcomes/intended and unintended, short-
term and long term both to help keep decision makers focused on achieved important

outcomes and uitimately to help the broader group of users to gauge the effort’s success in

meeting targeted needs.

S - Standard of the programme, which is the goals and the objectives. This is the input into

the programme in the process stages of the programme,

P — Programme performance, that is, the performance expected from the learner is a

continuous assessment on the bases of the standard laid down for the programme.

C-  The outcome stage of the programme is to compare the performance to the standard,

which reveals the discrepancy/ difference through measurement.

22




o3

v

¥

’ - ' -y
L3 L 1~

D - Decision-making. The discrepancy informatidn.leads to the working of-a decision

whether to continue with the programme or go back to the starting point in order to

resolve the discrepancy, that is , to revise or terminate.

A - After the decision-making, one decides whether to change the programme or

standards where there is a discrepancy.

At the nodes 1,2,3,4,5. one will terminate or continue to revise the programme, until one is
able to discover the discrepancy and make the alternative. It is believed that before one
terminates the programme the 5™ time one will discover the discrepancy and correct the

differences in order to achieve the laid down standard of the programme.

For this study, therefore, the systems approach model to programme effectiveness was
synthesized with the Provus IPO model of evaluation to arrive at a conceptual framework for

the effectiveness of prison education. (See Fig.3 below)

23
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l Researcher Proposed Conceptual Framework for, Programime Evaluation » .
Integrating the various evaluation models the researcher has produced the following model
l for evaluating the effectiveness of prison education in Lagos State.
l * Fig 3 - PROPOSED CONCEPTUAL FRAMEWORK (Using Kaufman, 1971)
' Educational System Educational System Synthesis
Planning (Problem resolution)
(Problem identification)
N N
/ \ / N
Revise as required
l | ’ s A *
¥  J ¥ ¥ ¥
I 1.0 2.0 3.0 40 5.0
Identify —»| Determine Select || Implement | _, | Determine
problem solution solution performance
' (from Strategies effectiveness
needs) (from among
alternatives)
>
l 2.1 ey
_____ > Perform
mission
2.2
I - —~™ Perform [4———*
function
- ——» 2.3 > —
l Perform
task
I 2.4
Perform
l methods
means
““'| analysis | ___ |
' Source: Kaufman(1972)
.a—
| 2
l o
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According to this model, the measurement of prograsme effectiveness should spetl:g_ht-,the‘
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areas of input, process andlproduct which can be perceived as in mission analysis, function
analysis, task analysis and method-means analysis (Provus, (1979). To check the h;put, the
programme purpose, planning and design (in terms of how the objectives are formulated and
assessed) will assess the clarity and soundness of the programme’s purpose, planning and

design as analyzed in mission analysis.

The measurement of the process has to do with the assessment of the programme
management patterns, of the structures of control (including financial oversight) and of
programme improvement efforts, as described in function, task, and method-means analysis.
Product evaluation assesses the programme performance on measures and targets etc.
Thereafter, the resulting evaluation of these variables can be used to determine the level of
effectiveness of the programme under review to know if the programme is effective,

moderately effective, or ineffective.

Purpose of the Study

This study set out to:

I.  Identify various types of education available in Lagos State prisons and inmates’
learning interest.

2. Examine the appropriateness and adequacy of the curricula of prison education in
Lagos State vis-a-vis the inmates learning interest and statutory stipulations on prison
education.

3. Assess efficiency in the use of appropriate teaching methods for facilitating
learning for the inmates.

4. Find out the appropriateness and adequacy of teaching/learning materials in prison

education as a form of non-formal adult education,
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Scrutinize the policy on prison edqcation__‘ }or,.l apﬁ?opriateness and adéf:;hacy; of
motivation. i o
Assess the adequacy of the funding of prison education and the effects of fundir;g on the
achievement of the prison education goals.

Propose measures for making the prison education system in Lagos State to become

more goal-achievement oriented

Research Questions

Flowing from the central problem and the purpose stated above are the following questions

which were investigated in the study:

Do the types of prison education available in Lagos State prisons meet inmates’
interest in learning?
How appropriate and adequate are the curricula offered in prison education
progranimes as measured against statutory prescriptions?
Do the methods applied in prison education comply with andragogical (non-formal
education) approaches for facilitating leaming?
(a) What kinds of teaching materials are used.
(b) How appropriate are they as measured against the literature in non-formal
education?,
(c) How adequate are they as measured against the literature in non-formal
education?
Is the policy on prison education adequate and appropriate for motivating practic;al
action in the field?
{a) From what source is prison education funded?
(b} Is it funded adequately?.

(c) What effect does funding have on the achievement of prison education goals?
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7. What measures may be applied to remedy defec;s in prison educatioﬁ and improv.e its
effectiveness in achieving projected goals and objectives?
x
Hypotheses
The following hypotheses were formulated for testing:
L. The types of prison education in Lagos State prisons are not significantly related to the
inmates’ interest in learning,
2. The curricula of prison education in Lagos State do not significantly meet the needs of
inmates.
3. There is no significant relationship between methods of teaching in prison education
and inmates’ perception of teaching requirements for learning effectiveness.
4. The quantity and quality of teaching/learning materials are not significantly affect the
success of the programmes.
> 5. The content of the policy on prison education in Lagos State is not significantly related
to prison education.
6. The funding of prison education in Lagos State do not significantly determine the
achievement of prison education objectives as measured against the view of the tutors.
7. Measures applied to remedy the defects in prison education do not have a significant
effect on the achievement of projected goals and objectives of prison education.
Significance of the Study
This study is significant for a number of reasons. It will encourage the prison inmates to
receive training in correctional and rehabilitation skills which will help them to fit back into
the society after release. The findings will give useful guidance to the government, the
NGO’S, the National Human Rights Commission, the Civil Liberty Organization and
religious bodies in their work of promoting all forms of non-formal education in prisons and
&

27




o

Y

*,

e ! %
1.5;,’* Y

make it possible for the inmates who go through theaequired education in prison to become'

employed when released. The fi.ndings will help the ;)rison instructors toi understand the
psychology and behaviour of inmates and, therefore, to organize the inmates for achievement
of career potentials. It will help the organizations in charge of prisons to provide adequate
and appropriate curricula equivalent to appropriate standards outside the prison, which will
provide continuous remedial education for inmates. The recommendations that emanate from
this study, if implemented by planners, professional adult educators and administrators, will
remedy the defects in inmates’ earlier education and improve their life style and living
standards after release. Also, the bulk of literature reviewed in the study will provide research

data for future researchers in the area of the effectiveness of education programmes in the

prison system of Lagos State.

Scope of the Study
The study covers the five security prisons in Lagos State and involve the instructors who
carry out the teaching function.
The prisons are:-

I Ikoyi Prison;

2. Kirikiri Maximum Prison;

3. Kirikiri. Medium Prison;

4, Kirikiri Female Prison, and

3. Badagry Prison.
lkoyi Prison is the newest prison in Lagos State, established in 1976. The Kirikiri Maximu;n
Prison was established in 1965. This is where the political and socio-economic offenders
and treason and felony offenders are housed. The medium prison was established in 1957, It

is where those with relatively minor criminal offenses are housed.
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Prisoners Rehabilitation and Welfare Action (PRAWA, 1999) states that the medium sgcur’itf
prison with a population of over 2,000, has the largest correctional facilities in Nigerian
Prisons. Tt is the only female prison in Nigeria and has a population of 92 inmates as at May

1999. Badagry prison is the oldest of the prisons, established in 1822.

Operational Definitions of Terms

In the context of this study, the meaning and interpretations of some of the important terms

used are given below:

- Trust Fund: Money that is controlled for somebody by an organization or a group of people.

- Recidivism: A Person who continues to commit crimes and seems unable to stop even after

being punished.

Discharge: To allow somebody to leave prison or a court of law.

Cottage: A small house especially in the country, a charming country cottage with roses
around the door.

Low risk : Involving only a small amount of charge and little risk of injury, death, damage.
Lock-up: A small prison where prisoners are kept for a short time.

Mission: An important official job that person or group of people is given to do especially
when they are send to another country.

Gap: A space between two things or in the middle of something especially because there is a
part missing.

Appropn:iate: Suitable and acceptable or correct for the particular circumstances.

Adequate: Enough in quality, or good enough in quality, for a particular purpose or need.
Evaluation: Forming an opinion about value or quality of something.

Effectiveness: Producing the result that is intended.

29
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CHAPTER TWO

REVIEW OF RELEVANT LITERATURE

Education in the Prison

For as long as prisons are regarded as training establishments, education will continues to be
an important part of prison regimes. Since Gladstone’s Report in 1895 (Price and
Flynn,1995) which called for education to be provided for all prisoners likely to benefit from
it, there has been a gradual improvement in teaching standards and a greater understanding of
the contribution which education makes to constructive prison regimes. However, there have

been, and there remains, inherent difficulties in providing education in prisons.

Like education in the community, prison education provides an opportunity for individuals to
become more informed about themselves and the world, to learn new skills and to achieve a
greater sense of responsibility both towards themselves and their families, Ejiofor (1995)
observed that prison education does not take place in schools, colleges of further education
or universities; it takes place in prisons institutions which have been built to deprive

offenders of freedom and to facilitate order and control,

PRAWA, (1999) reports that the Nigerian prison system has not fully accepted the
rehabilitation principle as an ideal system and that this continues to give a lot of concern to

policy formulation.

Education is offered to tackle prisoners’ offending behaviour for the purpose of reforming

them and giving them realistic rehabilitation and re-settlement.
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The view of the Prison Service regarding education ha; changed consideral';ly over time. In
1946 the prison commissioner, Lionel Fox, stated that purpose of prison education was to
“counteract mental deterioration, to provide interesting activity for leisure hours, to stimulate
thought and to give material for reflection”. But gradually, this view of education as merely
an interesting activity for prisoners to while away the hours has been abandoned. In 1969, the
Prison Department acknowledged the role of education in preparing prisoners for release,
reporting that:

...the purpose of an education service in prisons which relates simply to the
counteracting of mental deterioration, the provision of interesting activity for
leisure hours, the stimulation of thought and the accumulation of material for
reflection seems hardiy adequate...More to the point, perhaps, are connections
which link education, vocational training and employment, and the relationship of

education with the quality of an individual’s personal and social behaviour,

Essentially, education is a tool for a job, an aid to living [Prison Service, 1969:4].

Shortly after, the purpose of education as an “aid to living” was challenged. Between 1970s
and 1980s, the view that “Nothing Works” (Flynn and Price, 1995 :4) encouraged a belief that
all programmes to rehabilitate offenders were ineffective and that no activity was better than
doing nothing at all. Today, along with a renewed commitment to rehabilitation generally,
there has been a re-affirmation of the purpose of education and its contribution to the Prison

Service’s aim of helping prisoners ‘lead law-abiding and useful lives in custody and after

release.’

Despite there being general agreement about the purpose of prison education, there remains
considerable uncertainty about its place in prison regimes. In 1944, the prison commissioner

Fox called for education to be “more purposeful and fully integrated into prisoners’ training,
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not left as an optional and spasmodic side issue.;’ Similarly, forty.-years later in 1983; the
House of Commons of Education, Science and Arts Committee describe prison education as
“fragmentary”, claiming that there was “an unnecessary degree of complexity, variation in

the level of service and ultimately no little confusion as to the status of education in prison

regimes.”

This Committee (Flynn and Price 1995) observed that the last policy statement regarding
prison education had been made in 1969 and that guidance issued since then had been
confusing and contradictory. The Committee then reported that it was now time to state
clearly and publicly, the set out role of education in prison and introduce minimum standard
of delivery. In particular, the act was intended to guarantee the right of prisoners to education,
ensure payment to prisoners of allowances at a re-numeration rate equivalent to that earned in
prison industries, and guarantee that assessment of prisoners’ education needs take place at

induction and at regular intervals throughout sentence (Flynn and Price, 1995).

However, on three occasions the Government had dismissed the recommendation for a2 new
primary legislation as “neither necessary nor desirable”. In particular, granting prisoners a

right to education has often been rejected as a “right” which is not available to law abiding

members of the community.

Thus, prison rule 29 was left to define the place of education in prison regimes as follows:

L. Every prisoner able profit from the education facilities provided at a prison shall be

encouraged to do so.

2. Programmes of evening education classes shall be arranged at every prison and,

subject to any directions of the Secretary of State, reasonable facilities shall be
afforded to prisoners who wish to improve their education by correspondence courses

or private study, or to practice handicrafts in their spare time.
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3. Special attention shall be paid to education of;ilikerate prisoners, and if necessary, tlr\eyf

-

shall be taught within the hours normally allotted to work.

Although, this rules affirned the commitment of the Prison Service to provide education in
prisons. It left out some crucial details. It said that education “shall” be provided, but one is
inclined to ask “to what extent; which subject shall be provided; for which prisoners and,
more specifically, what is the role of education in changing offending behaviour? Also,
which teaching methods are the most appropriate?”” How important is the development of

vocational skills?

In order to tackle this problem, education services in prison were contracted out in 1992
through the Further and Higher Education Act. Before contracting out, education in prisons
was in the hands of Local Education Authorities who had managed and delivered education
contracts since 1948. Initially, it was intended that the contracting our process, would take
eight months to complete: eight months for the policy to be launched; the intricacies of the
process to be explained, advertisement to be placed; the change-over to take place, and for
new working practices and.changes in the curriculum to be introduced. The speed of the
change provoked enormous criticism from teaching staff and their representatives. It also
resulted in significant difficulties regarding the change-over of contracts, particularly the

transfer of employment rights.

The bulk of the contracts, which were eventually introduced on 31% August, 1993, were
marks by controversy and resentment. The Chief Inspector of Prisons highlighted the lack of
morale and uncertainty that had been caused by the changes. The inspectorate’s Annual
Report for 1992-1993 found that “the management of the change was conducted without
sufficient consultation and with unseemly haste. Teaching staff faced months of uncertainty

and anxiety about their future employment.
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In 1994, the National Association of Teachers in Funh;r and Higher Educ;tion (NATi?HE)
published “Prison Education after Competitive Tendering”, which presented the ‘vicws of
teaching staff who had undergone the tendering process. The National Association of
Teachers in Further and Higher Education (NATFHE) concluded that “since the transfer of
undertaking in 1993....conditions have deteriorated” in a number of significant areas

conditions of service had worsened; posts had been redefined and de-skilled; contracts had

been shortened, and a commitment to staff development had not been observed.

Prison Education in Britain was reported to be one of the best approach to reform the
prisoners. Therefore, for this study, Prison Education in Britain shall be discussed and

adapted.(House of Commons, 2005 )

That assumption of the Prison education in Britain is that the most vital decisions about a
programme can only emanate from an assessment of the objectives which the British focused
on analyzing, the programme purpose and design, strategic planning techniques, the
functioning and performance of the various units and programme outcome. This educational
structure thus presents the criteria that can be used universally to evaluate the effectiveness of

any prison education.

Prison Education in Britain
According to House of Commons (2005) education in Britain is reported to be handled by the
Prisoners’ Education Trust. The Trust believes that Education can significantly contribute to
the rehabilitation of prisoners and to reduction in the rate of re-offending after release. The
Trust aims are:-

I to extend that range of academic and vocational education available to people

through distance learning, and
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2 to promote education in prisons. MR » .
To achieve those aims, the Trust pays for:
1 distance learning course;
2 college courses for those nearing he end of their sentence, and
3 provides arts and effects material for use in classrooms and cells.

The Trust works in close co-operation with the prison education department to ensure that
courses are suitable. Distance learning in a prison environment takes hard work, self
discipline and commitment to achieve success. The Prisoners’ Education Trust believes that it
is especially suited to people in prison because: -

1 they can study when locked up in their cells;
2 they can take their courses when they are transferred between prisons, and

3 study can be undertaken by those who, for security reasons, cannot attend classes.

In Britain, grants are available in selected prisons for men and women so long as:-
I their application is supported by the Prison Education department, and

2 they have a reasonable chance of completing the course before they complete their

sentence,

The Prisoners’ Education Trust works closely with the Prison Education Departments and
only accept applications that have these Departments support. Prisons are required to

contribute 10% to the total cost of every course for which the Trust makes a grant.

The prisoner complete a simple application form and write a short letter giving reasons for
wanting to take a particular course. The application form is endorsed by the Education

Department and sent to the Trust. Trustees meet monthly to consider applications. The Trust
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orders the courses and invoices prison for their contribution once quarterly. Prisoners may

apply for vocational and academic courses and for art materials,

History of the British Prisoners Education Trust

The Prisoners’

others who saw a need to extend education opportunities beyond what could be provided by

the Education Service.

Starting from Juss prison in 1989, the Trust’s scheme at present extends to 75 prisons. In
2000, the trust made 737 grants to prisoners wanting to make a fresh start. Distance learning
is especially suited to People in prison because the packs can travel with prisoners during

frequent transfers and can be used by those who for reasons of security cannot attend

education,

Types of Prison Education in Britain

Basic Skill: A section on basic skills offers advice on where to seek basic skills
training, One in seven people in the UK has serious problems with reading, writing,
spelling and basic mathematics. |

Courses Offered

Courses offered in the basic skills section includes:-

Adult Education and Community education;

citizenship education (English for speakers of other languages;

family literacy and numeracy programmes, and

monitoring (official language other than English in the UK)

College (Open University) Programmes

The courses offered here are on: -
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Art;
Business Studies;

Design and Technology:

»

Drama;

English;

Geography;

History;

Media Studies;

Mathematics; -
Modem languages;
Music;
Physical Education (P.E.) and Sport, and

Social Science.

¥

The Prison Curriculum

Unsentenced or remand prisoners who attend classes and aj] who are later sentenced are
asked to complete education assessment tests on reception into prison. They are also

interviewed to find out their educational or training history and to agree on a formal learning

plan in curriculum areas for delivery during their time in prison.

Since 1996, there has been a core curriculum within prisons. It was devised by the Education
Policy Director of the Prisons Service. Prison Governors are instructed to ensure that this
curriculum is delivered in all established prisons,
The core curriculum consists of:-

1 Literacy B7: Social and Life Skills;

2 Numeracy B7: Key Skills:

P

3 Information Technology (ii) B7: Generic Preparation for work
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The Governor of each establishment, usually

Prison Education Information

The prison establishments attend to more than 4,000 prisoners in all their education courses,

In the prisons, a wide variety of programmes is offered at all Jevels. However, in the forefront

of all the curricujum academic programmes is principle of raising the levels of basic skills

and providing courses which assist prisoners in gaining employment when released. The goal

is recognized as being essentia] for successful rehabilitation.

The College has been instrumenta in designing and implementing innovative and ground-

breaking education courses within prisons.

through the Head of Inmate Activities (HIA),

orders inmates to attend classes in some core curricula and to meet the needs of prisoners.
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The College is paid on agreed hourly rate for each teacher-hour delivered. The hourly rate is

renegotiated annually with the Prison Service Procurement Unit (PSPU)

Awarding bodies

Staff Review and Development

All staff working in the prisons are included in the college staff review and development

process. Full-time staff, who are team leaders, conduct staff reviews and as part of this

process, conduct lesson observance to identify strengths and weaknesses in staff, review

Previous targets and set new targets for the year and identify staff development needs.

Quality Assurance (Q.A)

The College’s Quality Assurance [Q.A] system is fully applied to aj| aspects of the courses.
The College QA Mmanager and the Head of Prison Teams (HOPT) ensure that the procedures
are operating and they provide appropriate training for relevant staff. The process includes

reviews of students’ courses, students on programmes survey a ful programme review and

self assessment reports on each Head of Department,

curriculum areas, The quality of equipment, facilities and software varies 2 great deal from

one establishment to another,

The social and life skills courses are accredited nationally. Prisons are expected to deliver a

minimum of three (3) of the following courses to comply with the curriculum requirement. In
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practice, Prisons deliver the larger number courses at different times of the year according to

student demands,

Courses include: -
I Health Education;

2 Artand Design;

3 Assertiveness and Decision Making;

4 Business studies;
5 Citizenship
6 Cookery;
7 Drug and Alcohol Awareness;
8 Family Relationships;
9 Geography;
10 Healthy Living;
1T Money Management;
12 Personal Development;
13 Preparation for work;
14 Reading Together;
15 Sex and Relationship Education;
16 Sociology;
17 Welfare at work:
18 Woodcraft;

19 Yoga;

Assessment of Prison Education

The assessment of the performance of prison education departments is carried out by a

number of individuals and Organisations.
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Internal Assessment

The Coilege Prison Team make regular visit to each establishment and work closely with
Education Managers and the Prison Service Head of Inmate Activities to maintain a

continuous improvement process in the delivery and development of the curricyl um.

observations, course and programmes reviews and students’ surveys. The Self-Assessment
Report (SAR) is considered by the College Academic Board and Governing Body and sent to

the PLSU. This report will be sent to Her Majesty Chief Inspector of Prisons [HMCIP] and

Aduit Learning Inspectorate [ALI] before inspection.

External Assessment

Her Majesty’s Chief inspector of Prisons (HMCIP) carries forma] inspections every five
years. In addition unannounced inspections are carriea out by HMCIP. Since April, 2002, the
Adult Leading Inspectorate (ALI) for Prisons has accompanied the inspectorate and report

directly to the Home Secretary and the Director General of the Prison Service.

The Prison Service Standard Audit is under-taken to check that prisoners are treated in

accordance with prison rules, standing order and instructions to Governors. Educational

provision is included in this audit,

The contract which the College has entered into with the Prison Service requires that the
Prison Governor set up an Education Contract Monitoring Committee (ECMC) at least twice
each year. The ECMC enables the Prison Governor and Head of Leamning and skills, College
Principal and the Prison Education Manager and a representative from the Prisoner Leamners’

Performance of the contract, to agree on future development,
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So, from theoretical standpoint. the full study meets the following objectives:

1. It presents what is known about the educational, training and life skills needs of

prisoners.

2. It discusses the theoretical basis of prison education, its history, philosophy and

practice.

3. It discusses non-formal education (Basic Literacy, Vocational Skills, Remedial and
Continuing Education) and their relevance to the prison population. |

4. It assessés the ability of prison education to confront offending behavigur and reduce
recidivism (return to prison after discharge).

5. It assesses the inclusion of education in the sentence planning process, particular with
regard to the assessment of educational needs, the assignment of prisoner to education
activities and the recording of educational achievements on personal files.

6. It recommends ways to increase the motivation of prisoners to take part in education,

including the use of payments and other incentjves,

This theoretical education structure would not only guide and stimulate further research, but

shall give this study its focus by pin-pointing crucial aspects to be investigated and the

relevant question that require answer.

Purpose of Prison Education

Education in the prisons originated from the Gladtone’s Report of 1895 (Flynn, | 995), which
called for education to be provided for all prisoners who were likely to benefit from it. Since
then, there has been 3 gradual improvement in teaching standards and a greater understanding

of the contribution which education makes to the development of construction prison

regimes.
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Like education in the general society, prison education provides an opportunity for

individuals to become more informed abouyt themselves and the world to learn new skills and

to achieve a greater sense of responsibility towards both for themselves and their families.

The views of the Prison Service regarding education have changed considerably over time.

In 1946, the Prisons Commissioner Lionel Fox (fly on, 1995), stated that the purpose of

prison education was to:
I counteract mental deterioration,;

2 provide interesting activities for leisure hours; stimulate thought, and

3 give material for reflection,

-

In 1969, the Prison Department (Price, 1995) acknowledged the role of education in

preparing prisoners for release, reporting that:

... the purpose of an education service in prisons, which relates simply to the

reflection, seems hardly adequate. Move to the point, perhaps, are connections

which link education to vocational training and employment, and the

relationship of education with the quality of an individual’s personal and

social behaviour. Essentially, education is a tool for a Jjob, an aid to living.

Shortly, after this report, the purpose of education, as an “aid to living” was

challenged. Martinson (1974; Fiynn and Price, 1995) advanced the belief that
all programmes to rehabilitate offenders were ineffective and that no activity

was better than doing nothing at all,

In 1983, the British House of Commons Education, Science and Arts Committee (Fiynn and
Price,1995) observed that the last policy statement regarding prison education had been made
in 1969 and that guidance issued since then had been confusing and contradictory. The

committee then reported that it was now time to state clearly and publicly set out the role of
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education in prisons. On three occasions when the Education Committee had recommended a
Prison Regimes Act, which would more precisely define the role of education and introduce
minimum standards of delivery, the recommendation was dismissed by the government. In
particular, the act was intended to guarantee the right of prisoners to education. ensure
payment to prisoners of allowances at a remuneration rate equivalent to that earned in prison
industries and guarantee that assessment of prisoners education needs take place at induction

and at regular intervals throughout sentence (Flynn and Price, 1995).

However, the recommendation for a new primary legislation was always rejected by the
government as “neither necessary nor desirable”. In particular, granting prisoners a right to

education has often been rejected as a “right which is not available to law abiding members

of the community™.

Thus, Prison Rule 29 was left to define the place of education in prison regimes as follows:-

1. Every prisoner able to profit from the education facilities provided at a prison shall be
encourage to do so.

2. Programmes of evening education classes shall be arranged at every prison and, subject
to any directions of the Secretary of State, reasonable facilities shall be afforded to
prisoners who wish to improve their education by correspondence courses or private
study, or to practise handicrafts in their spare time.

3. Special attention shall be paid to the education of illiterate prisoners, and, if necessary,

they shall be taught within the hours normally allotted to work.

Although this rule affirmed the commitment of the Prison Service to provide education in
prisons, it left out some crucial details. It said that education “shall” be provided, but one is
inclined to ask “to what extent, which subjects shall be provided, for which prisoners and,

more specifically, what is the role of education in changing offending behaviour?” Also,

44




A N

“which teaching methods are the most appropriate?” “How important is the development of

vocational skills?”

Appropriate and Adequate Prison Education

Prisoner’s Rehabilitation and Welfare (PRAWA, 2002,) states that the appropriate and

adequate education in the prison is the reformation of prisoners, and also to:

1. provide opportunity for the prisoners to become more informed about themselves and
the world;_

2. learn new skills and achieve a greater sense of responsibility both for themselves and
their famiiies;

3. more particularly to improve job chances, teach particular skill and provide
qualifications in an enjoyable and interesting environment, and

4. increase a sense of achievement and prestige, provide pastime, develop social contract

and instill confidence.

Education in Nigerian Prisons

The Prison Rehabilitation welfare Action (PRAWA 2000) states that the Nigerian Prison
Service has no clear-cut education policy for those kept under its care. Although the prisons
have been regarded as training establishments, and education is considered to be an important
part of the prison regime all over the world. The Nigetian prisons have not been structured to

give prime consideration to the role which education can play in the reformation of offenders.

The role of education in the reformation of prisoners is to provide opportunities for them to
become more informed about themselves and the world, to learn new skills and to achieve a
greater sense of responsibility both for themseives and their families. More than ever before,

education is increasingly being seem as a veritable contribution to the Prison Service’s aim of
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helping prisoners to lead law-abiding and usefu lives in custody and after release, Education,

in this sense is intended 1o:

d
9]
=3
o]
=2
[4-]
=)
=
7]
Q
=
@
w
e
[
&
3
a
o
[¢]
jmy
-
(¢}
o
('S
S
o
fang
=]
=

used to counteract mental deterioration of prisoners and provide them with interesting

activities for leisure hours, stimulate their thoughts and build up materials for them to reflect

on.

-

Education has also been linked to the quality of an individual’s personal and social behavioyr

which, in the first place, must have contributed to his sojourn in prison.

Adewale (1998) says that in Nigerian Cultures, ex-convicts are regarded, especially by the

illiterate people in the rural areas gs perpetual criminals who must be permanently ex-
communicated. This attitude has made it extremely difficult to resettle ex-convicts. Beside,

most of these ex-convicts had 10 opportunity of learning any thing that they could lean upon

when they are released, As 2 result, many of them come out from prison to perfect their

crimes, and within a few months after their release, they are sent back to prison.

Thus, education of prisoner should be accorded paramount importance because of the

g

multifarious advantages derived from education, According to PRAWA (2000), there have
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been few records of inmates who have sat for external examinations and perform wonderfully
well, but some have achieved success through personal initiatives and determination, as

opposed to a deliberate official policy and/ or support by the prison.

The education received in the Nigerian Prisons in based on the length of time spent by an
inmate. This dictates his/her participation in any programme. Anybody with less than two
years of imprisonment is not allowed to participate in any educational programme. Thus an
intate with six months jail term cannot participate in any educational programmes because
of his/her relatively short jail term. Prisoners under this category always have rehabilitation
problems. In the same way, inmates with extremely long term sentences of ten to fifteen
years may not be interested in educational programmes because they thinks that their hopes
for a better future have been destroyed by such long jail term. These (the short term and long
term inmates) account for more than 53.8% of the total inmates in our prisons (Adewale,

1998).

Education Programmes Available in Nigerian Prisons
Education in Nigerian Prison Service involves Basic Literacy, Remedial Education,

Continuing Education, Further Education, Vocational Training and Arts/Craft.

Basic Education

Basic Education is common to all Nigerian prisons. This type of education exposes the
inmates to basic literacy education and introduces them to subjects like English Language,
Mathematics/Arithmetic, Igbo, Yoruba, Hausa, Writing and Religious knowledge up to the
level of the Primary Six learning Certificate Examination. The inmates had started taking this
examination since the 1978/79academic session. Inmates that have above the Primary Six

Certificate are engaged as instructors and supervisors by the Welfare Officer attached to the

programme.
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Remedial Education Programme

It is an organized programme for a set of group who went to school but dropped out of
school; now wants to remedy the defect in their education; i.e. they failed or were failed in
their first encounter with the educational system.

It is an education provided for those who have not completed high school. It runs on Federal,
State and Local funding. Adults attending this programme are those that have realized that or
aiready know that education will help them to achieve their goals. 1t is non-formal education.
Very few inmates have interest in the remedial education programme. Twelve (12) inmates at
Borstal Training Institution, Kaduna sat for General Certificate Examination in year 2001 and
passed very well. Also, [koyi Prison Nine inmates sat for same Examination in year 2003 and
seventeen in 2007, and passed very well (For security reason these results could not be
attached). These achievements have been through personal initiatives and determination as

opposed to a deliberate official policy and/ or support.

Vocational Skills

The need for prisoners to learn vocational skills has been emphasized by most outside
observers. “It was observed that prison education should improve job chances, teach
particular skills, provide qualifications, be enjoyable and interesting, increase a sense of
achievement and prestige, pass the time, develop social contact, and instill confidence.
Helping, prisoners to make a successful transition of prison to community is a major
objective of prison service. Prisoners who are encouraged to progress from education fo

training and work activities are able to use skills previously learned in work situations and so

develop empowerment skills.
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Vocations likes carpentry. cabinet making, metal fitting or welding, painting, tailoring, shoe

making, textile, bricklaying: lubing, electrical work and farming are available to inmates in

prisons.

Inmates who have gone through basic education programme and who are not interested in
further education, or whose time in prison is limited are allowed to partake in vocational
training. inmates are introduced to ail vocations, until they show an interest in being trained
in a chosen vocation. In some cases, inmates who have been trained in a particular vocation,
but still have some time to spend in jail are used as instructors. However, in-most cases the

instructors are experts brought from outside.

In prisons outside Lagos, there are farm lands for inmates. Farmers are called in to teach the
inmates how to farm. Proceeds from the farms are used for the upkeep of the prisoners.
Because of this singular reason, nearly all inmates (except those whose health condition are

poor) participate in this programme (Adewale 1988).

On the whole, however, most programme for inmates are on paper and not visible. Most of

the programmes are not functioning effectively anymore. They merely provide skeletal

service for the inmates.

The major reason for this is lack of manpower and of experts. Most often it is the inmates
themselves that are employed to teach the learners and not Adult Education experts. Thus, not
much is achieved most of the instructors are not well trained as instructors. Thus, unless the
professionals in Adult Education are officially involved in prison education programmes, the

prisons aim of education will remain a futile exercise.




Also, most of the Prisons in Nigeria lack the facilities that are needed for providing
vocational training in the prisons. The most commonly found vocational training programmes
in the prisons are the ones on tailoring and carving, but often the facilities for them are in
such an appalling state that nothing can be taught on the programme. Where these workshops
function at all, their activities have mostly been incomplete with the officials not showing the
desired commitment that can make the workshops veritable means of reformation for the

inmates (Prisoner Rehabilitation and Welfare Action PRAWA, 2000).

Funding of Nigerian Prison Education -

One major problem faced by prison education in Nigeria and indeed, the world in general, is
funding. It is either that there is little money available to run correctional education or there
is nothing at all. Enuku (1991), in Ejiofor, (1995), while discussing the problem faced by
education in the Benin prison, observed that “apart from vocational training in prisons, there
is no financial allocation in prison budgets for educational activities. The underlying
implication in this observation is that the recommendation in 1990 by the United Economic
and Social Council (Ejiofor 1995) that necessary funds be made available to enable inmates
receive appropriate education is not being implemented by the authorities at the Benin prison.
What this means is that the right to education, one off the fundamental rights of man (as set
forth in Article 26 of the Universal Declaration of Human Right (PRAWA, 1999) is

deliberately denied to prison inmates.

It is worth re-iterating that the prison system is not set up solely to punish, but to correct,
redeem, rehabilitate, regenerate and restore the offender to the status of a respectable and
respectful law abiding citizen (Igbodipe, 1995 in Ejiofor, 1995). One fundamental way of
restoring offenders to this status is through education, and if education in prison is not
adequately funded, it means that one of the reforming strategies in the prisons is being

neglected. This is bound to create a high rate of recidivision among convicts.
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However, the funding of education in Nigeria Prisons, apart from allocations from the
government, comes from other sources. For example, a welfare officer in the medjum prison,
kirikiri, says that non-governmental organizations (NGOs) such as the Prison Ministry of
Nigeria, the Nigerian Baptist convention, the catholic Peace and Justice Development
Commission (JDPC) other church bodies and others, have been making monetary and

material contributions towards the providing of education in kirikiri prisons.

At present, Nigerian Prisons depend largely on these voluntary organizations to provide basic
reading and writing materials for the inmates, Nonetheless, funding of prison education
remains inadequate. Yet, it is to be noted that some prison activities are directed at
generating funds for the government through such activities as: -

1 mechanized farming;

” 3 gardening;
4  carpentry and joinery workshops;
5  industries of various kinds;
6 tailoring;
7 painting and sign writing;
8 electrical installation;
9 mat-making, and

10 cloth weaving and cap making.

The farms workshops located in the eastern and northern parts of Nigeria as mentioned in

chapter one provide training for inmates and generate some income for the government

(Prison link Training Guide, 2000).

' 2 poultry farming and livestock rearing;




An these methods of supporting prison education are established because the prisons
budgetary allocation are inadequate for the number of inmates. Thus, prisons in the country
need to expand their educational programmes and make necessary appeals for financial help,

especially from national and international bodies and voluntary organizations.

Focus of Prison Education

The United Nations Standard Minimum Rules on the treatment of prisoners, sections 77 and
78 (which are on education and recreation) emphasizes practical further education in prisons,
which can be integrated into educational system of every country, so that, after prisoners’

release, they may continue their education without difficulty.

Education in the prison was originated from the Gladstone Report of 1895, which called for
education to be provided for all prisoners likely to benefit from it, there has been gradual
improvement in teaching standards and a greater understanding of the contribution which
education makes to constructive prison regimes. However, there have been, and there remain,

inherent difficulties in providing education in prisons.

Prisons education, according to Dugiud (1 989) aims to: -

1 Convince prisoners that they are decision makers, not victims, and to empower them to
undertake the making of decisions;

2 Though make them aware of the range of social economic, and reasonable skills to widen
the range of their choice;

3 Acquaint the with value or moral dimensions of all choices and

4 Provide them with some genuine opportunities to exercise choices.




—

-

Duguid (1981) says further that education may be advocated as a right due to all citizens and

thus an end in itself, or conversely, as an integral part of prison management and

administrating and mission.

To Brunner (in Duguid 1989) “... any subject can be taught effectively in some intellectually
honest form to any child at any stage of development”. Duguid (1989) believes the same to
hold true for adult’s prison education system. According to Lionel Fox (in Fiynn and Price,

1995) education is regarded as a prison establishment in which education has been considered

to be an important part of prison regimes. -

Furthermore, education in the prison also aims at the formation and development of
individual prisoners intellectually and effectively and rehabilitating and resettling the ex-

convicts. These aims embarked on the three principles of prison education:-

1.The message is always more important than the means i.., that values and critical
thinking and responsible behaviour should be at the root of the curriculum.

2.The education must be engaging, challenging, stretching and debt with controversies. It
must get to issues of the causes and effects of the relationship between feelings and
actions and the nature of linkage between self and society.,

3.The rehabilitation must be done via education and not therapy.

Duguid (1986, in Ejiofor 1995) asserts that, it is commonly assumed in this era of faith in
technical vocational education that most prisoners are provided first and foremost with
literacy training, Adult Basic Education (ABE) and Vocational Skills, At times, they rarely be

quite highly skilled and educated. They will dutifully learn the skilled offered them, but then

abandon them at the first opportunity or the first time they do not provide the potential

rewards which they can receive from using their other skills and abiljties.
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Generally, education stimulates and boosts the development of human personality and instills
the instinct of respect, which is the foundation of human dignity. Education is directed at
human development; at guiding the processes through which people become what they are
possibility of becoming. Prison education does not take place in schools, colleges or as
further education in the Universities, It takes place in prisons which have been built to

deprive offenders of freedom and to facilitate orders and control. 1t is in the form of non-

formal education.

Nzeneri (1996) defines non-formal education as education which occurs outside the formal
school system. It consists of programmes in such areas of education as vocational and
continuing education, functional literacy, remedial education, community developing, and as
aesthetic, cultural, civic education, all organized for adults and the youths, outside the formal
school system. Bhola (1979) states that non-formal education covers all out of-school
educational programmes. This is the kind of education which some religious bodies and Non-
Governmental Organizations ((NGOs) have developed in some Nigerian prisons to improve

the inadequate, ill-organized, uncoordinated and inferior kind of educational offered to the

inmates of the prisons.

Measures for High Quality in Prison Education

The Concept of Effectiveness

Effectiveness refers to the fact of doing something to produce anticipated or intended results.
Mott, (1972,) in Das (I 995) defines “’effectiveness’ as the ability of an organization to

mobilize it’s centres of power for action-production and adoption.

Effectiveness is not a one-dimensional concept that can be precisely measured by a single,
clear-cut criterion. It is a label for the result which a programme has achieved when its goals
and objectives are accomplished. Assessing the effectiveness of a programme requires

collecting data for measuring the extent to which the programme objectives are achieved.
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Outcome and impact assessments almost always require quantitative measurements which

will help identify how well the programme objectives were achieved. To know the

s

effectiveness of a programme needs assessment, and to assess a programme means to

evaluate the programme.

Concept of Evaluation

The Concept of Evaluation can be viewed from various perspectives. As an important

component of the curricular process, it measures the effectiveness and efficiency of the

educational system. it involves decision-making and is based upon information gathered.

Evaluation ask and answer question, like:

1 What needs to change and how?

Evaluation is a methodological area that is closely related to, but distinguishable from more

-

traditional social research. Evaluation utilizes many of the same methodologies used in
traditional social research, but because evaluation takes place within a political and

organizational context, it requires group skills, management ability, political dexterity,

sensitivity to multiple stakeholders and other skills that social research in general does not

rely on as much.

Evaluation involves collecting and sifting through data, making Judgements about the validity

of the information and of inferences we derive from it, whether or not an assessment of worth

or merit results,

Unruh & Unruh (1984,in Afe 2001} define evaluation an interactive process of description

and judgement that discovers the nature and worth of something. Shane (1958, in Afe, 2001)

=

says that evaluation is not limited to the application of value to a problem. Neither is it
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merely a synonym for measurement, a means of gauging good teaching,
curullar practices, or a procedure in study
comprehensive process in which any

or all these variations may be components,

Tyler (1981,
four different stages in curriculum development:
1 when choosing between goals or objectives;
2 in the process of implementation;
3 during actua) operation, and.

4 when the programme has been carried out.

To evaluate is to assess. Evaluatjon means to form an opinion of the amount, value or quality

of something after thinking about it carefully. Evaluation is a Systematic and objective way of

appraising the worth, quality, importance or relevance and performance of something or

someone on an activity, with a view to pricing, rating, correcting, improving or changing it.

Evaluation can also be seen as a process of identifying the value of work done or the

measurement of the results of an activity,

Bloom (1988, in Sulaiman1999)) describes it as a systematic evaluation of curriculum and

instruction; of teaching and learning for the purpose of improving any of these processes.

Thus, from the above insights, evaluation, broadly conceived, includes the procedures,

techniques and criteria involved in gathering and processing evidence needed to make

decisions and judgement. Worthen & Rogers (1981, in Afe, 2001) opined that evaluation in

education should be an instrument for improving educational programmes through both
formative and summative evaluation. Evaluation summaries what has been done over a

period of time and identifies concerns which the next plan should address.

a way of appraising

ing human behaviour. Rather, evaluation is a

in Afe,2001) sees evaluation as a checking process that should be applied at




Types of Evaluations

There are many different types of evaluations depending oﬁ the object being evaluated and
the purpose of the evaluation. Perhaps the most important basic distinction in evaluation
types is that between formative and summative evaluation.

Obasoro (2004) states that formative evaluation is the continuing evaluation of all elements
of a developing learning or educational programme. 1t is based on collection and reporting of

data and judgements that can assist programme development, functioning and improvement.

For it to be effective and rewarding,

Stake (1974) supgests that formative evaluation should be concerned with some basic
questions which represent step in planning and developing a programme.

Afe (1981) says summative evaluation of the results obtained at the end of a programme with
the intention of forming a judgement. It concentrates on the measurement of achievement of

intenrded outcome and compares the actual outcome with the intended outcome .

Formative evaluations strengthen or improve the ébject being evaluated. They help form it by
examining the delivery of the program or technology, the quality of its implementation, and
the assessment of the organizational context, personnel, procedures, inputs, and so on.
Summative evaluations, in contrast, examine the effects or outcomes of some object. They
summarize it by describing what happens subsequent to delivery of the program or
technology; assessing whether the object can be said to have caused the outcome;
determining the overall impact of the causal factor beyond only the immediate target

outcomes; and, estimating the relative costs associated with the object.

Formative evaluation includes several evaluation types:

1 needs assessment determines who needs the program, how great the need is, and what

might work to meet the need




2 evaluability assessment determines whether an evaluation is feasible and how
stakeholders can help shape its usefulness

3 Structured conceptualization helps stakehoiders define the program or technology,
the target population, and the possible outcomes

4 implementation evaluation monitors the fidelity of the program or technology
delivery ,

5 process evaluation investigates the process of delivering the program or technology,
including aiternative delivery procedures

Summative evaluation can also be subdivided:

1 outcome evaluations investigate whether the program or technology caused
demonstrable effects on specifically defined target outcomes

2 impact evaluation is broader and assesses the overall or net effects -- intended or
unintended -- of the program or technology as a whole -

3 cost-effectiveness and cost-benefit analysis address questions of efficiency by
standardizing outcomes in terms of their dollar costs and values

4 secondary analysis reexamines existing data to address new questions or use methods
not previously employed

meta-analysis integrates the outcome estimates from multiple studies to arrive at an

Goals of Evaluation

The generic goal of most evaluations is to provide "useful feedback” to a variety of audiences
including sponsors, donors, client-groups, administrators, staff, and other relevant
constituencies. Most often, feedback is perceived as "useful" if it aids in decision-making.
But the relationship between an evaluation and its impact is not a simple one -- studies that
seem critical sometimes fail to influence short-term decisions, and studies that initially seem
to have no influence can have a delayed impact when more congenial conditions arise.
Despite this, there is broad consensus that the major goal of evaluation should be to influence

decision-making or policy formulation through the provision of empirically-driven feedback.

Evaluation Strategies
‘Evaluation strategies' means broad, overarching perspectives on evaluation. Four major

groups of evaluation strategies are identified.

1 Scientific-experimental models are probably the most historically dominant evaltuation
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strategies. Taking their values and methods from the sciences -- especially the social
sciences -- they prioritize on the desirability of impartiality, accuracy, objectivity and the

validity of the information generated. Included under scientific-experimental models

ey

would be: the tradition of experimental and quasi-experimental designs; objectives-based
research that comes from education; econometrically-oriented perspectives including
cost-effectiveness and cost-benefit analysis; and the recent articulation of theory-driven
evaluation,

2.Management-oriented systems models. The most common of these are

a Program Evaluation and Review Technique (PERT), -
b Critical Path Method (CPM).
. ¢ Unit, Treatment, Observing, Setting (UTOS), and
D Context, Impﬁt, Process, Product (CIPP) model.

These Imanagement-oriented systems models emphasize comprehensiveness in evaluation,

placing evaluation within a larger framework of organizational activities.

3 Qualitative/anthropological models. They emphasize the importance of observation, the
need to retain the phenomenological quality of the evaluation context, and the value of
subjective human interpretation in the evaluation process. Included in this category are
the approaches known in evaluation as naturalistic or ‘Fourth Generation' evaluation; the
various qualitative schools; critical theory and art criticism approaches; and, the
‘grounded theory' approach of Glaser and Strauss among others.

4 Participant-oriented models. As the term suggests, they emphasize the central importance
of the evaluation participants, especially clients and users of the program or technology.
Client-centered and stakeholder approaches are examples of participant-oriented models,

as are consumer-oriented evaluation systems.

Evaluation Questions and Answers

-~

According to Williams (2006), evaluators ask many different kinds of questions and use a
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variety of methods to address them. These are considered within the framework of formative
and summative evaluation

In formative research the major questions and methodologies are:

What is the definition and scope of the problem or issuc, or what's the question?
Formulating and conceptualizing methods might be used including brainstorming, focus
groups, nominal group techniques, Delphi methods, brainwriting, stakeholder analysis,

synectics, lateral thinking, input-output analysis, and concept mapping.

Where is the problem and how big or serious is it? -
The most common method used here is "needs assessment” which can include: analysis of
existing data sources, and the use of sample surveys, interviews of constituent populations,

qualitative research, expert testimony, and focus groups.

How should the program or technology be delivered to address the problem?

Some of the methods already listed apply here, as do detailing methodologies like simulation
techniques, or multivariate methods like multiattribute utility theory or exploratory causal
modeling; decision-making methods; and project planning and implementation methods like

flow charting, PERT/CPM, and project scheduling.

How well is the program or technology delivered?
Qualitative and quantitative monitoring techniques, the use of management information

systems, and implementation assessment would be appropriate methodologies here.

The questions and methods addressed under summative evaluation include:
What type of evaluation is feasible?
Evaluability assessment can be used here, as well as standard approaches for selecting an

appropriate evaluation design. -
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What was the effectiveness of the program or technology?

One would choose from observational and correlational methods for demonstrating whether
desired effects occurred, and quasi-experimental and experimental designs for determining
whether observed effects can reasonably be attributed to the intervention and not to other
sources.

What is the net impact of the program?

Econometric methods for assessing cost effectiveness and cost/benefits would apply here,

along with qualitative methods that enable us to summarize the full range of intended and

unintended impacts.

Evaluation Invofves

Asking guestions

Answoering questions

Analysing, Reflecting on
and judging the evidence

DOING Something to
act on the learning -
MAKE CHANGES!!!

Without the final stage the evaluation is useless.

Source: Patton (1997)
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Education as a Management Process

Systems Approach to education may be viewed as a process for providing learners with at
least minimal skills, knowledge, and attitudes, so that they may live and produce in a society
when they legally exit from our educational agencies. The “product” of education is no less
than tﬁc achievement of these required minimal skills, knowiedge, and attitudes. The
behaviour and achievements of learners as they function as citizens determines whether the
“produE:t” has been achieved. The management of learning is concerned with ascertaining
learners’ needs, identifying problems and then applying process or a number of procedures to

fashion an educational system responsive to identified needs and requirements.

Management and Accountability.

The job of an educational manager is to plan, design and implement an efficient and effective
learning system responsive to the needs of the learner and of society. Successful management
requires accountability for the outcomes of the system. Outcomes are specified in measurable
performance terms, and achievement of these outcomes is openly determined, so that required
revision and re-design may take place. Since the educator is the chief accounting officer for
his effort, he must state his goals, objectives and procedure openly. The process and tools for
education should be selected by the professional educator only after the partners in education,
the citizens who pay the bills, the learners, and the professional educator, have agreed on

what should be done, why it should be done and to what extent.

Management of education may be viewed as the process for the achievement of required

-outcomes. Macdonald (1969) indicates that a five-part process of educational management

aimed at reaching predefined objectives would include planning, organization, staffing,

direction and control.

In management of education, there are six steps that are considered. These are:-
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1. Identification of priority needs and associated prohlerhs.

2. Determining equipment to solve the problem and identify possible solution
alternatives for meeting the specified needs.

3. Selecting solution strategies from the alternatives.

4. .Implemcntiﬁg solution strategies, including the management and control of the
selected strategies and tools.

5. Evolution of performance effectiveness based on the needs and the requirements
identified previously.

6. Revision of any or all previous steps (at anytime in the process) to assure that the

educational system is responsive, effective and efficient.

These six steps, which may be considered a problem-solving process, form the basic process
model for a System Approach to education. This process model or related variations have
been delineated by Carrigan and Kaufman (1968), Hehmann (1968) and Carter (1969). ltis a
process for designing an overall educational system to achieve required outcomes based on

need.

Successful management of education is possible with the use of such a System Approach. It

requires that interacting variables are formally considered in design and that outcomes be

evaluated and necessary revision modeled on the basis of performance.

A description of the Systems Approach as a Design Process
The six steps in the educational management process observed as stages of problem-solving

can be grouped into the two units of problem identification and problem resolution




Problem Identification:Stepl; Identify problems from documented needs. As earlier stated,
educational “needs™ are a measurable discrepancy hetween a current situation and a required
designed situation,

A statement of need describes gaps in outcomes and therefore must be free of any solutions
or “how-to-do-it”. Educational management. using a Systems Approach, starts with an
assessment of educational needs. The importance of starting the system design from
documentable needs cannot be over- emphasized. It prevents the selection of solutions before
the identification and specification of problems. These problems should be stated in

measurable performance items. -

Step 2: Determine solution requirement and solution alternatives. The needs assessment
process has identified discrepancies for resolution on the basis of priority and has provided
overall requirements for the educational system. These overall requirements serve as the
“mission” objectives or performance requirements for the system design. By accompanying
this statement of the problem with the situation as being currently experienced, the system
planner can find out where he is going and how to tell when he has arrived. Having used the
statement of needs to describe both the current situation and the success they seek, the
educational manager and the educational system planner must carry out the requirements to
solve the problems they face. Using educational “system analysis”, one can determine the
system requirements and possible solution strategies and tools in layers or levels of detail
from the most general to the most specific.

The tools of educational systems analysis include:

1. Mission analysis.

2, Function analysis.

(%]

Task analysis.

s

Method-means analysis.
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The systems analysis process is a key tool used in this problem-solving process. It is designed
to determine the feasible “what’s™ for system planning and design by analyzing requirements
and identifying possible alternatives in successive levels of increasing detail. Each tool for
systems analysis contributes the determination of:-

1. what is required to meet the identified need (gap);

2. what alternatives are available to achieve each requirement, and -

3. What the advantages and disadvantages are of each alternative solution possibility.

The tools for determining the requirement for getting from where we are to where we should
be are mission analysis, function analysis and task analysis. All three help us to ascertain

what is to be done to meet the need, but not how.

Mission analysis

Mission analysis, proceeding from needs assessment and problem delineation, states the
overall goals and measurable performance requirements (criteria) for the achievement of
system outcomes. The mission analysis takes the planner from where he is to where he is to
be. Mission analysis also states the management plan, which is called mission profile,

showing the central pathway for solving a given problem.

65




-

- aE Ee Em

B
J

Fig.4: Mission profile for instructional materials
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Fig,5 Revised Mission profite for instructional materials.
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Source: Kaufman(1 972) i
Mission analysis is the system analysis step that tells:-

I. whatistobea achieved;

2. what criteria will be used to determine success, and
3. what are the steps (functions required to move one from the current situation to the

desired state of affairs. The steps (tools) of mission analysis are shown in Table 2.1:

Table 2.1  Steps in Mission Analysis

S/N Function Tools

i What is the system to accomptlish and what | Mission objective  and

criteria will be used to determine success? performance requirements

2 What are the basic steps or milestones required | Mission profile

to get-one from where one is to where one

- N T B W O BN NN e .
-—----1-

should be?

Function Analysis:

The mission profile has provided the basic function or milestone that delineates the major

-

“things™ that must be performed. Function analysis is the process for determining
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l requirements and functions for accomplishing each element in the mission profile, which is to
identify and define what is to be done to get each one of the milestones in the mission profile

I accomplished.
l ¥
' Fig. 6: Function Analysis
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Task Analysis:

Task analysis is the arbitrary end-point of the analysis of “what is to be done” in a system
analysis. It differs from mission and function analysis only in degree not in kind. The vertical
expansion or analysis is continued through the function level until “units of performance™ are
identified (rather than collection of things to be done which are again arbitrarily, called
“functions”). The identification of tasks and their ordering is the last “breaking-down™ step
of an educational system analysis.
Methods-Means Analysis:
This is conducted after mission, function and task analysis to determine solution requirements
and solution alternatives, It identifies possible strategies and tools available for achieving
each performance requirement or family of performance requirements and additionally [ists
the relative advantages and disadvantages of each for. later selection in the next system
approach step. Like the other educational system analysis steps, method-means analysis also
determines what is to be done and not how goals are to be accomplished. (See fig. 6).

Fig. 7 : Methods-means Analysis:
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In a nutshell, Systems Analysis steps and tools determine the feasible “what” of problem

solution. The tools of analysis and synthesis are used in determining requirements for system
design. Also, referring to the generic process model for educational management utilizing a

system approach, needs assessment and system analysis deal with “what’ and the balance of

the model is concemed with “how".

Relationship Between the Educational Systems and Systems Analysis
Fig. 7 shows the relationship between educational system planning (needs assessment) and
systems analysis) (what) and system synthesis (how) for the overall design process model,

along with the interrelations hips among the various steps and tools of System Analysis.
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Fig 8 Relationship between educational System Planning and Systems Synthesis
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Table 2.2 QUESTJONS ANSWERED BY AN EDUCATIONAL SYSTEMS ANALYST

The Questions to Be Answered By an

Educational System Analysis

The Steps in an Educational System

Analysis

Where are we going and how do we know

when we’ve arrived?

Determine mission objectives and

performance requirements.

What are the things that will prevent us
from reaching where we're going and how

do we eliminate them?

Determine and reconcile constraints.

What is the major milestone along the

way to where we are going?

Determine mission profile

What are the “things” that must be done to

get to each milestone?

Perform function analysis

Of what specific tasks are the “things”

composed?

Perform task analysis

What are the possible ways of getting the

“things” done?

Perform methods-means analysis.

1972:22).

Problem Solution
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Table 2.2 (In Appendix...)displays questions to be answered in an educational system

analysis and relates these questions to the stages of an educational system anaiysis (Kaufman,

Step 3: Select solution strategies. According to Kaufman (1972), the third problem-solving
step begins the “how—to-get-it-done™ systems approach process. Here, the appropriate tools

and strategies for achieving various requirements (involving a choice criterion of “cost-




&

‘J\

-

benefit”) is used, that is, the selection from among alternatives of that which will at least
achieve the minimal requirements at the lowest cost. It is at this stage that the educators begin
the system design procedure without the specific delineation of problems and requirements
and select the alternative methods and means on the basis of professional judgment or on a

mere assumption of the problems and the requirements.

Selecting methods and means from alternatives requires that the various identified functions
and tasks be allocated to (1) people, (2) equipment, and /or (3) people and equipment in
combination, - ‘

Selection must be made on the basis of the system as a whole, noting the interactional
characteristics of the various requirements of the system. Frequently tools of modeling and
simulation are utilized to determine the most effective and efficient means for meeting the
requirement. By simulation, different tools and strategies can be “tried out” in a fashion that

will not compromise the current, on-going educational activity.

Step 4: Implement solution strategy(ies): It is at the fourth system approach step that the
products of planning and selection are actually accomplished. The methods and means are
obtained, designed, adapted or adopted. A management and control subsystem is developed
to assure that everything will be available and utilized as required and that proper data will be

collected to determine the extent to which the system is functioning as required.

Step 5: Determining performance ef‘fec.:tivencss. Data are collected concerning both the
process and the products of the systems dﬁring and after the systems’ performance.
Performance of the systems are compared with the requirements. Discrepancies are noted
between actual systems’ performance and the performance requirements. This provides data
on what is to be revised and thus gives diagnostic information that will permit valid system

revision.
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Step 6: Revise systems as required: On the basis of the performance of the systems by the

performance data, any or all previous systems’ steps may be modified and a system redesign

Job accomplished, if necessary. This self-correctional feature of a systems approach assures

constant  relevance and practicality. An educational system is never considered to be

complete, for it must be constantly evaluated in terms of:-

1.

2.

the ability to meet the needs and requirements it sets out to respond to, and
the continued appropriateness of its original needs and requirements. Thus we must

have, not only internal consistency and performance, but also constant checking of

needs and requirements to ensure external validity as well.

Some assumptions of the systems approach are (Kaufman, 1972)

1.

2.

Need can be identified and ultimately stated in measurable terms.

Human beings learn and the type of learning opportunities and stimuli provided them
can determine the directionality, at least, of this learning.

A systematic approach to educational problem solving will result in effectiveness and
efficiency measurably greater than any other currently available process yields.
Attitudes and behaviours can be specified in measurable terms, at least by indicators
of the classification of the behaviour required.

It is better to try to state the existence of something and attempt to quantify it than it is

to proclaim it as non-measurable and leave its existence and accomplishment still in

question.
There is frequently a difference between hope and reality.
Teaching does not necessarily equal learning,

Educational areas that seem to defy quantification in system design offer prime areas

for efforts in educational research.

A self-correcting systems approach has greater utility than an open-loop process for

achieving responsive education.




10.  No system or procedure is ever the ultimate system. Systems approach, like any other
tool, shouid be constantly challenged and evaluated relative to other alternatives and
should be revised or rejected when other tools prove more responsive and more

useful.

Thus, needs assessment procedure should be based on “hard” empirical data (i.e. data
collected from the operational world). It will have greater utility for educational system

design than “option™ data or listings of “feit needs”.

Possible Dimensions for a Need Assessment

Kaufman, Corrigan and Johnson (1969) place need assessment on three equal[y important
foci of curriculum, i.e. nature of knowledge, nature of learner, and nature of society. This
mode! suggests that the logical entry point, if there is to be one, is through the dimension of
“nature of society”. However, each dimension should be considered, and discrepancies for
each variable should be collected and documented. This needs assessment model emphasizes

the interactive nature of several sources of needs in a responsive educational system.

These needs must have at least three characteristics:

1. The data must represent the actual world of learners and related people, both as the
situation exists now and as it will, could, and should exist in the future.

2. No needs determination is final and complete; we must realize that any statement of
needs is in fact tentative, and we should constantly question the validity of our needs
statements,

3. The discrepancies should be identified in terms of products or actual behaviour (ends),

not in terms of processes (means).




v

In conducting a discrepancy analysis (needs assessment), we should include all the

educational partners in attempting to achieve educational success. These partners include, at

least:-
1. the learners;
2. the parents and comm unity members, and

3. the educators (or implementers of the educational process).

Other approaches to programme effectiveness

Some approaches have been used to conceptualize programme effectiveness, such as the

Behavioural Approach, Participatory Approach and Planning-Evaluvation Cycle,

The Behavioural A pproach to Programme E, ffectiveness:

According to Okoli (2002), it is necessary to evaluate the effectiveness of the behaviour

modification programme. This entails determining the extent to which the intervention

i

programme produces appreciable behaviour change in the client. This is made possible when

there is continuous monitoring and recording of change in the course of the programme, at

the end of the programme and at follow-up, to ensure maintenance of satisfactory status.
At each stage, the following are undertaken:
1 Specify the objectives of the programme.
2 Modify the behaviour, using a suitable behaviour modification technique (the
choice of a technique depends on the nature of the maladaptive behaviour).

The goal of the intervention, whether it is that of increasing or decreasing the rate

of a particular behaviour shouid be kept in mind.

'
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Participatory Appreach to Programme E [fectiveness

The development of the participatory approach as an investigating tool can be traced to three
factors.

First, Tandon (1981, in Bellamy, 1980) points out that the search for an alternative research
process comes from “the experiences of professionally (trained researchers who found their
paradigms inadequate to provide answers to all questions they had; while, at the same time)
“there are increasing trends of successful development efforts initiated and organized by
ordinary, common people across the world”.

Secondly, it was realized that there was a continuing separationr of knowledge generation and
the use of the knowledge, thereby, generating tension between the two. The participatory
research attempt was seen as an approach that could resolve the continual tension between the
process of knowledge generation and the use of that knowledge, between the ‘academics’ and
the ‘real” world, between intellectuals and workers, between science and life (Gross, 1981 in
Bellamy et al., 1980).

This was based on the premise that “knowledge does not exit apart from practice™ (Hall, 1979

in Bellamy et al., 1980).

Thirdly, adult educators were confronted with “contradictions between their philosophy of
adult education and theif practice of rescarch methodology” (Tandon, 1988:5). Adult
education philosophy placed learners in the centre and focused attention on learners’ control

over their leamning process. The major element of this philosophy was based on the premise

that adults are capable of learning, changing, acting and of transforming the world.

The participatory approach mostly involves the downtrodden sectors of the society. The
problem to be solved originates from the people. This makes it pertinent to allow such people

to become involved in the determination of their want. Therefore, they are mostly in control
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of the research process. This leads to the strengthening of the people’s awareness of their own
abilities and resources. Because of these characteristics participatory research is a process of
mobilizing the rural communities for fundamental structural transformation of society and the

improvement of the lives of the people involved.

Participation, according to Rousseau (in Pateman 1970, in UNESCO, 1997) has three main
functions: educative, control and integrative functions. It is Roussea’s belief that, as a result
of participation in decision-making, the individual is educated to distinguish between his own

impulse and desires; he learns to be a public as well as a private, citizen. -

Also, through the educative process, the individual will eventually come to feel little or no
conflict between the demands of the public and private spheres. In essence, this type of
system, as envisioned by Rousseau, is designed to develop responsible, individual, social and
political action through the effect of the participatory process, thus enhancing the
psychological quality of the individual. Rousseau’s theory also indicates a close connection
between participation and control. He also defines freedom as “obedience to a law one
prescribes to oneself” (Pateman, 1970). This means that when directly involved in the making

of a decision, one is more inclined to respect and obey that decision by one’s free will.

Rousseau argues that the individual’s actual, as well as his sense of freedom, is increased
through participation in decision—making because it gives him a very real degree of control
over the course of his life and the structure of his environment (Pateman, 1970). He also sees
participation as increasing the value of freedom to the individual by enabling him to be and
remain his own master. It enables collective decisions to be more easily accepted by the
individual citizens that they ‘belong’ to the community. “We do not learn to read and write,

to write or swim by being merely told how to do it, but by doing it “(Pateman, 1970)
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The participatory approach is characterized as an approach one where maximum input
(participation) is required and where output includes not just policies (decisions) but also the
development of the social and political capacities of each individual, so that there is

‘feedback’ from output to input (Patemon, 1970).

It is posited in this study that direct participation in the planning and implementation of (the
prison education) programme will, through its educative process; enhance the psychological
quality of the individuals involved. The enhancement of the participants’ psychological
quality will lead to better understanding of the programmé and the benefits derivable from it.
A sound understanding of a programme will lead to better acceptance of the ideas behind the
programme, while better acceptance of the programme objective will lead to a higher leve! of

voluntary application of the ideas of the programme in one’s daily life.

Planning-Evaluation Cycle

The task force in the American Special Education department was charged with development
a model to use in determining what extent special education in achieving its mission. The task
force adopted a model in which planning and evaluation are intimately tied to a programme
and in which the focus is on students outcomes. It emphasized the key elements that
characterized quality special education programmes. These elements include:
Planning —evaluation cycles;

1 An emphasis of evolution on students outcomes, and

2 relationship between effectiveness indicator and students outcomes.

The programme model exists, within a context of internal and external variable that affect

how special education progammes are planned, managed and evaluated. The planning and
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evaluation cycles respond to an enduring programme mission which underlies the

development of special education programmes and services for students with handicaps.

This approach conceptualizes evaluation not as a requirement imposed on the special
education system, but as continuous and systematic aspect of the system. Implicit here is the
idea that effecting in special education is not something that is accomplished, rather it is a
continuous state of achieving. In the schematic conceptual model, depicts a single planning
and evolution cycle, the task force conceptualized the planning and evolution as involving
multiple, overlapping cycle. This differs dramatically from perspectives of evolution of

evolution as an occasional, a periodic or a terminal event.

Student outcome: The model is on student outcomes. Are students acquiring the knowledge
and skills they need to succeed both in and out of school/ also, the model is focusing closely
on the mission of special education as well as the current national emphasis on accountability
in the schools. The mode’s emphasis measures throughout the student’s formal education as
well as at program completion. Its dual focus is on what students are doing in schoo! and
what they are prepared to do afier leaving school: included are achievement in ail curricular
areas as well as, such consideration as the extent to which students like schooling and the
extent to which attend, school post school level, attention is directed to what students
actually do after leaving school. In other words, measures of both school -range and long-
range outcomes are the indices of programme effectiveness that constitute the focus of

planning and evaluation cycles.

Short-range outcomes include those that teachers, parents and others could determine on
daily basis. They revolve around such questions as the following:
1 Is the student achieving objectives consistent with his/her individualized education

programme (IEP) goals?




2 Does the student have appropriate access to general education programmes and/or

interactions with non-handicapped peers?.
3 Is the student’s programme appropriately aligned to the district™s programmes of
study?
4 Is the student acquiring increasingly complete concepts and behaviours?
Students” success in achieving short-range outcomes should be predictive of attaining the
more long-range or terminal, goals and objectives. Relevant summative evaluation questions

as students approach the end of their programme are the following:

1 Has the student attained a reasonable level of independence? -
2 Has the student met minimum proficiency standards?
3 Does the studént display appropriate levels of achievement in the community?
4 Does he/she work, pay taxes, live independently, contribute to the community,

demonstrate good citizenship, maintain self-esteem?

5 Does the student seck additional educational opportunities?

Effectiveness Indicators:

Practice has been identified (if programmes are implemented properly) as an indicators of
effectiveness because it consistently contributes to improve student outcomes. Effectiveness
indicators could also be regarded as independent variables, that influences student outcomes.
Thus, practice or practices shouid be tailored to the specific setting or situation and continued
only as long as justified by student outcome evaluations. Also, special educators should
systematically describe and evaluate their own practices, retaining only those that yielded

desirable student outcomes.

Programme effectiveness indicators can be studied through formative evaluation, involving
self-study and/or independent review terms which describe programme characteristics and
determine the extent to which key effectiveness indicators are in place. This level of

evaluation can address such issues as what are the features of the programming. what
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relationship can be documented between the effectiveness indicators and expected learners”

outcomes, and to what extent do student outcomes influence programme practices?.

The Mission of Special Education

The mission of this programme is to inculcate the social and cultural norms and values of the
society and to provide the opportunity for social and economic mobility of its citizens. This
mission and the educational objectives that articulate, is based on the democratic ideal that all
individuals have a right to an education that will enable them to achieve their maximum
potential. This commitment is also supported by the California special education divisions
articulations (in law 94-141) that its mission is to provide leadership and assistance to ensure
that is “free” appropriate, and quality public education prepares all students with exceptional
needs employment, citizenship, independent living, and personal academic and social growth,
The taskforce identified as a central, mission of special education the provision of programme
that increasingly lead to programme may be provided through a continuum of service
delivery system, ranging from highly segregated to full integrated settings. The placement of
individual students along this continuum will vary with the nature and the severity of the
game/ handicapping condition. Some special education will be provided in the form of
support services to the general class program, with the curricular effectiveness and content
identical to that of general education for others, special education may require the
reformulation of educational objectives and content and may involves delivery of

programmes away from the regular classroom environment.

Bellamy et al.(1980) emphasized that special education reflects a particular value system with
implicit purposes and goals. He recommended that the effectiveness of special education be
assessed relative to the extent to which students leave school with the same options as
everyone else:

1 Vocational success;




2 A reasonable place live. and

3 A friendship network.

Bellamy et al (1980) concluded that data in these three areas, plus reeducation for special
education dropouts would indicate that special education is a good blace in which to invest
money for the students/inmates. For special students, therefore, the long-range purpose and
mission of special education remains the same as that for ajl of education, namely, to

maximize the potential of individuals to participate in and make contributions to our social

system and to do so as independently a possible.

Fig 9. Education Programme Effectiveness
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Non-formal Education

Non-formal Education in the World

Non-formal education became part of the international discourse on education policy in the
late 1960s and early 1970s. It can be seen as relfated to the concept of recurrent and life long
learning. Within policy debates, a common differentiation has been made between different
forms of provision. Informal, non-formal and formal programmes have been viewed as very
different. -

Tight (1996, in Smith 1996) suggests that while informal and formal concepts have to do with
the extension of education and learning throughout life, non-formal education is about
‘acknowledging the importance of education, learning and training, which take place outside
recognized educational institutions’.

To understand the reason for the importance of non-formal education, one recalls that
Fordham (1993) relates that in 1967 at an international conference in Williamsburg, USA,
ideas were set out for what was to become a widely read analysis of the growing * world
educational crisis” (Coombs, 1968). There was concern about unsuitable curricula; a
realization that educational growth and economic growth were not in step and that jobs did
not emerge directly as a result of educational inputs. Many countries were finding it difficult

(politically or economically) to pay for the expansion of formal education.

Fordham (1993) says the conclusion was that formal educational systems had adapted too
slowly to the Socio-economic changes around them and that they were held back not only by
their own conservatism, but, also, by the inertia of societies themselves. If it is also accepted
that educational policy makiﬁg tends to follows rather accepted lead other trends, then, it
followed that change would have to come not merely from within formal schooling, but from

the wider society and from other sectors within it. It was from this point that departure that
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planners and economist in the World Bank began to make a distinction between informal,

non-formal, and formal education.

Unesco (1972) also contributed to these concepts as part of life long education which is the
“master concept” that should shape educational systems.

Yahoo website (2001) defined these concepts individually; that formal education, the parent
concept, as a hierarchically structured, chronologically graded educational system, running
from the primary school through the University and including, in addition to general

academic studies, a variety of specialized programmes and institutions for fuil<time technical

and professional training,

For its own part, informal education is the truly lifelong process whereby every individual
acquires attitudes, values, skills and acknowledge from daily experiences and educative
influences and resources in his/her environment from family and neighbours, from work and

play, from the market place, the library and the mass media.

On the other hand, non-formal education is any organized educational activity outside the
established formal system, whether operating separately an important feature of some broader
activity that is intended to serve identifiable leaming clientele and learning objectives.

It is to be that the distinctions made are largely administrative. Formal education is linked
with schools and training institutions; non-formal education with community groups and
other organization, while informal education covers what is left, e.g., interactions with

friends, family and work colleagues.

The United Nations Economic Commission for Africa (1978; in Mereni and Osuala, 1991)
describes non-formal educational activities as “an Integra part of the entire system of

education, lying institutionally and significantly outside the formal system of education, and
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very much a suppiement as well as a complement to it”. Non-formal education therefore must
be viewed as the product of change and development in society.

It covers a wide range of activities which depend on the prevailing social, economic and
political circumstances of such a society. Its essential characteristics are that it caters for the
educational and training needs of people who are not in the formal _system of education
provision. Thus, non-formal education makes the integration of learning and earning a

relatively easy activity. As the same times it provides and answer to the search for

alternatives to formal education.
Non-formal education is concerned with the satisfaction of the needs of its recipients,
Prominent among such needs is the provision of knowledge and skills with which to produce
food, construct shelter, provide clothing and participate in the day-to-day issues of life in
society. Being thus oriented to the fulfillment of fell needs, its content is probiem-solving and
its emphasis is centered on the learner. Youth and women (particularly in the rural area),
farmers, small-scale entrepreneurs, different categories of extension workers and the
handicapped usually benefit from the integration of non-formal learning with their daily
employment. Because it caters mainly for learners outside the school, non-formal education
may also be very informal system of education which relies on rather flexible and
unconventional methods and strategies of operation, such as extension methods, distance

teaching, workshops and guidance and counseling.

Radcliffe and Colleta (in Titmus, 1989) say that non-formal education is a term which gained
currency very rapidly in recent times. The publication by Phillip Coombs in 1968 of The

World Education Crisis: A System Analysis. was a landmark in this rediscovery. In 1985,

Coombs returned to the broader topic with his book, The World Crisis in Education: A View

Lrom the Eighties, which contained some pertinent observations on the debate for which the

earlier work had sounded the keynote.
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By the late 1980s it had become clear not only in education but also in other areas of
development planning, such as agriculture, health and personnel training, that many
prevailing assumptions about progress and growth were not of touch with both the realities of
available resource and the dynamics of human motivation, Combs points out that the
universal compulsory formal technology, was not necessary the most effective means for

meeting the diverse learning of a developing society.

Furthermore, it became evident that the cost per-student of non-formal programmes generally
could be less than for formal schooling. It is generally less structured, more task and skill-
oriented; more flexible in timing and more immediate in its goals. It is more decentralized in

organisation and locally specific application.

In teaching method, non-formal education is often relatively flexible-centred, as contrasted
with teacher-centred approach in formal education (Knowles, 1997). 1t is also concrete and
experimental rather than abstract and theoretical. Participation by learners is not defined by
age but by interest and opportunity. Similarly, teachers’ qualifications vary considerately but

are frequently governed more by formal certification and training,

Economically, non-formal education is more directly integrated into other development
programmes than the formal schooj system (Titmus, 1989) Non-formal education is
undertaken in conjunction with agricultural and industrial development programmes with
health and nutritional education with family planning, literacy for community development
and with social action. It has increased the yield of marginal farmers and some non-formal

programmes have alleviated their poverty to a small degree,
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Much recent interest in non-formal education has arisen because it was believed that such
education would permit a si gnificant extension of education opportunity and human resources
development beyond the constraints of the formal school system, coupled with an equally
significant reduction of direct education costs. The role of non-formal education then

becomes expedient in the process of adjustment to a changing situation.

In political consideration, Freire (1971); in Titmus 1989) says that, about non-formal
programime, there is no doubt that, because it relates more directly to the learners’ interests

and relies on intrinsic learners’ motivation, non-formal education is an inherently political

process, explicitly dealing with “conscientization”.

Characteristics of Non-formal Education

Fordhan (1993) suggests four characteristics to be associated with non-formal education: -
I Relevance to the needs of disadvantaged groups;
2 Concern with specific categories of persons;
3 A focus on clearly defined purposes, and

4 Flexibility in organization and methods,

Titmus (1989) describes non-formal education as: -
I Problem-oriented with low degree of intra or inter-programmes structure;
2 Skill-oriented and related to participants needs;
3 Short in duration and flexible in presentation;
4 Uncoordinated and fragmented:
5 Dependent on local conditions and facilities;
6 Emphasis on group skills required to meet community needs;

7 Related to community or individual betterment, immediate gratification (improving

specific economic or social well-being of the participant);
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8 Methodology based on target groups’ needs and local resources, and

9 Inexpensive and at times, serving as second chance education.

¥

Goals of non-formal education
Buck and Buck (1989, in Titmus 1989) state that non-formal education has the potential and
to achieve some of the goals that formal education has failed to accomplish. In addition, non-

formal education is seen as having the unique capacity to fulfill specialized functions that

schooling was never designed to serve, such as:-

1. An alternative route 1o upward mobility:
Since formal education had failed to increase the status of the poor, non-formal
education was viewed as an alternative mobility route. It was believed that through
this alternative cloud, education could be provided for these for whom schooling was

not a realistic alternative and as a means to circumvent the cultural obstacles that

e

prevent some people from utilizing the school effectively. Through non-formal
education, people could learn specific occupational skills, become more productive

and, thus raise their status in the society.

2. Training for the modernizing work force:
The demand for labour work force was linked to the supply of schooling. Since the
formal school system was clearly not effective in preparing workers for the jobs
required by modern industry, development planners increasingly looked toward to
non-formal education as the means of providing for these work-force needs in both
rural and urban industry. Non-formal education was seen, therefore, as serving two
diverse objectives. By aiding the increase in both industrial and agricultural
production, the nations would be better able to complete in the world market and, as a

consequence, the “trickle down” from this affluence at the top would improve the

standard of living of ali of its clients.

=
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3. Rural development:

The emphasis on economic development with its concern for gros§ domestic product
(GDP), gross national product (GNP) and balance of trade did not have the “trickle
down” effect that was predicted (Buck and Buck, 1989). He did not demonstrably
benefit the masses, particularly these in rural areas. Asa result, social planners began

to promote a non-formal education strategy more specifically directed at alleviating

the conditions of the rural poor.

-

4, Political incorporation:

There are some nations with widely heterogeneous populations often lacking a
common cuiture and language. In these, there has been a concerted effort to use the

educational system as the principal means for extending the influence of the state.

Like forma! schooling, non-formal education is expected to serve as a vehicle for

resocializing its recipients to those values and competencies believed to be consistent

with the states goals for modernizing. In the case of non-formal education, however,

the target population is a different, more marginal clientele-adults and youthful school

leavers from economic and ethic sub groups which have had little or no access to

formal schools. Thus, one of the important goals of non-formal education is the

political incorporation off these largely unschooled subgroups as allegiant citizens of

the state (Buck and Buck, 1989; in Titmus, 1989)

Contrast between formal and non-formal education programmes
Simkins (1976) in Smith (1996) analyses non-formal education programmes in terms of
purposes, timing, content delivery system, and control, and contrasted these with practices in

formal educational programmes. The resulting ideals types provide a useful framework and

bring out the extent to which non-formal education initiatives, while emphasizing flexibility

90




L4

[

»

“localness™ and responsiveness, remain located within a curricular form of education (in

contract with those forms driven by conversation i.e.; which obtain in informal education.

Ideal-Type Models of Formal and Neon-formal Education
According to Fordham’s (1993 adaptation of Simkins,( 1977) as stated in Gioppo(2004)
formal education is long-term, credential based, preparatory and fulltime. Non-formal is non-

credential based, short cycle, recurrent and part time,

Formal education is content standardized and input-centred, academic; entry requirements

determined chintele, while non-forma! is individualized, out put centred, practical; chentele

determine entry requirements.

Formal education is institution based isolated from environment, rigidly structured, teacher
centred and resource-intensive; non-formal is environmental-based, commlinity-re]atcd,
flexible, learner-centred and resource saving.

Formal education is controlled externally and in a hierarchical order; non-formal is self

governing and democratic.

According to Fordham’s (1993) adaptation of Simkins, (1977) a; stated in Gioppo (2004),
formal education is regarded as ‘top-down education while non-formal is bottom-up’
Fordham further says that one of the en-during themes in the literature of non-formal
education has been that the education provided should be in the interest of the learners and
that the organization and curriculum planning should preferably be undertaken by the learers
themselves; that it should be ‘bottom up®. It is also often urged that this should empower
learners to understand and, if necessary, change the social structure around them. Fordham
(1993) continues; ‘examples where there is a genuine sense of ownership are not easy to find;

and almost all have an element of community out reach as part of the general organization.
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On the other hand examples of *top-down’ formal education programimes are all too common.

Almost all employer-led and state-provided training falls into this category. This can be seen
as parallelling the distinction that Jeffs and Smith (1990) make between formal and informed
education regarding the curriculum. In this way, formal education would broadly
approximate to top-down curriculum formation (c), non-formal to bottom-up or negotiated
cuiriculum formation(b); and informal education would arguably be a non-curriculum or

conversational form (a).

Current Status of Non-formal Education -

Non-formal education has not been successful in achieving a more equal distinction of
resources and power than has formal schooling, but has increased the differences between the
poor and the more advantaged. According to Titmus (1989), it has been successful in
training the illiterates (the lower levels) in order to cape with the modernizing labour market.
More so, vocational training are best utilized by those who already possess some formal
schooling, but very narrow in scope (students who dropped out from formal before, like
artisans) and has not been shown to enhance mobility chances outside of the “secondary
labour market” the lower segment of the work force. This is in contrast to formal education
where there is at east, the chance for youth who do manage to advance in the formal school

system to attain jobs in more prestigious occupations,

Particularly, it has had a positive effect on agricultural productivity. Development projects,
which are aimed primarily at the rural poor; have not been successful because of the large
number of villagers. These programmes have not reached large proportions of the very poor
and uneducated people of the village, the very one’s for whom the programmes were
designed. Instead, they tend to be consumed and most effectively utilized by those villagers
who already have some years of schooling as well as more resources available to invest in the

new skills. For example, non-formal education programmes attracted a great many women of
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all socto-economic groups to the classes teaching domestic and family skills. However, very

poor women lack-the funds to utilize this knowledge and there is no funds to utilize this

knowledge and there is no fund being offered that would help these women supplement their

income (Titmus, 1989).

Non-formal education programmes have not been able to bring about major institutional
changes in the power and control] of village affairs. Nevertheless, such programmes may, in

some cases, have served to raise the consciousness off the rurai participants, making them

more conscious of new options. By definition, it is more learner directed, by implication,

more decentralized, community inspired and democratic.

In the socio-cultural dimension, non-formal education plays a harmonizing role. It is often

seen as a peculiarly appropriate means of mediating across a cultural divide and matching
indigenous or local resources with exiraneous assistance or technical solutions. Government-
sponsored non-formal education for transmitting the states nation-building messages and for
helping to incorporate previously marginal groups into allegiance to the nation, Graham-
Brown (1991) also pointed out some successes of non-formal programmes. He argue in
respect of literacy programmes that there are a number of dimensions that have proved to be
effecting such as in the following:-

I training and motivating of literacy workers;

2 ensuring high quality and relevance of materials and;

3 providing reinforcements of literacy.

Problems of Non-formal Education

By and large, non-formal education has not been found to be a substitute for formal schooling

with respect to rural or urban populations. Graham-Brown (1 991) says, once people achieve

basic literacy, whatever its precise from, the process creates further demands for post-
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education, whether to ‘catch up® on missed formal education or to develop organizational or
practical skills. At this point, things can become quite expensive and complex. The demands

are now more sophisticated.

There has also been an emphasis on developing appropriate materials both at lower and
higher non-formal education programmes. For example most of the various national literacy
campaigns and basic literacy programme have had some central unit which developed
materials for the workers to use, but these materials are very insufficient and at times, not
available. To update and change materials quite as has Non-formal education programmes in
higher institutions in Nigeria have not fit into the world of technology. This could be seen in
the area of technology that has not had much attention, e.g. in teaching method, it has not
improved teaching-learning effectively; not promoting teacher students communication.
Regular radio programmes to support initiatives has not been well funded; proved to be

expensive and sophisticated.

In conclusion, the nation of non-formal education has been a significant feature and policy
debates around education in Southern African Countries for three decades. It has drawn
attention to the importance and potential of education, learning and training that take place

outside recognized educational institutions.

Vocational Education as Non-formal Education in the Prison

The term, “vocation” is derived from a Latin word ‘vocatio’, according to Dawson (2002),

the term vocation in aduit education literature, the social purpose of adult education and the

critical role of the adult educator as an agent of change. Citing Collins ( 1991), Dawson
(2002) explained that the term is used to advocate for a return to the social movement root of
the field in resistance to the ideology of techniques that permeates current adult education

discourse.
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He explained further that vocation sometimes appear in the literature to refer to the person of
the adull learner. Vocational education is seen as a systematic development of attitude
knowledge and skills pattern required by an individual in order to perform an employment
tasks. Thus, vocational education embraces all forms of education at all levels, that are
specially aiming at offering and raising working capability. These include training at the

highest levels of professions and at the lowest Jevels of apprenticeship.

In Education and Training for offenders(1989; in Flynn and Price, J 995), it was suggested
that the prison should use education to improve job chances through the teaching of particular
skills, and offering of qualifications, thereby increasing the sense of achievement, boosting
prestige, developing social contacts and instilling confidence. The 1991 National Prison
Survey(in Flynn and Price, 1995) gives the employment position of prisoners prior to
imprisonment as follows:-
I About half of prisoners were employed and a third were unemployed. Six percent of
male prisoners and 12 percent of females had never been in paid employment,
2 Forty percent of prisoners under the age of 25 were employed as compared with 22
percent of those in their 40s and 50s.
In the general population, less than 15 percent of under 25 are unemployed. This shows the

level of education of inmates before they were imprisoned.

Vocational training does not always fal! under the responsibility of the education department.
In Britain, a survey (in Flynn and Price, 1995) found that 20 education departments had
responsibility for the delivery of vocational training. In 29 prisons in Britain, the Head of
Inmate Activities was responsible, in 13 it was the works department; Fifteen prisons did not
provide any kind of vocational training: Vocation Training in Nigeria Prison Service falls
under the responsibility of the Welfare Department because there is no full fledged

department of education. Researches (Flynn and Price, 1995) have shown that the majority
o 95
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of those who are imprisoned are illiterates who lack basic education. In fact, in many cases,

their lack of education contributes to their committing criminal aids (Fiynn, 1995). He found

the following: -

Y b A total of 43 percent of all prisoners left school before the age of 16. A further 46 |
percent left school at 16. Some 40 percent of male prisoners; under 25, left school :
prior to 16 as compared to 11 percent among the general made population.

2 Some 30 percent of prisoners played truancy from school after the age of 11, as 3
compared to three percent among the general population.
3 A large number of prisoners; 43 percent had no qualifications when they entered the
prison as compared to 34 percent of males outside prisons. No fewer than 45 percent
of prisoners under the age of 30 had no qualifications, as compared to under 20
percent among the general population. Ej ght percent of prisoners had an
appreciticeship; 36 percent had General Certificate (GCE) and eight percent had some
form of higher qualification (F Iynn and Price, 1995)
s
The Prison Service carried out an assessment of literacy levels among prisoners in 1985. The
survey found that nine percent of prisoners had reading age of below 10 years old. A more
recent survey carried out for the Adult Literacy Basic Skills Unit in April 1994, found that 14
percent of 416 sampled prisoners tested below foundation level education as compared to six
percent among the general population.

These results mirror findings in other countries for example, in America, the 1992 National
Adult Literacy Survey (Flynn and Price, 1995) found that 31 percent of prisoners required

basic literacy tutor. These figures compared with 21 percent and 22 percent, respectively,

among the general population.
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It follows that the education needs of prisoners and heavily weighted towards basic education
levels; the curriculum offered in prisons tends to reflect this. Typical core courses include

English, Mathematics. Art/Crafi/Music, Information Technology and Business studies. The

[

increasing number of Juveniles in the prison make it compelling on the prison authorities to

ensure that the young people do not just waste away in their formative years without the

opportunity of being educated.

Table 2.3 NUMBER OF PRISON INMATES BY AGE GROUP

The foliowing table gives the number of juveniles in the Nigerian Prisons. . |
Categories 1989 1990 1991 1992 1993

Under 16 147 473 1,204 1,253 709 i
16 -20 8,084 12,617 12,334 10,354 6,496

21-25 13,698 17.287 15,216 10,356 12,444 |

2650 16,866 - 18,580 22,452 23,737 20,848 ‘

51 and | 1994 5,122 913 1,808 985

above

TOTAL . 40,789 54.079 52,129 47,508 41,482

Source: Abstract of statistics, Federal Office of statistics Lagos, 1996 (in Prisoners’
Rehabilitation and Welfare Action, Nov., 1999),
Vocational education can be viewed in two ways:-

1 Professional vocation, consisting of typing, shorthand, accounts, advertising, public
relations, agricultural extension and cooperatives. These pertain to the commercial
life of the nation.

2 Technical vocations, according to Maduka (1994) are acquired through the effort to

use the medium of acquisition of practical and applied skills based on science to

FJ

develop the total personality of persons. It is a form of specialist vocation that cannot
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be expected to initiate someone into all the possible human modes of experience

(cognitive, moral, aesthetic, religions, scientific, logical, etc).

Technical vocations embrace technical training, which implies the acquisition of commercial
and industrial skills through both theoretical and practical learning situations. It capitalizes
on mechanical mastering of specific skills. Technical vocations are metal work,

bookbinding, motor mechanics work. Weaving, dyeing and bleaching, painting and

decorating and metal fabrication.

In a nutshell, vocational education implies a growing awareness of the moral, social.

Economic, political and aesthetic dimensions of work. It sets out to show the learners how -

his skills fit into a wider cultural context. As was said earlier in our definition of the term

“vocation”, it includes imbuing in the worker a high sense of commitment, dedication,

perseverance, hard work and hence needed to sustain a calling.

In addition, part of the aim of vocational education must be to promote understanding of the
close relationship existing between work, citizenship, personal taste and morality, such that
the workers® perspective is lifted beyond the demands which the job itself imposes. This
demands that people be involved in tasks which are capable of having meaning in themselves
and of supporting the sort of reflective activity which deepens one’s grasp of a situation in
both its techniques and wider cultural manifestations. The worker is thus enabled to be
interested not only in solving a technical problem for its own sake but in reference to some
extra technical set of problems. Thus, vocational education can be furthered by courses in

economics, psychology, sociology history and philosophy.

Vocational education is one of the most common activities found in prisons. A directory,

compiled by the unit for the Art and offenders (see Peaker and Vincent, 1989 and 1993 in
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Flynn and Price, 1994) lists over 160 types of art and creative courses. The Prison Service
has claimed that vocational activities help prisoners; according to Fiynn and Price (1999) to:-

I use their time constructively and channel their energies in a positive way;

2 express themselves effectively and in an acceptable manner;
3 develop self awareness and understanding and achieve a sense of self-work;
4 work collaboratively and respect the work of others;

5 develop real skiils in which they can take a pride and which may be of benefit to
themselves and others;

6 find a route back into education when they have poor literacy skills; -

7 become more deeply in touch with themselves and with their behaviour;

8 maintain and strengthen links with their famities and friends;

9 make choices and accept responsibi lity;

10 find a way into employment, and

11 relate more effectively to prison staff and others through a shared interest.

Moreso, a more therapeutic view is taken by Liebmann (1994; in Flynn and Price, 1999), who
suggested that vocation in prisons can be put to the following uses:-

1 It can be used as a means of non-verbal communication. This can be important for
those who do not have a mastery of verbal communication or for those who are ‘over-
verbal’.

2 It can act as a bridge between the rapist and a client, especially where the subject
matter is too embarrassing to talk about, or has negative connotations for the client.
In a Psychotherapeutic setting, the picture may be where the transference takes place.

3 It can be used as a means of self-expression and self-exploration, especially for
experience which are ‘hard to put into words’,

4 It can help people to realize feelings such as anger and aggression, and can provide a

safe and acceptable way of dealing with unacceptable emotions.
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S It can help to mobilize people
6 It can make it casier to develop discussion.
7 [t can be enjoyable and lead to the development of a sense of enjoyment.

Vocation activities then are more concerned with internal goals, development of the ‘self’,
communicating, respect than with external goals, gaining qualifications, or skills directly

applicable to employment or survival.

Non-formal Education as a Department in Nigeria -

The Department of Non-formal Education (DNFE) was established in the Federal Ministry of
Education on March 24, 1979. The Department was firmly upgraded from the starting of
Adult Education, the establishment of which may be traced back to the late 1930’s where the
government began to realize ﬁ need for other types of education the formal, with the aim of
deviating the literacy rate of the population. At that time, the literacy rate of those who were

20 years and older was merely 32 percent .

In 1940, the government has introduced Adult Education as a section in the office of the
Permanent Secretary, Ministry of Education, which became directly responsible for adult
education tasks. Its national mission was to conduct a mass literacy campaign and to work
towards enactment of the law imposing on all illiterate citizens in the ages of 20 ~25 years,
the payment of an annual education fee until they could prove themselves literate. The
campaign was moderately successful. However, it had to terminate owing to the outbreak of

World War 1.

The decade of the 1970°s was the most prosperous decade for adult education when adult
education activities led to the establishment of the non-formal Education Department, with

the mission to organize non-formal education for the disadvantaged population all over the

100




country. In addition, there were various Non-formal education organizations established
throughout the country, namely, regional non-formal education centres, provincial non-

formal education centers (o help provide basic education, vocational skills training and

w

information services for the out of school population ali over the country.

Main task of the Department of Non-formal Education.

According to McGivney and Murray (1992) the main tasks of the Department of Non-formal
Education could be categorized into three areas as follows:-

1. Organization of Non-formal Education: -

Under this task, the Department provides basic education for the disadvantaged in order
to make them literate and also provides general non-formal education programmes of
primary level, lower and upper secondary levels, and various vocational education and
skills training programmes according to variety of non-formal education curricular

Rendering support and giving cooperation {o the formal schooling system:

[ 3

Under this task, it provides leaming and teaching facilities for those attending the
formal schools such facilities includes educational technology, such as educational
radio and television, satellite distance education programmes, as well as exhibitions of
science and technology equipment to enable the learners to gain more knowledge and to
achieve their learning goals effectively.

3. Organization and Promotion of Informal Education:

Under this task, the Department aims at providing people with up-to-date knowledge

and information necessary for earning their living and improving their quality of life, as

well as to enable them to catch-up with current information and to adopt themselves to

this rapid changes in a technological society in the age of globalization. In this regard,

they have to be able to learn by themselves continuously through their whole lives from

various sources, such as the public library, village reading centers, as well as

v

educational radio and television programmes.
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All these tasks have been implemented to provide basic education. skills training and up-to-
date information for all, both in and out-of-school in order for them to have the chance of
learning continuously at any time throughout their whole lives, i.e. undertake lifelong

learning.

Target groups of Departments of Non-formal education
Mcgivney and Murray (1992) in Smith (1996) further that currently, the Department has
expanded non-formal education services to cover more target groups in all parts of the

country, as follows:

1 Children
2 Women
3 Prison inmates

4 The Labour force

5 The disabled

6 Conscripts

7 Agriculturists

8 The Aged

9 Hill tribes

10 Local leaders

1t Slum dwellers

12 Religious practitioners

13 People having no opportunity to continue their studies in formal schooling after
compulsory education

14 Other special groups

Titmus (1989) Categories non-formal education programmes as follows:
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[ Non-formal education programmes which may help in the acquisition and mastery
of occupation skills, such as: -
Modern farming techniques;
Craftsmanship;
Dressmaking and designing;
Marketing techniques;
Book-keeping, and

Home Management.

|
2. Non-formal education programmes for the development of basic knowledge ‘
and attitudes towards personal and civic life, such as:-
Modermn health practices and habits;
Literacy;
Leadership and civic competence, and
Family life educatioﬁ.
3. Non-formal education programmes which may help in obtaining job
placement and acquiring work competence, or career and professional
education; in-service training, and vocational education.
Programmes of Non-formal Education can be organized in an integrated way as they are
generally interrelated. The essential consideration is to translate the programmes into
practical benefits to the recipient in their communities. This is necessary if the development
of people in their community can be seen as a series off quantitative and qualitative changes

occurring among them and indicated in time by a rise in their standard of living and

favourable changes in their way of life.

Non-formal education connotes “alternative to schooling”™; hence, the term “out of-school
education”. The rubric of non-formal education covers training in institutions outside the

formal education system and ranges from individualized apprenticeship to nationwide
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literacy. It may be vocational, such as the craft training centers in Nigeria, designed to
provide employment opportunities for young school leavers and for other unemployed person
or the girls’ vocational centers established in many African countries, which train girls’ in
vocational skills and prepare young women for marriage and business. Non-formal education
may deal with political and social education, such as that carried on in citizenship and

leadership centers (e.g., the Nigeria centres in Plateau State and Lagos State).

Prison Education as Non-formal Education.

Okedara and Brown (1981) regarded prison education a non-formal education. They
described Non-Formal Education as a rubric of education that covers training and instructions
outside the formal system that ranges from individualized apprenticeships to nation-wide,
litere-lcy efforts. These activities include literacy, basic/functional, remedial, continuing,
open/distance, vocational, extramural, preventive, workers, prisons, women, girl/boy child,

agricultural extension programmes .

Nzeneri (1996) states that non-formal education is an education which occurs outside the
formal school system; consist of programmes of vocational and continuing education,
functional literacy, remedial education, community development and aesthetic, cultural and

civic education, organized for adult and the youths outside the formal school system.

The National policy on Education (2004) describes adult and non-formal education as all
forms of functional education, given to youths and aduits outside the formal school system.
The aims as specified in the policy are to provide functional literacy and continuing education
for adults and youth who have never attended school or did not complete their primary
education. The programmes include functional literacy, remedial and vocational education.

To ensure the effectiveness of this programme, Nigerian National Council on Adult
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Education (NNCAE) formed by professional adult educators in 1971; as parts” of their duty is

to foster development of aduit education.

Non-formal education, according to Coombs (1973) and Collectta (in Titmus, 1989) is any
organized education activity outside the established formal system whether operating

separately or as an important feature of some broader activity that is serve learning clientele

and learning objectives.

Tight (1996) suggest that while formal and informal types of education have 40 do with the
extension of education and learning throughout life, non-formal education is about
acknowledging the importance education, learning and training, which take place outside

recognized education institutions.

Non-formal education is concerned with the satisfaction of the basic needs of its recipients
(Coombs, 1973 and Collectta in Titmus, 1989). Being thus oriented to the fulfillment of felt
needs, the contents of non-formal education is problem solving and its emphasis is on the
learner that non-formal education is seen as generally less structured, more task-and skilled-
oriented, more flexible in timing and more immediate in its goal. Titmus (1989) says, further
that non-formal education relates more directly to the learners® interest and relies on intrinsic;
learners motivation; it is problem-oriented, with a low degree of intra-programme structures.
Prison education is learner-centered. It is concrete and experimental. Participation by the

learner is not defined by age but by interest (Googles: 2005 on prison education on the

Website).

The United Nations Economic Commission Jor Africa (1978; in Mereni & Osuala, 1991)
viewed, non-formal education succinctly as a product of change and development in society.

It identifies non-formal education as education which covers a wide range of activities which
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depend on the prevailing social, economic and political circumstances of a society. It helps
the inmates use their time constructively and channel their energies in a positive way;
develop self-awareness and understanding and achieve a sense of worth; develop real skills in

which they can take a pride and which may be of benefit to themselves and others, and find a

way nto employment.

Vocational education among others has been identified as non-formal education found in the

prisons.

The prison service has claimed that vocational activities help prisoners; according to Flynn

and Price (1999) to:

1 Use their time constructively and channe] their energies in a positive way;

2 Express themselves effectively and in an acceptable manner;

3 Develop self awareness and understanding and achieve a sense of self-worth;
4 Work collaboratively and respect the work of others;
5 Develop real skills in which they take a pride and which may be of benefit to

themselves and others;

6 Find a route back into education when they have poor literacy skills;

7 Become more deeply in touch with themselves and with their behaviour;
8 Maintain and strengthen links with their families and friends;

9 Make choices and accept responsibility;

10 Find a way into employment, and

11 Relate more effectively to prison staff and others through a shared interest,

More so, a more therapeutic view is taken by Liebmann (1994; in Flynn and Price, 1999},

who suggests that vocation in prison can be up to the following uses:




I' It can be used as a means of non-verbal communication. This can be important for
these who do not have a mastering of verbal communication or for those who are
over-verbal;

2 M can act as a bridge between a therapist and a client, especially where the subject
matter is too embarrassing to talk about, or has negative connotations for the client. In
a psychotherapeutic setting, the picture may be where the transference takes place.

3 It can be used as a means of self-expressional self-exploration, especially for
experience which are “hard to put into words”.

4 It can help people to realize feelings such as anger and aggression, and can provide a
safe and acceptable way of dealing with unacceptable emotions,

5 1t can help to mobilize people.

6 It can make easier to develop discussion.

7 It can be enjoyable and lead to the development of a sense of enjoyment.

Education as a Corrective Rather Than a Punitive Measure in Prisons
Ogundipe (2000:76) says, in 1969, the Nigerian Prison Service issued a policy statement on
prison education which conclude that:
... 5o far as people are in custody because of failing in themselves, it may be
possible that, their need for education is greater than the need of free man, but
that may represent the most that can be argued in favour of a special place for
education in prisons as against the free world, for there is no evidence that

education is a care for crime.

However, a major objective today of the prison service is to provide positive regimes, which

help prisoners, address their offending behaviour and allow them as full and responsible as

life as possible. The Education and Training Advisory Service has attempted to identify
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areas of the education curriculum, which could play a part in addressing prisoners offending

behaviour.

Farrington (1989) in Flynn and Price, 1989) Research using cohorts of children followed over
long periods of time has shown that criminal behaviour is associated with a variety of social
ahd psychological problems; including drug taking, alcohol abuse, school failure,
unemployment and poor relationships. Offenders smoke more, experiment with drugs more,
have earlier sexual experiences, are more promiscuous, fight more, gamble more, truant from
school more and are more likely to absent themselves from work. Also, early childhood
factors, such as hyper-activity, impulsivity, attention deficit, family criminality, school failure

and economic deprivation are associated with future criminal activity.

In addition, offenders are said to need to experience immediate gratification, to lead a life full
of excitement, risks and thrills and to resort to easy and simple solution. '-1"0 achieve these,
led to the introduction of cognitive skill training by the Education and Training Advisory
Service, as said earlier, which aim to challenging the thinking which is associated with
offending behaviour. The Britian 1993-94 Prison Service business plan led to the
introduction of cognitive skills training into six prisons. A further commitment to the
programme has been made in the 1995-96 business plan. The programme has been
introduced by prison psychology department, which provide training and evaluate the
programmes. The evaluation includes and assessment of the potential contribution of

education to cognitive skills programmes.

The Britain 1993-1994 Prison Service (Yahoo Website 2001) identifies the cognitive skill
programmes as follows:-
1. Problem solving;

2. Interpersonal skills;
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3. Empathy role taking;
4. Moral reasoning, and
5. Negative emotion management which aims at challenging the thinking which
is associated with offending behaviour.
In analyzing the above listed programmes (Flynn and Price (1989) have proposed the
development of an education curriculum, which would include special needs training and
education. This would address particular problem areas for prisoners, such as a lack of ‘life
skills’ or communication skills, which may affect the ability of prisoners to benefit from
mainstream education. The life skill programmes such as:- -
1 finding a job;
2 family life and parenting;
3 race issues;
4 independent living, and
5  budgeting
The communication skills are as follows:-
1 use of the telephone;
2 writing letters;
3 verbal communication;
4 discussions and argument, and

5 basic writing skills.

The reason for using such terms was to evaluate cognitive skills and how they were
interpreted by education coordinators. Would they recognize them? Could they define their

purposes? What relevance, if any, did they have to the education curriculum?

According to Flynn and Price (1989), it was found that 85 percent of Education coordinators
considered that education has a role to play in challenging offending behaviour. Only 14

> percent thought it did not have a role to play. However, there was a lack of consensus about
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what this meant or involves in practice. Some Education Coordinators (27 percent) preferred
to suggest that offending bahaviour was addressed through the 50 called ‘hidden curriculum”.
This assumes that all education is by its very nature instrumental in changing behaviour and
that by increasing the understanding of the individual, and of the world in general, future
offending behaviour be challenged. Other education coordinators considered cognitive skills
training and/or life skills training to be the means by which offending behaviour was most

successfully challenged.

A total of 42 percent of education coordinators indicated that education, provided all five of
the cognitive skills elements mentioned earlier; 15 percent thought it providedﬂ some, but not
all of them and 43 percent thought if provided none of the elements. This fack of consistency
regarding the contribution of cognitive skills to education was emphasized further by the
various relationships which appear to exist between education and those designated as
responsible for the introduction of cognitive skill training in prisons, i.e. probation,
psychology or personnel officers. Ten of the 40 education coordinators who claimed to

provide all of the cognitive skill elements did so in liaison with the probation department;

seven with the psychology department, and eight with a designated prison officer.

. The above analysis equally concerned the assessment of how Coordinators interpret special

needs education. Again, problems of definition were encountered. However, it was assumed
that in as much as prisoners’ offending behaviour may be part of a wider range of personal
and social difficulties, special needs education could include a range of life and
communication skills. As the result below revealed, there was far more consistency among
education coordinators regarding the role of education in providing special needs education

than there was for cognitive skills training (Flynn and Price, 1989).

Life skills, as listed/mentioned earlier; all 95 education coordinators agreed that it was a

responsibility of education to pfovidc prisoners with life skills of these kinds. Over two
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thirds of Education Coordinators thought that tife skills should be provided in cooperation
with other departments® while 26 considered them to be the sole responsibility of the
education department. Only three Education Coordinators thought that life skills would be
more effectively recognized by other departments. Fifty nine of the education departments
(62 percent) covered all the life skills listed; 25 covered some, but not ail of them; 11 (cleven)

covered none of them (Flynn and Price, 1989),

In conclusion, from the view of the Education Coordinators, Prison education has been seen
as a crucial element in a positive and progressive regime.
Barriers te Prison Education
Some factors have been identified as issues which could influence the quality of education
provided in prisons, such as the following:
1 Poor sentence planning;

2 Space in which to teach:

3 Financial and other prison activities;

4  Rates of pay to teachers;

5 Availability of prison officers to carry out escort duties;

6  Information about community education, and

7 Overcrowding
Appropriate suggestions arising from the findings have been made for reducing these

barriers.

Concept of Curriculum

All over the ages the issue of what learers need to learn, objectives of learning them, how to
organize the learning and how to evaluate the comprehension ability and comprehensive
nature of the content has been of much concern not only to educational planners, cutriculum

developers, teachers, evaluators but also to the community and parents,
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The issue of what students learn in the school may look contentious but it can be solved by a
well guided, integrated and all encompassing curriculum that takes into account the needs of
the learner, the needs of the community, the philosophy of the education system as well as the

future direction of the country educationaily.

Eisher (1971), in Fasan (2008) sees curriculum as a programme the school offers to its
student. It consists of a pre-planned series of educational hurdies and an entire range of
experience a learner has within a learning period. Kelly (1977 in Fasan 2008) says that
curriculum is the content of a particular subject or areas of study apart from the use of it to
refer to the total progamme of an educational institution. Griffin’s (1982) says, it is the entire
range of educational practices of learning experience. It could be referred to as a total

provision of an educational institution.

Curriculum, then, could be defined as a subject matter or course of a particular prorgramme
in education, institution, both known and intended, the unknown and unquantifiable of
learning experience. Curriculum is a relatively common word in initial education but one
used rarely in the education of adults. In the Untied Kingdom in adult education, it is

referred to as programme, while the American writers, use the term design of learning (Jarvis

1985).

In this study there are some models of curriculum that have been formulated within the
context of the education of adults and their application of different theoretical approaches in
the education of adults. Lawton’s (1973) develops two models of curriculum to differentiate
education of adults from the initial education. These are called Classical and Romantic

models.
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In the classical curriculum model content is selected for the students to learn and transmitted
by the teachers, but in the romantic curriculum model, the content may be selected by the
learners. In this approach the learners’ own recognition of their needs, wants, or inlerest are
paramount and the recognition of this within the process of learning and teaching is
important since it demonstrates that the learners’ adulthood is taken into consideration in the

total design of their education.

In continuing professional education the learners should be aware of what they think that they
ought to learn, so that the student centered approach may be more significant.and, therefore,
ahproximate more closely to the model of adult education.  Thus, if the learners are fiee to
choose, it might be argued that the educational institution should prepare a programme and
advertise its course to potential students in the professions and occupations in the same way

as adult education institutes have offered their courses to the general public.

Hence, it may be seen that the word ‘programme’ reflects the content of the of the total
number of course that are actually organized by and taught within the educational institution.
It may, therefore, be understood why the term ‘programme’ has been used so widely in adult
education and why the term curriculum’ has received far less consideration. Nevertheless,
discussion about content or how the content is selected does not exclude consideration of how
the content is learned or transmitted, so that it would be quite mistaken to endeavour to omit

wider curriculum consideration from the study of any section of education.

A great deal of curricuium theory has been produced as a result of studies in initial education
but the distinction between romantic and classical curricula is relevant since andragogical
approaches may be no more than an extension of the philosophy of progressive education into

the realm of adult education.
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l Lawson (1973) summarized the two models into two categories as shown in Tables 2.4.
l Table 2.4 CLASSIFICATION OF CURRICULUM
-' X Elements of the Classical Curriculum Elements of the Romantic Curriculum
Subject Centered Child centered
Skills Creativity
' Instructions Experience
information Discovery
l Obedience Awareness
Conformity Originality
l Discipline Freedom .
Objectives- Acquiring knowledge Processes - living attitudes and values
I Content-Subjects Experience - real life topics and proposals
Method - Didatic
6 Instruction Methods - involvement
I 7 Competition -co-operation
Evaluation - By Tasks Evaluation
' ( teacher set) - self-assessment
- by examinations (public - (in terms of improvement.
¥ and competitive)
l Source: Jarvis (1982)
l -The Classical and Romantic Curricula
l Clearly, the romantic curriculum, as formulated above, approximates to Knowles
interpretation of andragogy. Knowles (1980) suggested that andragogy has four premises that
l are different from pedagogy: the learner is self-directed; the learner’s experiences are a rich-
resources for learning;
l 1 the learner’s readiness to learn is uneasily orientated to the developmental
I ' tasks of his social roles;
' 2 the learner’s time perspective assumes an immediate, so that learning is problem, and
?
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3 performance rather than subject centered.

In this model, it is maintained that without a humanistic student-centred approach, lcarning

and human development may be impaired.

A Curriculum Analysis of Continuing and Recurrent Education
From the table, Jarvis (1992) has turned his attention to lifelong education and he notes that
for the remainder of the lifespan is a significant issue that has resulted in an unbalanced

policy debate. -

He recognizes that curriculum development in the context of lifelong education is by no
means as straight-forward as the needs/objectives/evaluation model.

Jarvis further highlights that policy factors of social control are fundamental to education and
most apparent in the provision of life long education. who should control the learning

activities? who should control the learning outcomes?.

This control is quite fundamental to education that the learner should develop a critical
awareness and that his humanity is respected, so that any form of control that inhibits these is

contrary to the high ideals of education itself.(see Table 2.5)
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Autonomous learning.

Diversity of learning experiences.

criteria of

Assimilation of education to [ife-
experience of individual learners.
Promotion of cultyral diversity in the

context of meaning and goals.

Table 2.5 ANALYSIS OF CONTINUING AND RECURRENT EDUCATION.
Continuing Education ~ [Recurrent Education
Aims Professional standards of provision.
Flexible and accessible structures of Personal authenticity.
provision unity of response 1o
diversity of need,
Institutionalized standards of
achievement and excellence. De-institutionalized
Means/ends rationality model of performance. ]
institutional response.
Access to common culture.
LContent Public criteria of

learning
performances,
Subject structures reflecting forms of
knowledge.

Mutual evaluation of subject demand.
Mastery of, or initiation into, forms
of knowledge for rational control and
social mobility.

Cultural  appropriate  institutional

systems.

Expressive criteria of
Learning performances.
Structures of knowledge contingent
upon learning Experience.
problem—solving response to
conditions of alienation.

Standards of learning performance
relative to  learning experience,
Understanding  for transformation
through social solidarity.

Relevance for maintenance of sub-

cultural identity
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Methods Effectiveness and evaluation Methods stressing  individual
Professional criteria of relevance expression  Learning  decide
Professional standards based on | iearning methods
adult learning theory Methods reflecting  diverse

Standards of teaching methods as a
function of institutional provision

Methods reflecting the rationality

characteristics of learning situation
Standards as a function of a

personal authenticity

-

of provision Teaching roles
distinguishing educational from { Methods for transforming  life-

social authority. experience
Methods reflecting the out come
orally;

significant aspect of

iearning

Source: Jarvis(1982)

The Application of Theoretical Approaches to the Education of Adults

Lawtons (1973 in Jarvis 1985) develops a curriculum planning and teaching and learning
models. There are fourteen elements in the curriculum planning and teaching and Jearning
models.The two models are considered together because they combine the macro-factors of
curriculum planning with the specific factors of the teaching and learning process.

The Curriculum Planning Model
The curriculum Planning Mode! contain ten (10) development of some of the elements
contained in Lawton’s (1973), modei of producing a school time-table and it is important to
recognize that there is an affinity between the planning of the school time-table and the
planning of the programme in the education of adult. The diagram seeks to demonstrate that

the educational process is exposed to the influence of the wider society and its governing
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bodies, as well as being affected by the philosophy of educator. It illustrates an important
factor in the education of adults. This is a system model. 1t shows how sociological study of
the education of aduits may benefit from similar sociological analyses conducted in other

areas of social life. This model can also be used to assess the functioning of other types of
organization.

Fig.10 A Curriculum Planning Model for the Education of Adults

X - B. Sociological
A. Phllosoph'lcal . < factors eg,
factors €.g. aims, Technological
value ! change )
C. Social policy factors e.g.
i financial grants form
government, professional
body decisions
d. Perceived :
demands eg. e. Psychological
Successes, A factors eg.
requests, needs Factors ethos,
motivation
f. Resource e.g.
human physical
). Evaluation i.e. c. Advertised
of the whole > programme eg.
process Prospectus
brochures
h. Actual
demand e.g.
enrolment
Y
i. Actual

curriculum eg.
Course actually
near
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The diagram seeks to demonstrate that the educational process is exposed to the influence of
the wider society and its governing bodies, as well as being affected by the philosophy of
educator.

This is a system model. It shows how sociological study of the education of aduits may
benefit from similar sociological analyses conducted in other areas of social life. This modei
can also be used to assess the functioning of other types of organization. These are elaborated

upon in order to highlight their implications in curriculum design .

Philosophical factors: In every programme of education there is a philosophy, whether it is
explicit or implicit considered or rarely thought about, consistent or inconsistent; it may be a
philosophy constrained by other factors, such as social policy, but it remains a philosophy. At
the outset of this study a rationale for the education of inmates adult was produced which
argues that every human been has a basic need to learn and that in a rapidly changing society
each individual may need to make many adjustments in order to be in harmony with his

socio-cultural milieu.

This approach, however, reflects Dewey’s (1916) assertion that education is a means to
human growth and that growth continues throughout the whole of life. Therefore, it is
maintained here that underlying every curriculum should be a concern about the development
of the learners as persons. This is a humanistic, progressive and one that is prevalent in adult

education.

It was also recognized at the outset that society is changing rapidly and that some types of
knowledge change so rapidly that they appear artificial. Hence, it is essential that some
people keep abreast with concept of development. Education is frequently accused of being a
process that moulds and controls people so that they fit into a niche in society without

disrupting it very greatly. The lifelong learner may be ﬂexibie, adaptable and totally
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commendable but that education should thys mould a person to more questionable process. If
the educator sees his role in terms of responding to the needs of the wider society primarily,
he clearly has a different philosophical perspective upon education than the one being argued
in this study. This does not mean that the humanistic, progressive approach to education has
no concern about the needs of society, only that it sees the development of the learners as

persons as they acquire a critical awareness, knowledge and understanding as more

significant in educational terms.

Other philosophical perspectives may also underpin the whole of an educational programme.
Elias and Merriam (1980) point out that both liberal and radical philosophies are also
significant in curriculum design. Hence, it is possible to see that the literacy programme
devised by Freire was considerably influenced by his own philosophy and that of his co-
workers, sot that this approach was totally different from literacy education in societies, such
as the United Kingdom , in which his philosophical perspective is not prevalent. Even so

Freire’s own programme was not free to operate without influences upon it, such as the forces

operating in the wider society.

Sociological Factors: It was recognized in the opening chapter that the curriculum itself may
be is regarded as a selection frOm culture, so that the social forces that operate upon the
educational process are quite profound. Culture is changing rapidly and various aspects of -
knowledge are changing rapidly. Yet knowledge itself is not value-free: some has high status
without being very practical whilst other knowledge has low status but is most useful *Young
1971). The relevance of knowledge is also significant in its inclusion in any curriculum
(Jarvis 1978). If curriculum contain socially organized knowledge selected from culture, then
it is significant to know where, why and by whom such a selection of knowledge is made.
Clearly in self-oriented learning and in some forms of adult education it is the learners who

make the selection but Griffith suggests that this may not occur in continuing education,
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Social Policy Factors: Education is rarely free from the decisions of national and local

government, so that policy factors also affect the curriculum in any educational

establishment.

Perceived Demands: Newman (1979:35) writes that:
Adult education is designed in the simp)est possible way fto respond to
demand. It is the other side of the numbers game. If classes, can be closed
on the basis of attendance, then they can also be set up. That is to say, if you
have a group of people eager to pursue some activity, or if you have evidence
of sufficient community interest you can approach your local adult
educétion agency or center and ask that a course be arranged, a room and

basic facilities [provided, and a tutor paid

This is a different approach to running courses than that often discussed by adult educators
who have frequently regarded their programmes as being based upon needs. This term should
be distinguished from the idea of a basic need to learn but since needs has played such a
significant part in adult education thinking that it should be analyzed and related to ‘wants’,
interests’ and ‘demands’.

The concept of ‘need’ has been regarded as one of the bases of the adult education curriculum
and the moral overtones of the term have provided adult education with an apparently deep
and unquestionable rationale for its existence. Needs can also be classified as individual,
community or societal.
Therefore, the need to learn, as recognized by the potential learner, is a better basis for the
education of adults and, that leaming needs rather than educational needs are more

significant.
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Psychological Factors: One of the strengths of Knowles formulation of andragogy is that it
focused upon some of the psychological factors that need 1o be taken into consideration in
planning adults’ learning. If adults are, for instance, probiem-centred rather than subject-
based, then more courses should be planned that have relevance to the every-day life
environment: If they are going to respond to the rapidly changing socio-cultural milieu with
active questioning, then the programme should include courses/sessions that provide
opportunities for them to seek answers: If some adults have developed an adversion to
education as a result of their experiences in initial education everything must be done to
overcome the problem from the outset including the employment of tutors able-to put adults

at their ease, the way the accommodation is used and the programme advertised.

Resources: The above discussion has already indicated the inter-relationship between the
different elements of this curriculum planning model, since it would be impossible to
consider resources without recognizing that these depend upon ones decisions, e.t.c.
Resources may be classified as financial accommodation, staff and attitude e.t.c. it must be
recognized that advisory/planning education authorities make a financial grant to the
educational institution and, thereafier, it is responsive to the market forces and fee income,
except where such agencies as the Manpower Services commission funds specific activities.
However, response to market forces means that the education of an institutions will depend
upon the ability of the educational providers to perceive demand accurately in curriculum
planning — the continuation of successful courses. Once the institution depends on the market

forces, then the course fees become a significant factor in which courses are actually included

in the final programme.

Accommodation for adult education has been the subject of a report by ACACE (1982 in

Jarvis 1982) in which it is recognized that day schools should continue to form the main

accommodation resource for adult education. Clearly it makes a good deal of sense to utilize

122 -




o

w

Ea

premises for this purpose when they are not being used by children but it is necessary to
recognize that such usage may inhibit some adults from participating in post-initial
educational because of their experiences when they attended school. Research needs to be
conducted to investigate the effect of this ‘poor cousin’ image of adult education and it may
be that if this is to remain a pattern for the future, then schools should be built having more
facilities for wider community use. The Advisory Council Report also recommends that
every adult should have access to prime use accommodation, even though this may not be as
close to his or her homes as the local school.
The main resource in education of most kinds is the tutor. There are, two issues that should
be mentioned here: the use of staff untrained in the art of teaching adults and the use of part-
time staff to mount classes in minority subjects and interests. If there is a demand for a class
in a specific topic and no tutor trained in the art of teaching adults, should the class be
mounted? Since training is not mandatory then response to demand may necessitate use of
untrained staff. By contract, Hetherington (1980) suggests that part-time staff are
occasionally asked by a principal of an adult education institute to mount a class in a minority
interest topic. Having undertaken the commitment and a great deal of preparatory significant
part since the balance between supply and demand is hardly sufficient educational rationale
for producing a programme of courses. It may be appropriate, therefdrc, to regard the concept
of balance as an ideal to be aimed at, so that a balance may be created between the market
force and the minority interests. Hence, a variety of learning needs should be catered for but,
however broad body’s interest can be included within it, so that it may be necessary to
organize an educational advisory service or learning networks in order to respond to these

demands.

However, it is necessary to recognize that if there is a learning need that should be responded

to in terms of human justice then there is sufficient reason for organizing an unbalanced
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programme. Hence balance in a programme will ultimately depend upon the philosophy of
the curriculum designer and balance in itself is not a phenomenon to be achieved at all costs.
But, it may be asked, to what extent does the advertised programme actually reflect the

philosophy of the providers?

The concept of ‘level’ may be considered within a very similar theoretical framework, so that
it would be repetitious to elaborate upon here. The curriculum, because it seeks to respond to
people with different education interests and backgrounds, has to achieve a balance in levels
suitable for 2 wide potential student body. Nevertheless, those who wish to pursue their
studies in considerable depth may be disadvantaged if no, or few, advanced courses are
offered. Hence, advanced courses may be viewed within the same perspective as minority
interests and it may even be useful to consider a progression of level similar to that proposed
by the Haycocks report for part-time tutor training, wifh they adult education institutes
offering introductory and intermediate level courses and university (or polytechnic) extension
offering advanced courses in the same subject but in fewer centers. However, this requires
considerable planning and liaison between the various providers, which may not actually

occur,

At this juncture it is necessary to draw attention to the fact that in the consideration .of level of
courses offered, psychological factors, programmes and advertising meet. If a programme is
seen to offer all introductory courses, or all hobbies and skills type courses, then those who
seek advanced intellectual stimulation may look elsewhere and tend to regard adult education
as distinct from higher or advanced education. In contrast, if a programme apparently offers a
lot of advanced courses then those who want introductory study may conclude that their level
of proficiency is not sufficient to enroll in a course in an educational institution and they may,

consequently, not actually bother to enroll anywhere.
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Actual Demand: At the commencement of the academ ic year is term, the enrolment period
brings the preparatory work into focus. The extent to which the curriculum prepared by the

educators actually responds to the demands of the potential students may now be revealed.

Actual Curriculum: The actual content of the teaching programme of any educational

institution, depending totally or partially upon voluntary participation, must, therefore, to

some extent, rely on the response to the prospectus.

Evaluation: 1t will be noted that the curriculum planning mode] demands that the educator of
adults should evaluate many of the elements of the process. The basis of his eva-luation must
be his educational philosophy but even that may be Eal]ed into question by other demands in
the programme. In addition, there are certain factors that may be ¢valuated by other criteria,
e.g. the use of physical resources by financial criteria, the whole of the operation by criteria
of organizational efficiency, since the educator of adults clearly plays an administrative and
managerial role. Hence, it is necessary to utilize the criteria of management in evaluating the
planning and implementation of the curriculum, but because the end-product is an

educational curriculum the major criterion by which the whole is evaluated must remain the

educational philosophy of the educators of adults.

In addition to curriculum planning model, it is maintained that a learning and teaching
process model is necessary, since block ‘I” in the above diagram may have been made to

produce a satisfactory model of the teaching and learning process in curriculum terms.

In addition to curriculum planning model, it is maintained that a learning and teaching
process model is necessary, since block ‘I” in the diagram may have been made to produce a

satisfactory model of the teaching and learning process in curriculum terms.
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A Learning and Teaching Process for the Education of Adults

This modei is reasonably famifiar one within curriculum theory since it contains four

clements that occur in almost every learning and teaching process (see fig. 11 below),

Fig 11 Learning and Teaching Process for Education of Adults

Aims and Objectives

-

Evaluation < Subject Matter

Method and Organization

Source: Jarvis (1982)

A curriculum usually contains a statement of aims and of specific objectives; it indicates the
selection and organization of content, it either implies or manifests certain patterns of
learning and teaching, whether because the objectives demand them or because the content
organization requires them. Finally, it includes a programme of evaluation of the cutcomes.
The above model' may be applied to every course offered in an educational institution rather
than to the overall program, so that there may be considerable variation with the elements of

the curriculum between different courses.

British educators, claimed Davies (1976 in Jarvis 1982) ‘have been more I interested in
defining aims than in studying objectives, while American teachers have been more willing to

think in terms of concrete objectives.
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Curriculum theorists have posited many types of objectives; instructional, teaching, ‘learning,
behavioural, expressive, etc.

Objectives specified in behavioural terms, tend to imply that the human learner wiil learn and
behave in a manner designated by the teacher like a pigeon or a rat! Another implication of
this approach is that the teacher teaching adopt a didactic and authoritarian approach to
teaching and this is quite contrary to the philosophy of teaching adults. It is maintained here
that any .';1pproach to teaching that designates how a learner will behave as a result of
undergoing the teaching and learning process undermines the dignity of the learner and,
consequently, the process of teaching and learning falls short of the high ideals of education
elaborated in this study. By contrast, Eisner (1969) regards expressive objectives as evocative
rather than prescriptive, which is much closer to the general philosophy of the education of
adults which is advocated here. Nevertheless, behaviourai objectives have a valid place in

some forms of therapy but while therapy might involve learning it is not education.

Subject Matter: The content of some courses, especially those that are vocationally oriented
or award bearing is usually prescribed by the examining or the validating body. This reflects
the point that the curriculum may be regarded as a selection of culture made by those who

have status or power within the profession or within education.

Organization and Methods: The location of the teaching, the organization of the room in
which the teaching and learning is to occur, the content of the session and the methods to be
employed and ail part of the educational process. They should all relate to the learners, their
learning needs or wants and to their learning styles but they are also dependent upon the
expertise of the tutorial staff. The organization of the environment has been referred to

already and relates to the adulthood of employed. Similarly, the actual methods employed by

the teacher are important considerations in the educational process.




Evaluation: Clearly the aims and objectives that have been set for any single teaching and
learning session or for a course as a whole provide one base for its evaluation. Yet these may
prove to be too restrictive since the class may have deviated from the selected aims and even
from the content decided upon because it followed up ideas that arose during the process
itself. This may have resulted in effective learning and class satisfaction and all the
participants regarded it as successful. Hence if learning and understanding has occurred,

which is a humanistic context, then the education may be assessed as successful.

Yet evaluation should not be undertaken by the teacher by himself; in the education of adults

the students should be full-participants in the process.

Two modeis of curriculum have been elaborated upon in this section but it was pointed out

earlier that the total iearning situation also involved the hidden curriculum.

The Hidden Curriculum
Every institution evolves its own procedures, many of which contain values that are
recognized and intended but some of which may be unrecognizeq and unintended by those
who formulated them, such as those implicit in the teachers or students selecting the
curriculum content, or in the use of various types of teaching. Yet there are others, and some
of those that are unintended or unrecognized by the educators of adults may be apparent to
the students who attend the institution and it may be some of these that are learned and which
affect their attitudes towards adult or continuing education. Hence, for instance, the differing
status accorded to different types of class may be every clear to student and those whose class
is given low status may feel deprived. Examination classes may be given precedence over
non-examinable leisure time study, even though the latter may actually be more academic in
some instance: Courses that bring in funds to the institution may be given preference to other

forms of education. There may be a profession of its being an adult education institution but
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the students may not be treated as adults either organization or in teaching methods
employed, or n the evaluation of the life and work of the institution. By contrast, other
institutions may create such an ethos that the hidden curriculum Surveys the humanistic
X ideals of education itself. The ethos of the institution is, therefore, the carrier of a message

that may be received and learned by adult students who attend.

Problem Solving

Planning a Curriculum on prison education, according to Gagne (1976 in Jarvis 1985) should
based on the learning and the processes of problems solving. Problem solving is an approach |
to learning and teaching used frequently in the education of aduits, so that the problem

solving sequence that is probosed is quite significant for adult educator. As adult in the

prison, their learning theories be based on

¥ 2 Experience

LFS)

Readiness to learn in the probiem areas

N

Problems centered

Gragne suggested that in this learning situation flexibility is apparent in the sequence of
application. Initially a learner proposes one or more hypotheses concerning the problem and
these are based upon the rules that have already been learned. The hypotheses are then tested
against the actual situation and once answer has been discovered to the problem the solution
will be assimilated into the learner’s repertoire of rules; so that the next time that a similar
situation arises the learner will not experience it as a problem. The problem solving sequence

has formed a basis of many leamning exercise in adult.
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Fig.12 A problem solving Cycle

e .
- —=

Experience regarded .
as a problem Experience no
longer a problem

Assimulate
solution
Observations and
reflections, during which
Test each relevant data, thoughts,
hypothesis by action ideas about the problem
research until a are assimulated
solution is

Formulate possible
solutions i.e. hypotheses

Source: Jarvis (1982)

International Correctional and Prisons Association (ICPA):

New Guidelines for Prisons Administration )

According to Obi (2002), the ICPA was established in September, 1998 to cater for a
correctional system worldwide which failed because it was faced with too broad a spectrum
of challenges that impeded the effective discharge of duties so their mandate failed. It was

initiated by a group of Criminal justice professionals at a formal gathering during the 50"

Jubilee Conference of the Israel Prison Service in June, 1998.

The ICPA has developed a manual of guidelines (2002) that provides practical direction for
correctional professionals in establishing and operating correctional services worldwide and
in sharing ideas and practices aimed at advancing professional corrections. Its mission is to

contribute to public safety and healthier communities by encouraging and enabling best
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correctional practices in prisons and outside communities. Its objectives include the

following:

Promoting, maintaining and strengthening cooperation between individuals, institutions
and organizations interested in correctional and criminal Jjustice policies, which affect

correction and prisons, and

encouraging the involvement of victims, offenders families, and voluntary organizations

in finding helpful and workable solutions to correctional and criminal justice issue.

-

Prisons and Penal Reforms in Africa.

According to Obi [2002] in PRAWA NEWS (2002), there has been progress in raising

general prison standards in Africa, as recommended by the Kampala Declaration on Prison

Conditions, 1996. The participants of the Second Pan-Africa Conference on Prisons and

Penal Reform in Africa, held in Burkina Faso 18-2¢ September, 2002, recommended the

foliowing measures as a plan of action to implement the Quagadougou Declaration on

Accelerating Penal Reform in Africa:

1.

Reducing the prison population: Criminal justice agents sht-)uld work together more
closely to make less use of imprisonment. The prison population can only be reduced by
a concerted strategy. An important element in this should be based on accurate and
widely publicized information on the numbers and kinds of impact of imprisonment,
Reduction strategies should be ongoing, and target both sentenced and not-sentenced

prisoners,

Making Africa prisons more self-sufficient: Further recognition should be given to the
reality that resources for imprisonment are severely limited and that therefore Africa

prisons have to be as self-sufficient as possible. Governments should recognize,
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however, that they are ultimately

responsible for ensuring that standards are maintained

so that prisoners can live in dignity and healthy.

Promoting the reintegration of offenders in our society: Greater effort should be made
to make positive use of the period of imprisonment or other sanction to develop the
potential of offenders and 1o ¢mpower them to lead a crime-free iife in future. This

should include rehabilitative programmes focusing on the reintegration of offenders and

contributing to their individual and social development.

-

4. Applying the rule of law to prison administration. There should be a comprehensive law

governing prisons and the implementation of punishment. Such law should be clear and
unambiguous about the rights and duties of prisoners and prison officials. Officials
should be trained to foliow proper administrative procedures and to apply this law

fairly. Administrative decisions that impact on the rights of prisoners should be

subjected to review by an independent judicial body.

Encouraging best practice: Further exchange of examples of best penal practice is to
encourage at national, regional and international levels. The rich experience available
across the continent can best be utilized if proven and effective in more countries. The

plan of action to be developed for the proceedings of the Ouagadougou Conference will

serve further such exchange.

6.  Promoting an A {frican Charter on Prisoners Rights: Action should be taken to promote

the draft African Charter on Prisoners’ Rights as an instrument that js appropriate to the

needs of developing countries of the continent.
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7. Looking towards the United Nations Charter on the Basic Rights of Prisoners: The
International Criminal Justice Community should look towards developing a United
Nations Charter on the Basic Right of 'Prisoners with a view 1o strengthening the rule of
law in the treatment of offenders. African experience and concerns should be reflected
in this charter, which should be considered for further action by the 11" United Nations

Congress on the Prevention of Crime and Criminal Justice in Bangkok, Thailand, 2005,

Prison Privatization :The International Experience and Implication for Africa

According to Nathan (2002), a few multinational corporations are targeting, the world’s
criminal justice systems and are keen to expand their operation in Africa. As an indication of
Africa’s importance as a potential market, in December, 2000, Cape Town hosted a
Public/Private Partnerships/Private Finance Initiative Global Summit. In September, 2001,

one of the major private prison companies, Denmark-based attended the CESCA Conference

to present its case.

In Africa, however, as elsewhere, the increasing influence of the multinationals, with their

promises of fast-track, privately financed infrastructure, is hi-jacking the wider debate about

whether prisons public or private-really work.

Under the scheme (Private Finance Initiative or Public/Private Partnership), and looking at
their implication, government hands over the financing, designing and constructing of a
facility and the provision of related services to a consortium, typically to a prison, a

construction company, a prison operator or a bank.

The government enters into contract for between 15 and 25years and agrees to pay a monthly

fee for that period. The main selling point is that the government has no ‘up-front” Capital

Costs as the consortium borrows the necessary finance,
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However, experience so far has that there can be dire social, economic and political
implications, including the loss of public accountability; inadequate service provision; more
expenses for tax payers; money being diverted from service provisions to profit for
shareholders and fees for consultants; fewer Jjobs and poor wages and conditions for
employees-as compared with the public sector, and the private sector’s becoming entrenched

in shaping criminal justice policy.

In short, private finance is simply another form of debt, something that emerging economics
can ill afford. They perpetrate systemic human rights abuses found in the worst of the public
sector.

Therefore, it is necessary to make a special reference to monitoring and accountability if the
prison system is to be privatized. The system will also maximize profits and dividends for

their shareholder; which implies social investment and that social Justice can never be at the

core of their private activities.

Privatization of Prisons can only succeed in Africa if it depends on the political will to
implement the Kampala declaration, while defending and improving public provision based

on local, alternative solutions to the problems faced by the continent.

Nigerian Prison Bill : A Revised Version.

According to PRAWA NEWS (2002), the House of Representatives held a public hearing on
the Prison Bili. Tﬁe New Bill is intended to update the 30years-old Prison Act of 1972. The
bill seeks to create a proper context for a humane prison sysiem and to define prisoners’ right

and the minimum standards for all aspects of prison life. It provides for the application of the

international laws and declarative statements to which Nigeria is party. The bill is the product




of a re-thinking which has been grouped on for a long time on prison administration in

Nigeria; it provides for certain aspects not contained in the act.

For exampile, it has 30 sections as against the 20 sections of the act. Some of these fresh
provisions include:-
1 The establishment of a Prison Service;
2 Classification of the nature of offences;
3 Education and training of prisoners to make them better citizens upon discharge;
4  The issue of proper authority to produce prisoners in court;
5 Payment of medical bills for prisoners;
6  The release of un-convicted persons who have served the maximum period prescribed
for their offences to reflect the constitutional provision, and
7 The enlargement of the range of prison visitors to include Appeal Court Judges and

Federal High Court Judges.

Citing the United Nations standard minimum Rule for Treatment of Prisoners, some fresh
provisions were also made in four areas nameiy:-
1 Section 27 (which deals with female prisoners);
2 Section 28 (death in prison);
3 Section 29 (complaints procedure, discipline and punishment), and

4 Section 30 (work).

Some amendments were made in section 9, which deals with education and training of
prisoners. These include the following:-

1 Without prejudice to any of the provisions of this act, every prisoner serving a

sentence in prison such regular education or vocational training of his/her choice or as

the Superintendent of Prisons shall direct.
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2 As far as practicable, the education of prisoners shall be consistent with the
educational system available outside the prison so that prisoners may continue their
education without difficulty after they are released.

3 Awaiting-trial and remand prisoners shall always be offered the opportunity for
education and training, if they desire to benefits from these.

4 Awaiting-trial and remand prisoners shall be allowed to procure at their own expenses
at the expense of a third party such books, news papers, writing materials and other

5 means of occupation as are compatible with the interests of the administration of
Justice and security and good order in the prison. )

6 Incentives should be built into the skills training programme in prisons for prisoners
(including awaiting-trials), trainers and the prisons involved in the scheme. One-third
of the profit accruing from the programme may be used for this programme.

7 A proportion of the profit generated from the prison industries and farms shall be
retained as a revolving loan for acquisition of production material and maintenance of

equipment, while a proportion shall be sent into the central treasury. One-third of the

profit accruing from the programme may be utilized for each of these purposes.

To section 13 (which deals with mentally abnormal prisoners), the following additions were
made:

1 Where it appears to the Superintendent of Prisons that a prisoner undergoing a
sentence of imprisonment or under sentence of death is of unsound mind, he shall
forthwith report the matter in writing through the Controller of Prisons of the State in
which the prison is located to the Controller-General.

2 Such a report by the Superintendent of Prisons shall be supported by the medical
assessment of two or more qualified medical practitioner. At least one should be a
qualified psychiatrist. The medical officer of the prison may also include histher

assessment repott on the prisoner.
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The Controller-General, upon satisfaction with genuineness of the report, shall

approve the transfer of the affected prisoners to a suitable medical hospital.

The medical practitioners appointed under sub-section one of this section shall do the

following:-

i They shall give their opinion thereen in writing through the Controller of
Prisons of the State to the Controller-General.

i, Where the prisoner is under sentence of death, relevant authorities shall order
the execution of the sentence to be stayed and, by order in writing under his

hand, request that the prisoner should be transferred to a secure hospital or a

suitable mental hospital.
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CHAPTER THREE

METHODOLOGY

The descriptive survey research design was employed. The design was applied to enable the
researcher to obtain from inmates and officials the necessary data that would be used to

evaluate the effectiveness of prison education.

Design

This study was designed to investigate the role of prison education in the rehabilitation of
inmate in the five prisons in Lagos State. The main procedure for accomplishing the tests of
the study was to apply the survey research design. The decision to use this method emanated
from the nature of the investigation itself, which makes it necessary to extract the data
directly from prison inmates, from the organizers of the training programme and from the
facilitators that would help to make the program more effective, so that the objective of nts

changing the inmates for the better could be achieved.

Population of the Study
The general population for this study were the inmates for all the prisons in Lagos State and
the officials (supervisors and facilitators) in the prisons. At the time of this study there existed
in Lagos State five security prisons, namely:-

(I)  Badagry prison;

(2)  Maximum security prison, kirikiri

(3)  Medium security prisons, kirikiri

(4)  Female prison kirikiri, and

(5)  Ikoyi prison
The population of the inmates in the records was estimated at four thousand four hundred and

twenty one (4421), and the population of the officials was estimated at seven hundred and

fifty (750). Table 3.1. shows the total population of the prisons in Lagos State,
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Table 3.1: Total population of Prisons in Lagos State as at 2008

S/N PRISON NO. OF NO. OF OFFICIALS
INMATES
1 Badagry prison; 69 60
‘_2, Maximum security prison, kirikiri “T(‘]_:J_'r—_—__— 200
- |
3 Medium security prisons. kirikiri 1217 250
4 Female prison kirikiri, and i10 90 J

Ikoyi prison 2002 150

Total 4421 750

State prison service record as at 715 March, 2008.

Sources: Lagos

As indicated in Table 3.1, The Tkoyi prison had the largest number of inmates while Badagry

prison had the lowest number.

The Sample

The sample for the study included men and women in the five security prisons and their

officials (supervisors and facilitators). In all, six Hundred and fifty four (654) of them were

sampled, but because the number of inmates in each prison varied, the numbers of inmates

sampled in each prison was also different, based on percentage.

The ages of the inmates varied from twenty to fifty years and above. The educational

qualifications of the inmates also varied. Both the males and femnales were exposed to prison

education. The ages of official also ranged from 25 to 65 years and they possessed varying

lengths of experience. Some of the officials were government employees of the prisons, while

some of the instructors Were inmates.
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The Sampling Procedure

A stratified random sampling technique was used (o select inmates who had Spent at least two

years in jail and had less than three more years to spend in jail, and were attending one of the

prison education programmes.

Using this sampling criterion, a minimum of four hundred and fifty (450) inmates and

minimum of one hundred officials were selected for the study (but two hundred and four

instrument were used) with the aid of the table of random numbers.

Table 3.2: Sample Frame of Prison Inmates and officials,

S/N

PRISON

n N n

l Badagry prison; 69 7 60 16
2 Maximum security prison, kirikiri 1023 ]02 200 54
3 Medium security prisons, kirikiri 1217 122 250 68
4 Female prison kirikiri, and 110 11 90 25
5 Ikoyi prison 2002 200 150 41
Total 442] 450 750 204

Source: Survey

Research Instruments

The instrument used in collecting information was the questionnaire. A questionnaire consist

of a set of questions designed to elicit information from respondents by asking them to supply

responses by filling a form by themselves.
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The questionnaires for this study (labeled Prison Inmates Questionnaire, PIQ and Prison
Officials Questionnaire, POQ were structured, that is each contained questions (items), each
of which had a list of options of answers from which the respondents chose the options
corresponding best to their position on the issues in question. in the questionnaire,
instructions were given in each item and response modes indicated. The respondents were
required to tick the appropriate response that best suited their choice. As it is well known,
structured items facilitate quick responses and data analysis, since scoring is objective and
efficient. Semi-structured responses were requested in some instances, but these were
restricted to only a few items resFricted. The semi structured responses mode was used, for

example to request personal data.

The questionnaire contained 35 items, each carrying a -10 point Multiple choice scale in
order to minimize the incidence of the withholding of information. Provision was also made
to allow the respondents to specify any other piece of information not specifically requested

in the instruments. In some instances, Y€8 Or no responses was required.

The reasons for using a questionnaire was to obtain information from inmates undergoing
training and about to be discharged in order to find out the benefits which they had derived or
were deriving from receiving education or learning a vocational skill. It was also designed to
resolutes the attitude, beliefs and or knowledge of the inmates while they were undergoing
the training, ;':IS well as to investigate their views on the standard of the training witﬁ regard to
the curriculum methods of teaching, materials and personnel used for imparting knowledge in
the inmates,

Also, it was designed to enable the supervisors and facilitators to offer data confirming,
modifying or refuting the views of the inmates, as well as to offer their own fresh views on
the who issue of prison education. The purpose of the instruments was carefully explained to

the prison inmates and officials.
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The Validation Process

Content validity entails a through and systematic examination of relevant sources;
consultations with teachers of subjects and specialists in the subject area (wolf, 1982:82),
Similarly, content validation requires confident knowledge of, and skill in, the subject matter

being studied. Valid data are those which are reliable, true and accurate.

In pursuance of these objectives, relevant discussions, and interviews were held with
officials. These were intended to elicit appropriate, relevant and adequate itéms_ required for
the construction of the questionnaire. The information gathered was then subjeéted to further
scouting and refining by experts. The instruments (P1Q and POQ) were submitted to project
Supervisor, the postgraduate committee of the depaftment and some prison education
officials for necessary corrections and modifications. Prison authorities scrutinized the
instrument to know whether it contained any incriminating or inciting questions. The
instruments, as corrected and modified, were confirmed by these experts to have content and

surface validity and, so used for preparing the final draft (Appendices 3 and 4).

Reliability

Reliability, according to Gay (1976) is the degree to which a test consistently measures
whatever it is intended to measure. Reliability ensures that the instrument estimates the
measurements that would be obtained if all the items in the domains being studied were

included. In other words, the measurements must be stable and capable of being predicated

by other similar measuring techniques.

To test the reliability of all the questionnaire items, the researcher conducted a sample or pilot
study for the purpose of pre-testing the instruments. The PIQ was administered on a small

fraction of the sample. A similar pilot study was conducted with the POQ with 10 officials.
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The inmates and officials used for the sample or pilot study did not take part in the main
study. The pilot study involved only a single administration {as opposed to the dual test-retest

response 1o the Pearson product movement correlation.

A split-half method applied on the two sets of scores obtained from the questionnaires was
used. Here, we split the test into two halves using the odd-even split and correlated the scores
on one half with those of the other half. to obtain Spearman’s reliability co-efficients of 0.91

& 0.97 respectively. This indicated a very high reliability of the test.

Administration of the Instruments
The researcher employed a welfare officer in each prison as a research assistant to help in the
administration of the instruments. One prison was attended to in one day, so that the whole

exercise was completed in four days. The three prisons at Kirikiri were covered in two days.

Data Collection Procedure

The procedure for the collection of data was the administration of the Prison Official
Questionnaire (POQ) on the respondents to complete independently. The distribution of the
items to respondents was conducted with the assistance of welfare officer. However, before
the exercise, the researcher sought and received permission to do so from the controller of

Prisons, State Headquarter Alagbo Close, Ikoyi (see Appendices 5,6,7 and 8) .

After completion, the Prison Innate Questionnaire (PIQ) and Prison Official Questionnaire
(POQ) were retrieved from the respondents through the help of Officers in charge of the
Prisons (welfare Officers). One prison was attended to in one day, so that the whole exercise
was completed in four days from the 29™ to the 1% of April, 2005. The three prisons at
Kirikirf were visited in two days. The researcher tanked the welfare Officers and other

officials for their cooperation and assistance in these exercises.
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The constraint experienced in the course of distributing the Questionnaire was mainly that
the researcher was unal?ie to visit two of the schools (those of the female and medium
prisons) because the supervisors in charge of the schools were unavailable as a result of the
nature of their schedules of duty. No other Officers were allowed to deputize for the
unavailable Officers. However, the schools were later visited by the researcher during the
retrieval of questionnaire. On other hand, the other three Prisons (Ikoyi, Badagry and
maximum Kirikiri the supervisors and the researcher went round all the schools for the
researcher to make a first hand observation of the environment and for the supervisors to

explain how they were operating to the researcher.

Affirming a rigorous effort, prison Inmate Questionnaire PIQ) and prison Official

Questionnaire (POQ) copies were collected correctly filled. These were used for the analysis.

Data Analysis Procedure
The responses from the respondents were organized into frequency tables through the use of
descriptive statistics, such as frequencies, percentages. Chi-square(y’), and the Pearson

Product Moment Correlations Co-efficient were used to extract relevant relationships

between and among variables.
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CHAPTER FOUR

ANALYSIS OF DATA AND DISCUSSION OF FINDINGS
The analysis of data was done at three ievels. First, data obtained were subjected to
descriptive analysis, so that general information on them could be provided. Then, the
working experiences of officials were scrutinized and the inmates’ psychology of life,
probably suggesting part of their cause of imprisonment were also analyzed. Finally, the data

from the contents questions, which consisted of the various scores obtained on the various

tests taken, were analyzed.

Prisons Inmates Questionnaire (PIQ) Analysis

The subjects that participated in this study were characterized by many socio-economic traits,
All of such characteristics considered to be relevant to this study were identified. They
consisted of the age distribution of the subjects, sex, marital status, and highest levels of
education attained. In the inmates’ prison experience, some attributes were examined,
namely, years of imprisonment; kind of Job before imprisoned; interest in that job;
educational status before imprisonment; nature of offence: number of times of having been

prisoned; years already spent in the prison; years left to spend in the prison, and first day in

the prison.
Sex of Respondents

For the 450 inmates who responded to questions on this issue, the sex distribution frequency

is as presented below,

Table 4.1: Sex Distribution of Inmates.

Sex Frequency Percentage
Male 351 78.0
Female 90 20.0
No response 9 2.0
Total 450 100.0
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From Table 4.1, it can be seen that 351 (78%) respondents were male, while 90 (20%) were

female. The result shows that most of the prison inmates in our study were male.

Ages of Respondents
The subjects that participated in this study were between the ages of 20 and 54 years. Their
age frequency distribution is as presented below.

Table 4.2 Age Distribution of Inmates

Age — Range Frequency Percentage
20-24 9 2.0
25-29 108 24.0 -
30-34 99 22.0
35-39 99 22.0
40-44 . 9 2.0
45-49 63 14.0
50-54 45 10.0
5559 - o

60 and above - -
No response i8 4.0
L 450 100.0

From Table 4.2, it can be seen that 108 (24.0%) respondents were in the age range of 25-29
years; 99 (22.%) were 30-34 years and also. 99 of them were 35-39 years; 63 (14%) were in

the age range of 45-49 years, while 9 (2%) were in the age range of 20-24 years.
The data suggests that 70% of the prison inmates were 39 years and below. (This group falls

in the Early Adulthood, according to Havighurst,1956). This gives an indication that any plan

for prison reform should take into account the needs of young adults,
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Marital Status

Table 4.3 below presents the data on 405 inmates who responded to this question.

Table 4.3: Marital Status of the Inmates

Age — Range Frequency Percentage
Single 243 54.0
Married 144 32.0
Others 18 4.0
No response 45 10.0
Total 450 100.0

As indicated in Table 4.3; 243 (54.0%) of the subjects were single; 144 (32%) were
married, while 18 (4.0%) fall into other categories. The data suggest that the largest

number of prison inmates were single. This may be due to the age range of most inmates

as already indicated in Table 4

Educational Levels of the Inmates

Responses in respect of the highest educational attainments of the inmates are as presented in
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Table 4.4: Levels of Educational Qualification of the Inmates

Levels Frequency Percentage
Pry Six and less 45 .I0.0
JS.8. 13 90 20.0
S§S8.8.3 108 24.0
Trade Test 54 12.0

Grade. 11 Teacher - -

ND 18 4.0
NCE 9 2.0 -
HND 9 20
University Degree 36 8.0
None of the above 63 14.0
No response 18 4.0
Total 450 100.0

As indicated in Table 4.4, the highest proportion of the subjects (i.e., 108 or 24.0%) had the
senior secondary school certificate; 90 (20%) respondents had the JSS 1-3 certificate;
54(12%) had the Trade Test; 45 (10%) had primary six or less; 36 (8%) of the subjects were
University graduates; 18(4%) of the subjects had the National Diploma Certificate, and 9
(2%) had the Nigeria Certificate of Education (NCE) and the Higher National Diploma
(HND) certificate. However, 81 (18%) apparently did not respond to the question. It is
noteworthy that over 58% of the respondents do not have tertiary education. The table shows

that only 8.3% have university education. It is however important to note that almost all the

inmates are functionally literate.
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Dates of Imprisonment

' In Table 4.5 responses in respect of the year of incarceration are presented. '
' Table 4.5 Years of Incarceration
.. Years of Frequency Percentage
l incarceration
Since 1985 9 2.0
1991 9 2.0
1992 18 4.0
1993 9 2.0
1994 36 8.0
1995 54 12.0
' 1996 9 2.0
1997 - 63 14.0
1998 45 10.0 ;
| l 1999 9 , 2.0
| 2000 90 20.0 |
2001 36 8.0
' 2002 45 10.0
| 2003 9 2.0
2004 18 4.0
l Total 450 100.0
' Source: From copies of returned questionnaire.
As indicate in Table 4.5, it was found that the highest proportion off the subject, 90(20.0%)
v
. were imprisoned in the year 2000: 63(14.0%) of the subjects were imprisoned in each of the
‘ l years 1997, 1998. This was 54 (12.0%) in 1995. The same number of inmates, 45 (10.0%),
| were imprisoned in 1998 and 2002. Six years, namely 1985, 1991, 1993, 1996, 1999 and

. 2003 recorded the least number of prisoners,

Number of Years Left to Spend in the Prison

Table 4.6 shows the responses of inmates in respect of number of years left to spend in
‘ l the prison
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Table 4.6 Number of Years Remaining for Inmates to Be in Prison

Number of years Frequency Percentage
left to spend
Less than one year 216 48.0
Two-three years 189 42.0
Four-five - -
Five- years - -

Six ten years - -

11-15 years - -
16-20 years ' - -
2] years and above - -
Awaiting Trial 9 2.0 ’
No response 36 8.0
Total 450 100.0

From the data contained in Table 4.6, it can be seen that out of all the respondents, 216 (48%)
had less than one year spend in the prison; 189 (42%) had two or three years to spend, while
9 (2%) were awaiting trial. This shows that highest proportion, i.e., 405 (97.8%) of the
inmates met the criteria for receiving education in the Lagos State prison as stated in chapter

three, thus falling within the specific population of the study, as also stated in chapter three.

Number of Times Imprisoned

Table 4.7 below presents the data on 450 inmates who responded to this question

Table 4.7 Number of Times Imprisoned.

Number of Times Frequency Percentage
Once 342 76.0
Twice 108 24.0
Thrice - -

More than 3 times - -

Total 450 100.0

Table 4.7 shows that 342 (76.0%) are first time prisoners while 108 (24%) are returning to

the prison after serving a previous sentence.
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It can be inferred that subjects imprisoned once constituted the greatest number of the prison

inmates in Lagos State (see Appendix for the bar chart that shows differences in numbers of

times of imprisoned).

Job Experience Before Being Imprisoned

Responses in respect of Job experience before imprisonment are as presented in Table 4.8.

Table 4.8 Pre-imprisonment Employment

Responses Frequency Percentage
Was employed 216 48.0

Not employed 234 52.0

Total 450 100.0

From Table 4.8 can be seen that almost half 216 (48.0%) inmates responded that they had
jobs before they were imprisoned, while the majority of 234 (52.0%) said that they had no

job. This gives an indication or impression that unemployment may be one of the factors that

To confirm or reject the above impression, Table 4.9 has been interposed concerning

responses from inmates jobs before imprisonment or not

Table: 4.9 Level of satisfaction with employment by imprisonment

Responses Frequency Percentage
I liked my job 54 12.0

I had little interest 99 22.0
in my job
I like my job - .

I didn’t know - .

I was a House 27 6.0
wife

No response 270 60.0

= L Total 450 100.0

l led the inmates become involves in crime.




From the data contained in Table 4.9, it can be seen that over 50% of the
inmates have some reservation about the job they were doing, while 6% were
housewives. Table 4.9 has confirmed the statement or impression created in

Table 4.8 that the inmates that had job might not liked their job.

Situation Before Imprisonment

Inmates level of Education before inprisonment

Responses Frequency Percentage
1 was in Pry. School 36 8.0
I was seeking 63 14.0

admission into a
higher institution.

I had dropped out of 135 30.0
school
I had passed out of 126 28.0

Secondary school
and was looking for
employment

I had completed my 27 6.0
university education
and was looking for

job .
No response 63 14.0
Total 450 100.0

Table 4.10; In what situation were you in before you were jailed or imprisoned?
From the data contained in Table 4.10, it can be seen that the highest proportion of the
subject, 135 (30%) said that they had dropped out of school before being imprisoned;
126 (28%}) had passed out of secondary school and were looking for jobs; 63(14%) were
secking admission into a higher institution; 36 (8%) were still in primary school, while
27 (6.0%) had completed their university education and were looking for jobs. It is to be

noted that drop-out constituted the largest number, 135 (30%) of prison inmates.
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Table 4.11: Nature of offence of inmates,

Responses Frequency Percentage
Murder 72 16.0
Manslaughter 45 10.0
Armed robbery 144 32.0
Extortion 18 4.0
Felonious 63 14.0
wounding/assault
Burglary 36 8.0
Larceny - -
Forgery and 36 8.0
currency crimes
Bribery and - -
corruption
Any other (please, 36 8.0
specify)
- Total 450 100.0

From the table above, it is seen that the highest proportion of the inmates, 144 (32.0%) were
involved in armed robbery; 72 (16.0%) were involved in murder cases; 63 (14.0%)
committed felonious wounding/assault crimes 45 (10.0%) were involved in manslaughtering
inmates who were found guilty of burglary, forgery and currency and other crimes had the
same number, i.e., 36 (8.0%), while 18 (4.0%) were guilty of extortion. Table 4.1 I, suggests

that the search for a means of livehood is a primary factor among those that lead people into

crime,

Table 4.12: Inmates state of awareness about prison Education.

Responses Frequency Percentage

Before being 9 2.0

imprisoned

First day at the 9 2.0

prison

Much Later 414

No response 18
Total 450




As indicted in the data above, very few inmates said that prison education was introduced to
them before being imprisoned. The number (9) is the same with those that said that prison
education was introduced to them on the first day of their conviction. The highest proportion

of respondents or inmates (92%) said that prison education was introduced to them much

€

later. It can be conjectured that the majority of the inmates were not aware of prison
education on time. This show that the inmates were not immediately made aware of prison

educatton.

CONTENT QUESTIONS

Table 4.13: Inmates interest in the type of prison education being received.

Responses Freguency Percentage
1 was interested 414 92.0
Not interested 36 8.0
Total 450 100.0

From Table 4.13, it can be seen that 414 (92%0 were interested in the education that they

were receiving in the prison, while 36 (8%) said that they were not interested in it.

* This gives an indication that the vast majority of the inmates were interested in the types of
education being received in the prison.
Area of Interest of Inmates
Table 4.14: Indication of area of interest of inmates among the types of education available in
the prison.
Inmates areas of Eduational interest in the prison.
Responses Frequency Percentage
Remedial Education 102 22.7
Vocational 249 553
Education
' Arts/Craft 51 11.3
Basic literacy 48 10.7
Total 450 100.0
Y
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As indicated in Tablc 4.14, 102 (22.7%) were interested in Remedial education; 249 (55.3%)
said that they were interested in vocational education; 5] (11.3%) were interested in
Arts/Craft, while 48 (107%) respondents were interested in Basic Literacy. It can be surmised
that al! the respondents were interested in the types of prison education provided in the prison

which shows that the Lagos State prison education programme is in line with the aims and

objectives of National Policy education.

Table 4.15 Availability of a curriculum guiding prison education.

Responses Frequency Percentage )
Available 380 96.7
Not available 13 29
No response 57 12.7
Total 450 100.0

As indicated in Table 4.15, it can be seen that 380 (96.7%) said that there is curriculum
guiding prison education, while 13 (2.9%) said that there is no curriculum guiding prison

education. It can been seen that a vest majority of the inmates know that there is a curriculum

guiding prison education.

Table 4.16: Prisoners Rating of Quality of Prison Education in terms of Presentation of

Lesson
Responses Frequency Percentage
Very Good 189 42.0
Good 90 20.0
Fair 72 16.0
Poor 45 10.0
Very poor - -
No response 54 12.0
Total 450 100.0
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From Table 4.16 only 189 (42%) rated the quality of the lessons as very good, 90 (20%) said
that it was good; 72 (16%) respondents said that the lessons were fair, 45 (10%) responded
that the lesson were poor, while 54 {12.0%) subjects did not respond to the question.

1t can be summarized from the table that with 351 (74%) inmates agreeing to between “very
good” and “fair”; the instructors were teéching reasonably well. |

Table 4.17: Prisoners’ Rating of Quality of Prison Education Programme

Responses Frequency Percentage
Very Good 198 44,0
Good 135 30.0 .
Fair 45 10.0 -
Poor 36 8.0
Very poor - -
No response 36 8.0
Total 450 100.0

As indicated in Table 4.17, 198 (44%) respondents said that the methods of teaching were
very Good, 135 (30%) said that the teaching method.s were Good; 45 (10.9%) respondents
said that the methods were fair, while 36 (8%) said that the methods of teaching were poor.

It can be assumed that the instructors applied methods which enhanced adult learning, such as

demonstration, role-play, and dialogical methods of teaching.

Table 4 18: Prisoners Rating of Teaching Materials.

Responses Frequency Percentage
Very Good 81 18.0
Good 63 14.0
Fair 72 16.0
Poor 207 46.0
Very poor - -
Missing 27 6.0
Total 450 100.0
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From Table 4. 18, it can be seen that 81 (19.1%) respondents said that the materials used
were very Good; 63 (14.9%) said that the materials were Good; 72 (17%) said that the
materials were fair, while 207 (49%) respondents said tat the materials used were poor. This
suggests that with only 216 (51.0%) inmates agreeing to between “very Good” and “fair™;

there was something quity unsatisfactory about teaching materials,

Table 4.19: Prisoners’ Rating of Adequacy of Curriculum.

Responses
The curricula is adequate and
appropriate
The curricula is not adequate - -
nor appropriate
There is not curriculum at al] - -

Frequency
380

Percentage
84.4

The instructors are not - -
following the curriculum
I don’t know 70

15.6

Total 100.0

450

From Table 4.19, it can be seen that 380 (84.4%) said that the curricula is adequate and
appropriate while 70 (15.6%) could not say precisely the adequately and appropriateness of
the curricula. It can be sﬁmmarized that prisoners see the curricula is adequate and

appropriate for the programme.

Table 4.20: Prisoners’ Satisfaction with Prison Education.

Responses Frequency Percentage
Very satisfactory | 306 68.0
Somewhat 90 20.0
satisfactory
Not satisfactory 36 8.0
Idon’t know - -
No response 18 4.0
Total 450 100.0

157




As seen in table 4.20, 306 (68%) respondents said that they were very satisfied; 90 (20%)
said they were somewhat satisfied, while 36 (8%) said they were not satisfied. It can be said
that more or less 396 (88%) inmates were somehow satisfied with the type of education

offered in the Lagos State prisons and, therefore, that the education was reasonabiy good.

Table 4.21: Prisoners’ Rating of Learning Materials.

Responses Frequency Percentage
The learning materials are adequate | 108 24.0
The learning materials are very few, | 323 71.8
needs more materials

The learning materials are not | - -
adequate

The learning materials are not | - -
related to the curriculum and no

success can be achieved from it

There are no learning materials - -

I don’t know 19 4.2
Total 450 100.0

From table 4.21, it can be seen that 108 (24%) said that the Ieamil;g materials are adequate;
323 (71.8%) said that the learning materials are very few, needs more materials, while 19
(4.2%} could not say precisely the adequacy of the learning materials. It can be considered
that learning materials are not sufficient for the use of the programme needs to supply more,

to make learning more effective.

Table 4.22: Effect of Relationship Between Instructors and Inmates on learning.

Responses Frequency Percentage
Had an effect 423 94.0

Did not have effect | 27 6.0

Total 450 100.0
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It can be seen from table 4.22. that 423 (94%
relationship between them and instructors encourages learning, while 27 (6%

does not encourage learning. From the data presented above

harmonious relationship encourages learning.

Table 4.23: Effect of Prison Education on Inmates.

) inmates responded that harmonious

Responses Frequency Percentage
Makes learning very effective 40.5 90.0
Makes learning just effective - -

Smooth running of the school 22 4.9
Idon’t know 23 3.1

Relationship with Instructors made learning effective; 22 (4.9%) said that it didn’t affect

smooth running of the school while 23 (5.19%) said that they didn’t know what course/ the

effect on learning. From the data

relationship encourages learning.

Table 4.24: Inmates Relationship with Instructors

presented above it can be presumed that harmonious

Responses Frequency Percentage
Very satisfactory | 406 90.2
somewhat

Satisfactory 32 7.1

Not satisfactory -

Idon’t know 17 3.7

Total 450 100

) said that it

, it can be presumed that

It can been seen from Table 4.24, that 406 (90.2%) were very somewhat satisfied; 32 (7.1%)
said that they were 17 (3.7%) said that they were not satisfied. It can be said that about 438
(97.3%) inmates were somehow satisfied with the effect of the relationship between

instructors and inmates in Lagos state prisons and, therefore the relationship is very cordial.

Table 4.25: Number of Instructors and their efficiency in Lagos State Prisons Service

Responses Frequency Percentage
There are enough 351 78.0
There are not enough 99 22.0

Total 450 100.0
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As indicated in Table 4.25, 351 (78%) respondents said that there were adequate number of
instructors, while 99 (22%) said that the number of instructors were not adequate. From the
data, it can be considered that the instructors were relatively adequate in number.

Table 4.26: Degree of Adequacy of Instructors

Responses Frequency Percentage
Evidently adequate 54 12.0

Quite adequate 297 66.0

Just adequate 45 10.0

Not adequate 54 12.0

Total 450 100.0

From Table 4.26, it can be seen that 54 ( ]2_.0%5 respondents said that the insEructors were
evidently adequate; 297 (66%) said the instructors were quite adequate; 45 (10.0%) said the
number of instructors was just adequate, while 54 (12%) said that the number of instructors
was not adequate. These data suggest that the instructors were essentially adequate to produce

positive effect on the inmates.

Table 4.27: Effect of Education received in the prison on behaviour of Inmate

Effects Frequency Percentage
Change my life towards positive 423 94.0
behaviour to better my life.

It will have no impact on my attitude | - -

It will make me come back to prison | - -

I don’t know 27 6.0

Total 450 100.0

From Table 4.27, it can be seen that 423 94%) respondents said that prison education would

change their life towards positive behaviour to better their lives while 27 {6%) could not say
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what effect prison education would have on their behaviour. It can be inferred that prison

education is very effective in changing inmates attitude, behaviour and life positively.

Table 4.28: Motivation from Prison Authority tow

Education

Responses Frequency Percentage
It does 423 94.0

It does not 9 2.0

No response 18 4.0

Total 450 100.0

ards inmates to Acquire Prison

As indicated in table 4.28, it can be seen that 423 (94%) respondents said that the prison
Authority was motivating them toward acquiring prison education, while 9 (2%) said that
they were not being motivated. It can be inferred that the Prison Authority was n;otivéting the
inmates towards learning,

Table 4.29: If yes to question 26 Nature of motjvation by Prison Authority to Acquire
Education

Responses Frequency Percentage
It encourages me to continue my 84 18.7
education and to prepare for external

examination.

It makes me to have a changed wind | 357 79.3

to crime,

It does not have any effect on my - -
attitude/life.

I don’t know 9 2.0

Total 450 100.0

From Table 4.29, it can be seen that 84 (18.7%) said that motivation from the authority
encourages them to continue their education and prepare for external examination, 357

(79.3%) said that it makes them to have a change of mind to crime, while 9 could not say
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precisely what they derived from motivation. It can be seen that motivation is a good effect

on reducing crime rate.

Possibility of Involvement in Crime after Prison Education and Motivation

Table 4.30: If after receiving Prison Education; You are given tools or equipment and
financial assistance, that is money, to start some income-earning activity, and a place to
live when you are released from prison, likelihood of further involvement in crime,
Responses Frequency Percentage

No, never, 450 100.0

It cannot work no matter how much I | - -

am encouraged

I will like to stay in prison because I - -

cannot take care of myseif

I will like to stay in prison because - -

people and society will mock me.

Total 450 160.0

As indicated in table 4.30, it can be seen that 450 (100%) of the respondents said that they
would never get involved in any crime again if they could be rendered some assistance

needed for resettlement after release from prison.

Table 4.31a: General Opinion of inmates about Prison Education

Responses Frequency Percentage

It will rehabilitate many prisoners 405 90.0

It will increase the offensive - -

behaviour of inmates.

It will cause recidivision on prisoners | - -
I don’t know 95 10.0
Total 450 100.0

From Table 4.31, it can be seen that 405 (19%) respondents said that prison education in
general would rehabilitate the inmates; while 95 (10%) could not say precisely the effect that
wouid emerged from prison education in general. It can be surmised that prison education can

be a major tool in rehabilitating inmates’ if properly conducted.
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Measures for making Lagos State Prison Education more poal-achievement-oriented.

Responses expressing general views on what could be done to make prison education in

Lagos State more goal-achievement-oriented are given Table 4.30.

Actions to be taken by Prison Authority to make Prison Education in Lagos State Goal

Achievement Oriented

Table 4.31b:

Responses Frequency | Percentage
Prison education should be funded 63 14.0
adequately.

The policy on prison education should be 18 4.0
monitored continuously.

Lagos State Government should always 18 4.0
provide tools for im plementing the type of

education received, give financial assistance

and provide housing for inmates after release

to aid rehabilitation.

All of the above 351 78.0
Total 450 100.0

From the data presented in Table 4.31; it can be seen that 63 (14%) respondents said that
prison education should be funded adequately; 18 (4%
education should be monitored continuously; 18 (4%) also said that the government should
provide all necessary assistance for the inmates after release, while the highest proportion of
351 (78%) of respondents said that all of the measures should be implemented. It can be
surmised that the Lagos State prison education system should render all necessary assistance

needed by the inmates after release to help the inmates to become resettled back into the

society after release from prison in order to feel fulfilled.

) said that the policy on prison
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Table 4.32: Funding of Prison Education in Lagos State,

Responses Frequency Percentage
Adequately funded 27 6.0

Very fair 268 59.6

Not adequate 132 29.3

I don’t know 23 5.1

Total 450 100.0

From Tabie 4.32, it can be seen that 27 (6.0%) said that prison education was adequately

funded; 268 (59.6%) said that the funding was very fair;

Table 4.33: Effect of Poor Funding of Prison Education on Goal Attainment

Views Frequency Percentage
Motivation and, therefore, morale of 84 18.7
tutors will be below.

Attendance at class by tutors in class will | 99 22
be low.

Content will not be covered 90 20
Ineffective learning by inmates will 90 20
result.

Inmates will not be able to apply 72 16
learning after discharge.

The goal of prison education will be 9 2
defeated,

Total 450 100.0

From the data on Table 4.33, it can be seen that 84 (18.7%) of respondents said that poor
funding had affected their motivation to learnjng; 99(22%) said the attendance of the
instructors was low; 90(20%)said that the content was not covered ; 72(16%)said that most
inmates after discharge were unable to apply knowledge on what they had Jeamnt and later
found themselves back in the prison, while 9(2%)said that the goal of prison education would

be defeated.
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Table 4.34: Provision of policy on Prison Ed ucation in Lagos Statc,

Responses Frequency Percentage
Necessary 448 99.6

Not necessary

No response 2 0.4

Total 450 100.0

Y

It can be seen in Table 4.34 (hat 448 (100%) said that there should be policy guiding prison
education. It is considered that with this policy, prison education with have a focus/goals and

objectives of its existence.

Table 4.35:General opinion of inmates on proposed measures on policy of Prison Education

-

Response Frequency | Percentage
; Government  should employ professionals to train | 9 2
professionals
There should be enough teaching materials and proper | 50 11.1
> supervision should follow
Government should resettle the prisoners when they are | 279 62
released
Government should develop appropriate and adequate | 2 0.4
| curricula to guide the prison education.
Idon’t know
2 0.4
NO response
108 24
Total
' 450 100
As presented on Table 4.35, it can be seen that the highest proportion of the respondents, 342
X (76%), said that all the options in the table are appropriate as a policy on prison education.
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This suggests that if the prison administration should work tow

prison education for effective means of rehabilitating inmates.

Prison Officials Questionnaire (POQ)

Bio-Data

Sex of Respondents

For the 204 officials who participated in this study,

presented in the frequency Table 4.36 below.

Table 4.36: Sex Distribution of Officials

ards these policy options, on

their sex distribution frequencies are as

Sex Frequency Percentage
Male 104 51.0
Female 100 49.0

Total 204 100.0

From Tabile 4. 35, it can be seen that 104 (51%) respondents were male while 100 (49%)
were female. Since the sample was random, the data above suggest that there is no gender

disparity among the officials working in the prisons in Lagos State.

Ages of Respondents

The officials that participated in this category fel between the ages of 25-54 years and they

were men and women. Their age distribution frequencies are as presented in the frequency

Table . 4.37 below.
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Table 4.37: Age Distribution of Officials

Age Ranges Frequency Percentage
Less than 25 - -

years.

25-34 52 25.5

35-44 years 72 35.2

45-54 years 76 373

55-64 years - -

64 years + - -

No response 4 2.0

Total 204 100.0

From the data contained in Table 4.37, it can be seen that officials in Lagos State prison fell
within the age range of 25-54 years. The greater proportion of the subjects, 76 (38%), were
between the age range f 45-54 years 72 (36%) fell between the age range of 35-44 years,
while the age brackets of 25-34 years contained 52 (26%) of the respondents. The subject
within the age bracket, 45 years to 54 years, were in the largest number of officials in Lagos
State prison (see Appendix) for the bar chart (histogram) showing frequencies of the ages of

officials). The figurers suggest that prison officials are quite mature in age.

Marital Status

Table 4.38 below shows the data on 204 officials who responded to these questions. The

frequency distribution is presented in Table 4.38.

Table 4.38: Marital Status of the Officials

Marital Status | Frequency Percentage
Single 36 17.6
Married 116 56.9
Others- - -
No response 52 25.5
Total 204 100.0
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As shown in Table 4.38, it can be seen that the highest proportion of 116 (56.9%)
respondents were married, while 36 (17.6%) were single. The data suggest that the largest
number of prison official were married, therefore. mature and responsible,

Levels of Educational Attainment of the Official.

Responses in respect of the highest cducgtional attainmen.ts of the subject are as resented in T

Table 4.39: Levels of Educational Qualifications of Officials

Levels Frequency [ Percentage
SSS 1-3 56 27.5
Trade Test 12 5.9
Grade II Teacher 12 5.9 -
ND 20 9.8
NCE 32 15.7
HND 8 3.9
BA/B.Sc./B.ED. 40 . 19.6
MA/M.Sc./M.ED 8 3.9
Ph.D - -
None of the above | - -
Missing 16 7.8

LTotal 204 100.0

As indicated in Table 4.39, it was found that the highest proportion of the

subjects, 56 (27.5%) had the senior secondary school certificate; 40 (| 9.6%) had
BA/B.Sc¢/B.Ed; 32 (15.7%) had the National Certificate of Education (NCE), while 20(9.8%)
HD the National Diploma (ND). Those who had the Trade Test and the Grade I Teachers’
Certificate were also 12 (5.9%), and the subjects with the Higher National Diploma (HNDO
and those who had M.A/M.Sc./M.Ed. also had the same number e, 8 (3.9%).

It can be considered that most officials in the study were reasonably well educated, and that

officials in general in the Lagos State Prison Service are also reasonably well educated.
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Table 4.40: Availability of Education Department in the Prison

LResponses Frequency [ Percentage
Available 184 90.2

Not available |20 9.8

Total 204 100.0

From table 4.40, it wags found that 184 (100%) respondents said that there was an education

department. In all cases, these responses agreed w

ith the truth of the matter. While the

responses affirms that Lagos State’s provision for prison education is reasonably good, they

also show reasonably good publicity of the provision in each prison and

awareness of this provision.

Table 4.41: Courses offered by the Education Department in the prison

Courses Offercd Frequency Percentzge j
Basic Literacy

Vocational Train ing

Remedial Classes

ATt & Craits

All the above courses 184 90.2
No response 20 98
Total 204 10

1

From Table 4.41, it can be seen that 184 (90.2%) respondents said that all courses displayed

in the table above are offered in each Lagos State Prisons, This suggests that the Education

department in the Lagos State Prisons considered the needs of the inmates® as paramount,

Table 4.42: shows the responses of the officials in respect of years of teaching experience in

Prison Education
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Year of | Frequency Percentage
Teaching
Lessthat T year |4 2.0
1-2 years 16 7.8
3-4 vears 16 7.8
5-6 years - -
| Over 6 years 32 15.7
No response 136 66.7
Total 204 100.0

Table 4.42: Years of Teaching Experience of instructors in Prison Education

From the data in Table 4.42, it can be seen that 32 (15.7%) respondents said that they had
been teaching for six years, Those who had been teaching between 1-2 years and 3-4 years
had the same number, je., 16 (7.8%), while 4 (2%) respondents said that the time they started
teaching was less than one year. These data suggest that most of the. facilitators were

reasonably well experienced, implying that facilitators in general in the Lagos State Prison

Service are reasonably well experienced.

Content Questions

Satisfaction of Officials with Education Offered in the Prison

Table 4.43 presents the data on the responses of 204 officials concerning whether they are
satisfied with the Prison Education offered in the prison in relation to in mates’ needs,

Table 4.43: Satisfaction of officials with the Prison Education offered in Lagos State

with relation to inmates’ need

Responses Frequency Percentage
lam satisfied 196 96.1
I am not | 8 3.9
satisfied
LTota! 204 100.0
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As indicated in table 4.43. it can be seen that 196 (96.1%) respondents said that they were
satisfied with the Prison Education offered in Lagos state in relation to inmates needs, while §
(3.9%) said that they were not satisfied with it. It can be considered that the education

offered in Lagos State Prison was related to in mates® needs.

Table 4.44: Level of Satisfaction with Tvpes of Education

Responses Frequency Percentage
Very satisfied 180 88.2

Some what satisfied | 16 7.9

Not satisified - -

Don’t Know - -

Missing 8 3.9

Total 204 100.0

From Table 4.44, it can be seen that 180 (88.2%) respondents said that they were very
satisfied, while 16 (7.9%) said they were somewhat satisfied. Thus, almost al! the officials
(196) were more or less satisfied with the types of education offered in the Lagos State

Prisons in relation to the inmates’ needs. Therefore, the education was quite good.

Criteria applied by the education department in categorizing inmates’ into classes

Table 4.45: Ceriteria for categorizing the inmates into classes.

Responses Frequency Percentage
There are | 196 96.1
criteria

There are no |8 39

criteria

Total 204 100

From Table 4.45, it can be seen that 196 (96.1%) respondents said that there were criteria

applied in categorizing the inmates’ in Lagos State Prisons into classes, while 8 (3.9% said
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that there were no criteria. The number of the respondents (196) affirmed that there were

criteria in categorizing the inmates in Lagos Sate Prisons into classes

Table 4.46: Criteria applied by the Education Department in categorizing the inmates

.

in Lagos State Prison into classes.

Responses Frequency Percentage

Number of years spent in
Jail

Area of interest in courses
available in Lagos State -
Prisons

Level of formal Education
already had sex (male

/female)

All of the above 198 97.06
Any other - -

No response 6 2.94
Total 204 100.0

From table 4.46, it can be seen that 198 (100%) of the respondents said that all the options
started above were applied in categorizing inmates into classes. It can be inferred that the

criteria applied showed the element of well organized programme and it was quite good.

Availability of Curriculum

Table 4.47: Availability of a curriculum guiding the prison education programme in
prisons in Lagos State,

Responses Frequency Percentage
There is 184 90.2
There isnone | 20 9.8

' Total 204 100.0

From Table 4.47, it can be seen that 184 (90.2%) respondents said that there was a

E 4

curriculum guiding Prison education in Lagos State, while 20 (9.8%) said there was no
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curriculum guiding the programme. This ascertains confirming the truth of the matter and the

officials’ awareness of the availability of that curriculum.

Table 4.48: Appropriateness of curriculum for the courses in Prison education.

Responses Frequency Percentage

Very appropriate | 124 60.8

Somewhat 48 23.5

appropriate

Not appropriate 20 9.8

Don’t Know - -

No response 12 5.9 ) :
Total 204 100.0

As indicated in Table 4.48, 124 (60.8%) respondents said that the curriculum was very
appropriate; 48 (23.5%) said that the curriculum was somewhat appropriate, while 20 (9.8%)
said that the curriculum was not appropriate. It can be considered from the data in Table 4. 48
that the curriculum on prison education was only relatively appropriate. So some

improvement is suggested here.
Teaching Technique

Tables 4.49 — Table 4.51 give the responses of officials to questions on Teaching Techniques

applied in prison education and on how effective the techniques were .
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Table 4.49: Teaching techniques used by facilitators in the teaching of prison education,

Teaching Frequency Percentage

Techniques

Ecture 140 68.6

Discussion 40 19.6

Role play/Drama - -

Demonstration 4 2.0

Guided enquiry | - - ‘ T
and discovery

Individual - -

Assignment

Group Assignment | - -

Case Study 12 5.9

The counseling | - -

technique

Simulation and | - -

Games
No response 8 3.9
Total 204 100.0

As indicated in table 4.49, it can be seen that 140 (68.6%) said that facilitators applied lecture
technique; 12 (5.9%) said that the case study technique was applied, 4 (2.0%) said that the
demonstration techniques was applied, and 40 (19.6%)said that discussion technique was
applied. This confirms that popularity of the lecturer technique among Adult Education tutors

and tutors in general, It js good that some discussion techniques were also applied, but a

need for greater use of activity methods is suggested.




Effectiveness of Techniques

Table 4.50: Level of effectiveness of the teaching techniques used by facilitators.

Responses Frequency Percentage
Effective 200 98.0

Not effective 4 2.0

Total 204 100.0

From Table 4.50:, it can be seen that 200 (98%) res;)ondents said that the teaching techniques
were effective in facilitating learning by the inmates, while 4 (2%) said that the teaching
techniques were not effective. It can be inferred that the teaching techniques were quite
effective in facilitating learning by the inmates. However, as suggested earlier, there is
certainty a need for advancing to the more modern use of activity techniques. The answers

may suggest some limitation in the facilitators knowledge or awareness of moderns

techniques.

Table 4.51: Rate of level of effectiveness of teaching techniques.

Responses Frequency Percentage
Very effective 116 56.9

Some what | 68 431
effective

Not effective - -

Don’t know - -
No response 30
Total 204 100.0

As indicated in Table 4.51, it can be seen that 116 (56.9%) respondents said that the teaching
techniques were very effective, while 68 (43.1%) said that they were somewhat effective,
It can be considered from the data in Table 4.51, that the teaching techniques were relatively

effective in facilitating learning. The high level of low rating suggests serious improvement

in choice and use of methods.




Availability/Adequacy of Teaching/Learning Materials

Tables 4.52 — Table 4.54 give responses on the adequacy of availability of teaching/ learning

materials in the prison education programmes,

> Table 4.52: Use of teaching/learning materials in Lagos State Prison Education.
Responses Frequency Percentage
They are used 194 95.1
Not used 9 4.4
No response 1 0.5
Total 204 100.0

As indicated in Table 4.52, it can be seen that 194 (95.1%) respondents said that
teaching/Learning materials were used in Lagos State Prison Education Prorgammes, while 9
(4.4%) said that teaching /Learning materials were not used. This data gives a indication that

there were teaching/learning materials in Lagos State Prisons.

Table 4.53: Adequacy of teaching/Learning materials for the needs of the learners.

Responses Frequency Percentage
They are | 140 68.6
adequate

Not adequate 63 30.9

Total 204 100.0

From table 4.53, it can be seen that 140 (68.6%) respondents said that the teaching/learning
materials were adequate, while 63 (31%) said they were not adequate. It can be inferred from
the data presented above that teaching learning materials were only relatively adequate

suggesting improvement in supply of the materials.

Ed
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Table 4.54: Level of adequacy of the learning /teaching materials.

Responses Frequency Percentage
Too many | - -

materials

Adequate 36 17.6
materials

Need more | 156 76.5
materials

Don’t Know - -

No response 12 59

Total 204 100.0

From Table 4.54, it was found that 36 (17.6%) respondents said that the teac}ting/leaming
materials were adequate, while the highest proportion of 156 (76.5%) respondents said that
more learning materials were needed. It can be observed from the data in Table 4.54 that the
teaching/learning materials were not enough and more were needed to make learning more

effective.

Adequacy and Quality of Facilitators in Lagos State Prison Education Programme
Table 4.55 gives response on the adequacy and quality of facilitators in the Lagos State
prison education programme.

Table 4.55: Level of adequacy of the number of facilitators to the volume of work in

prison education.

Responses Frequency Percentage
Too many teachers 4 2.0
Number is just right 132 64.7
Need for more | 48 23.5
teachers
Don’t Know 16 7.8
No response 4 2.0
Total 204 100.0
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From Table 4.55, it was found that 4 (2.0% respondents said that the facilitator were to many;
132 (64.7%) said that the number of the facilitators were just right; 48 (23,5%) respondents
said that there would be need for more facilitators, while 16 (7.8%) respondent did not know
whether the number of the facilitators were Just right or not . Jt can be conjectured form the
data in Table 4.55 that the number of the facilitators were quite adequate, because the

respondents to this particular questionnaire were administrative officers and facilitators.

Policy on Prison Education

Responses expressing general views on policy of prison education are given in Tables 4.56
to Table 4.57

Table 4.56: Availability of _policy on Prison Education in Lagos State.

Rcsponseé Frequency Percentage
There is a policy | 188 922

There is no| 8 39

policy

No response 8 3.9

Total 204 100.0

From Table 4.56, it can be seen that 188 (92.2%) respondents said that there was a policy on
prison education, while 8(3.9%) said that there was no policy on prison education. This

confirms the fact that there was a policy on prison education in Lagos State and the

awareness of the majority of officials of the availability of a policy.
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Adequacy of Policy on Education

Table 4.57: Adequacy of Policy on Prison Education.

Responses Frequency Percentage
Very Good 168 82.4

Good 8 3.9

Fair 12 5.9

Very poor - -

No response 16 7.8

Total 204 100.0

From table 4.57, it can be seen that 168 (82.4%) respondents said that the content on the
policy on prison education was very good; 8 (3.9%) respondeﬁts said that it was good, while
12 (5.9%) said that it was fair. It can be considered from the data presented on Table 4.57 that
the policy on prison education was quite adequate in guiding the formulation of curricula in

the programme.

Relationship Between Facilitators and Inmates
Tables 4.58 and 4.59 give responses on relationship between facilitators and inmates.

Table 4.58: Effect of Cordial Relationship of Instructors and Inmates interest in
Learning

Responses Frequency Percentage
Facilitates 196 96.1
learning

Does not | 8 39
facilitate

learning

Total 204 100.0

From Table 4.58, it can be seen that 196 (96.1%) respondents said that a cordial relationship
between facilitator and inmates facilitate learning, while 8 (3.9%) said such a relationship

does not facilitate learning.
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The responses of the vast majority. as presented in the data above, suggest that a cordial

relationship facilitates Jearning.

Facilitators’ Relationship With Learners /Inmates

Table 4.59. Facilitators relationship with the learners/inmates.

Responses Frequency Percentage
Very cordial 160 78.4
Cordial 44 21.6
Unpleasant - -

Don’t know - -

Total 204 100.0

As indicated in Table 4.59, it was found that the highest proportion of 160 (78.4%)

~ respondents said that the relationship between facilitators and inmates was very cordial. It

can be inferred from the data presented (in which more or less all the respondents said that
the relationship was cordial) that the relationship was quite good and could facilitate learning.

However, the relatively high level of more cordial rating should be taken note of.

Funding of Prison Education

Responses expressing general views on funding of prison education are shown in tables 4.60

and Table 4.61

Table 4.60: Adequacy of funding of Prison Education in Lagos State.

Responses Frequency Percentage
Adequate 32 15.7

Not adequate 168 82.3

Total 204 100.0

From Table 4.60, it can be seen that the highest proportion of 168 (82.3%) respondents said

that Prison education was not adequately funded, while 32 (15.7%) said that it was
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adequately funded. On the basis of the data above, it can be referred that prison education is

not adequately funded.

Table 4.61: Extent of adequacy of the funding of prison education.

Age Ranges Frequency Percentage —r

Very adequate - -

Adequate - -

Fairly adequate | 170 833

Don’t know 24 11.8

No response 10 4.9

Total 204 100.0 -

As indicates in Table 4.61, 170 (83.3%) respondents said that prison education was fairly
funded, while 24 (11.8%) said that did not know or could not say the extent to which it was

funded. 1t can be surmised that prison education was fairly funded.

Table 4.62: Effect of Poor Funding of Prison Education on Achievement of Prison

Education Objectives.

Responses Frequency Percentage
Poor funding will [ 172 84.3
constitute an obstacle
Poor funding will not have | § 3.0
any effect
Poor funding will only |8 9
affect payment of salaries
Don’t know 8 3.9
No response 16 7.9
Total 204 100.0

As indicated in Table 4.62, it can be seen that 172 (84.3%) respondents said that poor funding
will constitute an obstacle to the achievement of prison education objectives; 8 (3.9%) said it

would not affect the achievement of objectives, while 8 (3.9%) did not know whether it
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would affect it or not. This suggests that poor funding constitutes an obstacles to the

achievement of prison education objectives.

Success of Prison Education
Table 4.63: Level of Success of P

rison Education in Lagos State,
*m
Rate of reduction of

recidivism by

inmates

No of inmates’ that passed external
examination

Former prisoners ~settleg down in the
society with lcarned options a battle
" Idon’t know

No response

“#  Remedying Defects in Prison Education

Responses expressing general view of official on prison education are shown in Tabie 4.6

Table 4.64; Measures for Remedying Defects in Prison Education in

Eesponsggs Frequency l Percentage
The government should employ | 8 3.9

professionals g train  the

Lagos State.

Prisoners

There should be enough teaching | 4 1.95
materials

The government should resettle | 17¢ 86.3
the prisoners when released. ’

The government should develop

appropriate and adequate

curricuta  to guide  prison | 16 7.8

education

204 160.0
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From the data presented in table 4.64. it can be seen that majority of 176(86.3%) respondents
said that the prisoners should be resettled by government afier release; 16(7.8%) said that the
government should develop appropriate and adequate curricula to guide prison education; all
the inmates agreed that all the measures in the data should be applied to remedy defects in
prison education in order for its goals and objectives to be achieved.

It can be surmised that sound prison education can be a major tools for rehabilitating

discharged inmates.

General Views on Policy on Prison Education -

Table 4.65 shows the general views of officials on policy on constituents of a prison

education

Table 4.65: Components of Policy in Rehabilitation of the inmates,

Views Frequency Percenta
ge
There should be provision for | 8 3.9
further education for all prisoners.
- The education of illiterate inmates | 24 11.8

and young prisoners should be
made compulsory and special
attention should be paid to it by
the administration.

As far as is practicable, the | 162 79.4
education of prisoners should be
integrated into the educational
system of the country, so that
after  imprisonment  released
prisoners education can continue
without difficulty.

Recreation and cultural activities | 10 4.9
should be carried out in all
prisons to promote the mental
and physical health

No response
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As indicated in Table 4.65, it can be seen that 204 (100%)) of the respondents said that all the
options in the table, above should be constituents of the policy on prison education. It can be

surmised from the data in Table 4.64 that the officials want an all-round policy on prison

. education.

Testing of Hypotheses

In this study, seven null hypotheses were postulated and the Pearson Product Moment
Correlation Co-efficient (Pearson r) and the Chi-square ( y %) statistical methods were used to
analyze all the hypotheses. All tests were carried out at 5% level of significance.

Hypothesis One.

The first hypothesis states that the types of prison education available in Lagos State Prisons

arel not significantly related to the inmates’ learning interest. To test this hypothesis, Chi-
Squared ( y ?) statistics was employed. The result is as presented in Table 4.66.

Table 4.66  Test of Independent between Inmates Satisfaction with Types of Prison
Education available in Prison.

Types of Test Value Df p~ Value
Pearson Chi-Square 44.194 2 000
Likelihood Ratio 27.954 2 .000
Linear-by-Linear Association 18.252 ] 000
No. of valid cases 432

Table 4.66 shows that the calculated ,1;2 was 44.194. p -value, less than 0.05. Therefore, the

null hypothesis was accepted. This shows that the prison education being received or
available to inmates satisfies the interests of the inmates.

Instructor’s Motivation of Inmates to Learn

Table 4.67:Test of Independent between Officials Relationship and its Influence on

Inmates
Tpes of Test Value Df P —Value
Pearson Chi-Square 281.284 1 4 0.000
Likelihood Ratio 210.886 | 4 0.000
Linear-by-Linear Association 66.240 |1 0.000
No. of valid cases 423
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Applying y * to Table 4.67 above shows that the Chi-square value is 281.284. Since P-Vaiue

was less than 0.05, the null hypothesis was rejected. This means that the officials’
relationship with the inmates® did have influence on inmates learning. Further analysis was

carried out to confirm the relationship.

Table 4.68: Test of Relationship between Officials relationship with Inmnates interest in
learning.

Types of Test Calculated { Assymp. Std. | Approx. Tb | P-Value
r Error
Interval by Interval Pearson’s R 0.396 0.060 8.354 0.000
Ordinal by Ordinal Spearman 0.498 0.049 11.792 0.000
Correlation -
No.of valid cases 423

Using symmetric measure of Pearson’s r Product Moment Correlation (Pearson 1) r was
found to be 0.396 and P-value was less than 0.05. Therefore, null hypothesis was statistically
rejected. This means that the instructors’ relationship with the inmates influence inmates
learning. This confirms the result of the chi-square (¥ ®) on the influence of instructors’
relationship on inmates’ leamning. It can be summarized that the relationship between the
instructors and the learners’ was conducive enough to effect learning

Hypothesis Two

The hypothesis stated that the curricula of prison education in Lagos State prisons do not

-meet the needs of prisoners. To test this hypothesis, data obtained from 204 officials in

respect of availability of a prison education curriculum were correlated with the ways in
which the curriculum reflected the needs of the inmates. (These tables are the frequency
Distribution tables on Question 15 and 16, respectively).

Table 4.69: Test of Independent between Prison Education Curriculum and Inmates
Learning need.

Types of Test Value Df P-Value
Pearson Chi-Square 41.987 |6 0.000
Likelihood Ratio 41981 |6 0.000
Linear-by-Linear Association 26682 |1 0.060
No. of valid cases 76

Applying the x* test to Table 4.69 above shows that the x* was 41.987. Since P-value was less
than the Alpha, the null hypothesis was rejected, meaning that the prison education
curriculum reflects the learning needs of the inmates in Lagos State prisons.

The symmetric measure was also applied to confirm the result of the chi-square
(2% test applied to Table 4.68.
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Table 4.70: Test of Relationship between Prison Education Curriculum and Inmates
Learning needs.

Types of Test Calculated ;| Asymp. Std. | Approx. Tb | P-value
r Error
Interval by Interval Pearson r 0.596 0.074 6.393 0.000
Ordinal by Ordinal Spearman 0.633 0.076 7.029 0.000
Correlation
No of Valid Cases 76

In confirming the above test in Table 4.70; Calculated r = 0.596. Since P-value was less the
Alpha, the null hypothesis was rejected. This shows that the prison education curriculum did
reflect the learning needs of the inmates in Lagos State prisons.

Hypothesis Three

The hypothesis stated that there was no significant relationship between methods of teaching
in prison education and inmates’ perception of teaching requirements for learning
effectiveness. To test this hypothesis, data that were derived from Questions 18 and 19 in the
Inmates Questionnaire, PIQ (shown in frequency distribution. |

Table 4.71: Test of Independence between Teaching Methods and Learning
Effectiveness

Types of Test Value- Df P-Value
Pearson Chi-Square 100.706 | 21 0.000
Likelihood Ratio 08.880 |21 0.000
Linear-by-Linear Association 0.518 1 0.472
No of valid cases 235

From Table 4.71, Chi-square is 100.706, while P- value was less than 0.055, an indication
that the null hypothesis was rejected. This means that the teaching methods applied by the
instructors were good enough to facilitate learning. In other words teaching methods are
consciously geared towards helping learners to learn.

Hypothesis Four

The hypothesis stated that the quantity and quality of teaching and learning materials are not
significantly affect the success of the programme.

To test the hypothesis data derived from Questions 20 and 33 in the Inmates Questionnaire,
POQ were used in a Pearson Moment Correlation Co-efficient. The test is presented in the
contingency table 4.72 below.

Table 4.72: Test of Relationship between Teaching Materials and its impact on Success
of Prison Education.

Types of Test Caicuiated | Asymp. Std. | Approx. Tb | P-Value
r Error
Interval by Interval Pearson r 0.094 0.048 1.268 0.206¢
Ordinal by Ordinal Spearman 0.019 0.068 0.251 0.802¢
Correlation
No of valid cases 184
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From the Table 4.72 r cal = 0.094; while P-value was greater than Alpha. Therefore, the null
hypothesis was accepted. This means that the quantity and quality of teaching materials will
not significantly affect the success of the programme.

The chi-square test was also applied to confirm the result on Questions 28 and 29 in the
Officials Questionnaire

The computed result is as presented in the Table 4.73 below

Table 4.73: Test of Independence between Learning/Teaching Materials and its
effectiveness on Prison Education.

Types of Test Value Df P-Value
Pearson Chi-Square 6.737 |3 0.08]
Likelihood Ratio 19523 |3 0.023
Linear-by-Linear Association 1.604 1 0.025
No of valid cases 184 .

Applying the x test to Table 4.73 above shows that x> = 6.737. On the basis of the fact that
the P-value was greater than the Alpha. Therefore, the null hypothesis is accepted. This
means that the quality and quantity of learning materials were not good enough to influence
significantly the success of the prison education programme in Lagos State.

Hypothesis Five

This hypothesis stated that the policy on prison education was not significantly motivating in
orientation. Data generated for testing this hypothesis were subjected to the Pearson Product
Moment Co-efficient (Pearson r) and chi-square (x°).

The data were obtained from the Inmates Questionnaire (P1Q) questions 16 and 17.

Table 4.74: Test of Relationship between the Policy on Prison Education and its
strength of motivating Inmates in Learning.

Types of Test Value Df Asymp. Sig (2 sided)
Pearson Chi-Square 41623 |9 0.000
Likelihood Ratio 38.930 |9 0.000
Linear-by-Linear Association 2,173 1 0.140
No of valid cases 305

Applying the x” test to Table 4.74, above showed that; Chi-squared =41.6232, P-value was
less than Chi-squared valuve, leading to the rejection of the null hypothesis. Therefore,
confirming that the inmates were being motivated according to the stated policy on prison
education.

Hypothesis Six

The hypothesis stated that the funding of prison education are not significantly determine the
achievement of prison education objectives, as measured against the views of the tutors.
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To test this hypothesis, data that were derived from questions 28 and 29 of the Officials
I Questionnaire (POQ). were used.
Symmetric Measures
l Table 4.75: Test of Relationship between Funding of Prison Education and Achievement
of Objectives of Prison Education,
b
l ' Types of Test Calculated | Asymp. Std. | Approx.Tb P-Value
r Error
Interval by Interval Pearson r .064 0.057 0.895 0372
l Ordinal by Ordinal Spearman 065 0.073 0.912 0.363
Correlation
N of Valid Cases 196
Calculated r = 0.064. Since the p-value was greater than alpha, the null hypothesis was
accepted, which, means that level of funding of prison education is not commensurate with
I the set objectives of prison education.
' Hypothesis Seven
The hypothesis stated that the measures applied to remedy the defects in prison education do
I not have a significant effect on the achievement of projected goals and objectives of prison
education. To test this hypothesis, data obtained from the Officials Questionnaire (POQ,
questions 34 and 35,were used. They were correlated as presented in Table 4.76 below.
I Table 4.76: Test of Relationship between Remedies applied to Prison Education and
- Achievement of Prison Education Goals.
I Types of Test Value Asymp. Std. | Approx. Tb | Approx.
Error Sig
l Interval by interval Pearson r -0.070 | 0.083 -0.977 0.330
Ordinal by Ordinal Spearman -0.070 ]0.083 -0.977 0.330
Correlation
l No of valid cases 196
Using the Pearson coefficient of correlation, we found Calculated r = -.0.070; and P- value
l was greater than the Alpha. Therefore, hypothesis was statistically accepted. Thus, it can be
deduced that measures applied to remedy the defects in prison education have not
significantlly affected achievement of projected goals and objective of prison education.
Discussion of Findings
I In the course of the research work, seven null hypotheses were formulated for
' ' testing. The following are the findings that emerged from the tested hypotheses.
Rypothesis one stated that the types of prison education available in Lagos State Prisons were
I not significantly related to the inmates’ learning interest.
Y
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To test this hypothesis the Chi-square (x) test was applied to the data contained in Tables
4.13 and 4.14.

On the basis of the fact that the calculated Chi-square (x*) values is 44.194 and P-value is less
than alpha, that is 0 05 significant level; the null hypothesis was accepted while the
alternative hypothesis was rejected. It was therefore concluded that there is a significant
relationship between the interests of inmates in learning and the types of education available

in the prison (x% =44.1 94,P-value 0.000 and level of significant 0.05)

This finding corroborates the findings of Flynn and Price (1995) who carried out an
investigation of educational provisions in prisons and found generally that the provisions do
meet prisoners expectations. Rehabilitation and Welfare Action (PRAWA, 2000) identifies
the role of education in the prison to be to provide effective education to meet the identified
needs of the prisoners for the purpose of reformation. The need includes vocational, personal,
social and general elements and the resultant changes should be observable and capable of

being evaluated.

Other findings which emerged from the descriptive analysis of data based on frequencies and

percentages are:

\

(1) the greater number of the inmates (92 percent) were interested in the education |
|

|

programme

(2) 84 percent of the inmates rated the courses available in the prison within very good,

good and fair,

Hypothesis Two stated that the curricula of prison education in Lagos State prisons did not

meet the needs of prisoners.

The computed Chi-square (x%) from the data set out in Table 4.67 gave a value of x2 =
41,987, P-value=0.000, Level of significance=0.05.

On the basis of the computed x” value of 41.987 and P-value lesser than Alpha that is, level
of significant; the null hypothesis was rejected, meaning that the prison education curricula

reflect the learning needs of the inmates in Lagos State Prisons.

Pearson Product Moment Correlation Co-efficient was also applied to test Hypothesis two,

Calculated r= 0.596, P value= 0.000,Alpha or level of significance=0.05




—a

~

The findings were supportive of the finding of Flynn and Price (1995:22) which states : “...
the curriculum offered in the prisons has to be flexible enough to cater to a range of interests,
te., individual programmes of learning should be based on the offending background of
individual prisoners. For example, prisoners who were school teachers prior to imprisonment
should be encouraged to complete programmes of education in, for example, public or private

administration.

Also, the findings were in agreement with Nick’s and David’s (1995) finding that
“...education must be engaging and challenging and should deal with controversies. It should
deal with issues of the causes and effects of the relationship between feelings and actions and

 the nature of the linkage between self and society.

Hypothesis Three stated that there was no significant relationship between methods of
teaching in prison education and inmates’ perception of teaching requirements for learning

effectiveness.

The computed Chi-Square(x) from the data set on Tabie 4.69 gave the value of 100.706,P-
value=0.000 and Alpha, that is level of significance=0.05. On the basis of the fact that the P-
value is lesser than Alpha, the null hypothesis is rejected while the alternative is accepted;

meaning that the teaching methodsare good enough towards helping learners to leam.

This finding is in agreement with the finding of PRAWA (2000), that methods used in prison
education programmes are quite appropriate, that open learning and distance
learning/teaching methods have been introduced into a majority of prison education
programmes. Open learning is normally provided for prisoners who want to study courses
which are not provided for in the basic curriculum of the prison education programmes or for
prisoners who choose to work during the day and study in their cells in the evening. It is also
ofiered for vulnerable prisoners, such as sex offenders who may have to be segregated for
their own safety and cannot attend normal classes. Afier an initial induction, prisoners study
on their own, supported by teaching staff who monitor progress. According to PRAWA
(2001), the inmates should learn appropriate and adequate skills. The teacher should teach a
particular skill. The finding is also in accordance with Jarvis (1989) in the methods of

teaching of recurrent education.

Hypothesis four stated that the quantity and quality of teaching and iearning material did not

significantly affect the success of the programme.
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Pearson Product Moment Correlation Co-efficient was used to test hypothesis four on Table
4.68. The caiculated r =(3.094, P-value =(0.206.Alpha=0.05. On the basis that the P-value is
greater than the Alpha i.e., 0.05, the null hypothesis is accepted while the alternative is
rejected. The computed Chi-Square was also used to the same Table 4.68; the Chi-Square
value gave 6.737,P-value=0.081, Alpha=0.05, because the p-value was greater than Alpha ,

the null hypothests is accepted while the alternative is rejected given same result like Pearson

r, meaning that the quality and quantity of teaching materials were not good enough to

influence the success of the prison education programme in Lagos State,

These findings support Ejiofor (1 995} that apart from vocational training because there was
no financial allocation in prison budgets for educational activities, the few materiais available

were in a deplorabie state.

The responses of the inmates and officials in Tables 4.21 and Table 4.52 respectively

ndicated that the learning materials were not adequate and that more materials were needed.

Hypothesis Five stated that the policy on prison education was not significantly motivating in
orientation.

The computed Chi-Square(X) value gave 41.623.P-value=0.000. Alpha=0.05. On the basis
that the P- value is lesser than Alpha, the null hypothesis is rejected while the alternative is
accepted. This confirmed that the inmates were motivated according to the stated policy on

prison education.
The finding is in agreement with Prison rule 29 (1969:45). «...

(1) Every prisoner abie to profit from the education facilities provided at a prison shali be

encouraged to undertake such education.

(2) Special attention shall be paid to the education of illiterate prisoners and if necessary,

they shall be taught within the hours normally allotted to work.

(3) Programmes for evening education ciasses shall be arranged at every prison and,
subject to any directions of the secretary of state, reasonable facilities shall be
afforded to prisoners who wish to improve their education by correspondence courses

or private study or to practice handicrafts in their spare time.

Hypothesis Six stated that the finding of prison education would not significantly determine

the achievement of prison education objectives as measured against the views of the tutors.
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Pearson Product Moment Correlation Co-efficientwas used in Table 4.69,pave the Pearson r
OF 0.064, P-value =0.372, Alpha= 0.05. On the basis of this finding, where the P-value is
greater than Alpha, the null hypothesis was accepted while the alternative was rejected,
which, means that the leve! of funding of prison education is not commensurate with the set

objectives of prison education.

This finding correborates the finding of Ejiofor (1995) that there was no financial allobation

in prison budget for education activities.

Responses from the inmates questionnaire also confirm the result of the hypothesis: 400
inmates responded that the finding was neither fair nor adequate. The officials also responded
that poor funding has been an obstacle to the success of the prison education goals and
objectives. One fundamental way of restoring offenders is through education, and if
education in prison is not adequate funded, it means that one of the reforming strategies in the

prison is being neglected. -

Hypothesis Seven stated that the measures applied to remedy the defects of prison education
did not have a significant effect on the achievement of projected goals and objectives of

prison education.

Pearson Product Moment Correlation Co-efficient was applied to Table 4 70. gave Pearson r
0.070, P-value=0.330, Alpha =0.05 On the basis of the fact that the P-value was greater than
Alpha at 0.05, the null hypothesis was accepted while the alternative was rejected; meaning
that measures applied to remedy the defects in prison education have not significantly

affected achievement of projected goals and objectives of prison education.

This finding is in accordance with Prison rule 29 (1969: 45) which states: “... facilities shall
be afforded to prisoners who wish to improve their education by correspondence courses or

private study, or to practice handicrafts in their spare time.

Duguid (1989) said that prisoners should be convinced that they are decision makers, not
victims, and to empower them to undertake the making of decisions, they should be provided

with some genuine opportunities to exercise choices.

The United Nations Standard Minimum Ruies on the treatment of prisoners, sections 77 and
78 also buttress this measure by emphasizing that practical further education in prisons can be
integrated into educational systems of every country, so that, after prisoners’ release, they

may continue their education without difficulty.
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Summary of Findings

The study is summarized as follows:-

1.

7

The types of education available in Lagos State Prisons are related to the inmates’

need/ interest in learning.

The prison education curriculum does not reflect the learning needs of the inmates’ in

Lagos State prisons.

Inappropriateness of the methods applied in teaching by the instructors and officials

- make learning ineffective.

The quantity and quality of teaching materials are not sound/good enough to have a
positive effect on success of the prison education programme.

The policies on prison education are significantly motivating in orientation,
Inadequate funding of prison education has affected the success of the programme.
There is a high contribution by Non-Governmental Organization in the funding of
prison education but this is just about 10% of the funds needed for the achievement of

prison education goals and objectives.

Measures applied to remedy the defect in prison education will have a significant

effect on the achievement of projected goals and objectives of prison education.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

The study was undertaken to evaluate the role of education in rehabilitating prison inmates in
Lagos State. The study featured purpose and types of prison education available, and as a
non-formal education. The effect or administrative structure on the inmates learning skills;
finding and government intervention in reformation of prisons in Nigeria. It ;iiscussed the
British rehabilitation educational system which serves as a corrective rather than punitive
measure in prisons.

The general population of the study was four thousand four Hundred and twenty-one (4,421)

prison inmates and seven hundred and fifty (750) prison officials in the five prisons in Lagos

State.

The specific population of the study comprised six hundred and fifty four(654) inmates and
officials in the five prisons.
Sample categories were identified, that is 450 prison inmates and officials numbering 204

respondents.

The inmates’ sampie was drawn by applying the proportionate stratified random sampling

technique was also used to develop the officials’ sample.

The instrument used for data collection was a structured, researcher-designed 35-item prison
inmates’ questionnaire (P1Q) and a 35-item prison officials’ questionnaire (POQ).

The questionnaires had a reliability co-efficient of 0.91 & 0.97 after a spilt half analysis was

done, using the Pearson Product Moment Correlation Co-efficient technique. The




questionnaires were pilot tested (validated), using 30 inmates and 10 officials, respectively,

who were not included in the main study.

The analysis of the data involved the use of descriptive statistics, namely, frequencies,

4

percentages, mean and standard deviation and the Pearson-r, product moment correlation co-

efficient (Pearson r) and the Chi-square ( 3 ?) statistics at 0.05 alpha level and T-test.

The general population consisted of four thousand, four hundred and twenty one (4421)

prison inmates and seven hundred and fifty (750) prison officials in the five prisons in Lagos

State.

The questionnaires was pilot tested (validated), using 30 inmates and 10 officials

respectively, who were not included in the main study.

The analysis of the data involved the use of descriptive statistics, number, frequencies,
percentages, means and standard deviation and the Pearson r, product moment correlation

coefficient (Pearson r) and the Chi-square ( ?) statistics at 0.05 alpha level.

On the basis of the findings from the tested hypotheses, the following were made as

contribution to knowledge.

Contributions of the Study to Knowledge
1. The study has shed light on factors that affect effectiveness of prison  education,
narhely: prison education policy and design, prison education planning and procedure,
programme management, competence of staff, level of adaptation to environmental
influences and funding.

2. The study is a pioneer attempt at evaluating the effectiveness of prison education and

thus provides a reference for future studies.
3 The study developed a framework that could be used for evaluating prison education in

other parts of Nigeria and elsewhere.

~y
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4 The study shed light on the areas of prison education that could be improved to make

prison education become more result-oriented and relcvant to clientele needs.

Conclusions

The purpose of an innovative, educational and interventionist development programme for
the inmates is aimed, essentially at initiating positive changes in the inmates. Change, is a
product of the interaction of consensus and conflict or pressures, leading to the acceptance or
rejection of innovations. Some of the problems often encountered by facilitators in an attempt
to introduce change to inmates include, on the part of the inmates, adherence to innovation

new values and practices, fear of the success of the training acquired and Jack of trust in the

government offer release.

According to Verner (1962), in Uwakah (1983 in US Legal 2008), the planning of a
rehabilitation programme is initiated on the level of the inmates. This because it is only at this
level that the specific educational needs and interest of the inmates can be accurately and
functionally identified. Attesting to this view, Anthony et al. (1979 in US Legal 2008)
expressed the opinion that change occurs when inmates should be motivated to participate in

rehabilitation education in an effort to introduced change to their lives after release.

The findings of this research work show that the inmates tend to experience some strains in
their life style after release owing to inadequacies in the rehabilitation programme which they
received while in prison, inappropriateness of the curriculum, inadequate teaching materials,

non-availability of after-release take-home materials and pocket money.

The implication of this is most likely to be a dampening of Zeal, a drastic reduction in
productivity and probable recidivism in spiit of having received rehabilitation education on
account of the failure of the programme support training with the needed equipment and

after-released materials.
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The purpose of an innovative, educational and interventionists development programme for
the inmates is aimed, essentially at initiating positive changes in the inmates. Change, is a
product of the interaction of consensus and conflict or pressures, leading to the acceptance or
rejection of innovations. Some of the problems often encountered by facilitators in an atternpt
to introduce change to inmates include, on the part of the inmates, adherence to innovation,
new values and practices, fear of the success of the training acquired and lack of trust in the

government after release,

The implications of the findings for prison adult education are manifold. Firsts, the number of
inmates which the adult educator has top grapple within, his bid to persuade, motivate and
arouse prison inmates into adopting the rehabilitation programme learning points becomes

tremendously increased.

Secondly, the adult educators have difficulties in getting designated government officials to
make themselves available for teaching and to provide logistics, which are a precondition for

the inmates positive change.

Thirdly, the adult educator needs continuously to play a liaison role between designated
government materials and logistics, and the inmates in the study area to ensure the continued
supply of the teaching materials in relation to the curriculum provided and to sustain renewed

confidence in the inmates’ continuing practice of skills learnt in the programme.

Recommendations

Evidence abounds to show that prison education was in earlier times upheld to be the
mainstay in the rehabilitation of inmates from Nigeria prisons. Later, Nigerian prisons
suffered from a general problem of recidivism. This was because of funding and poor
administration, which calls for re-examination by decision makers. Considering the findings

that have emerged from this research work and the conclusions drawn, it is obvious that the
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problems highlighted suggest the need for professional, technical and administrative
intervention to enhance effectiveness of prison education for rehabilitating prisoners.
Therefore, in order to positively overhaul prison education and remove or drastically alleviate
the problems identified in the study, with a view to enabling the inmates meet their needs (i.e.
improve their standards of living in their families and society), the following
recommendations are put forward:-
1. Nigerian prison services should make moral; education a compulsory course for alll
inmates. Moral education is concerned with the development of good citizenship and

. . inculcating the right values of a society on every member of a particular society, The

primary objective is the development of a morally good persons. “One who has an

inner urge to do what is good and right and possesses the will and determination to do

it”

2. Inmates should be assigned on entry into prison to master craftsmen and learn the

skills through their watch and do method.

r” 3. Prison inmates should be provided with opportunities to develop or improve their

level of educational attainment through correspondence education. Inmates who have

acquired some forms of education before commencing their jail terms should be

allowed to enroll with correspondence school with appropriate examination bodies for

¢ certifications so that at the end of their terms, certificates so acquired will enable

them to secure employment, continue with education or business and lead normal

crime free life.

4, It may also be necessary to organize extra-moral classes to different categories of

inmates in various types of prisons in Nigeria. The reasons behind this idea is that

education is co-terminal with life. The art of continuous learning can serve as a life

tonics for the mind and this will in no sma!l measure direct the minds of criminals

serving jail terms to think constructively and become reformed and conforming

¥ citizens.
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5. Curricula for prison education should be drawn and designed by the ministry of

education and Adult educators in order to reflect the needs.

|
6. The government should improve the adequacy of training and teaching materials, |
designed in line with the education system that obtains outside the prison walls. :
7. The policy guiding the prison education should be followed to the beam.
8. The administrative structured should be concentrated upon by government and
appoint right personnel like adult instructors to teach the inmates in order to achieve

their objectives and reach the goals of prison education.

e

199

S CEN A5 O N l O &S AN D G P G E s O D am e
~




3

~

)
-
I
'
r
'
'
’
'
I
!
!
'
!
i
1
;
I
!

hs

REFERENCES

Abosede, A.)., Obasan, K.A. & Raji, B.A.(2001). Research methodology for management

science students. Lagos: Mixon Publications.

Adedayo, O.A. (2006). Understanding statistics. Lagos: JAS Publishers.

Adelola, 1.0.A. (1988).” Pull-push factors of recidivism in the Nigerian prison system ”.

Indian Journal of Criminology,-16 (2), 139-146.

Adeyemi, A., Agomoh, U.,& Ogbebor, V. (2001).The prison service and penal reform in
Nigeria :A synthesis of study for the safety, security and access fo justice

programmes. Abuja: Department for International Development.

Adewale, L. Et.,(1996). Elements of Adult Education. Lagos: Benjas Printers Limited.

Afe, J. (2001). Evaluating programme effectiveness: A Review of selected models. Nigeria

Educational Research Association, 1 (1) 69-74.

Ajuzie, M.V. (2000). The fundamentals of educational research. Lagos: University

of Lagos Press

Akinranti, G.K. (1984). 4 study of the effect of cognitive restructuring and token
reinforcement strategies of some Nigerian prison of some socially undesirable
behaviour. (Unpublished Ph.D. University of Ibadan).

Andrew, C. (2002). Managing prisons in a time of change. London: International

Centre for Prison Studies.

200




Anne, M. & David, . (1997). 4 mind to crime. Canada: Pengium Books. (Canada) Limited.

Anthony, K.R.M., Et al (1979). Agricuitural changes in tropical Africa.

* ltalia: Cornel University Press.

Anton, J. & Angela, L. (1990). Adult literacy in the Third World. Stockholm (Sweeden):
International Development Authority.

Bellamy,GT; Sheehan,M;Horner,R& Boles,S.(1980) Community programs for
severely handicapped adults: An analysis of vocational opportunities .Journal for The

-

Association for the Severely Handicapped 5, 307-324.

Bhola, H.S. (1990). Evaluating literacy for development project programmes

and campaigns. Hamburg: Unesco Institute for Education.

Boniface, G.N. (1991). Educational research: Basic issues and methodology.

Ibadan: Wisdom Publishers Limited.

Collins, A, (1992). Prisons conditions in the United States: A human right

report. USA: Random House Inc.

Collins, I.T. (1989). Lifelong education Jor adults. Britain: BPCC Wheaton’s Limited.

Dankwa, E.V.O. (1999). “Prisons in the Gambia”. Lagos: Nigeria Series.
Das,M.D (1995). Improving the relevance and effectiveness of agricultural extension
Activities for women farmers- An Andre Meyer research study. (FAO Corporate |

Document Repository. Retrieved from http:// www. fao. Org / docrep / v 4805e/b v

4805¢00.HTM _on June 23, 2009).

Dawson. J (2002) Vocation in Adult Education:Widening the Gaze. Retrieved from http://

www.oise.utoronto.ca/lCASAE/cnf2002/2002 papers/dawson 2002w pdf on

y December 12, 2009.

201




Dennis, R.A. (1994), Making wheels: A technical manual. London: Intermediate

Technology Publications.

Duguid, S. (1981). Prison education and criminal choice: The context of prison.

E

Canada: Government Publishing Centre.
Duguid, S. (1986). What works in prison education? Adult Education Journal, 518 (4)

Duguid, S. (1989). Choice or compulsory? A Canadain view of the purpose of prison

education: Prison Service Jowrnal

Duguid, S. (1992). Yearbook of correctional education. Burnaby: Simon Fraser -

University.

Ejiofor, J. (1995). Effect of literacy education on prisoners: A case of Kirikiri Prison,

(Un-published M.Ed. Thesis, University of Lagos).

Evaluation Trust (2009) What is evaluation? Taken from www. evaluationtrust.org/evaluatio

n/evaiuate on 1/12/2009

~

Esan, E.O & Okafor, R.Q. (] 995). Basic statistical methods. Lagos: University of

Lagos Press,

Fasan, Clement (2005). 4n appraisal of prison services in Edo State of Nigeria.

(Unpublished Ph.D. Thesis, University of Benin).

Fasan, Clement (2005). Non-Governmental Organisations development and peace

R commission. (Un-published Ph.D Thesis, University of Behin).

Fasan, Clement (2008). Fundamentals of curriculum in physical and health education,

Ibadan: Olu Akin Publishers

Federal Ministry of Internal Affairs (1997). Annual reports. Abuja: Federal Government

-

202

}




Press.

Federal Ministry of Internal Affairs (1998). Annual abstract of statistics. Abuja:

Federal Government Press.
Federal Ministry of Internal Affairs (2000). Annual report. Abuja: Federal Government Press.

Fisher, A.Et al (1983). Handbook for family planning operations research design. New York:

The Population Council

Fisher, P.1 (1972). Conscientization. London: Writers and Readers. .
Flynn,N.. & Price, D. (1995). Education in prisons: A national survey. London: RAP
Fordham, P. E. (1993). 'Informal, non-formal and formal education programmes' in YMCA

George Williams College JCE301 Lifelong Learning Unit 2, London: YMCA George
Williams College.

Freier, P. (1973). Education: The practice of freedom. London: Writers and

Readers.

Freier, P. (1985). The politics of education: Culiure power and liberation. London:

Macmillan.

Gay, L.R. (1976). Educational research: C. ompetencies for analysis and
application. Ohio: Charles E. Merrill.
Gioppo, C (2004). Designing and lesting modules on non-formal education for leaching
education candidates: A Brazilian experience. (Unpublished P.hD Thesis, retrieved

from http://www.lib.ncsu.edu/thescs/ayai lable/etd-11092004-
1544 19/unrestricted/etd.pdf) June 19, 2008.

Gloria, Eunice. (1998). Coping with crime and victimization. Lagos: Bewaco Printers.

House of Commons: Education and Skill Committee (2005). Prison education: Seventh

reportofsession20042005, Vol 1 (Seenathtip:///www.books. google.com.ng/books?id=Tph8x2i
zmMCé&dg=PRISON+EDUCATI ON+IN+BRITAIN& Printsec=frontcover&source=bl&ots—
203




¥

UaO?asWVN?&siExEKATCO?BONC) on 25" March 2008.raham-Brown, S. (1991)
“Education in the Developing World”, Harlow: Longman.

Idowu, B. (1989). Effects of self concept on academic performance of students in

selected adult remedial classes in Lagos State. (Un-published Ph.D Thesis, University

of Lagos)

Jeffs, T. and Smith, M. K. (Eds.) “Using Informal Education. An alternative to casework,

teaching and control”. Milton Keynes: Open University Press.

Kazeem, L.K. (1996). Magazine on New Prison Bill. Ghana and Nigeria: Prison
Link

Martin, M.S. & Janet, P.W. (2000). Pattern cutting and making up: The professional

approach. Boston: Reed Educational and Professional Publishers Limited.

Media Network factsheet (1999). “Prison and penal reform ”: Rehabilitation and

resettlement of ex-prisoners Prison Rehabilitation and Welfare Action 1 (2).

Mereni, J. & Osuala, J. (1991). Adult education: T, heory and practice. Onitsha: (Anambra

State): Pacific Publishers.

Moses, Y.0. (2007). College and university statistics. Ibadan: YOSOD Book

delishers.

Nworgu, B.G. (1991). Educational research: Basic issues and methodology.

Ibadan: Wisdom.

Nzeneri 1. (1996). Handbook on adult education: Principles and practice in

Nigeria. Ibadan: Evans Brothers Nigeria Publishers Limited.

Nzeneri, 1. (1996).Handbook on adult education; Principle and practice. Onitsha:
204




¥

~

)r,

Goodway Printing Press Limited.

Nancy, L (1993). 4 working guide to prison rules. London: Prison Reform Trust,
Nicholls, R.B. (1996) Human development report. Lagos: UNDP.

(2004). National Policy on Education. Lagos: NERDC Press.

Obasoro, Oluwayemisi (2004) Evaluation in adult education Lagos University of Lagos

Press.

Okenimkpe, Michael N. (2003) Adult education teaching methods: Principles,

procedure and technigues. Lagos: Management Science Centre.

Okoli, Canice O. (2000). Introduction to educational and psychological measurement Lagos:

Behenu Press & Publishers.

Okoli Canice E. (2002) T: echniques of behavioural modification. Lagos Behenu Press &

Publishers
Okonkwo, N.& Naish,0. (1 990). Criminal law in Nigeria. London: Sweet and Makewel]

Oladunni, M.O. (1995). Introduction to research methods and statistics in education, Ibadan:

TAFAK Publications Nig. Enterprises.

Omolewa, Michael (1981). Aduit education practice in Nigeria, Tbadan: Evans Brothers

Nigeria Publishers Limited.

Popoola, T.Q. (1991). Business research methods. An andragogical approach.

Lagos: University of Lagos Press.

PRAWA (1999a). Prison and penal reform sheet: Prison population, Lagos:

The Prison Rehabilitation and Welfare Action,

PRAWA (1999b). Prison and penal reform sheet: Vulnerable prisoners.

The Prison Rehabilitation Association and Welfare Action, 1. (3)




¥

X

GE mE En Su I N TN G5 BN N BN B BN BN OGN BN OGN M Emy EE e
- A '

PRAWA (1999¢). Prison and penal reform: Rehabilitation and seitlement of ex-

prisoners. The Prison Rehabilitation Association and Welfare Action, 1.(2)

PRAWA (2000a). Prison and penal reform: Criminal Justice administration.

The Prison Rehabilitation Association and Welfare Action, 1.(2)

PRAWA (2000b). Prison and penal reform: Education for prisoners. The Prison

Rehbbili!ation Association and Welfare Action, 2. (3)

PRAWA (2000c). Prison and penal reform: health care in prison. The Prison Rehabilitation

Association and Welfare Action, 2. (5)

Provus, M. (1971). Discrepancy evaluation for educational programnie improvement

and assessment. Berkeley: Mc Guichan.

Robert, L. (1990). How to make a rope and washer pump. London: Intermediate

Technology.

Kanfman, Roger A. (1972). Educational system planning. New Jersey:

Prentice Hall, Inc.

Smith, M.K(1996) “Non-formal education. Encyclopedia of informal education”. (Retrieved

from http:/fwww.infed.org/biblio/b-nonfor.htm on June §, 2001)

Stakes, R.L. (1981). “Conceptualizing evaluation, Literacy learning”: The adult year, 4 (8):
(4-5 & 22-23).
State of Florida. (Department of Correction). “Recidivism Report; Technical Appendix”, (Retrieved from

hitp./fwww de.state fl us/pub/recidivism/2001/techapp.pdf ~ on July 9, 2008).

Steers, R.M. (1975). “Problems in measurement of effectiveness ”. Administrative Science Quarterly

20 (546-558).

206




Stephen, N. (2002).” Prison privatization report international”

. (Retrieved from

WWW. psiri. org/iustice: googrle yahoo

11-'cb‘s'ife/.s-tenhennathan@compu.s'en’c.mm on

July 10,2008).

Stufflebeam, D.L.(1971).Education evaluation and decision — making .
Worthington (Olio): Charles Arjones Publishing Co.

Stufflebeam, D. (1975). “Evaluation as a community education process”.

Community Education Journal 5(2), 7-12.

Stufflebeam, D. and Egon G.C (1 976). Education evaluation and decision -

making. ltasca: Peacock Publishers, Inc.

Suleiman, S. (1999). An evaluation study of the use of the electronic media for The

promotion.

Titmu;, C. (1989). Lifelong education for adults. Britain: BPCC Wheaton's Limited.

Tyler, R. (1981),*Specific approaches to curriculum development’: In Curriculum

and instruction .Berkeley: Mc. Gutchan.

UN (2000). Draft proposal and plan for a United Nations Literacy Decade Resolution

(54/122 of 20 Jan. 2000). New York: UNO.

UNDP (1976). Country Profiles. New York :Macmillan.

UNDP (1980) .The experimental world literacy programme : A critical assessment. New

York: UNDP

UNDP (2005).Human development report 2005, New York.Hoechstetter Printing Co.

UNESCO(1990). Literacy and poverty. Paris: UNESCO,

207




UNESCO (1990). World declaration on Education — for All: A framework Jor action 10

meet basic learning needs. Thailand WCEFA.

UNESCO(1997). “Literacy education and social development.” Comfinita,

r

Hamburg: UNESCO.(Retrieved from www.unesco.org/educaiion/ufc/conﬁfea&;dﬂjc.pdf on

July 9, 2008).

UNESCO(1997). “Literacy in the word”(comfinita) Hamburg: UNESCO.(Retrieved from

www.portal. UNESC Oforg/...fev php URL ID=1132] &URL DO=DQ TOPIC&

URL_SECTION=201.html on July 9, 2008).

SR UL JTE o

I B b EE A D E I T N TE M SN T T aE TS e e B
) ~

UNESCO (1998).The state of education in Nigeria Lagos:UNESCO (Lagos office.

Nigeria).

UNESCO(2001).Literacy and Non-formal education in the E-9 countries. UNESCO.
UNESCO(2004). Education -For- All Monitoring Report. Paris: UNESCO.
UNICEF (1994).T#e state of the world's children. Oxford: New York.

US Legal (2008) “Recidivism  Law  and Legal Definition”. (Retrieved from

ht_tp://deﬁnitions.us]egal.com/r/rccidivism on July 9, 2009),

Unruh, G, & Unruh, A. ( 1984). Curriculum development problems, processes and progress.
Berkeley: Mc. Gutchan.

Weber, M. (1971). The protestant ethic and the spirit of capitalism. London: Irwin

University Books.

Weiss, C.H.(1972). Evaluation action programmes :Readings in social action and

education Boston: Allyn and Bacon

-

208




Yoloye, E.A. (1978). “Evaluation for innovation” in Bajah, S.T.( Eds).

Walton, D. (1995). Motivate: Macmillan test Jor industrial vocational and
technical education. London: Macmillan Education Ltd.

William, M.K (2006) Introduction to Evaluation. Taken from www, socialresearchmethods.

net/kb/interval htm on 1/12/20009.

Winifred, P. & Dora, S. (1974). The Kingsway book of dressmaking. London:

Evans Brothers Limited.




APPENDIX A

DEPARTMENT OF ADULT EDUCATION
UNIVERSITY OF LAGOS
AKOKA-YABA
PRISON OFFICIALS QUESTIONNAIRE (POQ)
This is aimed at finding out the appropriateness and adequacy of prison Education in

Lagos State. The questionnaire is designed for the Prison Officials in the five security

prisons in Lagos state.

v Instruction

Please, read the questions carefully and respond to each as honestly as possible. Tick
the appropriate boxes in Section A and choose the answers most applicable to you
among options in Section B. The data are only for this study and will be treated with
utmost confidentiality.

SECTION A: BIO-DATA

1. Sex:

(@ Male (b) Female

2. Age:
' (@  Lessthan 25 years (d) 45— 54 years
by 25-34 years ' (€)  55-64 years
%- ()  35-44 years (H  65years
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3. Marital Status: (a) Single(b) Married
Any other (please, specify ... )
4, Educational Qualification:
X (a} SSS1-3

(b) Trade Test
(c) Grade II Teacher
(d}  National Diploma (ND)

(e)  Nigerian Certificate of Education (NCE)

(f)  Higher National Diploma (HND)
(&) B.A/B.SC/B.ED
(hy M.A/M.SC/M.ED
(i) PHD (j) None ofthe above
S. How long have you been teaching in the prison?

(a) Less than 1 year

<

(b) 1-2 years,
(c) 3-4 years
(d) 5-6 years
(e) Over 6 years
SECTION B
6. Do you know whether there is an Education Department in this prison?
(a) There is an Education Department

(b) There is no Education Department

(¢) The department is not functioning

(d) I don’t know

.................................

7. Are there criteria in categorizing the inmates into classes?
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' (a) There is a Criteria
(b) There is no Criteria
. ' (c) The Criteria is not applicable
as (d) I don’t know

8. If yes, identify among the following the criteria used/applied.

(@  Number of years spent in jail

(b) . Area of interest in courses available in Lagos State Prisons.
(c). Level of formal education already had |

(d)  Sex (Male/Female)
() 1 don't.know
Any other (Please, specify

8. Which courses are offered by the Education department
(8)  Basic Literacy
N 2 (b)  Vocational Training
(¢) Remedial Classes

(d) Art/Crafts

10.  Are you satisfied with the prison education courses offered in the prisons in

Lagos State in relation to meeting inmates' needs?

(a) Satisfied
(b) Not satisfied
(c) Not necessary

(d) I don’t know

N 11.  If yes, how would you, as an instructor rate your satisfaction with courses in
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12,

13.

14,

15,

prisons education in relation to meeting inmates' needs?
(a) .Very satisfied
(b) Somewhat satisfied
(c) Not satisfied
(d) Don't know
Do you have policy on prison education in Lagos State?
(a) There is a policy.
(b) There is no policy
() The policy is wrong

(d) I don’t know

How would you rate the appropriateness of the content of the policy on prison
cducation, Le. the legal stipulations or government directives on prison

education in Lagos state in guiding the formation of the curricula for the

courses?
(a) Very appropriate

(b)  Fairly appropriate
(c) Appropriate
(d) Not appropriate

(e) I don't know

Do you have a curriculum guiding the prison education programme in Lagos
State? (a) There is a curriculum (b) There is no curriculum (c) I don’t know

If available, are the Curricula appropriate for the courses in prison education?
(8)  Very appropriate (¢} Not appropriate

(b) Somewhat appropriate (d) Idon’t know
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(16) In what way

(a) Many of the

according to Lagos State priso

grades.

(b) Ithas not

s has the curricula reflecte

inmates have attempted th

affected the learning in any: way 10

() No curriculufn

(d

17

prison education ¢

1 don’t know

which of the teaching meth

ods/techniques listed belo

lasses?

n records 2007 and passed with

d the needs of the inmates.

e external examinations

good

w do apply In the

Q) {ndividual assignment
(g) Group assignment

4y Stimulation and Games

(a) The tecture method
(b) Discussion
(c) Drama/Role Play (h) Thecase study
(d) Demonstration
() Counseling Technique
as applicable

Mark as many

18. Do you think that th

appropriate fo

19.

Ifyes to

(a) Ve

(c) Not appropriate

r facilitating learning?

-----------------------------

Question 18, how appropriate arc they?

Iy appropriate (b) Some
(d) Don't Know
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20. Are there teaching/learning materials used in Lagos state Prisons

Programme,

(2) There are teaching materials  (b) No teaching materials
21.  Are the teaching/learning materials adequate for the needs of the learners?
(a) Adequate., (b)Not adequate (c)I don’t know

22.  Hyes to question 21, how adequate are the teaching/learning materials?

(a) Evidently adequate
(b) Quite adequate
(c) Not adequate (e)' I don't know
24. How adequate is the number of instructors with regard to coping with the
volume of work in prison education?
(a) Highly adequate
(b)  Number is just right (¢)  Not adequate (d) I don't know
25. Does a cordial harmonious/friendly relationship between instructors and
Learners appropriate/facilitate learning?
26.  Ifyes to question 25, what kind of effect can it have on learning?
(a) Makes learning effective
(b) Leads to disobedience

(c)  Smooth running of the school (d) I don't know
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27. How would you describe the instructor's relationship with the -

inmates'/Learners?

x
|
f
l

28. Do you consider its funding to be adequate?

(a) Adequately funded -
(b) Very fair
(¢) Not adequate

(d) Idon't know

29.  What -effect do you think poor funding of prison education will have on the
achievement of its goal and objectives? (If you mark "All of the above" do

not mark any other option). Concerning the other choices, mark as many as

you consider applicable.

(a) Motivation, and therefore morale of instructor will be fow
(b) Attendance by class instru.ctors & learners will be low.,

(c) Content will not be covered.

(d) Ineffective learning by inmates will result.

(e) Inmates will not be able to apply leamning after discharge.

(f) The goal of prison education will be defeat.

(g) I don’t know.
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30. What is your general opinion about prison education prgramme in Lagos

State, if it is properly funded?
(@) It will rehabilitate many prisoners
(b) It will increase the offensive behaviour of many inmates,

() It will cause recidivism in prisoners.

(d) Idon’t know

31.  Major problems(s) that militate the successful implementation of prison

education.
(@)  poor funding of prison education
(b)  lack of teaching/learning materials
(c)  learning environment not conducive
(d) Idon’tknow

Any other (please, specify

32. Which of these do you think should be prison education policy?

(a)  There should be provision for further education policy.

(b)  The education of illiterates’ inmates and young prisoners should be

made compulsory and special attention should be paid to it by the

administration.
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(c) _ As for as applicable the education of };risoners should be integrated into
“the educat_ional system of the country, so that after imprisonment their
education can continue without difficulty.

(d)  Recreation and cultural activities should be carried out in all prisons for

the promotion of the mental and physical health of inmates.
Any other (please, specify )

33. Which of the following should be considered as the goals and objectives of

prison education?
(a) To keep safe custody of person legally interned.

(b)  To identify the causes of their anti-social behavior, treat and reform them
to become law - abiding citizens of a free society.
{¢)  To train/them towards their rehabilitation discharge.

(d) Idon't know

34, What can be done in the Lagos State Prison Education System to rﬁake it
more goal achievement - oriented?
(a)  Prison Education should be funded édeduately.
(b)  The policy on prison education should be monitored continuously.
(c) The Lagos state Government should always provide _appropriate and
adequate tools for implementation of the type of education received;

render financial assistance and housing to inmates after release to aid
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rehabilitation,

(d)  Idon't know
35. Which of the following measures should be applied to remedy defects in
prison education in- order for it to achieve its goals and objectives?

(@)  The government should employ professionals to train the prisoners.

(b) There should be enough teaching materials and proper and

supervision should follow.
(c) The government should re-settle the prisoners when they are released.

(d)  The government should develop appropriate and adequate curricula to

guide the prison education.

(e) Government should find the prison properly.

' H The classroom/learning environment should be conducive for
effective learning.

(g) The non-governmental organization should give supportive hand in

' promoting quality prison education.
I (h) : "I don't know

l Any other (Please specify.............coooovviiiiiiiiini )




. APPENDIX B

DEPARTMENT OF ADULT EDUCATION
UNIVERSITY OF LAGOS

PRISON INMATES"QUESTIONNAIRE P1Q)

This is aimed at finding out the appropriateness and adequacy of prison
education in Lagos State. The questionnaire is designed for the inmates

in the five security prisons in Lagos State.

Instruction

Please, read the questions carefully and respond to each as honestly as
possible. Tick the appropriate boxes in Section A and choose the answers
most applicable to you among options in Section B. The data are only for

this study and will be treated with utmost confidentiality.

SECTION A: BIO DATA

L. Sex:(a) - Male(b) Female

2. Age:
(a) Lessthan 20 years () 40 - 44 years
(b) 20-24 years (g) 45 - 49 years

(c) 25 - 29 years (h) 50 - 54 years
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(d) 30-34years () 55 - 59 years

(e) 35-39years | () 60 and above
N :
3. Marit~1 Status: (a) Single (b) Married
Any other (please, specify ......... voceevre cunnn.. )

4. Educational Qualification

(a) Primary Six Certificate or less

(b) J.S.S. 13

(c) W.AE.C.

(d) Trade Test

(e)
(H)

Grade II Teacher Certificate

National Diploma (ND)

(g) Nigeria Certificate of education (NCE)

(h) Higher National Diploma (HND)

(I) University Degree
(j) None of the above
5. Year of admission into the prison
(a) 1 999 |
(b) 2000
(¢} 2001
(d) 2002
»
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(e) 2003

Any other (please, specify............coociviiiiiiiiniiii,

6.  Number of years left to spent in the prisoh.
(a) Lessthanoneyear (f) 11~ 15 years
(b) Two — three years (g) 16-20years
(¢) Four - five years (h) 21 years and above
(d) Five years (1)  Awaiting Trail
(e) Six —ten years
SECTIONB
7. How many times have you been imprisoned?
(a) Once
(b) Twice
(¢) Thrice
(d) More than 3 times
8.  Did you have a job before imprisonment?
€) B - T (b)) Noweoviiiiiiiin,
9. If yes,’did you like your job?

(a) Iliked my job

(b) I had only a little interest in my job

(c) Ididn’tlikemyjob  (d) Idon’t know
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11.

12.

in which of the following situation were you in before you were
jailed?
(a) I'wasin primary school
(b) I was seeking admission into a higher institution.
(¢} Thad dropped out-of-school
(d) T had passed out of secondary school and was looking for
employment.
(e) I had complete my university degree and looking for job. Any
other (please, specify........c.ooiviieiiiiiinninn.n, )
What is the nature of your offence?
(a) Murder () Burglary
(b) Manslaughter (g) Larceny
(c) Armed Robbery (h) Forgery and Currency
(d) Extortion (i)  Bribery and Corrul:;tion
(e) Felonious Wounding/Assault
Any other (please, specify.........cocoiviiiiiiiiviiiiii )
| When was prison education introduced to you?
(a) Before being imprisoned
(b) First day at the prison

(¢) Much later
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14.

15.

16.

(d) Idon't know

Indicate the area of your interest among the types of
education/courses available in the prison.

(a) Basic Literacy

(b)  Vocational Skills

(¢) Remedial Education (d) Arts/Craft

Are you interested in the type of prison education that you are

receiving? (a) N O T (BINO i

If yes to question 14; how do you rate your satisfaction with the types
of prison education being received?
()  Very satisfactory
(b)  Somewhat Satisfactory
(¢) Not Satisfactory
(d) Idon'tknow

How do you rate the appropriateness of the content in the policy of
the priéon education?

(a) Highly appropriate (d) Not appropriate
(b) Fairly appropriate (e) Idon'tknow

(c)  Just appropriate




17.

18.

19.

20.

Is the curricula of the course you are receiving appropriate and
adequate to your needs?

(a) The curricula is appropriate and adequate.

(b) The curricula is not appropriate and adequate,

(¢)  There is no curriculum at all.

(d) The instructors are not following the curricula.

(e) 'T don't know,

How do you rate the appropriateness of teaching methods of prison
education?

(a) Evidently appropriate

(b)  Quite appropriate

Just appropriate

(c

p—

(d) Not appropriate
(e) Idon't know

Is the leaming/teaching materials appropriate and adequate for your
needs and related to the achievement of the goals and

objectives/success of the programme.
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(a) The learning/teaching materials are adequate and appropriate for

the needs of learners.

(b) The learning/teaching materials are very few, need more

materials.

(¢) The learning/teaching materials are appropriate but not adequate

to the needs of the learners.

(d) The learning/teaching materials are not related to the curriculum
and no success can be achieved from it.
(¢)  There are no learning/teaching materials.

() Idon't know

Does the prisons have adequate numbers of instructors?

() YeSurrerriiiieeerinenirerecinees (D)
If yes, assess the degree of adequacy/enough

(a) Evidently adequate

(b)  Quite adequate

(c) TJust a_dequate

(d) Not adequate

(e) [Idon't know

Does harmonious/friendly relationship between instructors and

2
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24.

25.

26.

learners encourage your learning? S

(@) YeSiiviiiiiiiiiiiiiiia (BYNO.weveviiiiiiiii

If yes to question 23, how appropriate is instructor's attitude in

motivating inmates learning.

(@) Makes learning effective.

(b)  Promote obedience among learners

(c) Increase attendance of the learners at learning

centres /classroom.

d) Idon't know

Wiil appropriate and adequate prison education have an effect on your

behaviour? (a)  YeS.ioiviieeieereeennnn, (B)No.oeviiinn

If yes, what effect d;) you think the prison education that you have

received will have on your behavior in future as part of success of the

programme?

(a) It will change my life totally towards positive behavior to better
life.

(b) It will have no impact on my attitude.

(c) It will make me come back to prison.

(d) Idon't know.
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. 27. If after receiving Prison education; you are given tools or equipment

and financial assistance that is, money to start some in come learning
activity, and a place to live when you are released from prison, will
you involve yourself in crime again?

(a) No, never

(b) Icannot work no matter how much I am encouraged.

(c) Tlike to stay in the prison because I cannot take care of myself,

(d) I like to stay in the prison because people and society will mock
me. .
28. Do you consider its finding to be adequate?
(a) Adequately Funded
(b) Very fair
(¢) Not dequate

(d) Idon't know.

29. What effect do you think poor funding of prison education will have
on the-achievement of its goal and objectives?
(a) Goals and objectives will not be achieved.
(b)  Attendance by class instructors will be low.,
(¢) Motivation leaming by inmates will result.

(d)  Content will not be covered.

228




NE N0 N0 IR GIE IR BN O om .

ol

- = =

-

(e) In effective learning by inmates will result,
(f) ~ Inmates will not be able to apply learning after discharge.

(8)  The goal of prison education will be defeated.

(i}  Idon't know

30. What is your general opinion about the prison education programme
in Lagos State if it is properly funded?
(2) It will rehabilitate many prisoners.
(b) It will increase the offensive of many inmates.
(c) It will cause recidivism in prisoners
(d) 1'don't know
31. Do you think there should be policy to guide prison education?
(@) Yes... ... e (BYNO oot

32. Which of these do you think should be prison education policy?

(@)  There should be provision for further education for

all prisoners

(b)  The education of illiterate inmates and young prisoners should

be made compulsory and special attention should be paid to it by

the administration.

(c) As far as applicable the education of prisoners should be




_ Vi'r_ltegratfedwinto the educational system of the country, so that,

after imprisonment their education can start without difficulty.

) (d)i Recreatio;l and cultural activities should be carried out in all
prisons for the promotion of the mental and physical health of
inmates.
33. which of the following should be considered as the goals and
objectives of prison education? H
(a)  To rehabilitate the inmates
1 ' (b)  To make the inmates self-reliant after release
1 r‘ (¢)  To reduce/eradicate rate of crime in the lour society.
T (d)  All of the above
i

(e) Idon'tknow

34. What can be done in the Lagos State Prison Education System to

make it more goal-achievement oriented?

(a) Prison education should be funded adequately

(b)  The policy of Prison Education should be monitored

continuously.

(c) The Lagos State Government should always provide, approve

and adequate tools for implementation on the type of education

« .
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ousing to inmates

received, render financial assistance and h

{ after release 10 aid rehabilitation.

(d) 1 don't know

the following measures should be applied to remedy defects

35. Which of
for it to achieve its goals and

in prison education in order objectives?

mploy professionals to train the

(a) The Government should e

prisoners

(b) There should be enough teaching materials

(c) The Government should resettle the prisoners when they are

released.

(d) The government should develop appropriate and adequate
education

Curricula to guide the prison

e I don't know
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