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Abstract.

Phis paper examined theee major approaches o regcling the wndeae 5 vear old children.
fe e setterepl fay cliscover ehe hest practices, the researeleers wied (NICRE standards jor
best practices and NAEYC framework for Developmentally Apprapriaie Practice which ix
regarded ay benchmarks for determining best praciices. igh/Scope, Reggio Emilin and
Mantessori approaches were carcfudly selected among many approgches and wers
criticeedly explived bosed on e indicators of best practices. FlighSvape approach which
is cognitively oriemted &5 aecloimed to b widely accepled becaure of its accessibility to
the paor and the rick. The central themes of HiphSrape approacl aee: active leaming,
Legening envireament, deily schedule, plan-do-review, adult chidd interacrion, Key
developmentul indicators, ayessment gnd conflics resolution. The Regpio Fmilia
approack v viewed av @ resource and Inspiration o help educators, parenis, and
children arv they work togethier 1o further develop their awn edieeational programs, The
Reggio Fmilia approach {5 based wpon the peinciples of emergent cwrricwlum, profect
wark, represenieional development and collaborntion, feqchcrs s rescarchers, etc
Maontessors approgach e education af young childven i based on children’s sponzaneous
activitiey. The wueeess of this approack i based on availebilie of Montessord materials,
spdritucel peeparacion which mukes them different from the praditional feackers and the
prepared envirgnweent, Some of the benefis of e three approachas weee alse cxaomined.
At the end, dis suedy recommended an eclectic approgek 1o fewdhing,  adequate
prepavsion of regefers, handy on gctivities wwd prepared enviconment, In coneluxion,
sines mo one approach i comprefensive W meer the standard of best proctices, an
ecleciic approach o feaching ix recommended in the early vears clasoroom in ardar to
bring aut the hest in the child,

Koy words: Joorly Cheldhood Bducation, Eavly Childeere and Fducntion, hese ingeres,
best praciices.
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school children are provided opportunities
that can support their development in all
these areas, Play can play a vilal role in
this process. This is because play
mfluences all areas of development. This
is why Shackell, Butler, Doyle and Ball
(200%) submit that playing allows children
o develop a sense of well-being, develops
their emotional responscs and improves
their mierpersonal skills. Tt involves
explotation and  creativity, helping
children think in a [lexible manner,
doveloping the creative process, language
skills, and learning and problem solving

suills.

Ome of the ways by which children can be
given opporunily o experience holistic
development through play is by engaging
them in water and sand play. Waler and
sand play can provide cpportanities for
children to cxperience developmeant in all
these domains and they can serve as means
of guaranteging right of children to play.
The reasen for this is hecause waler and
sand play can help children to engags in
leisure and creative activities through
playlul expericnces thereby ensuring that
they cojoy their rights to play, McMillan
{2014) noles that water play is suited to all
children regardiess of the child's ability or
disability, age, langnage, gender, culture

or needs, and 15 a wonderful learning tool,
In their words, Crowther&'Wellhousen
{200 submit that water play is a magical
medium as it has been used to soothe,
relax, teach, enjoy and susiain.

Water play can help in diverse ways to
help children acquire problem-solving and
thinking skills {Crowther&Wellhousen,
2004: Wallace, White& Stonc, 2010;
MeMillan, 2012), Tt can aid the learning of
Mathematics congepts such as empty, full,
more, fess, heavy, light, shallow, decp,
greatar than
(Crowtherd Wellhousen, 2004; Eallon and
Young, 2008; Wallace, ¢l al, 2010; Gross,
2012; McMillan, 2014). Children can alse
leamn 1o develop scientific skills durng

than, less

waler play as it creates curiosity in them
(Crowther&Wellhousen, 2004; Ralton and
Young, 2008; Gross, 2012: MecMillan,
2014). This implics that water play helps
children lo explors nature and develop
habits for contimuons Teamimg. Physical
skills also develop during water play ay it
allows children to use small and large
muscles when they lift buckets, it plastic
tubcs on W [mnels, pour water from
contziner to conlainer of to squesze bottles
Childran

practice

and  sponges, have the

oppoitunily  to eye-hand
coordination as they pick things in waler,
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comtinual  development  of  weaching  skills;
developmental  appropristencss of  the
curricnlum;  plentiful materials o stimalae
learming; a developmental focus tha meets the
necds of 1he whole child; a progsamne that
emphasizes lanpuage development and a prine-
rich envirenment; a programmme that cacourases
exploration amd diseovery,

Tt 35 therefoe against the foregong. thon
this study examined the positivn ol three moag
approackes (HighScope, Beerio Emila
Maonlossori) as imarument for achicving s
practice i carly childhood eclassrooms  in
Nigcria

Thenretical lramework

Scveral theorics of child development and
learning bave influcnced schoal™s readiness angl
bow best children should Jearn both in the
classroom amd st bome. Tlowever, for the
purpose of this study, the rescarchers Tound the
eavironmentalist theory of Lev Vyporsky and
constiuctive  theory  most  appropriate,
Emvironmentalist  theory  suppests  that  the
environment shapes the total lesrning  and
hehaviour of the child, The theory posits tha
children develop and acquire knowledge by
reacting  to their  coviromment.  What  (his
translates o is that schools aml parents mus
ensure that there 5 a prepared envicommnent o
facilitate the right learning experience for the
child, Constroetive theary stands on the fact th
learning and development oecur when wing
children mteract with their cnviromment and the
people arowmd them. HMowever, these young
children must be found o be active and
participate o the learning provess as they miust
initiale most of the activities require for lesrning
and development, ‘The relevance of thess twn
theorics i that  the  theories  wmd  the
aforcmentioned approaches share similaitics.

Targee Edueation Reevdien Joured.

There are many approaches and methods that we
climing to he best practices but research
tindings  have documented  the effects tha
HighfScope  apmoach, PEmilia  Regpio amd
Muntessori metbanly bad on children, This sludy
is therefore focusing on these three approaches
anl their dlistingmishing characleristics thac made
them suitalle as best practives tw be employed in
teaching the under five years ald.

According to Wikipedia encyelopediathe
philesoply behing HipghiSeope  apmosch iz
hased on chald development theary and research,
origmally deawing on the waork of Jean Piaget,
Jobn Dewey and  Tev Vysotsky, especially the
siregy of  alule scalfokliog SUpPHLing
chikdren at thei current developmental level and
helping them hoild upon i in & social scfting
where children have oppoinities 10 choose
manterials, idess, and people to leleracs within the
profects they iniliate,

High/Scope apmozch can be defined as
an open Irame wank of  educational ideas,
praciices, and methods of teaching which allows
teachers to cieate eoffective rarly childhood
programune, HishiScope approach feaching is
reganded as the world's masr respected  child
assessment because ol its componcnts which
makes early childhood learning cffeetive, The
origin of Tligh'Scope started in the Ypsitinii
precisely Michimm public school districs, The
poar perfermeanes of children from impoverished
neighbourhoods on district level sandandized
test drew the atention of David Weikarr who
bocame meleasingly  interesiod in the
academic performance of the shildren. Weikat
bromght together 3 committes of elemenrary
educational leaders 1 discuss possible changes
in teaching methods and comeulwn choices
even though they did not cxpect rapid changes,
While seasching  for betier teaching wethods
and  programnes, he focvsed on childien
between the ages or three o four year old and
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bireal Towr teachers who began the speration of
the schocl al Perry elementaty school. This
brought & positive change in tie childeens
performance,

The Principles and  Goals of  The
High'Scopa approach are: 1o develop in children
a hroml range of skills, including the problem
solving, interpersonal, sl eommomicanion skills
that are essential for successtul living i a
rapidly changing  sociely,  the  cormicnlem
encourapes  student  initative by providing
children with marerials, cquipment, and Gime o
pursue activibies they choose.

At the same tme, it provides teachers
with & [mamework  for  guwling  children's
achivitics  toward  seguenced
fearning poals: teacher plays a key role in
instructional activities by scleeting appropriale,

slepencent

developmentally sequenced materials and by
encouraging children to adept an active prohlem
solving approach to lesrming; this teacher-
student intetaction helps children to achieve
developmentally  sequenced  goals while also
encauraging them to set many of their own mals
uriqualy which distingeishes the Hig,h}SEﬂpE,
ciriculom from divect instruction amd  ehild
cemtered curneula, (Theh' Scope Fdueational
Research Foumnlation, 1989,

The tentral concepts i MighfScope
appreich ares active  patipanay  learning,
learnisty environment, daily routime, plan-do
toview, adult- interaction, key developmentsl
indicalors, asscssment, amd  the  currcolum
coitent. Active Learping lveus on the ilea thas
children are the sovree of their own learning
forms the conter of the High'Scope corricelum.
Teachers support chiliren's aetve leaming by
providing a variety of materials, making plans
and  reviewing  activities  with  chilidren,
inderaciimg with  and  carcfully  observing
individual chiblren, and leading small and large
gronp active learning activities. The HighfSeope

Tearming envionment is divided e Teaming
centies. Iohman amd Weihart (2002) define
learming conites as independent sations sel up
throuphont e clagsioom where children can po
o actually engage in some leaming aclivities.
The classeoom is divided into visible learning
cormers, &0 Block area, Numeacy, Lilercy,
An, Science, Cookery, Waer-play areas, et
The learming contre approach provides a time
when children explore aml practice skills to their
own satisfaction, These centres provide children
wilh Banuls- on learning, conperative learning
and open-ended] aclivitics. Learning  centres
should reflect the goal of active kearning; they
must net T waork sigions full of worksheets o
pumls o complete. Learning  centres  alffer
opportunity for children to be responsible for
thetr own leaming: this responsibility is the
foundation for lifehny learning (Stone, 1995,

Daily Schodule

Thas sehedule considers developmental levels of
childeen, imworporales a sixty © scvenly minuie
plan-do-review process, provides for comtent
areas st congistent  throughout the day ag
passible, and containg a mimimum aember of
transitions.

The  plan-de-review  process @5 an
important pat of the THigh/Seope approach and
woone worthy of your particular allention. The
plan- do-review 15 a scquencs in which children
with the belp of the leacher, iniliale plans for
Tojests or activities, wWork in learmme centres to
inplement their plans and then review what they
have done with the teacher and their Rellow
classmates.

Assersment

Teachers  keep  notes abouwt  signilicant
hehawionrs, chanpes, statements, and things that
belp them betier wnderstand a chikl’s way of

thinking  and learning. Teachors use two

=T
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mechanisms to belp them collecr data; the key
experiences note form and a portfolio. The
High/Scope Child Ohservation Record is also
SEeSE tlevefopment.
Assessment of growth and overall development
of thee child is achieved vsing growth monitoring
enuipment and developmenal mile stanes,

w1 children's

Key Developmental Indicators

The HighSeope Curmiculum is organized into
eight vomtent aeas which are: (1) ereative
represeatation; (2} Iangoage,  literacy,
communication; {3} secial amd  cmotional
developuent; (4 physical  development  amd
healily; (5) mathematics; (6} science  and
techmology, (7)) sectal studtes; and (5) crealive
arts. Within these content areas are 58 key
developmeneal indicators (KTHg) The KIMs are

anil

statements of obscrvable bebaviours thar define
the impostant learning areas for young children.
High'Grope teachers keep thess indicalors n
wind when they set up e lerrning environmenl
and plan aclivitics,

Curricolum

The HighfSeope cumionlom conwes [ram wo
children's  interesis the  key
expericnces, which are lsts of obsarvahle
learning behaviours, Basing a curriculum in part
ol children's interests @5 very constructive and
inplemenis the philosophies of Dewey, Plaget,
amel Yygotsky. It is the toial situaton theouph
which the school makes behaviowral chanpes in
thusse who pass throvgh it

SOLTCES: amd

Conflict Rezolution

As young as e chiklren are, HighfSeope
approach cnables them to develop skilly that help
them o resolve  copflicts  and  copying
mechanism i real life situalions, The first siep
in this conflict resalulion process is Tor the adull
in the environment to approach the siuation
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calmly, Observe the siluation, approach the
children with & calm volce, and 51 with them: on
the fleor. Secomdly, acknowledpe children's
feelmgs, deseribe Owe feeling you obseve snd
the details of what you see. Thirdly, the adult is
expected o gather information from the pupils
Ask open ended  guestions,  ditecting you
guestiony 10 one child, then anmber, “The fouth
step Is o restate the problem. Basad on what the
chiliren say, clanify the problem and check your
slatement with the childien, A lurther step @ 1o
ask for ideas for solutions and choose one
together. Encowage children to talk o esch
other, Be prepared 0 give suppestions. When
Children mvive ath solution, restate it and cheek
with them W make sure they are in ageemen:,
Lastly, he prepared to give follow-up soppon
{Hohmann, Weikar, & Tipstem, 2008)

There we & nwmber of advantages o
implementing the HighfScope approach. David
{2002) rosearch
comlocred wihich compared childien waght with
High/Scope approach with those tauglt with
conventional approach, The findings revealed
thaat chilifren that attended Migh'Scope schools
had bettes educaional apd life outeomes than
children that atended schools where teacher
directed  approaches were  used.  Similarly,
children that wese taeghl with  High!Seope
approach bl mare stable marmages, highes
social statos; recorded Iess Tile time eriminaficy,
huel more stable higher sconomic oulcome and

reconded a0 longiludina!

meome and received less povernmient assisrnes,
In addiion, it offers a method for implementing
a construchivist based progranene that has its
rools i Dhewey's philosophy and  Plagetian
cognitive themy. TU s widely popular amd has
been eatensively researched and tested, There is
a vast network of eacher training and suppor
provided by the  high/Seope  Toundation,
High'Scope  approach 5 wviewed by garly
childhood practilioners a5 one that iaplements
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many of the hest prachices embraced hy the
mofession.

Regeio Emilia Approach

The Hepein Emilia approach i a form of
alternative aducation which focuses on children
through a strong sense of commuonity. It is
waally applied w youns studems in pro-sehoal
aml prmary school prades. This philosophy
proposes interactive methods of tcaching which
the parents, educitors and
envirorment inoa variety of ways, Thes approach
originates after the World War 11 when some of
the schools n the city rggected the traditional
approach of teaching children through strict

often  mwnlve

chzzipline and 1y gudelines and adopted a mozse
tlexible method. Gradually, this now way gainod
popularity  around  the world  becaose it
encourages  child  development  through
cxploration . of  mierests and  building
relationships with others,

Thwee Reegrrine Fenilia approach W education
is comumitted o the creation of conditions for
and  facilitate
children’s construction of his or her own powers

learming  thal  will  eshance
of thinking through the synthisis ol all the
capressive,  conunonicative  amd  cognitive
tanguapes" (Edwands and Porman, 1993). The
Regmo Fmilia approach o early  childbood
eduvation s o cityrun amd sponsored  system
desigmed for ali children fromy birth-throwgh six
years of age. The Regmo Eomulia approach can be
viewed a5 2 resowrce and inspiration to help
eelucators, parents, and children as they work
together to futher develop their own cducational
DIMETAS,

The Repeio Bmilm approach i based
upon the followang prnciples:
Fmerpent  Cuorrienlum: An cmorgent
evrweulum i one chat halds wpon e Anlerests
of children. Topics for study arc captured from

the talk of chalilven, fhrough commonily o
family events a5 well as the known intcrests of
children  (puddles, shadow, dinesawers,  etc];
Team planning ks important. ‘Teachers formulae
hypotheses abow the possible diectong al a
project, the matcrials Recded, paremt andfor
community support and invelvement.

Project Work: A i oan in-depth
investigation aboat a topic that incorporatcs
children’s questions, interests, and theories about
(hat Lopie. Regpeie Fnilea approach belioves tha
Troject can cﬁlcrgc frem children’s ideas andfar
interests; can be provoked by teachers: can he
inireelaeed by teachers knowing what 15 of

prigect

interest Lo LI:th:cn.' shadows, puddles,  1all
buildings, consmuction sites, namre, cte, Projocts
may Jast one week o could continoe throwgshont
the sehaa] vear, Tnoprogect work, children take on
signilicant  decision-making  responsibility for
hovwr the project wall onfold and whae steps wiall
e utilized next It iz an adventure that helps
chililren w explore s cental pool of information
throupgh many different avenues. Projacts also
helps chibdren and teachers to cxpericnes a scnse
of novelly ag the lupi :'1ulr|p;:ﬁ s o T
aActvitics and material which reinvigorates daily
rontines, Loag-term projects cnhance lifclone
Iearning.

Clomsistont
with Howard Gardner's notion of schooling for
mulniple the  Reppin
appavach calls foe the integration of the graphic
arts as tools for copnitive, hngwistic, and social
development.  Presentation of concepts  amd

Representational  Development:

intellipenees, Fmilin

hypothesses in mdeiple forms of representation -
print ant, congtruction, drama, music, puppetry,
end shadow play are viewed as csscmtial to

children's nnderstanding of experience.
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Collalwration: This mcthod is waluable and
necexsary o advance cognitve development
Childien are encouraged to diaklogue, critique,
compire, negotiale, hypothesize, amd  solve
problem through poup work, This promotes
both a sense of group membership and the
unigueness of self. There are hiph emphasises on
twrme=sehoo]

the  collabiranon HTTET

commgnity W support the learming of the chill.

Teachers as Researchers: The weacher's robe
wilhun the Reppio Emilia approach 15 complex.
Wonking as co-leachers, the role of Lhe teacher is
firgt and foremost o e thal of a learne
alonpsude the children, ''he teacher is o leacher
rescarcher, a resowce and puile as she/he lends
cxpertise o children (Fodwards, 19931 Within
such  a  leacher-rescaseber  robe,  educhtors
civefully  listen, and  document
children's work and the growlh of community in
their classroom and are 10 provoke, co construct,
and stimulate thinking, and encourage children's
collaboration with pecrs.  Teachers are
committed to reflect aboot their own teaching

b,

anel learming,

Documentation: Pictures of children engaged in
experiences; thelr words as they discuss what
they we doing, fecling and thinking and (he
childien's intespretation of experience tuwouph
the vzl media are displayed as 2 graphic
presentation of the  dypsamies of  learning,
Documentation 15 wsed  ov assessment  and
advocacy in carly yoars' classpooms

Environment: Environment is econsidersd the
"third teacher.” Teachers carefully organize
space for small and large poup projecls and
small imfimate spaces for one, two or three
children, Documentation of children's  work,
plantz, and collections that childron have made
from former ontngs are displayved both at the

Tagas Edwcwtion Review Jameal

children's and adulis” ey Tevels, Canuron space
available wo all children in the school includes
dramatic play arcas and work tables for children
from differemt classiooms o come topgether,
Small and colowless classrooms are thought to
be waproductive and Fmiting to a child's
imagination, Lesons are te be hell in muoch
Ligperr vonsms wirh pleaty of light, space and real
plants. This minciple is o stimolae children's
senge ol exploration from an early stape.

Parental Involvement. This approach places g
great value on parcatal inpul aml mest school
lwvards hold open mestings on Bsues ke school
curricalum anel pedicy, Marents are strongly
encouraged 1o assist their children, not vody with
homcwork, but alsn by being invalved in the
child's schonl acrivites, Farenis are viewed as
mrmers, collaborains anel advecates lor their
children. Fhe cducalns design the leamning
materials to eshance teachers' own educarion
and 1o allow them learn along with their pupils,
The teaching methods inclode learning from
physical cxpericnce, such as iouching, hearing or
seeing, Examinatinns are veduced and the foeus
i un helping childien w wmlerstang the praciical
ways they can wse what they are learning.

Mer wlea about media is that children
shouwld explme ekt what s this material, what
dowk W deo, before whal can 1 do with the
material. They should have veriation in colour,
texlure, aml pattern and that teachers should help
chiklren “see” the colows, tomes, hoes; belp
children “feel™ the rextne, the similaries and
differeoces. In addition, coloorrs  shoutd  be
presented i an arOsoc manner; it oo should be
aesthercally plessing 1o look st -t shoull myie
you to touch, admire, inspive znd shoold be
1evigited  throughout many projecls 1o bedp
children

The Reppio teacher allows the children
w ask their own questions, and penerate their

R
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ot hypotheses sl o test em. She allows
children 1o exphwe  aml  gencrate  many
possibilitics both affirming  and  contradictory.
She welcomes conradichions as a vepuc for
cxphuing, discussing and debabing. At the same
time, she provides oppothinity to use symbolic
Tampuages o ropresent thoughts and Bypothesis.
She provides opportunity for the children o
communicate their ideas to others. Furthermore,
she offers children, hrough the process of
revisiting the opporunity to recrganize concepts,
ideqs, thoughts and theories W construct new
building.

She 15 a keen obscrver, documenter, and
partner e learning provess,

Montessor: Approach

Mana Monteszori's passion for her method
started when she had oo work with mentally
retarded clildren and became deeply interested
in their education. Ifer biographer, EM.
Standing, gmave a simiking cxample of how her
weas and practive of alucation were Tommed by
heer observation of children, Montessori watched
a group of retanded chiltiren who were kept in a
compleely empty room, Beking any cquipment
fof themn W handle, After meals, the ¢bdren
searched the floor with their bands looking for
crumbs. Montessori saw therr behaviowr as an
instingtivee efforr o leam abour the cnviromment
through their hamds and this prompled her 1o
design materials that eatered for that need. The
major themes in her method are the prepaced
cavironment, the spiritupl preparation of 1he
Dhrecton/Diwectress,  Montessorl
Materials, sensitive periods and normalizalion,
ele,

Ivlomlesson

MMontessori Prepared Environment

Maria  Montessori advocaied  for  specinl
ervionment which i a living mwen e the
ctaldren; one that 35 preparcd and arranzed for

them.  Characteristics  of  the  preparcd
environment mwlude:  beaoty, order, reality,
swphcity and accessibility. This environment
should De rch with o serics of sclf-corrected
materials that are displayed on open shelves ar
the children's eyes lovel, Svch an covironment
ghould  he  prepared  for  each lewvel of
development and that it shonll be ane that
satizhes the particular needs of the children a
cech stage. It should also be an cnvironment that
the chilld can live his life intelectually, socially
and spiciwally be fiee Gom wonctessary adull
intervention. She was of the opinion that "The
greatness of man can only emerge if he s
soppressed by mental oppression hut be 15 siven
the capacity for free Jevelopowent, such thal by
inner world will sot be Tmited and his spint
wisighed down”, The personality of man must he
congidersd i the way we educale children for it
i the child of today that makes the man of
oo,

The preschool environment unifies the
peycho-social,  physcal,  amd acadenue
lunclioning of the child. Its important task 15 1o
provide stwlenis with an carly and peneral
forndation that inclodes o positive  sttitode
toward school, mner sccurmy and & sense of
order, pride in the physical environment, abiding
curipsity, a habit of concentralion, hahils of
initiative and persistence, the ability o make
decisions,  self-discipline, and a sense of
responsibility 1o other members of the class,
school, and comunonily, This [oundalion will
cuable  hemy 0 acquire more  specialized
knowledge aml skills throughout their school
career, The prepared emvironment offers the
essential elements for opimal development. 'The
key componets comprize the childien, wache
and physical  swmoendings  incleding the
specifically  designed  Montessori educational
material. There ace preparcd enviromments o
children at each successive developmental plane.
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These  enviionments allow childres to take
tesponsibilicy for their own educalion, giving
them the opportunity @ bernme buman beings
abls o funcrion independently and  henee
fntmdx:pu:m]:mﬂy.

Montessori Materiale

Montessori materials solate different concepts
and yualives, They arc carcfully sequenced o
break down each step for te child, and make 51
prssiltbe for the child i feel sueeess ag ench stip,
The materials are gl arwled as they progress
from concrele to shstiact, firg appealing o the
child™s senge, They are iy nipulative, based on
the Lt that the child) learng by “doing". They are
designed to isolae the difficoities of the CImEel
heing learned, ic. The Ping Tower tearheg the
diffesence in prades, Tvery material has eontyol
of ervor which is deflined a5 any kir of indicaroy
that tells a child whether he iz achicving success
or oot Furthermore, the materials are: atiractive,
Momntessoni materials are desi goed in such a way
that they we athaciive 1o the child, and (hig
would encourage attentiveness in the child.

The spiritual preparation  of  Montessor
Directorftress

Marka Montessori gdvacatad for a new breed of
teachers who are tally  different from  (he
raditional  teschers. I teacher  in  the
Mumtcssori envirenment is nod A "leacher” bul 5
“directress™ — this pame actually depicts the
primary function of the tenchen, which is not s
Mmuch to teach but o dircet a natural BRIV in
children. Montessori laid down two Important
amsg for the leacher; these are o bring out the
rotential of the child and W biing a child ug
the highest possible intcllectual, moral and
cultural ievel. To he ahle to achieve these aims, 8
lencher nesly 1o develop the risht sirimgde
towards the child, doing away with gvery bias
and pre-conceived ideas aboyt the kevel of the

___“_l i

Lapns Efication Revew fanrma |

child"s develspment qud rely solely on her own
obscrvanons of the ¢hil At the same me, she
sl be bamihle in e work, even though ghe's
the: teucher: she s bave an open mnd and e
ready W reapect the peErstnality, knowlslge and
effart displayed by the child within the leaming
covirnmment, I aclilition, e or she s hawe
seenllie approach 1o work by observing
chibdren  and  repon ohjcetively  children's
behaviours, Furthermore, be must he servant f
all: the preatest is thwe servant of all  the icachey
mus be ready to serve the children witl regardy
L the envirownent e duties include keeping
e envirnnmenr iﬂ onler so that the childs
meedls are mer gl Iearning will 000 s thly,

Sodal  Devilopment:  Maria Moniesson
introduced the idea of her social developmen
thrmph  mised glouping.  The  Monessor
environment helps i develon i the child, o
monils and aveeprahle mndes of hehaviowr, The
make -upfennstituion of the clasy 15 soch thar (e
children are of mixed Age moup called vertical
grouping. According to Maria Montosson, thiy iz
the closer urangement (o g family unit, Witlin
& Family, children ae vsually of Jiffoyem ages,
Yxample of a mother with six children finds
them easy to manage bt whea there are pwins i
i athesr children are broughit in of the sme age,
things hecome furder. Maria Montessorl waz of
the apinion thar it # puore dilficull o cope with
children of the sump ages. “Only chilidren (ay
only child) are more difficult (o [Manage, not
because they anc spirilt, but Tecanse they sullcy
lack uI'r:mnpru:[nnship“{.‘:?tan]ty 19%4),
Avconding 1o Maria Montessori, the mos
induman thing one can do in Tife i o SepTeoan
by age hecause this = againg the chaim of social
lifis. S helieves that separating childien by sex,
pe. amd So on breabs the bowds of social life,
deprives that social Life of merrishment and also
beeetds “a host of evils™ She Teferred o it ag
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amificial solation. In the vertivally classilied
grouping, children of different ages help cach
othor. We soc 8 harmony among these children
that i rarely Goand between adull and the small
child. Maria Montessori referred o (his hasmony
2% “a nalural mental asmoss'. (& siteeton where
childron cxplain things to themsclves better than
adulis will do). Tn repalir schools, tis does not
happen Le. older ones tcaching younger ones —
even though those that are more inielligent can
teaich other, they are oot ablowed to do so. In the
Montessori enviromment, Jove and adiralion
are obvious and there 15 a sense of truc
brotherhoed, Envy 1s not known to the children
becawse the children do ool see themselves n
competition with any other children especially if
the ctild 15 oller than 1hey ane. Children are frec
o pive lessons to other children who do nol
wiwlerstand  particelar dhings ol thos  help
themselves o andersland better what they have
Tesrnt, Inferionty complex has oo place in the
Montesson prepared envizomment as obiging in

the tahtional sehoals,

Teaching Method: adopis
methonls of waching the children, These are 1,

Teacher three

indivilual  prescogation 2LGronp mescntation
S Collective piesentation. Individual

presentation 15 dome with the teacher having
teaching learming process with the indavidual
chilit. Group prescatation is done when teacher
pathers chaddren who heve (he same abilily fo
present materials to them. This group ranges
fram 2= 8 chililen, Collecrive presentation is the
teaching that 18 done that involves all the
chilifren in class, This method is commonly weed
during cingle time e whien the wdull wants 1
introdose new conecpt.

of the hencfits of Montesson
that

Some

eduwcation ncluedes the [l Monlessor

sehools we penerally focused on a more
balanced and more spintual approach e hfe; it

cresites i chiliben o sense ol dignity, equips
chifdren with social skills o function effectively
in their communitics;  teaches imlependence;
cneourages scientific exploration, In addition,
Maontesson edueation accommodates all learning
styles; <hildien master important life skill of
heing a self- divected learners, ot

In e Light of the obvious facty of the
study, the rosearchors hereby recommend the
following for best practice n the education of
the under 5% in Migers,

® That an eclectis approach be wiopted in
the early years schools to teach children
sie o one approach is comprehensive
o mect the m:ul:uu of best practice. Tn
this. wize, a pat of the
Monteszori practice, a wseful part of (he
HighfSoope and  important aspects of
Regeio ae  recommended for teaching
the under 5 year ol children,

relevani

B Adleguate anl specialised preparation of
BLUE  teaches
atvocaled for A specialized form of
raining for teachors of yvounp childen
that  this kimd of
preparation docs not only come through
stndwing  paychology, hul by porilying
one's hemr sl making i boaen with love
fog the chnld. WMonlesson wished  that
trachers might po throuph a course of

the Maria Montesson

She  admomshed

taimng  in domestic serviees 0
wiwlerstand wihne e perlecl servand i in
their attitnde to children, She is of the
opiticn thal leachers mosl come 0 5ee 1n
ihe seul af the child something s rich
aid pure, su delicale aad precicos thal i
is a privilepe to be with it. The Natidnal
Chald Care Associabion {NOCA) (2007
advocates i one of s principles that

high yuality Tarly Chiklhood Tducation
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requires A lighly skilled and specialised
workforoe that is suppoened by on-going
professional  development,  National
Association for the Fdueation of Young
Children (2008) also supports the opinion
that children henefit most when thei
teachers have hisher levels of formal
cducation  and  specialized  carly
childbowl  mrofessional  preparatien.
Teachers who have specific prepamton,
knowledpe  and  skills im0 ehibl
developnuent and  eardy  ehildbood
eilueation are more Bkely to engage in
WAL, pogilive inferactions with children.
They we more likely to offer richer
lnnguage expericnecs and croate more
high-guality learning environments.

Mamd- on learning  activities-Resoarch
almwst econfirms that the hands build the
hrain for it almos! certainly provide the
structernl remplate arcond  whiclh s
ancicnt brain buill both a new syitem for
hand comirol and a new badily domain of
experience, cognition, and inaginative
Bife. When children's hanls interact with
the workl, they arc not only actively
sensing andd transforming what s “owt
there™ but are alse simultaneously acting
back upon their soul as s mstument, the
brain. Monlessori asserts that “s child's
actons (hands- on- experiences) are what
fakee hiny v the rood of independence™,

Prepared  envirpmment-According o
Maria Montessarni anid the
envivonmentalist theory, ey consleded
that since the envircmnent shapes the
total learning amd hehuviour of the child,
1L must be prepared 1o anily the peyeho
sowial,  plysical,  amd  academic
funciioning  of the child . The

Lamoy Ealvearion Rewlew Soermal

environments should allow children o
take responsibility  for  their  own
eilucation, provide nowrishment: giving
thew the oppariumity to beeome lusan
bengs able to lunction indepemlently
and interdepondent]y,

& Twend community involvement-Reggio
Pmilia approach recommended paeatal
fpul i the opestion of schools.
Programmes that are developmentally
APTOPCEaLe ETCOU R keental
ivolvement to scheduled events  amd
repiprocal  relationship  with  parenis:
P'wents are stronely encouraged w assist
herr childrer nor ooly with homeswerl,
but alsa by being involved mthe child's
school activities. Parents are viewed as
patness, collaborators and advocates lop
thew children,

In conclusion, since every approach has s
srengths and weaknesses, an eclectic approach
o leaching is recommended in the early year's
classroom in Migeria in order to bring out the
hest in the child, Acooiding o Webser's
unabridged  English  Dhenonary,  Teleetie s
defined a3 made up or combining clements Irom
a variety of sources. It s therefore fitting 1o say
without  miscing  words  that an ecleclic
practitioner is one who Jooks  at the difforen
approaches and metheds  of lfarning instruction
and takes [rom coch o form hisgfher own unique
philozophy which provides the basis Tor & new
micgrated corTiculuny Felerticizm s
synonymons with mtegration and this implies
that ecleetism does not admil disconnected and
disjointed  facts; It voher makes wse of
connected, related (acts chat lead v g co-jolated
manner ta elfective problem solving,
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