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ABSTRACT

This study investigated the influence of Guided Inquiry and Advisory
model on Social Adjustment and  Academic performance of selected
adolescents from intact and broken homes in the senior secondary sc%ools
i Ondo Metropolis. Six Senior Secondary Schools were randomly selected
through the hat and draw method from fourteen public Schools in Ondo
metrgpolis. o .
The total population for the six schools was 1,393. To select the
participants for the study, two instruments ' were administered to
determine students from intact and broken homes. This is made up of a25-
‘tems on a two point scale yes/ no adopted from parental separation and
students’ adjustment questionnaire (PSSAQ) and Attitude scale for
students” towards different family structures in relation to adolescents
adjustment in school and Index of Family Relation (IFR) which ha§ a test,
retest reliability coefficient of 0.92 and was adjudged reliable. -

In addition, school records of participants and other instruments used in
this study were a further attempt used to verify student’s responses as o
whether they were from intact and broken homes and participaﬁts with '
poor. academic performance and maladaptive behaviours were  also
identified. | o . o |
After the baseline assessment, the total sample for the study comprised 360
participants out of the population of 1,393 samples randomly selected from -
the six schools under study. | ‘ S
The samples accommodated the various characteristics of participants in

terms of age and gender {rom the senior secondary schools for the study.

) f

The study utilized Quasi—expcrimentd] pre-test, post-test conttgﬂ group

design comprising three groups (1,2 &3). . | 1 o

Five research instruments together with the participants’ schools’ records
and self developed questionndire were employed to generate relevant data
for the study. o | R | o
Eight hypotheses wWere formulated to be tested and to guide the study
using the data collected from the various instruments. The h}iﬂpotheses
(ormulated were tested using Analysis of Covariance (ANCOVA)_.; % '

Testing of hypotheses was set at 0.05 level of si'gnif.icancé. Resujllts of the
data analysis indicated that the effect of the experimental condition on all

xW
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the eight hypotheses was found to be significant while the effect of familé;

type alone and the interaction between family type and experimentalll‘

group were not statistically significant.
The findings reveal that: \ | %

1.

The two counselling techniques (Guided Inquiry and Advisory
Model) proved to be effective in the academic achievement of
adolescents’ participants thereby improving academic performance,
While their family type does not determine their academic prowess.

The counselling methods were effective in improving family relations
among adolescents. The advisory model is superior to the guided

inquiry. There was no significant difference in family relations -

between adolescents from intact and those from broken homes.

The effect of experimental group alone on participants’ ‘problelﬁ—

solving behaviour was found to be significants on the other hand, the
8 & | .

cffect of family type alone was not significant while the two

interactions betiween group and family type was also not significant”
which shows that the ‘way adolescents from different family types

solve their behavioural problems does not differ.

.

In the light of these findings, a number of recommendations were made

with the hope that if implemented, the effect of family problems causing

maladaptive behaviours resulting in poor academic performance among’

adolescents and youth will be reduced. : j

- ' |
! .

{ .

i
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, . CHAPTER ONE - i
& . .
INTRODUCTION
1.1 BACKGROUND TO THE STUDY

|
|
A
1 i
\
1
1
L

Adolescents who are the physical and moral bearers of what any soci

iety will Be
ij( in the future are import

ant not only for the emotmnal sat1sfact10n which they

~» give but a]so for the sheer physical survival of our sometleS However, these

_+ adolescents are noted for continually seeking mdependence from the

adult
+ society. They take views differe

nt from their parents and other autho11ty
figures and act in conformity with their peers however unconventio

nal the act‘
> may be In recent years, t

l
there has been a persistent and’ mcreasmg outcry |

g about the gross inadequacies of contemporary youths. .
reported th

other general shortcomings of yout

attracted the attention of national leaders, past and present

. : _

hears ‘unequivocal condemnation of the falling standard in education
adolescents” use of illicit drugs and their dppurcnl disregard I"[ur parental and
constituted authority. On a closer look, most schools are
. students’  behavioural — problems such as stealing, bullymg, tluancy,
" examinétion malpractice,

burdened with

-

dishonesty; ab01t10n, sexual harassment, drug abuse,
disrespect, disobeying school rules and regulations,

f:
o

4
.
Gy e

lazmess, lmtenng,
;

]

; noisemaking, quarrelling, sexual perver51on, lying, f1ghtmg, aggression,
militancy, intimidation, vandalism, playing loud music, cultism, unwillingness
to read and riotous living (Omoegun, 2001). ;

. These behavioural problems however manifest themselve

. 1 - ' .
25 in many forms. For -

example, teenage pregnancy appears o be a common phenomenon in schools.

)

hs including indiscipline, all of which have \ .

t. - In addition, one \

Olusakin (2001) y,
at parents and' the lar ger society condemn the mcompetence and L



: 'F
Most of these students attempt abortion which may fail 61‘ succeed (Omdegthn,

2001). Drug peddling or abuse is not a new thing €ither. Due to moral lax1ty,

poverty and divorce, boys and girls have connived with human traffickers wnth

the intention of getting rich fast (Olayinka, 2002). Adolescents of today value

#: drugs and experiment with them. It may be a behaviour suppm ted by the peer

group. Engaging in drug use gives the adolescents a sense of inde

pendence
from parents

l

and at the same time, wins popularity ¢ and appmval from pcus

Being a phenomenon valued highly by adolescents, t the use of drug is an
expression of adolescent’s non- -conformity to adult values. Recently, there were
cases of secondary school students who have dangerous weapons for robbe1y
in their possession (Alutuy, 2005). All these behavioural p1oblems do not onlyl

create problems for teachers but also impede academic glowth of 1dolescents{

as the bulk of the time which would have been wisely spent on academic workl

is spent on ‘reforming students. All these antisocial- behaviours andr

1
underachievement may be due to many factors among Wthh may be the type |

of homes children come from. The type of homes plays a significant role in his

behaviour and academic achievement. If they come from an intact home where

peace, love and motivation prevail, they are bound to be positively influenced \‘

R . » ) . !
in terms of social adjustment and academic performance. If o

therwise, the
reverse is likely to b

. 1
. |
e the case. A number of studies have ‘emphasised the

relationship between family types, children’s academic perforfnance and social

. _ \
adjustment (Campton, 2004). | ‘ |

v ) ‘
' |

Children may undergo a geat deal of personal problems if the family is

troubled. Adolescents brought up in broken homes expenence personal pain

and frustration and there is likely to be a correlation between adolescents’



' |
problems and broken homes due to the absence of e1the1 of the

p’lre.ﬁts’
affection and care (Abe, 1996). The moral decadence that has pe1meated the

fabric of the Nigerian society coupled with th

e deterloratmg cogmtwe_
achievem

ent of our students have generated a lot of debate in the last few
% years, and have become a source

-

of great embarrassment to the nation. Bloken

homes are likely to affect the el1i]d1'e11_’s cognitive, affective and psychomotor
. .

domains. |

The level of educati i

ational achievement of parents and the kind of intellectudl

environment that the home prov1des have bearing ' on the academlc

performance and the emohonal development of an adolescent The socio-

|
the number of children in the family, the o1dmal
position of the child in the family and the type of family itself whether
monogamous, polygamous, broken or intact, all are impor:

can affect the

economic status of parents,

l
|

1tant variables that|
academic performance and social adjustment of the '1dolcswnts 1

@ For instance, McCombs, Porehand and Smith -

(2000) mdicated that adolescents 1

who are victims of divorce run the risk of emotional and behavioural 1l
: , . ' , \
disturbances. Frequently noticed reactions are denial, regression, depression,

abandonment, fear, anger, amuety, helplessness and lowered self-est

eem. The
consequences are not restricted to the individuals and the famlly alone but they |

overflow into the larger society. Adolesc

g

ents who think about their distant |

mothers cannot concentrate fully. So also, when denied the affection and \

S
attention of a fault- finding surrogate parent, the adolescent cannot develop his
academic potcntxahtles to the fullest Such adolescents feel huit, confused, !
P
&%  angry, depressed, unsure and insecure all of which finally fmd outlets in thelr .

| _ !

%
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:
behaviour in the class and: consequently adversely affect their academic

. } I
performance (Ilogu, 2005). 'l
i

From ttwe above, it may be rlght to hold the home respons]ble for being a major
cause of the mass failure and maladqptlve behaviors’ of adolescents in lhe
school because the individual is scen as a reflection and a by- pmdmt of lhv
family that brought h1m up. In other words, a child is 'm exact cxample ‘of the |
type of family he/she comes from. The family contnbutes to the development
of his attitude to school and his academic performance. Siliman (2000) stated
that when a child with high achievement test score does poo1ly in the school
his teachers point to his home background, while the hlgh achievement of a
child with moderate ability may be explained in terms of favourable 'md
encouraging home environment. Therefore, for the child to develop very well
and be well adjusted to the norm of the society, the family must be one tlnt
possesses unalloyed love, a affected trust in the mlu‘personal Jclaltcnslups
among the members of the family (llogu, 2005). According to Ehindero (2003) it
is a truism that today’s family is bedeviled by family confllcts such as fathe]-l
sons conflicts, scape-goating, triangulating, husband-wife conflict, last wife- |
son, petty jealousy, wife battering and bad blood etc. Families are described as1

. 1
natural, intact, single-parent, blended, extended and polygamous and so on. 1

l
Each family has its own characteristics, growth and. development and thus |

l
l
impacling on the child’s social adjuslment and academic performance in |
various ways. Ruffer (2001) opined that where the parénts are dead or
separated, the adolescent is greatly disturbed, Fraser (2000) was of the opinion

that during adolescence, parental Joss or separation may lead the child towards

frustration in his schoolwork.



1

4§, will grow up to be

T'l\.

L\
Davidoff (1999) stated that no other agent of soc1al1sat10n is as important to th

total make-up of the youth as his famlly anid a child’s behaviour ep1tom15ed the

e

kind of family in which he was bred and the type of tr ammg he had in hlS ea11y

childhood. If the home is intact, peaceful, affectionate and caring,

were of the view that in

guardianship for the chlld]en Adolescents from bloken single parent and

polygamous homes are likely to develop psycho- -social ploblems When home

discipline is lax especially in the broken homes,

the chﬂchen enjoy too much
freedom, get over

indulged, disrespectful and often end up as drug addlcts and

are likely to indulge in premature sexual activity. Davidoff (1999) ObSEIVGd

that children from single parent homes experience more psychologlcal

problems than children from intact homes. When home dlsc1plme 1s hlghly\

rigid and authoritarian, the adolescents’ reactions at school or society may\

range from apathetic to maladaptive behaviour. Ogunnowo (2002) stated that

broken homes are associated with delinquency and child psycluatuc disorder. |
Ellis (1988) was of the view that Students from one parent families are three

times more likely to be suspended from school and drop out
According to Olayinka

socially, emotionally and psycholoblcaﬂy Adolescents from blokcn homes no

Jonger take instructions from parents but act on theu own often as dictated by

their peer group. Adolescents thus fully integrated into such a group are likely

to become deviant. They constitute social problem to their parents,

families,
teach

ers and the society. Schnol (2000) reporting on the Umted Nations

Educational Scientific and Cultural Organization (UN.E.S.C.O). Conference

i

|
t

(1996), broken homes place children at a disadvantage |

the cln]dlen
good, loving and peaceful. Yeung (2006) and Reyna (2006)

tact families p1OV1de mc1eased supervision and
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held at Hambury in 1998 stated that there was more school failure among
children from families where there was dlsmteglatloi\ .and discord’ tha‘m
success. The child from a broken home is usually .the insecure, attentlo|n-
seeking and over-anxious type and his education may be seriously hampered

by these characteristics.
1

For improved academic achievement, social adjustment and overall seif
actualisation of adolescents as far as the pivotal role of the home is concelned -

there is the need to continually probe into the type ¢ md status of ChlldlC]‘l S

" homes and they are likely to impgct on adolescents’ well -being with a v1ew't0

putting in place counsellmg strategies that would assist adolescents from
troubled homes. Such counselling strategies could be any among the followmg,
Behaviour Modlflcatxon, Watson’s Behavioural Therapy, Rational Fmotwe
Behaviour Therapy, Gulded Inquiry Model and Reahty Therapy. However, the
major focus of the present study is group counselling using Guided Inqu;ly

and Advisory Models of Sorenson (1967). ;

12 THEORETICAL FRAMEWORK OF THE STUDY |
There are a few major theoretical considerations that may e relevant to t}nis
study. However, the researcher’s focus is on the Social Learning theory: of

Bandura (1977) Guided inquiry model of Sorensoh (1967) and Rational Emotive

Behavioural Therapy (1967). It is assumed that the theses of these theories are

quite relevant in correcting adolescents’ malfunctlomng brought about by B

_1

troubled homes. o . _ . I
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SOCIAL LEARNING THEORY
The social learning theory is the pxocess by which children lefun often thr ough

i .
indirect teaching, to conform to societal expectations of acceptable behaviour. |

The social learning theory verify their postulates through empirical resear chl
Their most important postulate in relation to adolescent development is
modeling and imitation. ' | k[
The social learning theory believed that it is the environmental, the situational
and the social factors rather than the biological and maturaﬁon _factors whicﬁ
are primarily resp01151b1e for behaviour development i
It also believed that the rewarding of imitative responses is the psychologlcal

explanation of the socialization process. .

Bandura stressed on the importance of models in the socialization process of
adolescent. According to him, when adolescents watch the behaviour of 'a
model, they quickly imitate both the speciflc response .:;md the generalized
response patterns of the model. |

It was found that when adolescent watched agglesswe behaviour, their
aggressive responses were heightened significally when these subjects were
compaled with the controls who observed a non-aggressive model

This further supports the impoitance of the family in the adolescence. In this
study, Behavioural prOblems in adolescence arise because the adolescent

I

imitates the behaviour modelled by troubled homes. ;
Bandura found that aggressive aglolescents 1nva11ab1y came from broken and
conflict-ridden homes in which fights ran"d arguments were very common. |

occurrences.



-
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He shared the same view with Olayinka (2000} that the adolescent behaviour is
rather due to cultural conditioning and social expectations and consequently
-

ot an inevitable developmental patterns for adolescents. ! 1"

Lo [
The social learning theory (Bandura, 1977) sees certain behaviours as bein'g

learned unconsciously or consciously through soc1a]17at10n Soc1al leammg .

|
theory emphasizes the ability to reproduce the action, attltude and behaviours

of a model because what has been learnt can also be unlearnt through
reinforcement. Modelling is very important in social leammg theory. The role
models we admire influence our behaviour. Adveltlsement modellmg anld

observation influence our behaviour. In this study, the perspectives
highlighted above are important factors that may influence behaviour and 1f
applled in counselling, children who are maladaptlve ‘may improve thellr
academic pe1f01mance and help them out of their trouble. By 1mpl1cat10n,
Social Learning theory suggests that children who grow 1'1p in a home whele

violence is a way of life may learh to believe that such behaviour is adaptable

and rewarding.

t i

b #

RATIONAL EMOTIVE BEHAVIOUR THERAPY (ALBEfi{T ELLIS, 196’}) | f

Rational emotive behaviour theories and approaches to counselling afe
theories which rely heavily on logical, rational and intellectual approaches to
the process of counselling (Gesinde, 1991). Essentially they follow the model of
counselling or treatment and follow-up. Rational Emotive Behaviour approaci1
is prescriptive and presents the counsellor as a teacher, Ellis (1984) in hlS

approach to counsellmg sought to eliminate in 111d1v1duals, anxmty

depression, fears, inferiority complex and unhappiness. and in substitute,

1

8

U



K]

!
advocates happiness, effective living, rational behawour, mdependence and

responsibility. | R i

l

Ellis (1984) proposed rational therapy otherwise kﬁoWn as Cognitwe-
|

Behaviour Approach Rational Emotive Behaviour Therapy is based  on the
theory that man acquires rational, irrational thinking and behaviour through
child rearing process and the type of reinforcement gwen by the significant
persons especially the parents. M'm could free hlmse]f from the e1i1ot.i011{é11
disturbances by maximizing his mtellectual power (She1tze1 and Stone, 2002)
According to Ellis (1984) thmkmg and emoting ovellap and for practical

purposes they are the same. Much of individual’s emot1ona1 behaviour stems

I

from “self talk” or 111temallzed sentences” (Rice, 1999). To Ellis, it is these
sentences that constitute individuals that are neurotic. Also, men are dlStu.lbe‘d

not by events but by perceptions and attitudes towards these events or

circumstances. ' S i SR
: [

Rational Emotive Behaviour Therapy is interested in seeiné that man could fr(?:e

himself of the emotlonal disturbances by maximizing his mtellectual powers

]

His theory is essential to this work in that in the (.ounselhng relationship lhe

therapist behaves like an expert teacher and helps the client to get rid of hls
|

illogical or irrational ideas and att1tudes and substitute them for logical and

rational ideas or attitude through: !

r

a. Bringing the participants forcefully to their attention or consciousne,s‘s

(Olayinka, 2002).
' |
b. Tr ymg to show the participants that the way they pe1 ceive their situation

" is the source of their irrational disturbance and unhappmess and also to
9 ’ i

| o ]
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bring into focus the i]logi::al and irrational ideas so as to help the
participants re-adjust his thinking to a rational and logical one(Ellis,
1967). | |
The success of the therapy lies in the fact that partmpﬁnts would deve]op
positive attitude towards their situation. i -
THE GUIDED INQUIRY MODEL (SORENSON, 1967) |
The guided inquiry model (Sorenson, 1967) was based on the cognitive
learning theories of Bruner (1961) and Gagne {1965). In this framewoark,
behavioural change comes through such intellectual processes as perceptlon,
thinking, knowing and problem solving. The client does most of the talkmg
and analysxs of the problem. The participants play a ma]m role in decndmg his
goals, explonng alternatives and taking action to solve his problems. The
therapist leads the participants through systematic steps of problem- solvmg
by using the followmg techniques: (1) Questioning to help pa1t1c1pants
understand their pr oblems, which behaviors are maladaptive or adaptlve and
how to solve their problems. (2) Restatement is used to summarise the way he
has understood the problem presented by the participants (3) Teachmg of

psychological principles to help him cope with his pr oblems In this study,ﬁ the

participants will be taught the p1mc1ples of 1emf0rcement to change another'

person’s behaviour. The behaviour that is rewarded tends fo be 1epea‘ted
Teachmg in cogmtlve mode encourages d15c0ve1y of knowledge and has

unique motivational advantages (Bruner, 1961).

10
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Philosophical assumptions of Sorenson on human behaviour are;
e Normal behaviour is learnt through socialization processes by means; of
reinforcement and imitation.

e Abnormal or malachptlve behaviours result thlough faulty learning

experiences.
!

o Both adaptive and maladaptlve behaviours are learnt and can ibe
e Learning is a relatively permanent change in behaviour due to

unlearnt.

experience.

The theories in this study are relevant because they appear mutually
reinforcing and therefore if applied, are likely to result in desired behavmur
among adolescents from broken homes. The theorles teach psychologlcal
principles that will  correct maladjusted and behaviourally disordered
adolescents. Beside the fact that it highlights the process of acquiting
maladjusted behaviour and ways of unlearning such in a pelson'll way; it also ‘
makes the subjects responsible for whatever may be the outcome of thelr
behaviour since they “take active and leading roles in 1esolvmg or unleammg

maladaptive behaviour. ' ' ' _ !

2

THE ADVISORY METHOD

+

Ad\nsmy method states that the counsellor should collect data about!the
clients’ goals, explore the obstacles that prevent him from reaching his goals,
explain the perception of the client’s ploblems and persuade the client to take
the prescribed actions. The researcher does not force his choices on the

W

participants but presehts them with several alternatives, his p1eferrecl

11



alternative and why. Sorensons method is based on learnmg principles
especially that of Ellis (1984) and Bruner (1961). ’Ihe Rational Emohve
behaviour theory of Ellis maintains that blockage to growth is due to uratronal
thinking which may result in neurosis. The part1c1pants ‘will be taught and
persuaded to organize and discipline his thinking. The researcher wrll
diagnose the participants’ problem, give relevant information, teach needed
skills and offer concrete suggestions for the parhcrpant acceptance. In th1s_
study, it is hoped that the method will change the partlc1pants 1rrat10nal

thinking to a rational one. . e

1.3 STATEMENT OF THE PROBLEM | |

The Nigerian adolescent is at a crossroad; this is not in doubt. The crisis
plaguing the youth is all encompassing from maladjusted problems, poor
academic performance, sex related problems, career 1ssrgles to family related
problems. |
It appears that the school and mdeed the entire socnafty are plagued w1th |
delinquent behavnours such as absenteelsm truancy, lateness to- school
violence, disobedience to constituted authority, armedlrobbery, drug abtrse
and addiction and so on, all invariably resulting into poor social and acaderfnic

. ! !
performance at school. Of course, the family is part of the society. ]

Most of the decisions resultihg into their family types are made without
consulting them or even puttirlg them into consideration Research eviderrce
has mdrcated the relationship between the family and children’s social and
acaden:uc adjustment (Abe, 1996). Maladjusted problems among adolescents
are not normally created by the school. They are norrrrally a spill over from,

home and peer group.



But the onus of tackling these problems so that the school can actualize its own
objectives rests with the school. If the responsibility of educating the students
must be achieved by the school, interventionist strategies must be put in-place

!

to properly guide the students towards academic excellence.

A maladjusted student would invariably record poor performance. Thus, the

~ school relies on guidance counsellors and other therapists to work with

¢

students/ adolescents so that the school will bring the best out of them soc1ally ‘
and academically. The problems emanating from homes, even the so- called r
intact homes, from poor study hablt poor health, low par ental motivation and {
supervision are overwhelming on their own not to talk about the magnitude of!
such problems for adolescents from troubled or broken homes. This poses,I
another challenge for counsellors and therapists about their modus operandi in’

attending to the problems of.adoleﬁcents from such homes. - : ;

The rate at which adolescents involve themselves in delmquent behaviour is
l

alarming. Such behaviours are above the normal exuberance peculiar to

adolescents and they include various types of violence, cultlsm and all kinds of
!

vices. Regular viewing on the electronic media (TV Radio) revealed
adolescents as members of armed robbery gangs while some confessed that
parents do not monitor their movements. It is disturbing to note that the school
system is bedeviled with all kinds of delinquent behawours like stealing,

truancy, examination malpractices, poor acaden:uc pe1formance, fighting and
violent behaviours. / .f
by

The menace of broken homcs wrth their attcndant adolcsccnts m'llad]ustment
and poor academic performance has posed a great challengc not only to the

Nigerian society but also to the school. Apart from the emotional strain,
. B ‘ )
13
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depression, abandonment, helplessness and lowered self-esteem noted among
children from broken homes, their academic performance is also likely to be

below standard. All these are worrisome, in MOost cases; such children record
high absenteeism, truancy, prostitution, mass failure end school drop-out.
Academic performance and the social ad]ustment of students are related to the
type of family to which they belong. The main concern of the present study is |
the interrelationship of intact and broken homes, poor academic performance |
and ‘social adjustment. Incidentally, the three are of both national and
international dimensions (Abe, 1996). Available data in N1ge11a indicate the ;
seriousness of each of broken homes, low academic pe1f01mancc and social
adjustment (Abe, 1996) and when they are combined, their effect are likely to

be colossal on both the md1v1dual adolescent, the society particularly in the |
achievement of the objectives of the national policy on education as regar ds the -
balanced mental health of the adolescents. Delmquency has become a serious
threat to Nigerian socxety today. The soc1010g1cal aspect ¢ of the problem 1sé

tremendous when viewed from the angle that the delmquent adolescents of

today ate the hardened criminals of tomorrow judging by 'reports in various |

Nigerian dailies. _ :
f |

These anti-social and delinquent behaviours disorganize administrative and:
J

academic set up in schools. The method of child rearing is becommg worse

with loose value systems in the society. It is evident that ch]ldlen from blOkEH
I

homes are often mvolved in these act1v1t1es Similarly, underachievement and
poor academic performance are also more rampant among them than among
chlldrcn from intact families. Using the result of the West African Exammatlor‘l

Council as an index of academic performance, it is evident from the table
I

|
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below that students perform poorly in their examinations as a result of their
social maladjustment and poor parental guidance.

Table 1 Failure rate in English Language and Mathematics at the Senior

Secondary Certificate Examination (2000-2004). May/June

YEAR — 2000 2001 2002 2005 | 2004

ENGLISH Vs [G15%  |6149% |5473% | 5. 66%
LANGUAGE . ;
MATHEMATICS Gag% 5397% |5736% |6167% |6046%

Source: West African Exmuindtions Council, Test Dcvelc;pmeut Division, Yaba
Lagos. | "

It is evident that students generally pelform badly in West African School
Certificate Examinations particularly in English language and Mathematxcs
Massive failure in the two subjects is of gre'lt concernito :'parents, teachers,
counsellors, and adolescents themselves and all educators, In English language
for the period between 2000 and 2004, the failure rate was 55.5%, 03. 15%,
61.49%, 54.73% and 53.65%. In Mathematics, for the same peuod and in the
same Examination more faxlures than passes were 1eco1ded as follows 60. 48%
53.97%, 57.36%, 61.67% and 60.46%. Parental influence in determmmo mor ahty
and academic performance of adolescents is generally accepted by soc1ety
Similarly, it is evident that thé incidence of 111d15c1p1me among students is
becoming quite serious with attendant consequences for poor academltc
performance (Obe, 1990). If the home is broken, it means it now carries double
responsxbllxty for adolescents’” poor performance and _ social ad]ustment

Adeboyeje (2003) observed that the m'qouly of students who engage in v1olcnt_

behaviour at school come from broken homes.

b
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Adolescents’ behavioural problems include stealing, bullying and truancy
(Abe, 1996). Poor attitude to studies of adolescents has arisen because the
family system has been weakened and the collective power of both parents has
been fragmented and neutralized as a result of broken homes and many other
factors like peer pressure, environment etc. Akinade (2000) noted that children
might undergo a great deal of personal pains when their parents’ marriages
end. In spite of all efforts made by the government, 1ollglous 01gam7at|on and
non-governmental organizations to stop the problem of broken homes and its
attendant effect of malad]ustmen.t and poor academic performance a;nong
affected ‘students still persist. This therefore needs u.rgent attention hencd the

need for this study. ‘

However, it seems not much has been done in the area of tackling the problem'
using counselling psychology technlques It is against this backdrop that'this
study is focusing on the use of guided and advisory !techniques which will
specifically help to prevent, reduce failure, maladjuéted behaviour and under
achievement among adolescents from broken homes, since the adolescents
hardly have any say in such situations. The best one,can do for the1n 1§5 to

*
empathize and counsel. . S o
P .

|
1.4 PURPOSE OF THE STUDY )

The purpose of this study is to 1nves’c1gate the influence of Guided Inquiry & i*md
Advisory model on social adjustment and academic performance of selected
adolescents from intact and broken homes in senior secondary schools in Ondo
metropolis. To examine the relationship between Eamﬂy type, pelsonal
adjustment and academic perf01mance of seIected adolescents and find lout

i
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why such problems are found among the adolescents and how it has affected

their academic per formance.

In the light of the above, this study is expected to:

1. Assess the relative effect of guided and adv1501y counsellmg str ategles ‘:

k=d

-

<,

on adolescent social and academic malad}ustment

Compare the influence of intact and broken homes on subject S socxal '

adjustment and academic performance.

Identify the types of maladaptive behaviour, their causes and effect on

the adolescents learning.

The study also intends to fihd out if there is any significant difference in

the academic achievement of adolescents from broken homes and those

from intact homes.

It also wishes to find out whether there is any significant difference

between students from broken homes and intact homes in their attitude

td behavioural problems like truancy, stealing, alcoholism.

Pre-document the 1'elati0nship between family types V(Iintact and broken

homes) and adolescents behavioural and academic adjustment.

| | ,_ /
7. Investigate the relationship between the independent variables (gender,

locality, family type, parental socio economic status,

performance

academic

and social adjustment of the adolcsccnt from broken
homes).

17
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1.5 RESEARCH QUESTIONS

The study intends to provide answers to the following questions:

1.

" . : 3
Will advisory and guided inquiry have significant effect on the academic

performance of adolescents from intact and broken homes?

. 1

" Will there be a significant gender difference in soc1al adjustment of

adolescents from intact and broken homes?
Will there be a significant difference in the post-test family relations scores
of adolescents from intact and broken homes in the t1eatment and contml

groups? :

Will adolescents from intact and broken homes significantly differ in their

H
I

problem solving behaviour due to experimental treatment?
Will there be a significant d.iff'erence in the post-test irrationality score of
adolescents from intact and broken homes in the treatment and controll}
groups? | .1

Will experimental treatment and falmly type have s1gn1f1cant effect on
adolescents’ attitude to school discipline? |

Will there be a significant difference in the post-test score%s of experimental ,.{
and control groups' on the causative factors responsible for adolescents”
poor academic performance? |

Will there be a significant gender difference in the academic performance

of adolescents from intact and broken homes?

H
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1.6 RESEARCH HYPOTHESES

3

1
3

" The following null hypotheses guided the conduct of the study: -
1.

Advisory and guided inquiry counselling techniques will have, no
significant effect on the academic performance of adolescents from mtact
and broken homes. ' f o
There will be no significant gender difference in social adjustment of
adolescents from intact and broken homes. | !‘
There will be no sagmfxcmt diffefence in the post-test scores of famlly
relations between adol escents from intact and b1oken homes in the
treatment and control groups ;. ,
Adolescents from intact and broken homes will not s1gn1f1cant1y d1ffer in
their problem solving behaviour due to experimental treatment |
There will not be any.significant difference in: post- ~test 1rrat10nahty
between adolescents from intact and broken homes in the treatment and -
control groups. ‘ | ‘ ‘
Experimental treatment and family type will not hévg a significant effect
on adolescent’s attitudes to school discipline. | o
There will be no 51gn1f1cant difference in the post -test scores of the
experimental and control groups on the causative factms responsible ifor
adolescents’ poor academic performance.. | |

There will be no significant gender difference in the academlc performance

of adolescents from intact and broken homes. .



1.7 SIGNIFICANCE OF THE STUDY
This study is signifiéant in several ways in that:

This study enhances the use of counselling techniques in shaping and helping

to 1eshape adolescents’ behaviour, directing adolescents away from

mahd]usted behaviour by helping' ‘them to adjust to their soc1al 1esp01151b111ty

The primitive measure usually adopted in Nigerian schools like c01p01al

punishment does not seem to brmg about a permanent change in the behaviour
of affected students. The behamqur modification techniques like the gulded
and advisory models of counselling employed in this study is a modern
approach to ‘discipline. It is hoped that the two instruments will present
additional models for dealmg with students acadefnic ~and social
maladjustment instead of the traditional approach of cor poral pumshment The
modern approach stresses the ‘corrective” rather than the punltlve method.
The finding will show that the technique used in this study is effective in the

treatment of the adjustment problems of adolescents in schools.

The result of the study will cmate awareness which will enable educahonal

agencies, counsellors, teachers to define problems that are common or that '

dominate adolescent lives so as to nip them in the bud in order to achieve a

i
conducive academic environment.

It could serve as an analytlcal framework for policy formatlon by guidance
counselors / counselling psychologists, social workers and the government at

large as regards adolescents’ social and academic ad]ustment. -

20
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In view of the menace constituted«dby marital problems in the Nigerian society,

the study will be of immense benefit to families, teachers,}adolescents,

guidance counsellors and the society through enlightenment programme.

The study would help the adolescents to realize that there are many variables
contributing to their academic achievements in schools, if they are per formmg
below average, they should seek the help of the guidance counsellor who

would identify the problem and find solution to it.

The findings of this study may speaflcally be useful to adolescent,
psychologists who in the Nigerian context may be constantly consulted to help

in the modification of aberrant patterns of adolescent behaviour.

' .
i

The findings of this study may provide useful information which may be

included in the training programme of counsellors, teachers, by the authorities

concerned and may provide a useful guide to all scholms in the helpmg '

professions who may be involved in mounting psychological supports for

adequate adjustment and the development of the mental health of adolescents

The government and the soc1ety will also be educated through this study by A

exposi_ng them to the various problems that are affectmg families and the1r

effect on the adolescents. This will enable them to come ‘out with leglslatxons .

procedures that will go a long way to reducing family crisis.

It is hoped that at the end of ¢he research work, government and other
educational policy makers will continue to see the need for providing schools

with enough counsellors who will always assist students in solving their

problems for better academic performance.



@

9

Parents/ couples will come to the realization of the problems of broken homes
and work towards nipping them on the bud and it could enhance the scope ‘pf
existing literature in academic achievement as wéfll' as psychosocia]
development which are areas that are very pertinent to counselling

psychologists. ,
18 LIMITATION OF THE STUDY

The study is limited to only six schools in Ondo met1opol1s out of f0u1teen
secondary schools. This area is chosen because the behaviour of students in
this area has been attracting public concern for some time. It was not p0551ble
to reach and sample all the secondary schools, hence the use of six schools for

+ i

the study.

b

1.9 OPERATIONAL DEFiNITION OF TERMS - a
Academic Performance - Acadeﬁuc performance is the sum-total of all the:
child’s educational activities and performance in school. 'lhls could be obtamed
through oral or written tests, which could be teachel madc tests or\
standardized tests. The term refers to the visible display of knowledge’
attained or skllls developed in the school subjects usually designated by test
scores or by rnark assigned by teacher or by both (Egbule, 2005). It represents | |
the degree to which students 1ccomphsh excellence or failure. Operationally,
academic performance as used in the present study is the students’ sco1es in -
English Language and Mathematics tests. It is the sum total of the performance
of student in all cognitive or educational activities. It is assessed by scoring
teacher-made test, which can be objective, essay and practical tests or also

standardized test. Egbule (2005) defined academic pclfmmancc as the

22
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summation of all the Chlld s educational activities and pe1f01m1nces in the

school. This includes oral and written tests or standardized tests. (Egbule,

2005).

b

In this study, academic performance refers to the performance of students in

the aggregate scores in core subjects in English Language and Mathematics in

WAEC at SSCE level. "

]

Maladaptive Behaviour - This is referred to as delinquent acts. Omoeéun
(2001) observes that ‘the vital differences between :'the normal and the
delinquent child are to be found, not in intelligeni:e, health -or social
competency, but in his deep sense of dependency, his permaﬁent frustration
and his 'deep hostility to the entire world In this study, behav10ural pr obler;\s
refer to maladaptive behaviour of adolescents such as stealing, cheatmg,

smoking, drug abuse, sexual harassment, bullying, fighting, absenteeism and

truancy.

Underachievement- For the purpose of this study, undcmchlevcment is
defined as students achieving less than their potentlal would md1cate It is an
adult term used to descrlbe a set of behaviours that do not match some.

preconceived notions of how a gifted child is supposed to pe1f01m (Obe, 1990).

Socio-Economic Status (SES) - A number of variables are usually used to '
determme socio-economic status; these include income, occupation, residence,
(Ekwe, 1999). In this study, subjects W1th no education at all or those with

'primary education are classified as Jow socio-economic status. Subjects w1th
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secondary education aré grouped into the middle class, while subjects with

i

post secondary education are categorized as upper-socio-economic status.

Caregiver-Substituté parent who take the place or serve in lieu of parents. Félj
the purpose of this study, substitute parents could be uncle, aunt, sibling, and

distant family friend and hostel managers.

1 v

Family -It is an institution which is usually made up of pedple who are relateci
by blood, marriage or adoption (Makinde, 2004). For the pu’lrpose of this study,
it is a nuclear family comprising the father, mother and thelir offspring’s living‘-
together and separated from extended family. A family can also be seen as al:
durable association of husband and wife with or without children. The primary.

assignments of the family include sex and parental functions'l.

i

Intact family-Intact family is composed of father, mother énd children where‘i
there is good relationship between parents and among' siblings. For theé
purpose of this study, intact family is a family with father, .m‘other and children
living together in good relationship with strong parental influence on the
children. ‘ |

It is a family where love, care, affection are continuously given to the children ,

by the two parents. o ' *

LY L !

separation, hostile relationship, manifested in single parenting. Broken home is

communication has broken down or one that lacks harmony. It is a home :

where husband and wife cannot share their joy and sorrows together equally

24 *
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Broken Home- It means a troubled home caused by quarrelling, divorce,

\ .

1
*

a home in which husband and wife_ live together as strangers. ‘A home in which
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plan for the future together, share good memories and bring up their children
to love and cherish their home. It is a home where father and mother behave
like cat and dog. That is they always fight. It is a home that Jacks love and
harmony and it is characterized with open conflicts, dlssensmn, ill- fee]mg and
unhappiness.

Broken home can be caused by many factors like communication gap, divorce,_
death, separation, prolonged illness, or prolonged absence or frequent absence
of one or more members at home. Any marriage that therefore exhibits the
traits listed above is often referred to as broken home. ‘

Nwa-chi (1998) defines a broken home as a family where there is no cordial
relationship or peace as a result of incessant fighting. | .
For the purpose of this study, broken home is a home whele parents are totaliy
separated through divorce, death and where they live together and there is no
peace as a result of quarrel and hostile relationship. | [
It is an abnormal famiiy circumstance in which children are deprived of 1

continuous care from the two parents.

Family Structure-
There are various types of families:

1. The monogamous and intact home structure which consists of one man ]
x _.

and woman in their first marriage with their children.
2. The divorced/broken family structure which consists of either a woman

and her children or a man and his chlldren It is a family structure where

both spouse were previously married but due to certain reasons, they 111d

to separate, remarry or stay with their children.
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3. There is the sirigle parent family structure where a man or a woman '-
decxdes not to marry, but has children and brings them up all alone
without the assistance of his or her partner. In this study, family str ucture

is the different types of families.
. IA- '
Parental Separation- In this study, itis the cessation of cohabitation between a
married couple by mutual agreement or judicial decree.
Social Adjustment-It is a process by which people are made to behave in a
way that is acceptable in their society. For the purposel.of this study, social
adjustment is the adaptation of adolescent students to their social environmenlt.
School Ad]ustment-ln this study, Schools Adjustment is defmed as act1v1t1es

students engage in, in order to survive. It is an ability to face school demands

and challenges which will lead to rational development and success.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE

INTRODUCTION | :

This chapter focuses on a review of related studies. Specifically, family types

on the cognitive achievement and moral behaviour of adolescent by reviewing .

the related research in the literature in order to illuminate and summarize what

is known.

Specifically, the review covers the following areas:

Concept of the -Fami]y

The family and the home environment
Intact and Broken homes

Who is an adolescent |

Types of behaviour problem

Studies relating to parental social economic status and adolescence

.adjustment

Concept of emotion and social adjustment

Adolescents and social adjustment

Social Adjustment, parenting styles and academic performance of
children from broken homes*

Causes of behavioural problems in schools

Effect of broken homes and adolescents

Adolescents and their behavioural problems

Theory of social adjustment.

Parental mfotivation and encouragement.

Gender and academic performance of children from broken homes.

Effect of step-families on adolescents.
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2.0 CONCEPT OF FAMILY

The family relationships involve an intimacy that other relationships do not

have. This is because they include sharing of work, ‘play, food, rest, joy, crisis',

mspuatlons, motwatlons, support and others. It is helpful to (.aLh family
member to be aware of his or her relationship with others and to understand
them to the best of his ablhty When you understand relationships you can
often improve them and so make life more satisfying to yourself and other

people. Therefore the home as the basic unit of the society, whatever affects it

affects its members and the society at large. ' j

Akinade (2000) asserted that home may be intact or broken. Home instability
cuts across all races, cult:ure, rellgl‘on as well as socio economic status! It is not
only rampant among illiterates but also among llterates He stated further that
an intact home points towards positive s;tuatlons in marriage while broken
home points towards n’egativé situations such as: conflicts, tensions, quarfels

and disagreement. According to Akinade (2000), disturbed or turbulent home

functior;ing affects children mentally, socially, academically and emotionally.

This is because the type of home background a child comes from has a

significant relationship with his academic performance. When clnld1en are

separated from harmonious relationship with their parents, every 0the1 thing is
in disarray thus ingesting the family with moments of tension and msecurlty

The parents not only transmit socially- acceptable values to the chlldlen but

they also seek to pr event the child from being mfluenced by deviant p1tterns of

behaviour but also the child is seen as a mirror through which the famlly is
reflected and seeing the child grow and mature into a Complete‘adult is a

source of pride and achievement to his family and also to the larger society.
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Popoola (2000) asserted that the family which is able and well-equipped to
carry out its parental tasks constantly and sﬁccesafully gives the child a sense
of purpose and direction of achievement however we are aware that most
homes are not that lucky Some sare troubled 1esultmg into sepalahon and
outright divorce, thus denymg the children normal socialization that would
result in balance mental, total adjustment and sometimes physical

development.

Conflicts in the family is natural and inevitable fbat poor management or
frequen; conflicts could lead to divorce or parental separation. Parenlal
separation is the cessation of cohabitation between a married couple by mutual
agreement or judicial decree. This could be as a result of death, work, [‘d‘ivorce,
ill health or due to teenage pregnancy | '

Guttman (1993) revealed that adolescents of unhappy parent have lugher heart

rate during playful mlelactlone and are not able to soothe themselves. Over
time, marital conflicts lead to lower achievement in school, 1ega1dless of the
adolescent IQ. |

He ad'd_ed that children of well adjusted couples do better both eddcationally
and socially because their parents have shown them how to treat other people

with respect and handle emotional upset. |

Nwobi (1-997) claimed that children brought up in separated families have
lower academic performance and they are more susceptible to peer pressure
than children of two-parent families. :

A lot of variables influence children’s acaclemic achievement, tlley include:
family structure and background,‘home environment, parents’ socio-economic

i
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status, parenting style, age ,gender, heredity, emotional development, siblings

structure and family size among others.

If a child has an understanding and supportive relationship with his family, it
would help him to come to terms with his unsolved problems.
Parental separation may take different forms some of which are:

o The single-parent family *'

¢ The step-parent family |

» Polygamous family

¢ Monogamous famify

¢ Single parent-hood

e Parental loss or separation ' t

e Divorce | ]
Single-parent family is formed when a family is formed on one custod;al
parent and a number of dependent c:hlldlen It is a situation where the
upbringing of a child in a family is carried out by one parent. Many mamages
contracted in traditional or customary ordinance are susceptible to sepa1at10n,
which in most cases leads to divorce. The moral decadence that has permeated
the fabric of the Nigerian society coupled with the deteriorating cognitive
achievement of our students is generally degene::rating so rapidly that it has
generated a lot of debate in the last few years and has become a:sou'l'ce of

embarrassment to the nation. *

The Federal government in the objectives of the national policy on education
(1981) has also stressed the inculcation of the right type of values and attitudes

for the survival of the individuals and the Nigerian society. :

1
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The child at any point in time benefits and experlences of the love and affectlon
of both parents but this is more pronounced at adolescence period, Wthh is a
very critical stage of all stages of development. The effect of the sepalaho.n of
parents to a great extent causes some hindrances on the cognitive, affective and
psychomotor development of the adolescents.

Yeung (2006) defined the family as a social umt comprising two or more
persons who live together and are related by blood, marnage or adoptlon This
form of family she asserted could be nuclear compusmg the father, mothe1 and
their off-springs living separately from other relatives or extended family.
According to Sarason (2005), family can be recognized as a unit of people who
have agreed to live together. They could be mother and children. It is a single
protective umbrella in the wider society. According to Dekovic and Meeus
(1997), the family creates tradition and engenders values which are tr ansmltted
from one generation to the other. Everywhere, the family evokes the 1dea of a

home which is a place where members assemble together, protect one another

1

and enjoy conviviality. .

To Baumrind (1991), a child’s fam11y is the most important single influence in a
child’s life. The family in general is a universal human institution in the natural
order; the family is the foundation and the basis of every human Communlty
and society. The family is founded on alliance that is characterized by love and

the desire to spend life together forever.

!

21 THEFAMILY AND THE HOME ENVIRéNMENT
The basic characteristic of every family is that there is a blood relation between
its members or what sociologists call * Kmshlp” Ponzetti (1990) defmed the

family as “a social group chalacteuzed by common residence, economlc co-
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operation and reproduction. It included adults of both sexes, at least two of
who maintain socially approved ¢ sexual relatlonshlp and having one or more
children of the sexually, cohabltmg adults. Of all the outcome of ma1; and
woman relationship, children could be said to be the most cherished. They are
, highly priced and consequently form the mteglal part of a family set—up
Olayinka (1996) asserted that “Children are the most precious gifts from God
and parenthood is a position of responsibility”. |

The type of family structure and home environment in which a child gr ows up
also goes a long way to determine the personality of that individual. ]\1ba1y

(2000) examined the influence of family background .'and found that it is an

important factor in the scholastic achievement of a child.

“A child when born is neither good nor bad but the home in which h? lives

shapes him. Right from chlldhood parents are supposed to inculcate in him
societal norms and more through the use of reward, to reinforce positive
behaviour and punishment to stamp out undesirable behayloms . (Fagbamiye,
2004) This is a pointer to the fact thata child’s upbringing and his total life is in
the hands of the family that brought him to life as well as the environment in
which he is brought up. So, every indi{ridual in the school 1s already made in

the home.

Yoloye (1990) paraphrasing Farrant (1995) said that “The to’éal constitution of )
the child is determined by the famlly structure which rears hlm Thus it may be
right to hold the home respon51ble for being a major cause of ‘the mass failure
of students in the secondary school. This is because the individual is seen as a

reflection and a by-product of the family that brought him up. Nwa-Chi (1998)
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corroborated the above stated view of Farrant by saying that the personality
that the child takes to school is what the home has made of it because the
foundation of education is in the home. As a result of this, the family has a

great influence on the education of the child both directly or indirectly.

Farrant (1995) further explained that in the pre-school period which is the
formative years of the child, the home. dominates, trensmitting. culture and
knowledge to the child, correcting him where he‘goes wrong and directing

him in various aspects of his life. He went further to say that on attaining

- school age, the family does not cease to wield influence on the child since he

leaves home only between 8 o'clock in the mornihg and 2 0" clock in the
afternoon. Thus, the nature of such a family that rears the child will determine
his attitude to school and his academic performance m the class. The famllv is

the only institution thatcan see to the satisfaction of adolescent’s needs.

Afemikhe (2007) asserted that the acadenuc performance of an individual chlld

depends upon his mental capabﬂtty which is an mherlted trait although -

modified by the environment.

Cowon’s (2004) theory of hierarchy of needs and sequentlal development of
man stated that man has five basic needs viz: oxygen, water, food, shelter and
love or sense of belonging. He said that anybody denied any of these ba51c
needs at an early childhood grows up to be a mal—ad;usted individual. "Ihe

farmly is the only institution l:hat can adequately see to the satisfaction of these

-

needs.

Conversely, Popoola (2000) found that unfavourable home conditions under

which children live are a contnbutmg factor of major unportance to their
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unsahsfactory school work. "Ihese show the mdlspensable role of the famﬂy in
the development of the child. However, if the family and home envu'onment |
are defective, it could hinder normal growth and intellectual development of
children. Consequently, the academic achievemenf of children will be
advefsely affected. The family therefore refers to the over all make up of a
home as dictated and designed by the parents while the home environment
refers to the child’s place and manner of uprgmg. They both have direct

bearings on the child’s academic aehievement. :
*
1 l
¥

2.2 INTACT/ BROKEN HOMES

Campton (2004) pointed out that the family remains ex&emely jmportant
particularly at the level of primary socialization. He 1510ted that children whose
home lives have been seriously disturbed are likely to become delinquent and
fail to achieve a satisfac tory adjustment to the society.

Akinade (2000) studied the role of family structure in the development of
delmquent behaviour among juveniles in Lagos, ngerla The sample consisted
of 103 delinquent children who were between the ages 0f 10 and 14 years when
they were admitted into the Approved Schools at the Juvenile Welfare Centre,
Yaba. Out of this sample, 27 belonged to Birrel House of Junior Approved
School.91 delinquent children were finally interviewed along with a hlgh key
questionnaire and personal observation to obtam information from the
respondent. The analysis showed a significant correlation betweeq broken
home and delinquency. Delinquency gees with othier factors such as uhhappy _
union, indiffefence to children’s progress and lack of proper supervision. He
concluded that the failure of this prixﬁary group (family) actually led to the

development of delinquent behaviour. A survey research conducted by Bello
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(1994) on the consequences of divorce on children revealed that 60% of the
respondents believed that the children from broken homes are often engaged

in social misbehaviour.

Olayinka & Omoegun (2002) suggested that incidence of delinquency and anti
social behaviour among children of divorce were higher than those from intact
households. Sarason and Sarason (2005) found that dehnquent behaviour is
associated with low rate of communication, high rates of hostile
communication and difficulties in family adaptability. | o
Lopez & Brennan (2000) explained that the families of dehnquents expe1 ience a
multitude of problems including marital strife, t1 ansient unemployment
serious iliness, alcoholism and that the parents are inconsistent, umaung or
even hostile in their treatment of their children. Shaff] and Shaffi (2001) stated
that some of the circumstances at home that may cause an adolescent to
become delinquent are -poor parent-child relationship cha1a(_teused by
hostility, lack of affection and a high degree of  family conflict and
disorganization. It has been found out that delinquent girls come from broken
homes more than delinquent boys. Skowron and Azen (2004) studying Detroit
}uvemle delinquent found a greater percentage of delinquent girls as compared

to delinquent boys coming from broken homes. If there is a quarrel between

parents and there is no cooperation, this affects the mental health of the child.

Rutter (1998) pointed out that broken homes due to divorce, sepa1at10n,
imprisonment or death of one spouse have been found to be a contrlbutmg
factor mainly because the remaining spouse tends to be inadequate in creating

appropriate conditions for the training of the child as required. So also homes
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with highly emotional tension, which neglects giving emotional support and
security to their children. | |
Others include:

1. Aggressive and harsh parental practice

Peer group influence.

3. Socio-economic status of parents.
4

Trauma of juvenile delinquency

2.3 WHO IS AN ADOLESCENT? - :
The term “ Adolescence” comes from the Latin word “adolescere” which means '
“to grow towards mxaturity”, i.e. to mature ph)}sically and mentally”.
(Osarenren, 1996). Physically, it is the attainment of mature stature and the
acqﬁisition of phyéical features characteristic of mature individual an.d the
development of sex appératus for procreation.
Mentally, the individual's 111te111gence is believed to have reached its maxnnum
) growth. This is followed by the attainment of social and emotional matuuty
(Watson, 1998).
Osarenren (1996) descrlbed the adolescence period as the time when a new
birth” occurs in the personahty of the individual. It is a period of 1ap1d and.
marked® changes which transform the child into a, totally new pelsopallty.
These changes result from sexual maturity and are thﬁs biologicaﬂy générated.
These changes are pr’onounced and rapid, and of “storm and stress”, a time
when the individual is erratic, emotional, broken and unpredlctable

Olayinka (1996) noted that early studies of adolescent psychology 1eferred to

adolescence as a period of life characterized by abnormalities of behawom,
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natural to that period and out grown as the individual reaches a mature level

t

of development.

t

Akinboye (1996) in his findings further stated that “scientific studies have

revealed that adolescence is not a period of life separated and isolated from the

rest. Rather it is one part of the whole growth pi‘oeess which is being

influenced by what preceded it aﬁd leaving its mark on'what is to ci:nlne.

Hayes (2000) in n his study of “Youth and sex” said: ’ ¥
"The adolescent 1s chnmctenshcnll y secretive abouit hnnself and his
feelings, but bares in mind .He rejects his parent as if they were

“lepers i a community of healthy people”.

Ainswaorth (1990) defined adolescence as a period of transition from childhood
to adulthood depending on the culture of the country. Adolescence is an
important period in the life of an individual. The adolescent undergoes basic
changes during the stages of his growth and development “He is at thls stage
incapable of going out alone, therefore, the adolescent needs help at this stage.
He also needs a little push up; he needs adequate information. The adolescent
boy at this stage of his pubelty is characterized by the breaking of v01ce w1de
chest, upward shot in weight, and height, and changes especially in sex 01 gans
bringing some social changes with them. |
Adams & Gullota (1994) wrote that: “The adolescent girl also under goes some
biological changes such as the enlargement of breasts, broadening of hips,
increase in height and weight, growth of hair under the arms and in the pubic
area,-so also is the maturing of the uterus (womb): Menstruation is a.normal
process. Every girl in her normal threshold period should be told that
menstruation will begin once her reproductive organs become active.
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Adams (1998) said that there are differences in the ages at which puberty is
reached in some girls .”Some leenage girls menstruate as carly as 11 years,
others are late as 17 years; the average age is 12 years 9 months -

Apart from this physical and physiological development, an adolescent also
experiences emotional development and are also in search of identity and

independence all of which resultin social problems if not well handled. |

24 TYPES OF BEHAVIOURAL PROBLEMS

Behavioural problems are many and vary in proportion from one community
to another as a result of cultural variation and socio economic conditions. Few
common ones will be discussed. For example, Adolescents commit forgery of
many types. They forge the signature of parents on cheques and draw money
from the bank or forge the Principal’s signature on 1'eport' cards (Okoli, 2002).
Sexual promiscuity _ | |
This is at its peak during adolescence period. They mdulge in homosexuality,
hetero - sexuality, obscene drawings and writing, abducting, raping,
exhibitionism and masturbation. (Okoli, 1996). | |
Tendency to Escape |
When adolescent is unable to face reality, he tries to run f10m the situation,
hence involves himself in truancy from school, from home and take to drug
addiction, alcoholism and all sorts of mischief. |
Aggressive Tendencies

Aggressive behaviour gives relief to the offender. It could be in engaging in

wanton destruction of school property, vandalism, school strikes, umuly

3
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behaviour, non cooperation, disobedience to constituted authority, bullying,
mockery and committing suicide. |

Obe (1989) identified twelve cate'g01'ies of adolescents’ bé.havioural problems in
the following order of occurrence: |
Truancy whichincludes absenteeism and lateness

Disobedience which include safety and stubborhness}

Alcoholism and drug abuse |

Cruelty, and verbeil assaults which include bullying :

Dishonesty and stealing

!

RS

Physical brutality, which includes fighting, vandalism and roughness at

games. " |

7. Poor appearance which includes failure to wear correct school umform,
finger painting, use of cosmetics and wrong dressing, that is, failure. to
tuck in shirt, flying collar, turning belt buckle to back, special hair cut and
sO on ' | -

8. Gambling - which includes betting football pools taking, playiﬁg
“kalokalo’

9. Sexual immofa_lity, which includes viewing blue fi]msi having pre ~marital
sex and unwanfed pregnancy. | |

10. Negligence and lay about which implies gross careles‘issness and failing to
do home assignment. | : .f |

11. Strikes and demonstrations. ._

In addition, Bello (1994) identified the following as delinquent behaviours:

a. Drug abuse | "

b. Wandering
c. Lying



d. Stealing/ armed robbery

e. Sex abuse

.

Drunkenness

Disrespect

=g

. Dishonesty

2.5 CAUSES OF BEHAVIOURAL PROBLEMS IN SCHOOLS

The school has common academic and social goals to pursue and ever ybody in
the school system is to work and behave in a manner conducive to the pursuit
of these goals. |

In pract"ice, however, a consideration of the state of behavioural problems in
many schools shows that among teachers and students, are those whose
behaviour is not conducive tb the attainment of the set goals of the school. The
school is therefore faced with the problem of Thow to cieal with those who do

not conform with the standard of behaviour expected of all members, teachers

and pupils alike (Okoli, 2002).

An Attempt by researchers to understand behavioural problems begins by
taking a direct look at the adolescence and its backglound There are two views
concerning the causes of behaviour pr oblems. One is hereditary which explams
that delmquents are born and that inheritance is 1esponsible for anti- soc1aI
behaviour in youth, while the other lays: .emphasis on environmental factor.

A stydy of some family trees makes those who believe in the theory of heredity
believe that intelligence and crimes are inherited from generation to
generation. Lewinsohn (1993) believes that criminals ha‘ve certain physical
characteristics which are inborn, thereby, establishing that criminals are the

-
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products of hereditary social forces, some of them just cannot control

themselves.

»

Furthermore, home constitutes a major factor in making a child or marring

him. A home that is full of apathy, materialism, corru‘ption, and so on m'jay not

.
&2

be in a good posl_ition to guard against their children’s delinit acts. This is why
Block (2000) stated that defective discipline in home, parental indifferences and
vacillation, disagreement of parents and over secu_ri‘ty are detrimental to
| adolescents’” and by inference their academic develoment. He emphasised the
| importance of family environment and mother’s affection to social adju_st;'nent

in the local life.

Concerning the home and family as the most important and effective age11éy of
social control, Watchtower magazine of September 6, 1994 remarked ﬁ11at
parents’ preoccupation with the possession of the basic necessities of life has
greatly limited the hours parents have left to care for the intellectual, physical,

emotional and spiritual needs of their children. The result is that they have

come to lean heavily upon the school to fill the void thus created. Naturally,

therefore, the home is critical to the development of the child’s personality

L ]

A child is born into a definite family and the interaction in the family

determines the character and personality of the child. Supporting this, Schab
(1992) blamed indiscipline on parental neglect or over-indulgence of the child
and the effect of broken homes. | .

Hayes (2000) in agreement with Schab (1992) stated that boys and girls from
broken homes had appreciably more problems than their classmates from

complete homes. They were found to be under mate tensions and their
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adjustment was poor. The adolescent from broken home has social and
emotional problems. He is quicker to anger and more self centered, less

sensitive to social approval, less able to control himself..
i

2.6 STUDIES RELATING TO PARENTAL SOCIO- ECONOMIC STATUS
AND ADOLESENTS ADJUSTMENT
Parent emotional influence and behaviour can be models to children, so also

can be detrimental. The fact remains that some parents interfere with school'
admlmstlatlon This occurs among pr:uents who possess high socio-economic
status. That is, such parents tends- to make theu children put up um'uly '
behaviours, when they condemn principal and staff in the presence of children
or write petitions against school 1ules wherever they found their ministerial
positions to be influential. One of the common criticisms of Cohen (199i was
that considering greater urbanisation, sub-urban sprawl, the mass medx_a, it is
difficult to contend that Jower class culture exists z!my 10ﬁger. On the other
hand, behavioural ploblems can be attllbuted to the lower class adolescents.
Financial strain could lead to truancy. A chlld from the low socio- economic ,
status 1;1ay develop among other things inferiority complex and consequent

dlshke or avoidance of going to school. Prostitution, dlug addiction, crime may

result from the tension and insecurity that financial strain may cause. ;

Cohen (1992) suggested that lower class delmquency is a reaction on the part of
youths endangered by their inability to succeed in a middie class school
system. Frustrated in their attempts to succeed in the school system and other
institutions dominated by middle class values, they turn to each othel for

support.
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Mallum (1991) held the view that m1ddle class parcnts as compaaed with
parents of low socio-economic status are more likely to use power asser tive . 
techmques such as deprivations of needs than physical punishment.

McCombs {2000) pointed out that recent studies have shown that m1ddle class
mothers tend to verbalise their children when they are young than mothers of
low socio-economic status. This is understandable since parents of low socio-
economies status perhaps have worries aboﬁt money, poor housing and the
like, and as a result they are more peremptory in dealing with children.

Consequent upon home and parental relationship, Lopez (2000) opined that

some parents pass their maladjustments to their children unknowingly. He

admits that the parents who will not tolerate smoking, use of cosmetics or
social dénci11g are almost sure to have social maladjusted children. If boys and
girls from such homes insist upon maintaining their parents’ standard they will
become ostracized by their own soc1a1 groups. If they sec1etly abandon
parental ideas early they are prone to chronic habit of deceit and if they show
the prcscrlbed behaviour openly they are forced to revolt against their homes.
He later added that many parent who have not formulated a consistent point of
view on modern life, force their adolescent children to make decisions on
exactly the same problems for which they themselves can find no comfortable
solution. )
Since delinquency is an impulsive .reaction made in order to find direct

satisfaction, an adolescent tends to find many suitable outlets to achieve this.

Moreover, most students are found to be irrational in their behaviour
(especiaily boys). This could be manifested in aggression, rudeness and the

like. The reason can be deduced from his behaviour in that some students
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inherit the aggressiveness from their parents. The other cause of this 1s
frustration. As Demo (1997) pinpoints, frustration is a negative emotional state
that occurs when one is prevented from reaching a goal’. Supporting this view,
Kashubeck (1992) added that, frustration arises as result of environmental
needs which a person desires. Students who constantly repeat a given.class or
lack certain guide as to their future or school adjustment may often react to the
school authority in undesirable ways. In the w01ds of Guttman (1993) ‘the
diffused effect of frustration may often be destructive. The man enraged by
frustration of one problem is not likely to approach other probléms cooly,
caimly and effectively. A series of unrelated and minor frustrating experiences
can result in a final outburst.
) ]

Other causes of frustration range from obstacles of different type, that is,
whatever impedes progress towards a goal, the external frdstration may be

caused by a delay, failure, rejection, losses and otheif limitations. As a result the |

aggression put up by students might have arisen from frustration.

On few occasions some étudénts react to frustration through rationalisation.
This makes them to be extremely cold at times. Efforts could be made to detect
student who are frustrated [in one form or another} earlier so as to solve their
problem with the appropriate technique[s], if not the result will not be
desirable to thel student as'well as the school authorities

This is why Allport (2000) observed that the very existence of frustration and
the particular way a man responds to it may subject him to the punishment or

threats of society, to painful feeling or guilt, or to the threat of loss of himself.
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Cons&dering the above facts; home, parental absence and peer influence, as
causes of behavioural problems, one may find it difficult to admit that school
as a formal agency of education could be a factor of delmquency The school
seems overburdened by having to cope with 1ts main task of educalmg and

having to tackle the deficiency and 111eff1c1ency of the home wh1ch are likely to

impede the achievement of students. Its main objective however, on

intentionally, certain school factors may contribute to adoiéscent behavioural
problems.

A few of such school factors are listed below:

LOCAT’ION , ¢

A school that is located near an industrial area, cinema house, brothels and so
on encourages children to engage in delinquent act.

LACK OF DISCIPLINE |

In a school where the discipline&‘y Committee is not efficient or the school itself
fails to give definite rules and regulations, the adolescents resorts té all sorts of
delinquent acts. mSimi]arly where discipline is too strict, they result to truancy

from school, wanton destruction of properties and vandalism

LACK OF FACILITIES

If thé school lacks facilitieé, such as inadequate niumber of teacher, fa’cilities and
overcrowded classroom the tendency is for the children to find othet anti social
means to release the stress.

Plotting the school affairs and staff, imagining how students behaves when
LY

they observe that:
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The principal fails to promote cordial working relationship with the staft.
Tlie principal lacks firmness, integrity and fairness. |
There is insubordination of staff to the principal.

There are undue familiarities of some teachers with the students.

A

Teachers lack sincerity and devotion to duty

In addition, teachers constitute a major factor to stﬁdent behavioural problems.
This happens when they make out punishment that is out of proportion to
offences committed. Some of them transfer their personal aggression and
problems to their students. Ambert (2000) agrees that some teacl‘;ers also

contribute to the creation of the delinquent child. If they are demandin{g, harsh,

domineering and authoritarian, they arouse the aggressiveness and hostility of

the already rejected child.

One can hardly blame such a child for latenéss to school, for playmg truant.
Perhaps, the worst teacher for the delinquent in the making is-the one who not
only accepts him but also takes his reactions to her rejection as a pe1sonal
insult. This is why Bandura (2000) stlessed the influence of emotlonal climate
between the staff, students and authority; confirm that if there is a kind of war
between staff and pupils, delinquency may occur. He suggests that this war
can be eliminated by radical structural changes in organization, with a news of
goodwill emanating from the head teacher downwards. Boocok (2002) also
believes that corporal punishment has some relat{ionship with delinquency,
because, researches have shown that punishment is not an effective way of

bringing about a desired behaviour.
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In conclusion, deviant behaviour at school is attributable to among other-

factors:
a. Parents’ failure to provide for the needs of the children.
b. The learner being unable to adjust to the demands of the school.
. The teachers’ personality, needs, expectations and group dynamics. -
d. A school environment that is lackmg in basic amemtles and facilities.
e. The prmc1pal or head teacher’s leadelshlp style, management role,

expectations and conception.

Brown (2004) in summary, opinei that a delinquent environment consists, of

three main elements, a home where parents are unsuccessful economically; are

under undesirable personal habits, and are of questionable morality; a

neighbourhood that is devised for adults, largely without safe outlets for

emotional and social life, and a school that tries to make scholars ouf of non -

academlc materials. He later presents factors contnbutmg to dehnquency as

E

Bad family stock - incidence of feeble mildness, insanity, epilepsy are less
in families of non-delinquents |

Defective mental ability average 1Q of delinquent group is 85 to 90
instead of 100. (However, about two thirds of all delinquents are of
normal or above normal mental ability) | "

Specific inability to handle verbal symbols, resulting in slow progress in
school |

Uﬁusual vitality, drive, and energy; resulfing in restlessness, hyper'

activity, and aggressiveness

Poverty and crowded home
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Delinquency and crime among parents or older siblings

Home broken by death, separation, divorce,‘ desertion or prison term
Lack of emotional security? high degree of tension in homé, lack of
emotional stability in parents | |

Lack of proper or uniform discipline

Rejection of child by parents, neglect of “child, lack of interest in his
activities - .

Poor work-in school ; one or more retardations

Dislike of school

Truancy

Rejection by some of the teachers

Existence of many criminal models in the 1ﬁeighb0urhood

dek of adequate supervision and protection |

Lack of adequate outléts

Exposure to or ‘conﬂicting adult morals

Exposure to minority conflicts |

Feelings of inferiority, insecurity, and rejection

Constant frustration and development of ldeep hostility

Emotional immaturity

" Aggressive drives turned toward parents, school and society

Identification with criminal models
Emotional satisfaction found in anti social groups

Strong impulses uninhibited by conscience
e

Any or worst still, a combination of any of the above factors is enough to turn

any child into a delinquent. l
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27 THE CONCEPT OF EMOTION AND SOCIAL ADJUSTMENT
(Okoli, 2002) stressed that it is useful to study the association between
adolescents emotional and psychological ad;ustment in the context of the
broader relatxonshlps with parents. He is of the opinion that adolescent
emotional autonomy may differ depending on the quality of the parent-

adolescent relationship.

More specifically, the authors Ubangha (1988), Makinde (1997) de111011$t1‘ated
that emotionally autonomous adolescents who also perceive their pa1ents as
being unsupportive, show a negative pattern of ad]ustment and
competitiveness. However, emotionally autonomous adolescents “who
perceived high levels of parental support [individuated adolescents] show a
positive pattern of adjustment and competence in some aspects like academlc
competence, maintaining relationships and confidence. Aydin (2000) is also of
the opinion that individual adolescents in her study were also less anxious, less
depressed and had higher self esttem than did adolescents who had detached

relationship with their parents (low levels closeness).

A broad picture of the quality of parenting as perceived by the adolescent is

related to the emotional and social behaviour of the individual. (Baumrind,

Eleyi (1999) asserted that social adjustment is the success with which people
adjust to other people in general and to the group with which they are
identified in particular. The home and family are the most effective agencies of

social control and the child is at the mercy of the parent for emotional and
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intellectaal development. Therefore for a child to function effectively, ]ﬂc‘—:/ she
must be emotionally intact. Accordi'ng“ to Bolarin (2003) home worries include
lack of undelstandmg between chlldlen and their p'uents, illness of palents,
difficulty in marriage, friends’ health, problem of money and pelsonahty
weakness. Emotional problems have profound effects on the life of individual.
They can make or mar one’s life. Bad effects of emotions have damaging effects
on the behaviour of the individual. Constant emotioﬁal tension may cause lack

of sleep, restlessness, headache, chronic fatigue, insomnia and lack of appetite.

-

Sarason & Sarason (2005) conducted a. research on the effects of continuous
emotional tension; they reported that emotional tension affects the efficiency of
the individual, Inconsistency in behaviour also affects the memdry; forgettiﬁgA
increases in the emotional state. The _indiViduél cannot reason, think and
concentrate on a problem. Constant emotional pressure disturbs learning
ability; fear, anger and so on bring change in attitude towards life.

Yoloye (1990) was of the opinion that a lot of backwardness in school subjects
have been traced to poor emotional envir onment msecurlty and anxiety are
factors which certainly affect the child’s school work; they drain his energy,
reduce concentration and prevent him from applying to the full hls intellectual
powers. Yoloye (1990) also pointed out that broken homes place children at a
disadvantage, socially, emotionally and ec0110m1ca]ly All these may lead them
to receive less education and less social support. We may therefore infer that a

well-socialised child is a well-adjusted childf

2.8 ADOLESCENTS AND SOCIAL AD]USTMENT
Osarenren (1996) in her analysus of adolescent adjustment. c1a551f1ed the
problems into four categories. According to her, the adolescent faces four of |
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the most serious, difficult and faireaching problems of his life at this stage.
These are adjustment to the opposite sex, finding his place in the world of
work, emancipation from parental control and formulating a satistying
ph]losophy of life. Each of these calls for a series of decisions and hundleds of
adjustments. It is not surprising that the adolescent is temporarily insecure.

Osarenren (1996) further asserted that the adolegcent is socially awkward,
sometimes loud and noisy; he tends to show off, sWings quickly from one
mood to another, occasionally reverts to childish behaviour and has peﬁods of
rebellion to authority. All these and other similar patterns of behaviour may be

exhibited to the parents and in relating with other peipple.

She stated that cOns.tant'criticism of the adolescent, nagging at him or
inflicting punishments are more likely to make him worse. Hence, there is need
for patience, support and unclerstandihg based on the fact that if the adolescent
feels the encouragement of an adult’s strange faith in him, he will come

through this phase of growing fairly promptly.

29 SOCIAL ADJUSTMENT, PARENTING STYLES AND ACADEMIC
PERFORMANCE OF CHILDREN FROM BROKEN HOMES

Studies by Mallum & Mallum (1991), Bolarin (1997) ‘and Badejo (1998) have
shown that children from broken homes commit more acts of juvenile
delinquency and they have low self-esteem and low self concept. They also
have problems of adjustment later in life. Okoli (1996) in a study of behaviour

of children from homes of different races, ethnic groups and cultures found
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that those children showed marks of indiscipline. He declared that more
children who constantly present disciplinary problems in schools and public

places are the products of broken homes.

Olayinka (1993) was of the view that father absent boys are less advanced in
moral development than father present boys and that the dlSlupllV(,l'lCSS of the
divorce .of parents causes children to face academic difficulties and social
problems. In a study carried out by Omoegun (1993) on children’s upblmgmg,
it was found out that in a society such as ours, both parents are responsible for

the opportunities provided for the development of the child so that upbringing

and education are interdependent.

1
"

Ajila (2003) contributing to the debate on the 111fluence of palents on their
children had this to say:” If we take a closer 1ool< at it, it would be seen that
parents have greater influence on their children when they're young. The way
the children are nurtured by th;i'r parenfs determines how they eventually

behave and interact in order to perform in line with the norms of the society

Which they belong.

Eleyi (1999) was of the opinion that parent’s contribution to lack of indiscipline
and immoral growth for academic performance in students ..canj even
discourage teachers from showing the right concern. According to him,
chlldlen, when left on ‘their own, are likely to 'show immoral tendency or

behaV1our which if unchecked 1esult into becommg a social nuisance to other

members of the society and his classmates.
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According to Durojaiye (2004) a number of studies conducted worldwide have
overwhelmingly demonstrated the prof_ound influence of parents be]1ef and

behaviour on children’s educational aspirations and academic-achievement.

Parenting style affects children’s attitude towards academic achievement for
example, adolescents who described their parents as warm, democratic and
firm parenting style characterlzed as authoritative palentmg were more likely
than their peers to develop p051t1ve attitudes towards their beliefs about their

academic achievement.

Parental discipline or control has significant effect on academic performance of
children. Baumrind (1991) noted three types of discipline in the family. These

are authoritarian discipline, permissive and democratic discipline.

Authoritarian discipline is a situation whereby there is sole reliance on the
authority of the adult role to exert control. Authoritérian discipline produces
children that are complacent; lack initiative, un—inquieitive and these traits will
likely affect their school performance and reasoning aEili_ty.
Similarly, a child who has been exposed to permissive discipline whereby the
parents have been non- -challant or non—dlrectlve as regards the Chlld s
be]1av10ur will constantly get into trouble because he is not used to obeying
rules and regulatIOns The constant punishment meted out on him as a result of
his disobedience may distract his attention from academlc school work and as
a result hamper his relationships with his peers and significant others e{round_

him.
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Onyeka (1988) also expressed that a child who is exposed to a democratic

disciplinary style where he is free to express himself will adjust better to

schoolwork.

Osarenren (1996) claimed that when a child is al_lo'wed to ask questions ahd to
display curiosity, it will go a long way in intellectual development of such a
child. |

Onyeka (1988) in a research study carried out among the people of Funtau in
Nigeria, noted that there is a significant correlat10n between positive parental

attitudes, style and academic achievement of their ch1ld1 en.

There has been a long-standing fascination wifh exploring associations
between variables, such as the number of children {n the family and a child’s-
ordinal-position in the family vis-a-vis the children’ s academic achievement.

Birth order refers to the order in which 51blmgs are born into a family. Parish
(2000) stated that although siblings may be ranked numencally according to
their order of appearance, four positions typically are recognized. First, middle,

youngest and only child.

Parish (2000) also eiplored the relationship between birth order and academic

achievement and found out that there is a significant correlation between birth
. ,

order.
Sewell (2003) quoting Szymanska (2000) plOpOSCd a provocative theory of

intellectual development that viewed a family unit as being the key ingredient

in the formation of intelligence.

H

In their data, they categorised birth order in the following ways:

[a] ng's-t-borlw children tend to have higher IQ’s than their young siblings.

L
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[b] The more children in the family the 10Wer the 1Q’s of all the children. |

[c] Twins have lower IQ’s than singletons -

[d] Children in one-parent homes have lower IQs than children from homes
where both parent are present. [The younger the child at the time of
parental loss, the more severe the resulting 1Q deficit].

[e] The only child has a lower IQ than thoé‘e of the first born in a two or three

child family.

;-

In his interpretation of these facts, Sewell (2003) beheved that the more
children there are, the lower their academic-achievement. In addltlon, he
asserted that the more spacing between the children, the less the damage to the .
family’s intellectual environment. He claims 'thé;t only child hasf: less |
opportunity to be a ‘teacher’, to show a younger brother or sister how to hold a_

pencil, grip a baseball bat or tie si:oe. In conclusion, Sewell (2003) believed that

the family size has a lot to do with the child’s academic performance.

210 PARENTAL SEPARATION AND STUDENTS’ SOCIAL
ADJUSTMENT IN SCHOOLS |

Most of the students from separated homes do hdt adjust very well in the
school. Most of these students show some sense of insecurity. They lack
internal controls, they are involved in breaking school rules and regulations,
they appear untidy, they have no textbooks and 1lbtebooks for their subjects
and also show some signé of psychological problems. Omoregun (1993) opined
that a child’s anxiety, over aggression by the parents over the anticipated loss

of the parents’ love leads him to hostility, incorporate the parent’s prohibitions
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and generally model his behaviour after that of the palents Individuals who
misbehave have unsatisfied emotional needs. Such students, accmdmg to her,
may express their feelings of inadequacy or frustratlon in a variety of negative
ways. They may break rules, take to vandahzmg school propertles, take to
bullymg their juniors or mates, take to disturbing classes or may divert their
attention to scenes outside the class during lessons or look dejected, sad or life

may have no meaning to them.

A child who, due to parental separatlon, is made to suffer and is deprived of an
inspector to oversee him in order to direct him to proper path to make
somethmg positive in life may result in delinquent act. Fagba1111ye (2004)
asserted that adolescent without a propeller to incite him to action and that
often goes without a maintenance officer to sustain him in dependent years of
his life may result to maladaptive behaviour. |
Akiz{ade (2000) in- his work has shown that separated children flourish

according to the quality of the care they are g{ven following the separation. In
one separation situation, they may be deprwed of adequate care, for example, '
in an institute, whllst in another 51tuat10n for example, a foster home, the care
may be adequate. Akinade has also shown that how children move from the
first situation will improve when placed in the second. The heart of the matter
is not the mere fact of the child being separated from his pa1 ents but whether
or not the child is deprwed of the right care. This also goes on to explain that
not all chlldren from separated homes have sad experience; some may have

pleasant experiences if they are given the care and affection by the parent :

substitute (Omoegun,. 2001) The condltlons applying before durmg and after -
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the separation are more important in determining whether or not there will be

harmful effects than the fact of separation itself. -

The most complete separation is the assumption of parental rights by another
family or the use of hostels for maladjusted children or placement of a child in
special boarding schools. Makinde (2001) stated that partlal separation allows

the child to live at home but they arrange his life in such a way that there is a

‘minimum contact between the disturbed parent and the child. This can be

organised within home by utilization of a home help to look after the children
while both parents go out to work. It can also be done by employing nannies or
by putting the child in day foster schools care, nursery schools for maladjusted
children, day schools for maladjysted children where they can be supplied -
with the positive emotional care. This is done during those hours they are in
schools and after thé :séhool when the child would otherWise be in a hostile and
negative emotional climate, Alutu (2005) said that helping the parents to"_" carry
out his responsibility for his child without usurping any of that 1'esp01lsibi1ity
often becomes a delicate problem which requires the téaéher to exercise both
sensitivity and forth right (procedures). To take over th"e parental role beyond
the real need of the parent could lead to decreasing theistrength in the family

rather than supporting them.

Policies and procedures that lead to helping parents carry out rather tl{an
relinquish responsibilities and role as parents are the best form of education.

The family is the main influence in the psychogene51s and cacogemc
development of the individual. The family is the creator of most psychogenesis
personality and also one of the most important sources of so_cibgenic
influences. Attitude towards the personal properties of others, towards the law
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enforcing agents, towards other socio coercive institutions such as the schools,
church and the society generally receive their development in the family.

Nwabani (2000).

Bullying: This is another type of behaviour characteristic of many children
throughout the school age group which must be cfealt with wisely, if the moral
development of such children is to be satisfactory. Pre- school children often |
whine and teasé their parents to gain some end. Adults should see that such
teasing and whining profits the child nothing and they should, whenever

possible, give him whatever he asks for nicely.

Among children of school age, teasing and bullymg of other chlldlen may
result from the example of adults or peers. Occas1onally, bullying is due to
iliness or fatigué, which ‘sour’ the child’s disposition. Often, it is simply the
danger signal of idleness. Much of what seems to be cruelty to animate, or to |
other children, for example, may simply be’ curxoslty or experimentation with
the things or with standards when more constructive occupation is lagkmg
Bullying may also be due to jealousy, or may serve as a compensat1on for
feelings of inferiority. In any case, a child who persistently “picks’ or bullies

younger or weaker children needs special attention from guidance experts.

Sometimes, bullying is a form of aggi'essiveness Olusakin (2001). The child
who feels, he cannot get his own way except by mtumdatmg others, or except
by being offensive, may in-fact be indicating some emotional inadequacy or
poor moral development. The picture is familiar in many school grounds of the

big strong boy who pushes hIS welght about. He reallses his strength and he is
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only too ready to dominate a young and feeble member of the group. It is

equally familiar that such boys avoid stronger boys of equal physical stamina.

Bullying is however, hardly ever seen in isolation. As in the case of the child
who bullies his mother by whining, the purpose is sometimes (o gain

something the child has. Sometime, as in the case of brothers and sisters in

_ particular, and the age group in general. Jealousy fnay play a part in bullying.

Although, quite often the beginnin-g may be an expression of the need to try
out one’s strength competitively against the peer group, success in this attempt
often leads to it's being restored to situation where the child is too iiwolved in
his own personal gain. Bullying is the most physically and psychol’ogkically
damaging to the children. It is the one that should receive the attention of the

adult into whose care the children are entrusted.

Okoli (1996) pointed out that some behaviours; may result from one or two
causes that is they may be motivated by a desire for a particular goal in which .-
case treatment involves the provision of the desire goal in a legitimate manner
or they may be the result of frustration in which case, the correct treatment
involves treatment of the underlyi;g frustration.

Separation in the family 'raises some problems for the child. According to
Clayton (1999) there is the difficulty for the child to understand that the two

people they love do not love each other any more. Most _chi]dren" even

adolescent are unable fully to comprehend the complexities of strains that

Jeads to a rupture in the marital bond. Aga‘in there will still be problem of

explaining to their friends what has happened. Looking at all these, we can say
separation is not healthy for children emotionally and physically. Children
from separated parents are frequently forced into life of tension and
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difficulties. Rice (1999) opined that children from disrupted marriages were
more likely than others to be delinquents, psychologically disturbed, unhappy

and educational low achievers. Campbel (1993) stated that delinquency among |
youth today is associated with the products of broken or separated marriages.
According to him, most of the inmates of our approved schools are products of
broken homes. Their views tally with the findings of Demo. In their study,
Demo & Small (1997) in Spokane Washington stated that 41.4 % of delinquent
were from broken home or from separated parents. This study was supported '.
by Gallancheer & Harris (1998) of similar results 60.4% of delinquents from .
broken homes and 34.2 from nqn-broke'n hc;rnes. But Gardneri & Tessman
(1998) criticized these findings. In their study, they reported tha_f delinquents
group with broken or separated homes was 42% which was very close to 36%
for intact homes. They concluded that broken home might ﬁot necessarily lead

to delinquent acts.

Erickson (1993) came up with the report that early loss of a pare;,;nt [before the
age of five] through separation , divorce, death or prolonged absence occurred
twice as frequently in the delinquent as in the non - delinquent. Gordon (2000)
based his comparative study of moral beha:viour of delinquent and neurotic
children on hundred case studies he found that physical parents child
separation occurred more frequently in deIi;*nqucnt than in 'ncuf.rotic‘cspccially

in the early years.

Rotenberg (1997) conducted one of the most comprehensive studies on the
relationship between family disruptions and delinquency. The study involved -
about 44,000 delinquents 'comprising all cases referred to the Phi.ladelphia, a

juvenile courts during the periods from 19§4 to 1997. He found a considerable .'
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percentage of juvenile offenders not living with their parents. He then
concluded that delinquency is highly related to separation. During the plastic
and in -passionate yearé of the child’s life his or heér vital contact with persons
is largely limited to the members of his own family. If the couples who are now
in disarray will no longer perform their normativé functions for the child, the
child becomes lonely and depressed. In this detours he comes in contacé with
secrete groups to which now becomes his reference group. Marital instability,
specificdlly broken homes may not itself be an important determining factors.
It is probable that the conflicts, tensions and attitudes, which precipi’éate the
disorganization, may contribute materially to the development of delin(::_[uency
and the personality problém of the child. The actual separation may be so
important factor in the life of the child as the emotional conflicts, which

resulted in the break in family.

Patricia (1999) measured the strength of association between separated homes
and juvenile delinquency and found the 1'elati01iship between the two to be .
weak. This knowledge came from the 11 studies she published between 1990
and 1995. In these studies she found out tha-traltho{';gh, the relationship is
weak; it was not sufficiently weak to cause rejection of her hypothesis. This
idea was supported by Sewell (2003) who emphasiﬁzed the broken home

syndrome as the causal nexus of juvenile delinquency.

Ullman (2002) said that although the question of separation emphasized, the
factor of parental attachment which is very necessary for the upkeép and
proper socialization of the child. The child who was deprived of his parent

child attachment is liable to juvenile delinquency. This is because, the child
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- who seeks to gain what he was deprived of from other persons frequently finds

this within his peer groups, some of whom are often delinquent themselves
Weiner (2001) in his study found that chronic thinner addicts usually come
from several emotionally disturbed homes. Accmdmg to Westermeyer (2002)
drug abuse has been associated with broken homes with the Jow socio
economic strata of our society where divorce, sepeua’clon, child abuse and
physical violence are but a few of more obvious problems faced by young
people. Therefore, drug abuse was seen to be consequence of the bloken
families as the parents were expected to rear responsible youth: and set
example for the child to use as a model. According to Watson (1998) “

general many drug abuse come from homes that are anything intact”.

School Attendance: Another variable to be considered is the issue of school
attendance whereby students come late to school or do not attend school or
when they attend they do not enter ‘the classroom, Walker (2002) hsted certain
aspects of school from which truants are escqpmg, among these are: fe'lr of
punishment, scoldmg, or rldlcule, loneliness or the sub]ect of some special
mczdence such as' phy51cal attack, compulsory games, shame of backwardness
bemg ill - dressed, soﬂmg in the classroom, school examinations. He refers to
such factors as excuses. Teagarden (1992) related trdancy in the child to Eactors_
inside and:outside the child such as poverty, broken home, physical and
mental madequacy for expected tasks and rejection of the child.

Parental neglect and 1rresp01151b111ty play the largest role in truancy ;/vhen a
pal(-“nt is absent for prolonged periods or sepalated during the first five years

of the cl'uld s life. Especially if it is the mother, the danger of such a child to be

involved in‘some social problems is ve1y hlgh One-parent families give rise to

62



7

¢

=%
r J)

much stress for both-children and parents. A team of guidance counsellors and
psychologists in their investigation in (1983) attributed causes of indiscipline of
which truancy is one, to lack of parental control, il?ifluenc_e of parents or their
acute poverty, lack of proper supervision by parents and teachers, moral laxity

among others.

Teagarden (1992) when examining the relationshiﬁ between truan(fy and the
home circumstances found that there is correlation — between home and
persistence truancy. He enumerated a number of factors relating to home
background, which are closely associated with truancy. Among these are the
poor physical cond1t10ns of home, the relationship between the children and
parents, the use of cor pmal punishment in the home, lack of parental interest
in child’s welfare and lack of ties with a responsibility adult of a good‘
standard. Accordmg to another study, it was d1sc0veled that the home
background of. any child deplcts his type of behaviour. A home whe:e the
parent are separated, indulgent; indiscipline, 1espon51b111ty shrinking, the child
is bound to develop and behave different from the one who comes from an
ideal, disciplined and responsible home. In the words of Jibaly (2000) some
parents do not lay good examples i"m' their childr(;‘n. Ti;(‘.y break the '1aw with
impunity and there is 50/50 chance of escap{ng unpunished due to presence of

godfather, long legs and influential connections.

In his study of a group of thieves, Cowon (2004) found significan‘tly'more
mother Separation among all the thieves and the statistically significance is

even more pronounced among those thieves he classified -as “affectionate
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less” children. This was due to thg fact that children were unable to enter into

any deep affectionate relationship with anyone.

Sexual 1n1n10ra11ty Man from a scientific point of view is plobably the sexiest
creature that ever existed. According to Sletta (1996) the sex urge is not only
powerful; it is also fundamental and as legitimate as possible. According to
Sroufe =(’1992) sex has been proved to be troublesome, not only with young
people coming to grips with their bodies even hopeful marriage are often
destroyed by sex incompetence. These ploblems are always distulbmg and
need a lot of attention, he went further to say that, if sex education becomes a
reality and people become accustomed to talking about sex more freely and
honestly it becomes .lppmcnl that many human being children at seeondary
school level are faced with one type of sexual problem or the other. These are

masturbation, lesbianism, premarltal sex act whmh in most cases ]ESLllt in
pregnancy and subsequent termination of the gnls academic career. Many of
these students practice this to get relief for bent up sexual tension that would
interfere with satisfactory school woi‘k of the carrying out  of  their

responsibilities.

Makinde (2004) described masturbation as the self-manipulation of the sex
organ for the fun or enjoyment of it. Masturbation as a pattern of sexual
conduct does not emerge until adolescence period. Though many adolescents
are in conflicts about the advisability of the practice but once started, many
people find it difficult to stop. So sex education should be a must for the
adolescents. As Oguntoye (1998) puts it, sex education is. the psychology of
male /female differences and re_production or the social ethics relating to
sexual behaviour. He believes that the aim of such instruction is usually stated

, 64



r. 7

-

as helping the individual towards happy, healthy and socially acceptable
sexual adjustments. Though, the acceptance of sex education to the ¢hild will
depend on a number of factors like his social and elmotional age, his confidence
in the teacher, the feelings about his own body and feelings about other people
and his relationship with parents among others. The child, particularly the boy,
Jdevelops his carlicst and most decisive ideas about masculinity from the father
naturally enough. The growing boy necds an adequate father figu‘re? with
whom to identify and from whom to learn an acceptable pattern of social and

sexual behaviour.

Through identification with an adult male, the boy learns how to temper and
exercise his feelings of aggression and love. When.a healthy father iﬁiage is

lacking, the child finds it hard to define for himself a proper social and sexual -

 role. Odesola (1995).

.
For girls, the consequence of pre-marital- sex act is pregnancy, which might

lead to abortion. According to Ogunnowo (2000),”abortion means interrupting
pregnancy by artificial means”. Abortion may be induced for medical reasons
when the life of the woman is in danger due to her pregnancy. We have

criminal abortion which is induced for illegal reasons. Therefore, it is impbrtant |

that sex education should be introduced in our schools.

According to Makinde (2004), sex education programme should be in three
main parts. These are: .
1. The physiological aspect of sex education which vl'\_rill deal with:

‘a. Male sex organ

b. Female sex organ.
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c. Human sexual response.

d. Contraception

e. Pregnancies

f. Venereal diseases

2. The psychological aspect of it which deals with masturbation and
abortion..
-
The sociological aspect, which will dwell on
a .Relationship —dating and love

b .Sexual variation

Olayinka (1996), Obe (1990), Okoli (1996) and Omoegu11 (2001) have postulatéd _
a lot of hypotheses on the consequences of family crises on psychosocial
development of adolescents. They include the following; |

Disrupting of bond between parents and children.

The children modelling their life after the parent they stay with.

Changed discipline practices of the parents.

N .

General effects of stress.

There is.no gainsaying the fact that an intact and happy home is necessary for
the well-being and happiness of couple and their children. In a home where the
spouses refuse to gratify each other but frustrate each other to the point of

breaking the home, the child suffers most.
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2.11 PARENTAL SEPARATION AND POOR ACADEMIC
PERFORMANCE RESULTING FROM - EMOTIONAL
DISEQUILIBRIA !

Children are very emotional and there is nothing as traumatic for ch11d1en as
the de -’stabilizing of one’s family. A child who experience parental separation
may uhdergo a great deal of personal pain, confusion and anger with whole
world. Responsible authorities still often support the adage that * A bad natural
home is better than any other home’. A child who has been used to depending
on both parents may now find himself with only one dr non at all whic_i1 will
now make the children to assume the position of authority themselves because
the family system has been weakened and the co]]ecti:ve power of both parents
has been fragmented and neutralised. Yoloye (1990) opined that a lot of
backwardness in school subjects have been 'trace‘.d to the poor emotional
environment in homes, continuing, he said that emotional devélopmeh_'t of the
child is very often influenced his performance in school. He found out that
high anxiety in the child is detrimental to his functioning in mtellectual tasks.

This is true because a child that is emotionally insecure or feels unwanted may

devote a lot of his energies to getting through eccentric behaviour mstead of

intellectual pursuits, such a child will not have inteiest in school work.

Rutter (1998) agreed that emotiofal stress, insecurity and anxiety are factor,
which certainly affect the child's; school work, reduce concentration and
prevent him from applying to the full of his intellectual powers.

The children then carry the problem at home to "the school and in most"c,ases,

the child will be acting abnormally. Fraser (2000) stated that at every point of
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the intelligent quotient scale, the performance of the children from abnormal

home is below that of children from normal homes.

Parish (2000) in an article titled “what makes a‘ good father ’ dis'.cusses the fact
that the father has a very important role to play in meeting the emotional needs
of his children. For the newborn, it does not matter whether the father“ov_es
him or not provided someone is doing'it; but where the father does not realize
the enormity of his responsibilities, things would naturally go. wrong.
Separation is not healthy for children both émotionally and physically. Ponzetti
(1990) stated that early fathers’ absence disrupts cognitive development more
than latter absence. Also father's absence child perfcjfms more poorly than the .
father present-child in intellectual and achievement measured, Brown'(.'2004).
He plays leadership role, which gave him an edge of opportunity to exercise
the same leadership role in school, this enhancing }such personality traits of

being a leader in academic excellence.

A child who experiences parental separation is often deprived of so many
things; viz; parental love, care, affection, attention, motivation, security and

understanding among other.

212 STUDIES RELATING TO HOME ENVIRONMENT ~ AND
STUDENTS’ ACADEMIC PERFORMANCE

McCombs (2000) stated that the home moulds the character and the

personality. Inherited temperament makes a significant contribution, to be

sure, but the direction which temperament takes is‘dependent on a person’s

home life and training. Olayinka (2002) believed that the way children are

reared has a great impact on a child’s academic performance.
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Obe "(1990) studied the influence of the family on children’s academic
achievement. Result from this study indicated that the home and academic
achievement were significantly correlated. Omoeéun (1993) concluded that
close co-operation between school and parents can enhance students’ academic

.
performance.

Similarly, Okoli (1996) stated that when home and school complement each
other, the teacher and palents are the instruments. The home school
relationship ensures better academic achievement. Students produced from
such a Kome-school relationship enjoy richer, fuller and good life in and out of

school.

Popenoe (2000) stated that the home with two married parents provide the best
environment for children to learn while Olayinka (1993) and Obe (1990) stated
that the type of encouragement'or motivation given the child by parents
facilitate or inhibit his academic perfohnahce and school adjustment.
Teagarden (1992) and Ruffer (2001) opined that when family relationship is
seriously disturbed, children are likely to become neurotic, maladjusted and

may find it difficult to react successfully and satisfactouly to the demands of

his environment.

Olusakin (1996) stressed that quarrels at home hinder the educational
attainment of a child. This is due to the fact that children learn by imitation and
whenever the parents have misunderstanding resulting in fighting or,

quarreling, the child will be affected. Mutual love and understanding in a

-
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home are very important. Problems at home do not only affect the spouses but
also the children as well. Studies have shown that a child from a home where
there is love and affection stands a better chance of performing - well
academically and otherwise than the counterpart whose 11oine is devoid of love

and affection.

Durojaiye (1995) in his research found out that a’clversefemotional factors in the
home negatively affect the educational attainment or achievement of a child.
He believes that if a ¢hild is sad and miserable in his petsonal life, it will reflect
in his academ1c perfor mance. ‘

Cohen (1992) reported that a student’s family backgrouncl proved to be a more
significant predicator of his achievement than the inputs provided by the

school system.

Several researchers have discovered fl}at children from broken homes are
disadvantaged relative to children from two-parent family structure. Badejo
(1998) established that children who grow up in one-parent families complete a
fewer years of schooling than those who spend most of their lives in the. two

parents family structure. .

213 PARENTAL MOTIVATION AND ENCOURAGEMENT .

Parents tend to exert a lot of influence on their childrent academic aclnieveme11t.
Cohen (1992) and Brown (2004) affirmed that the adolescent’s academic
performance and subsequently his achievement in school is either fac111tated or
inhibited , among other variables by the type of encouragement or motivation

given him by parents.
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Adeleye (2000) pointed out that parents play a big and important role in the
acaclemic per formance of their children and that an adolescents’ per formance is
either facilitated by the environment he grew up in, the opportumtxes available -

to him or the type of encouragement or motivation given him.

Onyeka (1988) in her study based in Kaduna State showed that palental
attitudes and behaviour are associated with the achievement of their clnldlen
in school. She also said that parental attitudes were more significant in
predicting students’ aspirations towards continuing their school and their
success in school. . .

Correy (2006) said that the type of encouragement given to a child at home
goes a long way in predicting his academic performa}'me and aspiration.
Campbell (1993) showed that praising the child when he does anything right
tend to have a positive effect on the child. A word of encouragement in form
of praise anytime the child does something right tends to increase thé
possibility of re-occurrence. In the same vein, Green (2004) showed that the

quality of incentive to be received has a positive effect on the child’s scholarstic

achievement and aspiration.

Silliman (2000) also asserted that children of high achievement motivated
parents were always rewarded when they perfc:)rm academically well. The

children thus show high aspirations to do well in their academic work.

Audu (2006) in his work agreed that parents’ positive attitude towards the
education of their children has significant effect on the academic aCl1ievément

of their children.
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Wolberg (2005) in the study of mothers for instance, showed that mothers of

children with high achievement motivation made more demands on their

children at an early age, and gave more interests and frequent reinforcement
. .

when these demands were met than did mothers of children with low

achievement motivation.

Al

Wiseman (1995) observed that parents of high achieving children gives their
children more praise and approval. This makes the children feel accepted and
identify’with the parents. Parents of low achieving chﬂchen had been found to -
be domineering and use more severe and frequent pumshment to push them

through mtellectual tasks.

Fraser (2000) stated that when a child with high intel]igence does poorly' at
school, his teacher point's to the adverse feature of the home background
while the achievement of a child with moderate ability may be explained in.

terms of a favourable and encouraging home environment.

Olayinka (1993) also emphasized the importance of motivation by pa‘reﬁnts in
determining the achievement of students and conc’lilcfed that if the father is an
engineer, and the mother an accountant the two parents are likely to motivate
their child in school so as to become either an engineer, a lewyel', a medical

practitioner, or any prestigious career.

Shertzer and Stone (2002) basing the result of their research on cultural

adaptation with modern Africa reported that under-priviledged children does
) I
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poorly in school because of inadequate motivation of parents for them to .

pursue a long range of educational career.

214 EFFECTS OF STEP- FAMILIES ON ADOLESCENTS
Overtime, families of divorced ma.rriages become accustomed to their new
circumstances and the situation stabilises. However, as single parent
individuals begin to date and form marital relationships, teens have to deal
with the rigors of incorporating these new people into their lives. The
problematic aspects of a step family union are: .‘ |

a. Stress between the adolescent and the biologic;al parent

b. Step parent’s children

c. Absence of traditional role basis for how ?his family is supposed to.

function (Tavecchio, 1999) : a

According to Tavecchio and Thomeer (1999), the stepparents role in displace
the teens can also create problem within the famil}:r. When stepparents attempt
to be involved in their stepchildren even in a positive fashion, the children may
withdraw or be hostile towards the step parent. Adolescents respond to this
situation with increased contact with non residential parent and studies have
shown that twenty percent [20%] have been found to move in with this parents
either temporarily or perma'nently (Tavecchio, 1999) stated that problems
facing teen on emmotional and behavioural basés can materialised with the
number.of disturbances this new family creates: ’
1. The birth of a new baby )

2. Moving into a new home

3. Entering a new. school
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Over all, the teen aiso display greater behavioural problems and social
maladjustment due to series of family disruption. This can cause social

isolation resulting in rejection from peers (Stroufe & Copper, 1992).

2.15 EFFECTS OF BROKEN HOMES ON ADOLESCENTS |
Uruk (2003) opined that divorce or single parenthood has a significant effect on
the adolescent’s educational achievement. Teens of single - parent families are
most likely going to do the following than teens of two parent homes:

i.  Miss school, | |

ii.  Perform poorly on achievement test,

iii. Participate in delinquent behaviours.

This can be seen in the teen’s strong dependence on peers and their increasing
independence from their parents. According to Abe (1996), friends can be
beneficial to the scissors of family change by being an intact element in the
teens liEe. Adolescents under the strain of divorce and family conflict often
have difficulties in making friends. This can be because of uﬁsatisfactory model
of commun.ication and behaviour from their parent’s dysfunctional
relationships. Adolescents may also have difficulty sharing their lives with
others out of embarrassment or depression (Abe, 1996). This can cause these
teens to be rejected by peers or to act out. Delinquent behaviours can be most
accurately characterized as teen’s way of forcing parents into taking parenting
responsibility for the teen’s behaviour. , |

1
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216 PARENTAL SEPARATION AS IT AFFECTS THE ADOLESCENT'S
SCHOOL ATTENDANCE | |

LY B
It is believed that counselling for students experiencing family and emotional

disturbances is very important as this affects most of their school work
especially school attendance. Adeboyeje (2003) shared this view when wrltmg
on adolescent and its social psychology ‘that “acceptance should be met within
the family from birth onwards and also within' peer groups especially at
school’. It is also shared by Rice (1999) in an article: A truancy progfmﬁme—the

child’s welfare agency and the school.

Adeboyeje (2003) recommended that certain interventions such as counselling
for students experiencing family and emotional disturbance and positive peer
groups experienced in cases where group pressure negatively influence a

youngster.

Akinboye (1996) who carried out a study on scholars in Ibadan found that the
majority of the fellow students may not like to associate with truants’ m their
classes because of the way they miss classes yet from the conclusion drawn, he
emphasized that in Nigeria, home backgrounds r‘and school environment
influence could cause truancy and therefore suggested the working together of

the home and the school.

Wiseman (1995) studied a group of one hundred and thirty seven students in
Britain and found that the home and the school are among the cause of
truancy. These factors related to ‘the home background closely associated or

causing truancy are broken homes where parents appeared to be unhappily

married and lack of parent in the child’s welfare and schooling. Deprived
‘ _ *
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children who Jacked maternal care suffer a significant part of their infant lives,

may show these symptoms of truancy. This view was shared by Rice (1999) of

the Illinois State University whol did a study on 200 youths for ‘early |
identification of chronic truancy in public schools’. In it, it was found that.
higher rates of absenteeism were associated with:

[a] Broken homes

[b] Single parents

[c] Less positive feeling about the family relationships.

Andrew (1996) opined that parental neglect and; irresponsibility - play the
Jargest role in truancy. When a parent is absent for prolonged periods or
separated during the first five years of the child’s, life especially if 1t is the
mother, the danger of such a child to be involved in some ploblems is very
high. One-parent families give rise to serious stress for both children and

parents.

A team of counsellors and ps;/chologists in their investigation in 1983
attributed causes of indiscipline of which truancy is one to lack of parental
control, great influence of parents or lack of proper supervision by both parent,
the teachers and lack of moral laxity among others.

It has been observed that a student can perform poorly in school if he' cannot
get the necessary motivation from home. The study revealed that intact family
can influence the performance of a child. Okoli (1996) stated that family system
is the key portion of any culture which has influence in the behaviour of a child
in the society. Adolescent from broken home tend to be deviant in their

attitude and perform poorly in their academic pursuit than those from intact
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background. Family system is important in any culture and its considerable

influence in the behaviour of a child in the society.

Weiner (2001) when explaining the relationship between truancy and the home
circumstances found that there is correlation between parental separation and
persistent truancy. Also lack of parental interest in the child’s welfare and lack
of strong‘ ties with a responsible adult of good standard. According to yet
another study by Weiner, it was discovered that the family background of any
child depicts his type of behaviowy. A home where t_he parents are separated,
indulgent, indiscipline, the child is bound to develoi) and behave differently

from the one that comes from ideal, disciplined and responsible home.

Walker (2002) stated that in a home where one or both parents have deserted or
were absent for a long period, delinquency was remarkably high. He went
further to say that a boy from such a home rhigh’c be subjected to emotional
strains, anxiety and fears about parental affection. Separation is not healthy for
children both emotionally and physically. It is not unusual for children whose
parents is divorced to show a sign of physical and elﬁotional disorder bécause
of the trauma and frustration associated with separation. Clayton (1999)
asserted that children from separated homes are frequently forced into a life of

tension, shame and difficulties. Davidoff (1999) concluded that children from

~ disrupted marriages were more likely to be delinquents, psycholog1cally

disturbed, unhappy and educationally low achievers, and that most of the

inmate approved schools, remand homes, juvenile courts are product of broken

homes.
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Adams (1994) based her comparative study of moral behaviour like delinquent

and neurotic children on 100 cases studied. She found that physical parent -
child separation occurred more frequently in delinquents than in neurotics
especially in early years. A child’s anxiety over the anticipated loss of the
parent’s love leads him to repress his hospitality, incorporate the parent’s

prohibitation and generally model his behaviour after that of parents.

Individuals who misbehave have unsatisfied emotional needs. Such students
according to him may express their feelings of frustration in a variety of

negative ways. They may break rules, take to alcohol and smoke.

During the plastic and impressionable years of child’s life, his or her vital
contact with other persons is largely limited to the members of his own family.
If couples who are now in disarray will no longer perform their normative

function to the child, the child becomes 10nély and depressed.

Marital instability, specifically broken homes, may not in itself be an important
determination factor. It is probable that the conflicts, tensions, and attitude,
which precipitate the disorganization, may contribute materially to the
development of delinquency and personality problem of the child. The actual
separation or divorced leading to emotional conflicts, have resulted in the
break of the family.

In Nigeria for example, one majox type of separation is seen between working .
parent and their children. When the parent go to work, the children are left on
their own, the school throughout the day. If they are not attending school, the

old traditional system where elderly member of the family 0i‘ neighbour looks ‘
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after the children in the absence of their parents is no longer widely practised

in cities.

Brown (2004) measured the strength of association between separated homes
and juvenile delinquency and found the relalionship between the two to be
weak. This knowledge came from .e]even studies he published between 1994
and 1997. In this he found out that the relationship is weak to cause rejection of
his hypothesis. This idea was supported by Touliators (2005) who emphasized

the broken home syndrome as the cause of juvenile delinquency.

Tiedeman (2003) observed that the question of separation is not emphasised,
the factor of parental attachment is very necessary for the up-keep and pr 0pe1
socialization of the child. The child who was deprived of his parental- -child
attachment is liable to gain what he has been deprived of from other persons.
This is frequently found within hig peer groups, some of whom are delinquent

themselves.

A

Dmo]alye (1995) agreed that polygamous homes are often characterised by
strains such as jealousy and rivalry among co-wives and ¢ among siblings. The
child’s need for security may be frustrated by the siblings rivalry and step- |
mother([s] impression. The hospitality of the stepmothers is the commonest
fear of delinquents. The jealous and the polygamous home further strengthen
the child’s fear. The frequency affirmed believe that only the mother will care
for her children means that any step-mother is viewed with hostility. There is
also the often neglect of the children by the father except those of his favourite
wife or wives. It is also almost impossible, according to Durojaiye for a man

who earns an average income to cope with demands of all the members of his
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family. This situation he claims has diverse effect on children because of the
inability of parents to perform their pai'ental roles adequately. Parental
unconcern for the well being of the child and failure of parents to make the
home a pleasant place for the child might resolx}e in ﬁndesirable behavioural

1

disposition or personality maladjustment.

In his early studies, Gesinde (1991) found that delinquent more than non-
delinquents adolescents have stép or foster parents, more of the fathers,
brothers, mothers and, sisters and the delinquents were found to be indifferent
and hostile to them. More delinquent were also found to feel that their parents

had not been concerned about their welfare.

Concluding, Durojaiye (1995) claimed that péor family relationships and
inconsistent requirement from different adults can win the emotional security
of any child, whether in monogamous or polygamous marriages. Aggression is
a means of satisfying the need for social recognition, delinquency as a means of
belonging and the continuous search for affection may be the pattern of
behaviour in children from these homes. However, not all polygamous homes
breed children with undesirable behavioural disposition. In such éaxceptiona[
homes rejection, tension, rivalry, aggression is replaced by acceptance, love

interest, a sense of security, warmth and support.

The role played by home and parents is of vital importance during the whole
period of growth, since home environment or its equivalent is the seedbed for
the forces that conditions the whole socializatioil process. All research studies
have shown that children from -bl‘OkEI.l homes by death of parents, divorce,
separation, physical or mental handicap of parents are then more maladjusted
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than children from more intact homes. Wherein in broken homes do 1ot get the
affection, love, sympathy and security, they are emotionally disturbed. To
support these America’s study made in 1997 of 211 young fathers hospitalized
on account of neuroses showed that 36 % were from broken homes. This figure
is more than threé times as great as average of the total population. There
seems reason to suppose the spouse that dissension at home increases the risk

of neurosis and reduces tendency to stress.

‘In another study on ‘the detrimental consequence of divorce and single

parenting upon children’s family interactions and cognitive and social
development, Owuamanam (1998) reported that t];e home of divorced children
are likely to exper.ie_nce disorganisation in their daily lives. Household roles,
routine tasks and schedules are more likely to become disorganised and
irregular in their occurrence. Furthermore, the quality of interaction between
the parents and the child appears to change. Divorced parents, in comparison
to those of intact families are likely to make fewér consistent demands upon
the child.

Also, evidence suggests that children from divorce families’ shows pattern of

social developments.

Sarason & Sarason (2005) have f‘ound that during the first yezir of divorce,
children were more oppositional, aggressive, distractible and demanding than
a comparable group from intact families. | r-

Brown (1990) in a comprehensive review of marital disruption draw upon
crisis theory to account for the undesirable consequence of divorce on parents

and children. They pointed out that divorce is undesirable and psychologically
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conflicting occurrence, a stress or stressful event that can precipitate the
appearance of negative or undesirable consequences for family members

especially the children from such troubled homes.
P Y .

Dekovic. & Meeus (1997) stated that if the home is broken because of
incompatibility between the two parents the child ’is affected not onl}‘r by the
parental friction that led to the break itself but also by the parental friction that
led to the breakup. If he has experienced constant parental disagreement and
then .is deprived of one of the parents through divorce or separation he is
exposed to further conflict without adequate emotional stability to meet it. The
parent with whom the child remains may be very bitter with the spouse who is
not at home. Hence, he’s most certain to make disparaging remark to the child

concerning the other parent. . |

Oguntoye (1998) found that in most cases where the home have been broken
by divorce or desertion, husbands tends to nurse some bittefness towards their
former wives and either consciously or unconsciously pi‘oject such bitterness to
their children. Thus the relationship between such children and their father is -
often nbt very cordial. Similarly, children who live with their mothers who
have been divorced or deserted experience the projeétion of the bitterness
[nursed by their mothers for their fathers] on them. This is hard on a maturing -
adolescent even though his loyalty may be given to the parent with whom he is
living. The situation even becomes tragic to him if he really loves the absent
parent. Children in such a situation are Jikely to exhibit maladaptive behaviour
such as truancy, displaced _agg’ression, under achievement, intellectual

deterioration, fear and anxiety, oppression, loneliness, silence and
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hyperactivity, hatred for many people; running ‘away from home and

eventually engaging in various illegal activities while on the street.

The introduction into the home of step —fatherr or a Step -mother, along with
half brothers or sisters increases ‘che complexity of the broken home. Olayinka
& Omoegun (2002) stated that the btmgmp into the intimate relations of family
life of a comparatively or completely strange person entitled by his position in
the family to a certain amount of authority, is likely to lead to some degree of

conflict, no matter how unwilling each member of the family may be.

It is mote difficult for adolescent to adjust to new falﬁily relationship than it is
for a young child to do so. If there is disharmony between the adolescent and |
the new parent, the cause may be found in the uncooperative attitude..of the
adolescent himself, or herself, of the new member of the family or the
remaining parent. Sometimes the real parents are to b(;—: torn between his loyalty
to his child and his love for his new partner. Consequently, an attcmpt at
compromising between the two loyalties by the two victims of the enmllonal

attitude. Sometimes a situation of this cannot be adjdsted until the adolescent

leaves the family or home for good or for bad.

Rutter (1998) has shown that it is certainly true that th!ose children from broken
homes have increased risk of anti ~social problems but that the risk is slightly
raised if a parent dies. This suggests that it may beé the family discord and
disharmony, rather than break -up of the family as such which leads to anti -
social behaviour. To support this it was nccessaly to' show directly that
parental discord is associated with anti-social discord in the children home

even when the home is unbroken. It appears that anti -social behaviour may
v .
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actually be common in unhappy unbroken homes than 1t is in harmonious but
broken ones. He goes on to say that it is the ongoing disturbance in famlly

relationship, which does the damage rather than the family break -up.

Clayton (1999) in his study stated that it is quite possiblée in other words that
unhappy and unbroken homes have a more harmful effect on n children than do
broken homes and that both types affect children adversely as compared to

normal happy homes.

Gardner (1999) asserted that parents who visit the schbol often and wish their
children to enjoy selective and protracted education in general give a boost to
their children’s educational progress. The motivational attitude of parents is a
very important point in child’s performance in s‘chooL:SOme studies carried out

have shown the motivational effect of parent on academic achievement.

i

In simmary, parents play a vital role in academic achievement of their

~ children. They should Dbe regarded as an.educational agency whose work

should be compared with that of the school. The adolescent’s academic

performance, subsequently, his achievement in school is either facilitated or
| - ‘ . .

inhibited by, among other variables, the type of encouragement or motivation

given to him by both his parents.

217 THE RELATIONSHIP BETWEEN AGE, GENDER OF CHILDREN |
AND PARENTAL SEPERATION

Parental separation is an adversely stressful experience for all children,
regardless of age or developmental levels, many_? children are inadequately

prepared for impending divorce by their parents.
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The age at which a child is when separation took place affects him greatly. Ifa
woman has married early, has had a child shortly thereafter, and has been
divorced a short time later, then her child will have a greater tendency to
manifest emotional disturbances which on the long.r‘un could hinder academic

performance.

Durojaiye (1995) quoting Erickson (1993) said that the age at which father’s
absence occurs is significant. He asserted that early father absence creates
trauma and that it could be more negative in ealhm years of the: chlld s

psychological development. ,

A child who experiences parental separation is often deprived of many things
like parental love, care, affection, attention, motivation, security,

understanding among others.

Gardner (1998) quoting Nwobi (1997) said thatIS‘O% of the child’s general

intelligence is developed at age four, another 30% at age eight and the |
remaining 20% by age seventeen. He added that the most serious psychological
damage done to children occurs during the first few months of life as a result

of deepening upset of mothers.

Skowron (2004) showed that divorce can cause serious emotional difficulties
for younger children between [0-48 months] and she concluded that the impact
of divorce on children is significant and harmful. The effect of parental

separation according to Skowron study is classified in three categories:.



» Pre-school children: According to Skowron (2004) in a study of 131
children, she observed that school children during the first year after
parental separation showed that pre-school age children cannot
understand the meanmg of dwmce Consequently, they react to the

departure of a parent with a great deal of confusion because they do not

ﬂ’.j

understand what is going on. In her study also, she observed that there
might be regression te earlier stages of behavioer among, this category of
children. .

> Y(;ung children [pre latency]: These children will often openly grieve for
the departed parent. There is a noted pre-occupation with fantasies that
their parents will happily re-unite. Children in fhis developmental stage
have an especially difficult time with the concept of the permanence of

divorce.

Anger and a feeling of powerlessness are the predominant emotional

>,

S response in this developmental stage. These children experience a grief

reaction to the loss of their previously intact family.

» Adolescent: are more affected by their owﬂ age group and less
dependent on the family than younger children. For this reason, they
may be affected less directly by their divorce. However, adolescents may

" still feel a considerable amount of anger towards one or both parents. ‘
The divorce of their parents may lead them to question their own ability to

maintain a long-term relationship with a partner. Generally speaking,

considering the gender of children, studies have shown that boys and gitls
‘ .

£ 7

differ in academic performance.

86



>,

Akinboye (2001) found that the males are significantly better than females in
cognitive components of study attitudes to academic achievement.

Ubangha (1998) stated that academic performance is far less sensitive to
father’'s presence for girls than for boys.: Boys' academic performance is
typically found to be ilﬁpaired by father’s absence.

Bello (1994) quotinig Campbel (1993) said that girls seem more vulnerable than
boys to be in danger of drifting into morally dangerous situat:ibns and
relationships of delinquency in nature, |
According to Akinade (1993), div01'§e has more enduring effect on boys than
girls, though girls who are from father absent homes have problems interacting
effectively with mates during adolescence. This is because of the indoctrination
by their mother con_cernﬁwg the unreliable nature of 1;r1a11 optimized by the girl s.

father.

218 PHILOSOPHICAL ASSUMPTIONS OF SORENSON OF HUMAN
BEHAVIOUR | |
As a behaviourist, Sorenson assunaes.that normal behaviour is learned through
socialization processes by means of reinforcement (positive and negatwe) and
imitation. Abnormal or maladaptive behaviour is also the result of faulty
learning experiences. Thus both adaptive and maladaptive behaviours are
learned and they can be unlearned. The counselling process is basically the
judicious ‘and expert arrangement of learning or re-learning experiences.
Learning in this context is a change of behaviour of a permanent kind due to
experience. The counsellee has learned to change his behaviour if he is capable
of solving his problern after his experience in the counsellmg process.

Sorenson, unlike Rogers who sees counsellor as bemg neutral or value]ess in

3
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the counselling relationship, views the counsellor as an expert teacher who has
his commitments and values.

Since the counsellor cannot completely keep his values out of the counselling
process, he is a teacher of values which are socially acceptable to the individual
and the society in_which he lives. Thé counsellor, however, has no 1°i'ght to
impo‘se his values on his client but he is expected to show him how to live
consistently within the framework of the values chosen or important. to the
counsellee himself. For instance, he is not free to inﬁpose his own concept of
morality without at leaét taking into account the acce'ptable moral values of the
society. An important duty of the‘counsellor is to assist the counsellee to make
a free choice among alternatives available to him after giving consideration to
the possible consequences of his decision. As pointed out by Sorenson (1967)
the consequences of a decision can be defined in terms of two kinds of events,
external and internal. The external events'are private, and can be observed by
two or more persons. The internal events are private, and can be observed only
by the person who experiences them in the form of satisfaction or
dissatisfaction. It is not the counsellor’s job to decide for a counseliee which
choice he should make. Instead, it is the counsellot’s task to teach him how to
estimate the probable consequences of altemahve courses of action so that he
can take such probabilities into” account in educational and vocallonal
planning, in coping with interpersonal conflicts with parents, tcachms or

colleagues; and in dealing with upsetting events which interfere with his

psychological well-being and educational progress.

Sorenson (1967) believed in the intrinsic vaiue and worth inherent in each

individual, in his capacity for growth and change, and in his ability to cope
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with life problems. He has confxdence in the individual’s cap1c1ty to establish
appropriate values and goals. He respects and appreciates md1V1dual1ty,

including the right and need to find ways to achieve these goals.

The counsellor should realize the dignity of each person, 1'e§pect it and use the
counselling situation as a learning experience for himself and the counsellee.
He must be prepared to meet the counsellee on an equal footing as he tries to
assist an individual to outline his own resources and his environmental
opportunities in the process of self-understanding, plannmg, decision-making,
and coping with problems relative to his developmental needs and to his

educational and vocational activities (Olayinka, 1996).

2.18.1 Therapeutic Relationship .
Sorenson regards the counsellor and the counsellee as partners in progress
because both of them are learners. But the counsellor is the senior partner who
is expected to teach the counsellee new skills of dealing with his difficulties.
The counsellor through questioning and use of tests learn about the client, his
strengths and l1m1tatlons He learns to adapt his learning or relearning
experiences and instructions to help the client to cope with the maladaptive

behaviour. The client learns new skills, knowledge, and acquires new

information which he needs to cope with his problems.

t

2.18.2 Therapeutic techniques

Inherent in the instructional modgls are the cognitive and didactic methods of
teaching which encourage discovery of knowledge through such intellectual
processes as perception, thinking, knowing and problem-s_olving. Unlike the

Rogerian client-centred therapy, the counsellor can use tests to obtain factual
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information about the counsellee. He can ask questions, probe the client to

clarify further information, confront, praise, and persuade the counsellee.

The counsellor can collect data through case history, interpret test scores, make
suggestions and apply other diagnostic and prognostic techniques to assess the
role of anxiety in the present maladaptive behaviour, and the client’s capacity
to handle anxiety and extinguish it. He assess how the client’'s present

behaviour contributes to his problem, and whether the problems are due to

cognitive error, incorrect beliefs, self-defeating attitude, irrational thinking,

lack of skills or inadequate information. After assessing the ability and
maturity of the client to handle his problems, the counsellor would decide on
which of Sorenson’s two instructional models to use viz, “The Advisory

Method” or “The Guided Inquiry Method”. A summary of each of thern_

follows:

2.18.3 The Advisory Method‘

Olayinka (1993) observed that Sorenson’s Method is based on learning
principles especially that of Ellis (1958) and - Bruner (1961). The Rational-
Emotive behaviour theory of Ellis maintains that blockage to growth is due to
irrational thinking which may result in neurosis. The client thus needs to be
taught and persuaded to or ganize and dlsc1phne his thinking. Bl uner, in his
instructional. model, outlines how a counsellor can cogmtwely impart
knowledge to the understanding of the counselee. Sorenson regards the
counsellor using the Advisory Method as an expert teacher. Because of the
counsellor’s expert knowledge, he shouid diaénose the client’s problem, give

relevant information, teach needed skills and offer concrete suggestions for the
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counsellee’s acceptance. Olayinka (1993) while describing the Advisory
Method states that the counsellor should collect data about the client’s goals,
explore the obstacle that prevents him from reaching his goals, exp]‘ain his
perception of the client’s problems and persuade the client to take the
prescribed actions. Unlike the client-centred approach by Rogers (1951) a
counsellor using the Advisory Method takes a leading role in talking and
suggesting solutions to the client’s problems. However, the counsellor does
not force his choices on the clients but presents him with several alternatives,
his preferred alternative and why. By emphasizing possible consequences of
his choice of action, the counsellor persuades his client !;o think about it, make

his decision and be prepared to face its consequences.

Olayinka (1993) has broken down the counsellor précess involved in the
Advisory Method into the following six stages. |
- 1. Defining the counsellee’s problems in behavioural terms.

2. Re-arranging the problem in order of difficulty" and dealing with the
least complex problem first. |

3.  Collecting information to dlagnose the client’s problem.

4.  Interpreting client's problem by applying ‘- some psychologlcal
principles or heuristic rules.

5. .Suggesting possible actions for solving the client's problems by
imparting knowledge; teaching new skills, giving relevant information
and outlining a line of action.

6.  Helping the counsellee to commit himself to take action to solve his
problem by asking him to state what he intends to do and when i’\_e

intends to start.
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As an expert, the counsellor is to take a leading role in talking and offering

suggestions to solve the client’s problems. In this model, the counsellor should

take decisions to solve the counsellee’s problems. In each interview, the

counsellor should:

1 Establish rapport with his participant,

2 ’Let the participant feel relaxed and free,

3. Give the participant time to think and not hurry him,

4 Return to any stage in the interview schedule if goals, obstacles, or
alternatives are encountered, | .

5.  Make sure that the participant develops a relevant plan of action to
solve his problem before he leaves the interview, and

6.  Find out what actions the participant intends to take and whcn he

wants to start the actions.

2.18.4 The Guided Inquiry Method

Olayinka (1979) observed that this method proposed by Sorenson (1967, 1969)
is based on the cognitive learning theories of Bruner (1961) and Gagne (1965).
In this method, behavioural change comes through such intellectual processes
like perception, thinking, knowing and problem—solving. Unlike the Aavisory
Method in which the researcher does most of the. talking, the client in this
method does most of the talking and analysis of his problem. The client also
plays a major role in deciding his goals, in exploung alternatives and in takmg
action to solve his problems. The researcher is to teach the client how to

establish and attain his goals. To do this, he leads the client through systematic

steps of problem-solving.
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2.18.5 Implications for Guidance and Counselling in Nigeria
Sorenson’s instructional models of counselling seem to have combined
Bruner’s Cognitive learning theory with the good qualities in Rogers’ (1951)
client-centred psychotherapy in Guided Iﬁquiry Method by allowing the client
to develop an insight into solving his own problein in his own way under the
counsellor’s supervision. |

Unlike the Rogerian therapy which is unstructured, Sorenson’s approach
insists on setting cQunsélIing objectives which should guide the counselling
encounter. The first counselling objective is tb identify and state the
counsellee’s problem in behavioural terms. As a disease once known is half
cured, a counsellor could truly assist the participa11t$ to solve his problem after -

ascertaining the nature of the problém.
| *
A counsellee seeks the counsellof’s assistance because he cannot solve his
problem alone. The counsellor as an expert, teaches his client by going through
systematic steps of problem-solving to cope with his problem. If the’client
understands how to apply problem-solving techniques to deal with his present
problem, one can expect transfer effect of his acquired skill to solve similar
problems in future without reference to the counsellor.. By appiying Sorenson’s
Guided Inquiry Method, the counsellor deliberately encourages the client to be

independent of him in tackling future problems.

The Advisory Method and the Guided Inquiry Method are two flexible
therapeutic approaches that can be applied to different people with varying

problems depending on the ability and capability of the clients and the
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diagnosed nature of the problems. The counsellor, because of his expert
knowledge and trétining, is in a better position to decide whether the clients
shouid be advised and persuaded or be guided through inquiry method to

{

change in a socially acceptable way.

The models recognize that deviant behaviours can be acquired cogmtwely or
affectively and they can be changed by leammg approp11ate psychological
principles to deal with them and it is the resport&blhty of the counsellor to
teach heuristic rules to his clients. ; |
The models encourage the client to think critically By observing environmental
factors tnhat thwart his effects and their consequencés on his not accomplishing
his goals. The counsellor as an expert teacher, teaches the counsellee to either

think of an alternative goal or acquire skills to cope with his original ob]ectwe

There is no doubt that Sorenson’s models will have a wide application in our
schools. His Advisory Method is similar to the traditional approaches to
guidance and counselling in which individuals in trouble seek the advice from
elders and religious priests because of their weaith of experience. Our
traditional counsellors perform their duties by advising the younger clients or
admonishing them through stories and proverbs which have well-known
psychological principles and 1mphcat10ns Sorenson’s models are superior to
the wisdom of our elders which encourages youthful dependence on them.
His models are based on theories of learning and problem-solvmg which a

trained counsellor uses to assist his clients.
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Notwithstanding the good points of Sorenson’s instructional models and their

suitability for assisting students in our institutions of learning is a welcome

idea.
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CHAPTER THREE
RESEARCH METHODOLOGY
3.0 INTRODUCTION
This section describes the research design, area of study, population,'sample
and sanipling technique. The various research iinstruments togethér with their
psychometric properties, method of data collection, treatment procedures and
the statistical tools employed in testing the stated 11ypotl1esis were also

enunciated.

31 RESEARCH DESIGN

The research design used for this stﬁdy is the quasi-experimental pre-test, post
test control group design comprising three groups (1, 2 and 3). The
experimental group one received Heatmenf one i. e. Guided inquiry (X1) and
the experimental group two received treatment two (X2) which is advisory .
model therapy, group three (C1) feceived a pl_ac'gbo treatment on health talks
on self abuse of medication and danger of abortion for participants. Quasi-
experimental is a design in which the study participants are assigned randomly |
from a common population to the treatment and-the control groups. Since the
experiment is carried out in a regular classroom setting in which testing is a
regular phenomenon, no undesirable interaction of testin g and treatnjent effect

would be present (Campbell and Stanley, 1966).

- 32 AREA OF STUDY

§
The area of study was Ondo town in Ondo State: Ondo State is loca_ted in the
Southwestern region of Nigeria. The town falls southwards towards Agbabu,

3

the ancient port of Ondo with a rainfall of 60 inches a year. It is bounded by
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Osun State in the North, Edo State in the East, Ogun State in the West and
Agbabu the ancient port of Ondo in the South. It is highly populated with an

estimated population of over 810,000 inhabitants.

3.3 POPULATION ' .

The target population consists of all adolescents in Senior Secondary Schools

" within the age bracket of 14-18 years in Ondo metropolis. The total population

for the six schools under study was 1,393. The adolescent age is considered

adequate because the participants are more likely to be well disposed both in
i -

age and.socially to freely and adequately communicate their feelings.

34 SAMPLE AND SAMPLING TECHNIQUE

Six Senior Secondary Schools were randomly selected through the hat and
draw method from the fourteen public schools in Ondo metropolis. The total
population of the six schools was 1,393, To select the participants for the study,
two instruments were administered to determine which students were from
broken and intact homes. This is a 25-items on a two point scale yes/no
adopted from parental 5eparation and students’ adjustment questionnaire
(PSSAQ) and Attltude scale for students’ towards different family str uctLues in
relation to adolescents adjustment in school. The mdex of family 1elat10n (IFR)

were a further attempt used to scale participants into intact and broken homes

to ensure that samples were really gathered from the 2 categories of homes. In .

addition, school records of participants were also used to verify students

responses as to whether they were from intact and broken homes.
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After the baseline assessment, the total sample for the study were 360

participénts'out of the population of 1,393. The sample was randomly selected

from the 6 schools under studies.

- of age and gender.

The samples accommodated the various characteristics of participants in terms

The participants were later divided into the three experimental groups

(experimental groupl received the guided inquiry treatment, experimental

group 2 received advisory mode} while the third group received placebo). The

breakdown is as depicted in the table below according to school levels.

Table 1:. DISTRIBUTION OF SAMPLES BY SCHOOL & EXPERIMENTAL

GROUP
Sampled | No of No of Allotment into Experiméntal
sﬁhools participants participanfs groups |
selected from | selected from Guidéd Advisory Placebo | Total
intact home | broken home
School A |30 30 20 . |20 20— |60
School B | 30 30 20 |20 20 60
School C |30 30 20 |20 |20 . |60
School D |30 30 20 20 20 60
School E_| 30 30 20 |20 20 60
School F_ |30 30 20 . |20 20 60
Total 180 180 120 120 120 {360

From the table above, it was possible to assign subjects to treatment groups

using the schools as shown below.
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Table 2: DISTRIBUTION OF PARTICIPANTS INTO TREATMENT

GROUPS
Experimental conditions Family Types
- Intact Broken |Total
s Guided inquiry model |60 |60 _ 120
i Advisory model 60 |60 120
Control/Placebo 60 |60 - 1120
Total | 180|180 360
3.5 RESEARCH INSTRUMENTS
Five major instruments were used Yo obtain relevant data for this study.
1. Scalé of Attitude towards School Discipline “SASD” |
ii.  Academic performance K5 - Factor Inventory (AP5-F1)
iii.  Problem Solving Inventory (PSI) |
iv. Rational Behaviour Inventory (RBI) |
»

v. »Index of Family Relations (IFR)

3.5.1 SCALE OF ATTITUDE TOWARDS SCHOOL DISCIPLINE (“SASD")
This is a standardized research instrument developed by Obe (1989). It
assesses attitudes to school discipline with a -guard against fake
responses. It consists of 72 items divided i:mto twelve areas of school
discipline. Six out of these areas were modified for this study. These are:

Alcoholism, disobedience, truancy, cheating, stealing and lying. The

)
A

scale has a test-retest reliability of 0.76 (Signif-i!cant at the 0.01 level).

P
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3.5.2 ACADEMIC PERFORMANCE K5-FACTOR INVENTORY (Ap5-I)
The academic performance 5-factor in.vento{r*y (Ap5-F1) was developed
and validated by Aremu (2(300). It is used to measure the variables of
academic performance of students so as to aécertain the causative factors
militating against academic performance. The inventory consists of 5
sections of 20 items each. Section A deals with causation resident in the
child, Section B deals with causation resident in the family, section C
deals with causation résident in the school, section D deals with

causation resident in the society and section E deals with causation .

resident in the Government .

- BELOW ARE SOME EXAMPLES FROM THE ITEMS.

Causation Resident in the Child

ITEMS - T 1SA [A |D [SD

1 1 have no interest in school work |4 3 2 1

2 | My friends discourage me from schooling,

Causation Resident in the Family

1 |My parents are divorced .I miss the
contribution of my father/mother to my

education and life.

2 |Ihardly feel happy at home

3. |Ilive with my grandparents

Causation Resident in the Society

1. |Sometime I feel like not belonging to this
. .

society
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3.5.3 PROBLEM SOLVING INVENTORY (PS])

The Problem Solving Inventory (PSI) was developed by Heppner,(1998) to
assess respondents perception of their problem solving behaviour and

attitudes. It is a 35- item instrument de51gned to measure how mchwduals

believe they generally attend to personal problems in their daily lives.

101

* It has a good internal consistency with alphas ranging from .72 to .85 on the
subscales and .90 for the total measure. It has excellent stability with two weeks
test-retest for the subscales and tofal measure ranging from .83 to. 89..

Some sa'mples from the items | |
ITEM | SATA |[D [SD
1. ] make snap judgments and later regret them 14 |3 2 |1
3.5.4. RATIONAL BEHAVIOUR INVENTORY
The Rational Behaviour Inventory (RBI) 'was developed by Clayton,
(1999) To measure irrational and absolutist beliefs. It provides an overall |
€ index of irrationality or the tendehcy to hold irrational and absolutist :
- beliefs. RBI is based on the work of Albert Ellis and the assumption that
irrational beliefs underlie emotional disorders. | |
RBI has a split-half reliability coefficient of .73, with a .82 test-retest correlation.
Some Examples from the items
TEM SA[A |D |SD
1. It makes me very uncomfortable to be different |
Q)
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3.5.5 INDEX OF FAMILY RELATIONSHIPS (ITR)
Index of family relationship (IFR) was. developed by Hudson (1982) to
measure family relationship problems. Itisa 25 - item scale designed to
measure the extent and severity of problems that family members havein -

their relationship with one another. The instrument is to identify

participants from troubled homes in this study.

BELOW ARE SOME EXAMPLES OF THE ITEMS. |
Four point-likert format was adopted with Strongly Agree, Agree, Disagree,
Strongly Disagree. |

The Scoring of the instrument wastby assigning,,4,3.,2,1 to SAA, D,SD. for

positively stated items.

ITEMS | SATA D [SD]

1. |Iwish I was not part of this family

2. |1 feel left out of my family

3. | There is a lot of love in my family

3.6 VALIDATION OF INSTRUMENTS

A pilot study was carried out under conditions as similar as possible to those
anticipated in the main study to determine the validity and reliability of the
research instruments as well as the psyclnoﬁe&ic prg)perties. The objectives of
the pilot study was to validate the research instruments that were used for the
study. It is also meant to redirect, identify difficuities, limitation, to test the
treatment packages, establish procedure to be used and to enable the
researcher gain mastery and practical experience in the use of the two

treatment packages to be employed in the main study. A total of 90 randomly
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selected adolescents students, 30 each from three schools in Mainland Local
government area of Lagos State participated in the st-ddy. The schools and
students were different from the,ones used for the main study. The same
sample was retested after three weeks. The test retest 1e111b111ty coefficient for
the index (IFR) was 0.92. The instrument was ad]udged reliable. To establish
their face and content validity the instruments were verified at- two
departmental seminars. Comments and corrections of the reSeeirch advisers

and those of other lecturers were incorporated resultingin this present status.

3.7 PROCEDURE FOR DATA COLLECTION |
After obtaining a letter of introduction from the Head of Department of
Educational Foundatlons, University of Lagos, the researcher visited these
schools. !
Permission was sought.from and was gr anted by the Principals of the schools

used for the purpose of the study. The researcher ‘was introduced to the

counsellors and Vice Principals and their assistance was assured.

3.8 APPOINTMENT AND TRAINING OF RESEARCH ASSISTANTS

Three research assistants were employed and trained to ensure effective

administration, scoring and coding of the research instruments. There was one

hour training session for each research assistant. The purpose and nature of
the research were clearly explained to them. How to guide the respondents in
filling of the instruments was also explained. The three research assistants
were Masters Degree holders in Guidance and Counselhng They were

actively involved and adequately 1emunerated.
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39 THE ADMINISTRATION OF THE INSTRUMENTS

The instruments were administered to the particip;ants on school basis. In
administering the instruments, the testing conditions (Obe, 1980 and O’luéakin,
1996) were strictly adhered to. The classroems used were well ventilated
without noise. There was adequate lighting, proper ventilation, comfortable
sitting facilities and spacious classrooms for free movement of the participants
and proper supervision by the research assistants. | |

The researcher established rapport first, assured the participants of absolute
confidentiality and explained the 'purpose of the exercise. She advised ‘them to

go through the instructions.

The participants were made to understand that there is no right or wrong
answers and as such they should answer honestly. They were informed that

there was no time limit to complete the instruments, since it is not an
examination. Nevertheless the participants were able to complete the

instruments within thirty (30) minlites.

3.10 TREATMENT PACKAGE: PROCEDURE

This study was carried out in three (3) phases.

Phase one (1) Pre-treatment assessment
All pretest measures were administered two weeks before commencing the
treatment. Here the researcher scaled the pa1t1c1pants into intact and broken

groups. Participants with poor academic perfounance and maladaptive
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behaviors were identified through the use of the students available schools

records and some instruments like (SASD, AP5-F1, RBI).

Phase two (2): Treatment Package (Guided inquiry and Advisory model). The
participants in the two treatment groups were exposed to six sessions of
guided inquiry and advisory model twice per week per school for ten
consecutive weeks. The control group received placebo treatment that is a .
situation in which one behaves as if he or she is giving treatment when actually
it ié not real. .

In summary, the two treatment groups received group counselling while the

control group received a placebo treatment on Health talk on self abuse of

medication and danger of abortion.-

Phase three (3): Post counselling Assessment. This was done two weeks later
after the sessions of counselling, the instruments were administered once agam
to the groups. A follow up session was negotiated and their third term results
in English Language and Mathematics from a unified examination were
collected to find out if the treatments had a ldnﬁg term impact on the
participants. Comparisons of the pre and post scores in all the depehdant

measures were done.
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TREATMENT PROCEDURE

Treatment 1

GUIDED INQUIRY MODEL:-

This was developed by Sorenson (1967) with Reference to Bruner (1961) and
Gagne (1965). In this method, behavioural chaﬁge comes through such
intellectual processes as pelceptxon thinking, knowing and problem solving.
Learning of psychological principles or heuristic rules like reinforcement will
change maladaptive behaviour to an adaptive one pennanently and behaviour
that is rewarded tends to be repeated. Teaching of heuristic rules helps the

client understand his problem and how to solve it. The counsellee is expected

~ to do most of the talking and analysis of his problem and take major role in

deciding his goals, in pr]mmg alternative goals and in lakmg action lo solve
his problems. To accomplish this, the u.scau.hu uses the three main
techniques; questioning, restatement and teachmg of heuristic 1ul¢s or
psychological principles. In accordance with Olayinka (1987) the folléwing

procedures were adopted.

SESSION 1: (Establishment of Rapport) |
The researcher took the initiative to establish a chmate conducive to mutual
respect, trust, free, open communication and understanding, based on the
principles of confidentiality. Other activities in the session include,
- Identification of group goals and ob]ectlves of the therapy.
- Specifying the duration of ech session and numbe1 of sessions required.
e.g. Timing, regu]ar attendance etc.

- Stressing the need to respect individual’s view, among group members.
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- More orientation programme and what individual stands to gain in the

programme o
SESSION IL- Stories of two different personalities in senior secondary school
were narrated on how one with maladapti\}e behaviour like playing truancy,
disobedience, smoking, cheating, fighting and failing his examination and the
other one was found obeying school rules and regulations, respectful, dq_es his
homework/assignment and later passed his examinations iﬁ flying coloul‘:‘s.
- Questions were asked on the stories to point out the behaviour exhibited
by the fwo students
. Possible reasons for the maladaptive behaviour and the good behaviour
were pointed out by participants which include intact /broken home and

the usual problems emanating from them. Others include society, .

: !
government, peers, etc.

. S
SESSION III: Questions were asked to bring out dif}e_rent types of problems
and how they can be solved through .pefception, thinking and knowing. For
example what type of maladaptive behaviour noticed in ‘the students? ‘What
are the causes of these maladaptive behaviour? What are the consequen?:es of

the behaviour exhibited? How should the problems be solved?

SESSION IV: Learning of psychological principles or heuristic rules like rein-
enforcement which will change maladaptive behaviour to an adaptive one
permanently. For example rewarding good behaviour or good academic

performance by praising, giving award, prizes, encouragement, writing out
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the names of well behaved on the board, etc Teaching of heuristic rules helped

the participants to understand his problem and how to solve it.

SESSION V: Participants did most of the analysis by talking of their problems
and took major role in deciding their individual goals, explored alternative
goals and took actions to solve their problems with the supervision and
guidance of the researcher. The application of the principles to achieving set
goals, involved the presentation‘of the desired behgwioural patterns and the

adoption of the principles in attainment of the goals.

SESSION VI: More discussion on skills, brain stormiﬁg and role play.

The researcher encoura ged participant to practice the new behaviour and
study-skills outside training session. |

Feedback- A track of how well the treatment seemed to be working was kept. -

Plans were revised and tried again where necessary.

TREATMENT II

ADVISORY MODEL: |

Sorensons method is based on learning principles espeéially that of Ellis (1958)
and Bruner (1961). The Rational Emotive Behaviour. theory of Ellis maintains
that blockage to growth is due to irrational behaviour which may result in
neurosis. The participants.needed to be taught and persuaded to or gamze and
discipline their thinking. The therapist diagnoses the clients problem, gives
relevant information, teaches needed skills and offers concrete suggest'ions for

the counselees acceptance.
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SESSION I: Establishment of rapport for trust andbpen communication. The
researcher greeted and welcomed the participants to the day’s session.
Members were asked to greet and have a handshake with each other.

The researcher explained the rationale and the procedure of the treatment to
the participants. They were also told what to expect from the treatment. The
meaning and full explanation of the treatment to be used was also given to the

participants.

SESSION 2: Discussion session with the participants. The researcher tried to
find out or identify some behavioural problems ;exhibited by addlescents
through a Christian video clip titled Storms of Life, how participants came
about this meladaptive behaviour like postitu'tion, cultism, truancy, fighting
and how it has affected their academic performance. Each participant was
given the opportunity to talk. The problems incluae: truancy, abseﬁeeism,

prostitution, cultism, bullying, abortion, fighting, aggression, drug abuse etc

SESSION 3: Continuation of discussion with parhc1pants The researcher
noted that frustration, quarrel, lack of peace, co-operation, anxiety, lonehness,
results from absence of father figure. Also, insecurity as a result of broken
homes were some of the reasons given by the participants for misbehaving and
failing their examination in the video clip. In counsellmg the participants, they
were asked if there are no other people in the same situation with them; and if
those people have all taken to maladaptlve behaviour and have neglected their
education. Broken home can be frustrating but some students in the same

categories still behave well and perform excellently well in their studies. .
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SESSION 4: The researcher asked if participants who claimed broken home
as reason for their misbehavior and underaclﬁeveﬁmnt in school were
willing to change their behaviour to be able to adjuslt socially and perform
well in their academics. They were asked if they were *_in’cerested in forgetting
their problems behave in a way that is acceptable to the norms of the society
and face their studies to be achievers in life. Majority of the participant stated
that they will change their ways if there is peace, co-operation, love, and will

be encouraged and accepted by their home environment.-

SESSION 5: Further discussion with participants continued. The researcher
asked if participants were ready or willing to develop more logical thinking as
regards their behaviour and academic performance as against in-secured home
discouragement, frustration, lack of peace, which they gave as the main
reasons for their actions . The fesearcher also asked if participants can talk
about or suggest other things that can assist them to perform well in their
academics and improve their behaviour. The researcher asked if the
participants are aware of study skills that can help them learn better in school
and that frequent punishment as a result of their maladaptive behaviour can
contribute to failure when classes are not attended while serving punishment.
Most of the students showed interest in learning the study skill and put behind

them their home problems.

SESSION 6: Review of problems. Researcher led participants through stages

of modification. ' '

- Remoralization: Bring participants out of demoralized state.

- Remediation: Refocusing on ways that bring symptoms of relief.
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- Rehabilitation: Focus here is on unlearning trogblesome, maladaptive
‘ habitual behaviours, academic underachievement as a result of broken
homes and establishing new ways of dealing with various aspects of life

Generating alternative solutions. Researcher introduces behavioural activation -'

and study skill training strategies which emphasizes six (6) points based upon
Bakare's, (1977) Study Habits Inventory.(SHI)

(1) Time Allocation (2) Home Assignment (3) Study periods and procedure (4)

Concentration (5) Reéading, Note-taking and compi‘ehension (6) examination

taking skills . The SQ3R (survey, question, read, recite, review) teclmiqués was

-~ also treated to get participants develop activities that are pleasurable or give

client greater control of himself or these activities are likely to diminish the
problems either by changing the situation or accepting it. There were more
discussions on skills. Other activities such as brain—stormihg, role play etc were
also integrated. Researcher encouraged participal{ts to practice the' new
behaviour and study skills outside the training sessionf.

FEEDBACK: A track of how well or badly the training seemed to be working

was kept. Plans were revised and tried again where necessary.

COUNS_ELLING SESSION WITH THE CONTROL GROUP (PLA:CEBO
TREATMENT): This group received a placebo treatment. Placebo is pretense
as if giving them treatment like in the other groups. The importance of the talk
is to help the control group gain knowledge at the en?d of the treatment instead
of Ioosing out rightly. The programme was also sub-divided into six sessions -

comprising of teaching, questions and answers and also group counsellirig.
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Session 1: The researcher established rapport and created a threat-free,
conducive and permissive atmosphere to encourage participants to open up
and benefit from counselling. | |
Session 2: Participants were made to mention some maladaptive behaviours
exhibited by students in schools. There was a discussion on how these
behaviours affect student’s academic performance. .‘ | |
Session 3: Health talks on self abuse of medication and “danger of abortion”
were given to participants. |

Session 4: Questions were asked on the danger of self medication and abortion.
Session 5: Iiesearcher provided adequate information thaf participants may
need to solve problem of self medication and abortion and were discouraged to
desist from drug abuse, self medication, abortion and engage in good
behaviour that are pleasurable or give participants greéter control of themself.

Session 6: More discussions, questions and answer, advice role play.
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CHAPTER FOUR
DATA PRESENTATION, ANALYSIS OF RESULTS, SUMMARY OF
FINDINGS AND DISCUSSION OF FINDINGS

This chapter presents the results of the data collected and the eight hyp_(')theses
tested.

The data obtained were subjected to both descriptive and inferential statistics.
The Statistical Packagé for Social sciences (SPSS) for windows was used for the
data analysis. The hypotheses formulated were tested using Ahalys_is of
Covariance (ANCOVA). Means and standard deviation for the pre and post
test measures were computed. | |

The results obtained from the various statistical anal}.rses carried out in the
study are presented below in tables according to the relevant hypothesis being

tested using 0.05 level of significance.

RESiJLTS

Hypothesis One | |
a) Advisory and Guided Inquiry counselling techni&iue‘s will have no
significant effect on the English‘languageilachievement 6f adolescents from
intact and broken homes. | |

The Analysis are presented in tables 1 and 2
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Table 1: Post-test scores on the English language achievement of adolescents

from intact and broken homes in the treatment and control groups.

(®:

EXP GROUP | FAMILY TYPE | PRE TEST SCORES ON | POST TEST SCORES ON ENGLISH
ENGLISH LANGUAGE LANGUAGE
| MEAN 3[SD TIMEAN ] SD N
GUIDED BROKEN | 52.39 9.17 56.73 10.78 60
| INTACT 53.50 9.63 5535 | 985 60
TOTAL 52.98 9.40 54.54 103 120
ADVISORY | BROKEN | 48.31 8.74 58.69 1173 60
INTACT 52.45 9.25 55.84 993 60
TOTAL 50.79 8.10 57.36 10.83 120
CONTROL® | BROKEN 4289 7.38 44,08 791 60
INTACT | 48.76 8.92 43.28 768 60
TOTAL 4593 8.15 43.72 .78 120
GRAND MEAN | 4390 8.55 5187 564 360

{3

€

From the results in Table 1, under the Guided Inquiry method, the participants
in the broken group had a higher mean post-test score of 56.73 than the
participants in the intact group who had a mean post-test score of 55.35.
Similarly under the Advisory group, the participants in the broken group had a
higher mean posttest score of 58.69 than the participants in the intact group
who had .a mean post-test score of 55.84. However, when the mean posttest
scores of all the three groups were compared it was observed that the
participants in the Advisory group had the highest mean post-test score of
57.36 while the participants in the control group had the lowest mean post test

score of 43.72.
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Table 2: Analysis of Covariance (ANCOVA) of post-test scores on Engliéh
language achievement of adolescents from intact' and broken homes in the

treatment and control groups.

Experimentai Method
Sum of | Df Mean F | Sig. B
squares square
Main Effects with combined covariance 1‘2548.22 4 3137.05 33.64 *
EXP GROUP | 12167.67 2 6083.84 65.24 *
FAMILY TYPE 30.83 i 30.83 0.33 ns
Covariate IFR-PRE 59.29 1 ]59.29 064 |* 0.048
2- Way interactions EXP GROUP*FAMILY TYPE | 31290 2 156.45 1.68 ns
Model 12861.12 6 2143.52 2298 }°
Residual 32917.00 353 | 93.25
Total 4577812 | 350 | 127.52
* = Significant at 0.05 level, di=2and 353 critical ~-F=3.02 =
ns = not significant - o df=1and 353 critical -F=3.87

According to the results in Table 2, the combined calculated F value df 33.64 on
the groups is higher than the critical F value of 3.02 at the significant level of
0.05 (df=2 and 353). The calculated F value of 6524 for the effect of
experimental condition alone was found to be significant. On the othet hand
the effect of family type alone was not significant (calculated F = 0.33) given the
critical F value of 3.87 (p = 0.05, df =1 and 353). The two way interaction

between experimental group and family type was not significant (calculated F

= 1.68 at df = 2 and 353). The model was significant (calculated F =22.99 atdf = -

6 and 353). This shows that advisory and guided inquiry counselling -

techniques have sigﬁificant effect on the English language achievement of

adolescents from intact and broken homes.’

"ns
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b) Advisory and Guided inquiry counseiling techniques will have no
significant effect on the Mathematics achievement of adolescents from intact

and broken homes.

The results in tables 3 and 4 are used to analyse the hypothesis

Table 3: Post-test scores on the Mathematics achievement of adolescents

from intact and broken homes in the treatmenf and control groups.

EXF GRGUP | FAMILY TYPE [ PRE TEST SCORES ON|POST  TEST SCORES  ON
MATHEMATICS MATHEMATICS
MEAN ) MEAN ) N
GUIDED BROKEN 4974 887 54.60 9.77 &0
INTACT 51,39 9.06 53.62 9.68 60
TOTAL 50.42 - | 897 54.20 97 1120
ADVISORY BROKEN 47 87 8.58 15266 9.29 | 60
INTACT 46.75 8.41 56.77 10.83 60
TOTAL | 4754 849 | 5455 1006 - | 120
CONTROL | BROKEN 48.86 §.96 49.05 896 |60
| INTACT 52.75 9.25 . 149.00 8.93 60
TOTAL 50.92 9.11 49.00 8.95 120
GRAND WEAN | 4963 8.86 15260 NEES

Evidence in Table 3, shows that under the Guided inqﬁiry method, the
participants in the broken group had a higher mean posttest score of 54.80 thgin
the participants in the intact group who had a mean posttest score of 53.62.
Under the Advisory group, the participants in the broken group had a lower
mean posttest score of 52.66 than the partlmpants in the intact gr oup who had a
mean post test score of 56.77. I—Iowever when the mean posttest scores of all the
three groups were compared it was observed that the participants in the

Advisory group had the highest post-test mean score of,54.55 followed by the
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participants in Guided inquiry group with a mean posttest score of 54.20 while
the participants in the control group had the lowest mean post test score of
49.03. Further observation showed that the overall grand mean of 52.60 was

lower thah’those of the advisory and guided inquiry. '

Table 4: Analysis of Covariance (ANCOVA) of post-test scores on
Mathematics achievement of adolescents from intact and broken homes in

the treatment and control groups.

< 7

Experimental Method
Sum of | df Mean F Sig. B
; squares squére |
Main Effects with cqmbined covariance 6211.16 4 1652.79 16.82 '
EXP GROUP 2319.15 2 1159.58 12.56 *
FAMILY TYPE 103.28 1 1103.28 112 ns
"Covariate IFR-PRE 3816.53 1 3816.53 41.34 ¢ 0.31
2- Way interactions EXP GROUP*FAMILY TYPE 459.02 2 229.51 248 ns
Model 6670.18 6 1M111.70 12.04 *
Residual | 32592.02 353 | 9233
Total : 39262.20 359 | 109.37°
* = Significant at 0.05 level, df =2 and 353 critical - F = 3.02
ns = not significant df=1and353 critical - F= 387

The results in Table 4, shows that the combined calculated F-value of :Jl6.82 on
the groups is higher than the critical F-value of 3.02 at the significant level of
0.05 (df = 2 and 353). However, the calculated F value of 12.56 for the effect of
experimental group alone was found to be significant. On the other hand the
effect of family type alone was not significant (calculated F = 1.12) gliven the’
critical F-value of 3.87 (p = 0.05 df =1 and 353). The two way i11§e1'action
between experimental group and family type was also not significant

(calculated F = 2.49 at df = 2 and 253). The model was significant (where
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calculated F = 12.04 at df = 6 and 353). This shows that advisory and guided -
inquiry counselling techniques have significant effect on the Mathematics

achievement of adolescents from intact and broken homes.

Hypothe51s Two

There will be no SIgmflcant gender difference in social adjustment between

adolescents from intact and broken.
LY

Table 5: Pre-test and post-test scores on the gender difference in social

adjustment of adolescents from intact and broken homes. -

Gender FANILY TYPE [ PRE TEST SCORES ON|POST TEST SCORES ON SOCIAL
SOCIAL ADJUSTMENT ADJUSTMENT
MEAN SD MEAN SD NO
BROKEN | 60.13 1081 67.10 @ | &
MALE INTACT 61.65 11,34 66.55 12.31 58
TOTAL 60.89 11.08 66.83 | 12585 90
FEMALE BROKEN 49.27 9.72 62.51 1143 38
INTACT 50.75 9.89 64.82 11.85 52
TOTAL 001 9.81 p— 1164 90
GRAND MEAN | 55.45 10.45 65.10 12.15 180

Evidence in Table 5 indicates that the male participaﬁts in the broken group
had a higher mean posttest score of 67.10 than the male participants in the
intact group who had a mean posttest score of 66.55. However, priér to the
posttest the participants in the intact group had a higher mean score of 61.65
over the participants from the broken homes. For the females, the participants
in the intact group had a higher mean posttest score of 64.82 than the

participants in the broken group who had a mean post test score of 62.51.
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However when the mean posttest scores of both gender were compared it was
observed that the male participants had a higher mean posttest score of 66.83
than mean posttest score of 63.36 recorded by th_e females. Further obSérvation

showed that the grand mean of 65.10 was lower than that recorded by the

female participants

Table 6: Analysis of Covariance (ANCOV A) of post-test scores on the gender

difference in social adjustment of adolescents from intact and broken homes

Sum of [ Of [ Mean F Sg. |8
7 Squares square
Main Effects witﬁ combined covariance | 5231.14 4 165%8.?1 1483 |*
‘GENDER 3318.11 2 | 105753 1123 |
FAMILY TYPE 93.21 1| 9321 143 |ns
Covariste  SOCIAL | 3816.53 1 |3sfes3  |3734 |
ADJ PRE 378.12 2 | 22051 247 |ns
2- Way interactions GENDER'FAMILY | 632215 |6 | 111170 1108 |*
TYPE ° 3630018 | 353 | 8132 0.31
Model 35218.22 359 | 98.36
Residual
Total
* = Significant at 0.05 level, df=2and 353 critical - F =3.02
ns = not significant df=1and 353 critical - F = 3.87

The results in Table 6, shows that the combined calculated F-value of 14.83 on
the groups is higher than the critical F value of 3.02 at the significant level of
0.05 (df = 2 and 353). Similarly, the calculated F value of 11.23 for the gender
alone was found to be significant. On the other hand the effect of family type
alone was not significant (calculated F = 1.43) given the critical F-valﬁe of 3.87
(p = 0.05, df = 1 and 353). The two way interaction between gender and family
type was also not significant (calculated F = 2.47 at df = 2 and 353). The model
119 !
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was significant (where calculated F = 11.08 at df = 6 and 353). This shows that
there is a significant gender difference in social adjustment between
adolescents from intact and broken homes.

Hypothesis Three

1

There will be no significant difference in the post test scores on family relations

between adolescents from intact and broken homes in the treatment and
. \ |

control groups.

The summary of the results for hypothesis three are presented in table 7,
Table 7: Pre-test and Post-test scores of adolescents from intact and broken

homes on family relations for the three groups.

Exp Group Family Type Pre-Test Score on Family [ Post Test Score on- Family
Relations Relaﬁ&h
Mean SD - Mean -‘ sD N
GUIDED BROKEN 58.18 18.92 60.12 2223 | 60
INTACT 5472 ¥ 1577 57.58" 1742 |60
ADVISORY BROKEN 61.25 23.06 64.12. 2616 | 60
INTACT | 62.19 23.94 63.70 2871 160
CONTROL BROKEN 4581 1025 1747 785 |60
INTACT 40.05 767 41.93 706 |60
GRAND MEAN | 53.70 55.08 360

Evidence from table 7 suggest that adolescents from broken homes who
received advisory counselling obtained the higher scores on family relations at
posttest (x = 64.72) followed by those from intact homes who also received
advisory counselling with a post-test mean of 63.70. Adolescent from broken
home who were in the guided inquiry treatment group ranked third in their
post-test family relations scores (x = 60.12, SD = 22.23) while those fi'O]lTl intact

homes in the same treatment group obtained a mean post-test score of 57.58 to
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place fourth. Participants in the control group obtained the lowest scores, with
those from broken homes recording a mean score of 4242 as against 41.93

obtained by those from intact homes.

Table 8: Analrysis of Covariance (ANCOVA) for the posttest scores on Family

& Relation for the three groups by family type using IFR (Index of Family
Relation) pretest as covariate '-
Experimental Method
Surh of | Df Mean | F Sig. B
, squares square |
Main Effects with combined covariance _' 29659.15 4 741479 | 4711 |*
EXP GROUP 20473.09 2 14736.55 |9362 |*
FAMILY TYPE 39.18 1 39.18 - [025 |ns
Covariate IFRPRE 181.63 1 181.63 115 | ns 0.049
2- Way interactions EXP GROUP*FAMILY TYPE [ 192.19 2 96.09 061 |ns
Mode! 29851.34 6 497522 | 3161 |
Residual 5556364 | 353 | 157.40
Total 85414.98 359 237.93
* = Significant at 0.05 level, “df=2and 353 critical - F=3.02 '
ns = not significant df=1and 353 critical - F = 3.87
L | o | "
The results in Table 8, shows that the calculated F value of 47.11 for the mean
effects is higher than the critical F value of 3.02 at the significant level of 0.05
(df = 2 and 353). The effect of experimental treatment alone calculated F = 93.62
was significant. On the other hand the effect of family type alone was not -
significant (calculated F = 0.25) given the critical F - value of 3.87 (p = 0.05, df =
1 and 353). The two way interaction between group and family type was.not
significant (calculated F = 0.61 at df = 2 and 353). The model was significant
(calculated F = 31.61 at df = 6 and 353). This shows that there is no significant
#  difference in the post-test scores on family relations between adolescents from

intact and broken homes in the treatment and control groups.
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From the results presented in table 7 and 8, the following conclusion were
made
1) Experimental treatment had a significant effect in improving family
relations among adolescents.
2) There was no significant difference in famlly relations between
adolescents from intact and those from broken homes. |
3) The interaction effects of experimental condition and family type on

family relations was not statistically 51gn1f1cant.

Hypothesis Four

Adolescents from intact and broken homes will not significantly differ__iﬁ their
problem solving behaviour due to experimental treatment.

In testing this hypothesis the descriptive statistics and ANCOVA are deplcted
in the tables 9 and 10 below.

Table 9. Post-test scores of the adolescent students on their problem solving

behaviour due to experimental treatment

EXP GROUP | FAMILY TYPE | PRE TEST SCORE ON | POST TEST SCORE ON PROBLEM
PROBLEM SOLVING | SOLVING BEHAVIUOR
BEHAVIUOR o
: o MEAN SD .MEAN SD N
GUIDED BROKEN 117.43 1452 121.78 17.39 60
INTACT 118.70 60
TOTAL 1267 ];g? 120.24 }g;g 120
: . 115.05 : g '
ADVISORY | BROKEN 11052 1141 119.16 | 16.18 60
INTACT - 114.31 60
, 111.59 11.07 14.27
CONTROL BROKEN 118.60 15.11 {10691 | | 1093 60
INTACT 109.70 160
106.51 10.82 11.26
TOTALV 1256 1297 10817 | 4109 | 120
GRAND MEAN | 112.82 12.41 115.10 1419 360

As shoWn in Table 9, under the guided inquiry, the participants in the broken

group had a higher mean posttest score of 121.78 than the participants in the
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intact group who had a mean posttest score of 118.70. Similarly under the

advisory model group, the participants in the broken group also had a higher
mean posttest score of 119.16 than the participants in the intact group who had
a mean posttest score of 114.31. When the mean posttest scores of all the three
experimental groups were compared it was observed that the participants in
the control group had the lowest mean posttest score compared to the two

experimental groups (Guided inquiry and Advisory

Table 10: Analysis of Covariance (ANCOVA) for the posttest scores of the
adolescent students on their problem solving inventory (PSI) due to

experimental treatment

Experimengal Melhod ]
Sum of | Df Mean = |F Sig. B
squares square
Main Effects with combined covariance 6400230 |4 16023.08 | 6495 |*
EXP GROUP 5443.58 2 272179 103 |*
FAMLY TYPE - | 377.97 1 7794|153 |ns
Covariate IFRPRE . 54499.87 1 54499.87 179 |* 0.579
2- Way interactions EXP GROUP'FAMILY | 881.64 - 2 440.82 43.89 | ns |
TYPE 64973.94 6 10828.99 *
Mode! 8709040 | 353 | 246.72
Residual 152064.40 | 359 | 42358
Total
* = Significant at 0.05 level, df=2and 353 critical - F = 3.02

ns = nol significant df=1and 353 critical - F = 3.87
As seen from the results in Table 10, the combined calculated I value of 64.95

on the groups is higher than the critical F value of 3.02 at the significant level of
0.05 (df = 2 and 353). The effect of experimental group aloﬁe (with a calculated
F = 11.03) was found to be significant. On the other hand the effect of family
type alpne was not significant (calculated F = 1.53) given the critical F - value
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of 3.87 (p = 0.05, df = 1 and 353). Also, the two way interactions between group
and family type was - not significant (calculated F = 1. 79 at df = 2 and 353). The
model was however found to be significant (calculated F = 43.89 atp = 0.05, df
= 6 and 353). This results show that adolescents from intact and broken homes
did not significantly differ in their problem solving behaviour due to

experimental treatment.

Hypothesis Five
There will be no significant difference in post-test; scores of irrationality
between adolescents from intact and broken homes in the treatment and

control groups
’ i

Table 11. Post-test on irrational behaviour between adolescents from iptact

and broken homes i in the treatment and control groups

=P GROUP [ FAMILY TYPE | PRE  TEST  SCORE _ ON|POST TEST SCORE ON
IRRATIONAL BEHAVIOUR (RB) | IRRATIONAL BEHAVIOUR (IRB)
MEAN | 5D MEAN SR
GUIDED BROKEN | 53.19 1045 5058 | 1357 |60
INTACT | 56.82 12.26 60.13 1574 |60
FOTAL | ssot 1136 1 eass 1466 | 0
ADVISORY | BROKEN 5486 1143 7847 772 |60
| INTACT 5371 10.68 6221 1437 |60
TOTAL 5429 1.6 80.22 1605 |0
CONTROL | BROKEN | 57.34 1289 6559 1450 |60
' INTACT 6269 14.77 61.15 1396 |60
£ oTAL 60.02 13.63 250 1043 |0 '}_
GRAND MEAN | 56.44 12,08 6956 507 | 360

Based on Table 11, under the gu1ded inquiry method, the par t1c1pants in the

broken group had a lower mean posttest score of 60.58 than the pa1t1c1pants in
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the intact group who had a mean post test score of 69.13. Similarly, under the
advisory group, the participants in the broken group had a higher mean post-
test score of 78.47 than the participants in the intact group who had a mean
post test score of 62.21. However when the mean posttest scores of all the three
experimental groups were compared it was observed that the participants in
the advisory group had highest 1':1ean posttest score of 80.22 followed by the
participants in Guided inquiry group while the participants in the control

group had the lowest mean post test score.

Table 12: Analysis of Covariance (ANCOVA) of post-test scores on the
irrational behaviour between adolescehts from intact and broken homes in

the treatment and control groups.

o,

Experimental Method !
Sum o [Df [ Mean F Sg. |8
squares . square:
Main Effects with combined covariance 13198245 | 4 32995.61 . 59.83 *
? EXP GROUP 51027.55 2 25513.78 46.26 ’
FAMILY TYPE 1008.82 - |1 1008.82 1.83 ns
Covariate IFRPRE 110803.47 1 1 1080%5.47 20081 |* 0531
2- Way interactions EXP GROUP';’AMILY TYPE | 263573 2 1317.87 2.38 ns
Model . 134618.18 6 22436.36 40.68 4
Residual | 1048271 | 353 | 55151
Tolal 32930089 | 350 |917.27
*= Significant at 0.05 level, ~  ~ df=2and 353  critical - F = 3.02
ns = not significant df=1and 353 critical - F = 3.87

From the results in Table 12, the combined calculaéed F value of 59.83 on the
groups is higher than the critical F value of 3.02 at the significant level of 0.05
(df = 2 and 353). The effect of experimental condition alone (calculatéd F -
46.26) was significant. On the other hand the effect of family type alone was not

%
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significant (calculated F = 1.83) given the critical F-value of 2.39 (p = 0.05, df =1
and 353). The two way interaction between group and fami'ly type was not
significant (calculated F = 0.61 at df =2 and 353). The Iﬁodel was significant
(calculated F = 40.68 at df = 6 and 353). This shows that there is no significant
difference in post test scores of irrationality between adolescents from intact
and broken homes in the treatment and control groups. |
Erom tables 11 and 12, it was evident that while e_xperilﬁental treatment had a
statistically significant effect in improving rational thinking among
adolescents, the effects of family type and the interaction term were not
statistically significant. *

Hypothesis Six

Experimental treatment and family type will not have a significant effect on
adolescent’s attitudes to school discipline. "

The results in tables 13 and 14 were used to analyse the null hypothesis six
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Table 13. Post-test on students’ attitude to school discipline between
adolescents from intact and broken homes in the treatment and control

groups

it 2

& S GROUP T FAWILY TYPE [ PRETEST  SCORES  ON | POST TEST SCORES G STUDENTS
STUDENTS ATTITUDE TO | ATTITUDE TO SCHOOL DISCIPLINE |
SCHOOL DISCIPLINE (SASD) _| (SASD) |
MEAN SD MEAN TS0 N
GUIDED BROKEN 5463 1063 6137|1398 |60
INTACT 5340 10.14 57.15 {1184 |60
TOTAL 54.02 1039 5026 - | Y {120
ADVISORY | BROKEN 5749 1795 6145 1408 |60
' INTACT 5251 9.97 56.88 11.42 60
TOTAL 55.00 10.96 so32 | 2® 120
CONTROL BROKEN 3758 654 36.35 647 60
| INTACT 45.76 7.84 3435 6.23 60
TOTAL 41.67 719 35,45 6.33 120
GRAND MEAN | 50.23 4957 534|106 | 360

“»,

From the results in Table 13, under the guided inquiry method, the participants
in the broken group.had a higher mean posttest score of 61.37 than the
participants in the intact group who had a mean posttest score of 57.15
Similarly under the advisory group, the participants in the broken gloup also
had a higher mean posttest score of 61.45 than the pa1t1c1pants in the intact
group who had a mean posttest score of 56.88. However when the mean
posttest scores of all the three experimental groups were compaled 1t was
observed that the participants in the Advisory group had highest mean \ total
posttésts score of 59.32 followed by the participants in Guided inquiry group
with a mean posttest score of 59.26 while the partici?ants in the control group

had the lowest mean post test score of 35.45.
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Table 14: Analysis of Covariance (ANCOVA) on posttest scores on the
attitudes of adolescents from intact and broken homes in the treatment and
control groups towards school discipline. | '

Experimental Method .
Sum of | Df Mean | F Sig. B
squares square
. Main Effects with combined covariance - 74950.22 4 18737.55 7925 |°
£ EXP GROUP 26901.19 2 13450.60 56.89 *
FAMILY TYPE 4777 1 |4777 020 |ns
Covariate IFR-PRE 28330.44 1 28330.44 119.82 | * 0.501
2- Way interactions EXP GROUP*FAMILY TYPE | 486.59 2 24330 1.03 ns '
Mode! ' 7543681 |6 | 1257280 |53.18 |*
Residual | 8346217 353 | 23643
Total 158898.97 | 359 | 442.62
"= Significant at 0.05 level, . df=2and 383 critical - F = 3.02 |
ns = not significant df=1and 353 critical -F=3.87
From the results in Table 14, the combined calculated F value of 79.25 on the
groups is higher than the critical F - value of 3.02 at the significant level of 0.05
(df = 2 and 353). The effect of experimental group alone (calculated F = 56.89)
& was significant. On the other hand the effect of family type alone was not
significant (calculated F = 0.20) given the critical F - value of 3.87 (p = 0.05, df =
1 and 353). The two way _interactioh between group and family type was not
significant (calculated F = 1.03 at df = 2 and 353). This shows that experi'inental
condition had a significant effect on adolescents attitude to school disciplines,
the effect of family type and the interaction of family type and experimental
condition were not statistically significant. | :
=
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Hypothesis Seven

There will be no significant difference in posttest scores of the experimenfal

and control groups on the causative factors responsible for adolescents” poor

b

academic performance

Table 15: Post-test scores on the experimental and control groups on th

causative factors responsible for adolescents’ poor academic performance

EXF GROUP [ EAWILY TYPE | PRE TEST SCORES ON | POST  TEST, SCORES ON
CAUSATIVE FACTORS | CAUSATIVE FACTORS
| RESPONSIBLE  FOR  POOR | RESPONSIBLE ~ FOR ~ POOR
| ACADEMIC PERFORMANCE. | ACADEMIC PERFORMANCE. | |
WEAN 30 MEAN | SD N

GUIDED | BROKEN | 5734 1145 G168 | 1A% |60

INTACT 59.71 279 -, |6342 1542 |60
TOTAL sesz | 1212 6305 | 0% 420
ADVISORY | BROKEN 4959 073 6202 737 |60
INTACT 51.40 10.33 59.42 1261 160
TOTAL 50,50 1003 soso | 2% |12
CONTROL | BROKEN 4852 954 4706 RE 80
INTACT 46,67 876 774 - | 938 50
TOTAL 4760 915 mar |98 120
GRAND MEAN ] 52.21 043 57,07 85 130 .

From the results in Table 15, under the Guided Inquiry method, the
participants in the broken group ha‘d a lower mean p(;sttest score of 62.98 than
the participants in the intact group who had a mean posttest score of 63.12. -
However under the advisory group, the participants in the broken group had a
higher mean posttest score of 62.02 than the participants in the intact group
who had a mean posttest score of 59.42. When the mean posttest scores of all

the three groups were compared it was observed that the participants in the
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guided inquiry group had the highest mean posttest score of 63.05 followed by
the participants in the advisory group with a mean posttest score of 60.80 while
the participants in the control group had the lowest mean post test score of

47.37.

Table 16: Analysis of Covariance (ANCOVA) of post-test scores on the
experimental and control groups on the causative factors responsible for

adolescents’ poor academic performance.

Experimental Method
Sum of | Df | Mean F R
squares square
Main Effects with combined covariance 2123363 4 5308.41 3243 *
EXP GROUP 14889.32 2 | 744466 4549 *
FAMILY TYPE 1.85 1 1.85 0.011 ns
Covariate causative factors PRE | 3942.20 i 3942.20 2409 |* 0.24
2- Way interactions EXP GROUP*FAMILY TYPE 161.65 2 80.82 0.49 ns |
Model ' 213985.28 6 3565.88 21.79 *
Residual - 57768.84 | 353 ).163.65
Total - 79164.12 359 1.220.51
* = Significant at 0.05 level, df=2and 353 critical - F = 3.02
ns = not significant df=1and 353 critical - F = 3.87

From the results in Table 16, the combined calculatéd F value of 32.44 on the
groups is higher than the critical F value of 3.02 at tlrje significant level of 0.05
(df = 2 and 353). However, the calculated F value of 45.49 for the effect of
experimental group alone ‘wasr found to be significant. On the other hand the
effect of family type alone was not significant (calcul‘ated F = 0.011) given the
critical F-value of 3.87 (p = 0.05, df = 1 and 353). The two way interaction
between group and family type was not significant (calcﬁlated F=049at ’df =2

»

130




{3

o

and 353). The model was significant (calculated F = 22.99 at df = 6 and 353).
This shows that there was significant difference in posttest scores of the
experimental and control groups on the causative factors responsible for

adolescents’ poor academic performance.

Hypothesis Eight

There will be no significant gender -difference in academic performance

between adolescents from broken homes. The results in tables 17 and 18 are

used to analyse the hypothesis

Table 17: Post-test scores on gender difference in academic performance

between adolescents from broker homes

EXP GROUP | GENDER - PRE TEST SCORES ON|POST TEST SCORES ON
ACADEMIC ACHIEVEMENT ACADEMIC ACHIEVEMENT
MEAN sD MEAN SD N
GUIDED MALE 48.92 9.61 55.73 - 11.76 30
FEMALE 50.12 9.98 54.95 11.23 30
_ ' TOTAL 49.52 9.78 55.34 11.49 60
ADVISORY MALE 43.28 8.31 5747 11.55 30
FEMALE 53.49 10.93 57.82 1.78 30
TOTAL 48.39 9.62 5765 11.67 60
CONTROL ™ | MALE 49.32 9.82 43.16 . 8.23 30
FEMALE 45.75 8.51 4369 8.35 30
TOTAL . | 4754 9.17 4343 8.29 60
| GRAND MEAN | 48.49 9.52 50.96 10.48 180

From the results in Table 17, under the Guided Inlquiry method, thé male
participants had a higher mean posttest score of 55.73 than the female
participants who had a mean post test score of 54.95. However under the
Advisory model group, the female participants had a higher mean ‘posttest
score of 57.82 than the male participants who had a mean posttest score of
57.47. However when the mean posttest scores of all the three groups were
compared it was observed that the male and female participanis in the

Advisory group had the highest mean total posttest score of 57.65 followed by
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the male and female participants in Guided inquiry group with a mean .
posttest score of 55.3¢ while the participants in the control group had the

lowest mean post test score of 50.96.

1

Table 18: Analysis of Covariance (ANCOVA) of post-test scores on

significant gender difference in academic performance between adolescents

from broken and broken homes.*

Experimentél Method
Sum  of [Df [Mean - | F Sg. |8
squares square . -
Vo Effects wih combined covarance | 627441 |4 | 151607 | 2353 | °
EXP GROUP 6083.84 2 | 304142 4428 |
GENDER 15.42 11 | 1542 068 |ns |
’ Covariate AKF PRE 30.29 113029 . 085 |ns 0.057
2- Way interactions EXP GROUP*GENDER 162.70 2 81.35 1.59 ns |
Model 1645400 |6 | 214352 1287 |°
Residual 22334.16 353 [93.25
Total | 359 | 127.52
v = Gigniicant al 0.05 level,  di=2and 353 _ crilical - F = 3.02 |
ns = not significant df=1and 353 critical - F = 3.87

Evidence in the results in Table 18, the combined cal;cu]ated F value of 23.53 on
the groups is higher than the critical F-value of 3.04 at the significant level of
0.05 (df = 2 and 173). This implies that the null hypothesis is rejected. I-_Iowever,
the calculated F value of 44.28 for the effect of experimental group alone was
found to be significant. On the other hand, the effect of Gender alone ‘was not
significant (calculated F = 0.68) given the critical F-v,alue of 3.89 (p = 0.05, df =1
and" 353). The two way interaction between group and Gender was not
significant (calculated F = 1.59 at df = 2 and 353). The model was significant
(calculated F = 1_2.87 at df = 6 and 353 critical F =..2.27). Thié shows that there
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will be significant gender difference in academic performance between

adolescents from broken homes at experimental groups;

SUMMARY OF FINDINGS |
In the data analysis, eight hypothesis were tested, analysed and interpreted.
U Based on the hypothesis, the following are the highlights of the findings

1) The result shows that advisory and guiéled inquiry counselling
techniques have significance effect on the English language and
Mathematics achievement of adolescents from intact and broken homes.
It was observed that participant in the advisory group had the highest
mean post-test score which shows that advisory is superior to guided
inquiry. | |

2)  The result shows that there is a significant gender difference in social |
adjustment between adolescents from intact and broken homes. The
participants in the intact group had a higher mean score over the

participants from broken homes which shows that intact group male and

-,

- female participants are better socially-adjusted.

3)  Across the experimental conditions, evidence from the results shows that
experimental treatment had a significant effect in improving family
relations among adolescents, there was no significant difference in family
relations betweén adolescent from intact and those from broken homes,
the interaction effect of experimental condition and family type on family
relation was not statistically significant. |

(4) When the mean posttest scores of ali the three experimental-groups were

® compared, the participants in the -contrqi had lower mean posttest score

.unlike in the two experimental groups. The effect of experimental group
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5)

6)

8)

alone was found to be significant. On the other hand the effect of family
type alone was not significant. Also the two way interaction between
group and family type was not significaht. This results show that
adolescents from intact and broken home did not significantly differ in

their problem solving behaviour due to experimental treatment.

‘Evidence from the result shows that there is no significént difference in

the post-test scores of irrational behaviour between adolescents from
intact and broken homes in the treatment and control groups.

From tables 11 and 12, it was evident that while experimental treatment

“had a statistically significant effect in improving rational thinking among

adolescents, the effects of family type and the interaction term were not
statistically significant.

Evidence from the results show that experimental condition had a
significant effect on adolescents” attitudes to school discipline, the effects
of family type and the interaction of family type and experimental
condition were not statistically significant. |

The result shows that there was significant difference in post—testAscores of
the experimental and control groups on the causative factors responsible
for adolescents’ poor academic performance.

When the mean posttest scores of all the three groups were compared it
was observed that the male and female participants in the advisofy group
had the highest mean posttest score follow by the male and female
participant in guided inquiry group. The effect of experimental group
alone was found to be significant, the effect of gender alone was not

. ) , - » ! )
significant and the two interaction between group and gender was not

. significant.
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DISCUSSION OF FINDINGS
Hypothesis one that states that Advisory and Guided Inquiry Counselling -
Techniques will have no significant effect on the academic performance of
adolescents from intact and brgken homes was _tested using analysis of
covariance. The result shows that the calculated F-value of 65.24 for the effect
of experimental condition was I_found to be significant which shows that
Advisory and Guided Inquiry counéelling techniques have significant effect on

the English language and mathematics achievement from intact and broken

homes.

However when the mean posttest scores of all the three groups were
compared, it was observed that the participants in the Advisory group had the
highest mean posttest score which shows that advisory is superior to guided

inquiry technique.

The result indicated that respondents in the experimental groups benefited

from the treatment. There was a significant difference in their preland posttest’
scores when their total mean scores were. compaled the value was significant

at 0.05 level of significance. |

Therefore, the treatment was effective for respondents in experimental group.

This is in line with Olayinka (1993) who pointed out that counsellmg

techmques are important for proper personnel, academic and social adjustment

of students.in schools. The main objective is to give psychologlgal process of
helping an individual to achieve his self-direction, self understanding and

mental balance necessary to make the maximum adjustment to the school.
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The two treatment techniques have made a great impact on the partiéipants’
academic achievement, they improved tremendously on their self-concept,

academic performance, adjustment at post-treatment phase.

(2) Hypothesis two that stated that there is no significant gender difference

in the social adjustment of adolescents from intact and broken homes was

tested using analysis of covariance.

Evidence from the result indicates that the male participants in the broken
home group had a higher mean posttesf score than the male participants in the
intact group. Same goes with the female participénts. However, when the
main posttest scores of both gender were compared, the male participants had
a higher mean posttest scores than the posttest score recorded by the females.
The calculated F-value of 11.23 as shown in table 6 for the gender was found to
be significant. On the other hanc;, the effect of family type alone and the two
way interaction between gender and family types were not significant. There is
a significant gender difference in social adjustment between adolescents from

intact and broken homes.

The hy}aothesis shows that there' is a significant difference in the ‘social
adjustment among the male and female adolescents. It shows that boys are
more prone to maladaptive behaviours acts than girls. This finding SuPports
other researchers such as Omoegun (1993) who emphasized that delinquency is
more common with boys than with girls. The male gender has stronger need
for physical exertion of motor activities. They are independent and have traits

of dominance more than the females.
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On the other hand, the result showa that the maladaptive behaviour exhibited
by adolescents is not as a result of the family type such adolescent comes from
whether intact or broken. This is in agreement with the conclusion of
Osarenren (1996) and Omoegun (2001) that there are adolescents from broken
home background who are not delinquent while there are also adolescents
from intact homes that are delinquent if the parents do not create time to love
and guide them.

The finding is in contrast to that of Olayinka (1987) who was of the opinion
that during adolescence, parental separation mayt‘ lead the child towards
frustration in his school work and behaviour. i !

The contradiction between this findings and earlier studies could be re"solved _

in terms of the extended family system, in Nigeria.

(3) Hypothesis three states that there will be no significant difference in the
post- test scores on family relations between adolescents from intact and
broken homes in the treatment and control groups was tested using analysis of

covariance.

The result shows that adolescents from broken homes who received advisory
counselling obtained the higher scores on family relatives of posttest followed
by those from inta(;t homes who also received advisory counselling. Adolescent
from broken home who were in Guided Inquiry treatment group ranked third
in their posttest family relations scores. ”

From the results presented in tables 1 and 8, the following conclusions were

made.
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Experimental treatment had a significant effect in improviﬁg family relations
among adolescents while there was no significant difference in family relations
between adolescents from intact, and those from broken homes and the
interactﬁn effects of experimental condition, family type on family 1'e1!ati0ns

was not statistically significant. !

The study reveals that the treatment techniques to which the participants are |
exposed change the respondents perception of their family relations. The
treatment assisted them in putting behind their home problems and face their

lives to become achievers.

4) Hypothesis four states that adolescents from intact and broken homes
will not sigxilificantly differ in their problem solving behaviour due to
experimental treatment.  The hypothesis was te;sted_ usiﬁg analy?is of
covariance. -

As shown in the analysis, the participants in the broken home group had a
higher mean posttest score than the participants in the intact group under the
advisory group, the participanti in the broken home had a higher mean
posttest score than the participants in the intact group, when the mean posttest
scores of all the three experimental group were coml‘pared, the control group

had the lowest mean posttest score compared to the two experimen’cal groups.

As shown in the results, the effect of the experimental group was found to be

significant. The result shows that adolescents from intact and broken homes
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did not significantly differ instheir problem-solving behaviour due to

experimental treatment.

The study further: reveals that the respondent perception of their problem
solving behaviour attitude and the way they generally attend to personal
problems in their daily lives does not differ.

Their beliefs and reasoning in the way they attend to issues are similar both

with adolescents from intact and broken homes. r

Family type has nothing to do with the way participants perceive their
problems and solve them i.e. no difference exist among participants whose
parents are separated and those whose parents are not in terms of their

H

problem solving behaviour. : i | ,

(5) Hypothesis five states that there will be no significant difference in
posttest scores of irrationality between adolescents from intact and broken
homes in the treatment and control groups. The hypothesis was tested using

analysis of covariance.

When the mean posttest scores of all the three experimental groups were:
compared, it was observed that the participants in advisory group had highest

mean posttest scores followed by, participants in guided inquiry group while

" the participants in the control group had the lowest mean posttest score.

As evident from the result, the combined calculated F-value on the groups is

higher than the critical F-value at the significant level of 0.05.
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The effect of experimental condition alone was significant which shows that
expe’rimental treatment had a statistically significant effect on improving
rational' thinking among adolescents. The effect of family type and the
interaction term were not statistically significant.
A ‘

The result is in support of the instructional models of Sorensen (Guided
Inquiry and Advisory Models) which emphasize intellectual processes such as
perception, thinking, knowing and problem solving as i1ﬁportant aspect of
learning. Sorenson seems to have been influenced by Ell‘ié (1958) theory of
Rationa} Emotive behaviour Therapy which maintains that neurotic behaviour
is caused by irrational thinking and psychotherapists can help their cliéﬁts to
live most self-fulfilling, creative and emotionally satisfying lives by teaching
them to organize and discipline their thinking, | |

The instructional models are based on principles and views expressed by many
behaviourists like Badura (1977) who reviewed different cases and techniques

used by therapists to inculcate socially acceptable behaviour in their clients.

This results agreed with the findings of Correy (2006) who observed that
“behaviour therapy has come to mean the application of a diversity of -
techniques and procedures that are rooted in a variety of theofies of learning.
It involves the systematic applicﬁtion of.principles of learning to.change
behaviour toward more adaptive ways Sorenson’s instructional Imodels
(Guiﬁded and Advisory Models) used in this study feprese11ts such techniques
which utilize the principles of learning and his philosophical assumptions and

concepts are typical of those of most behaviour therapists.

.
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The assumption therefore is that if Adolescents maladaptive behaviours are
exposed to some behaviour modification techniques such as Guided and
Advisory models, they will have the opportunity of learning and acquiring
new skills. This will help to reduce the increase in the giowth of crime among
adolescents and adults. It is envisaged that if adolescents’ in the schools are '
effectively treated to reduce their anti-social behaviours, they will not end up

swelling the number of adult delirtquents in the society.

(6) Assessing the experimental treatment and family type on adolescent’s
attitudes to school discipline. |

The hypothesis states that experimental treatment and family type will not
have a significant effect on adolescent’s attitudes to schocﬂ discipline.

From the analysis, it was observed that the participants in the Advisory group
had highest mean scored followed by the participants in Guided Inquiry group
while the control had the lowest mean posttest scoré. The result shows that
experimental condition had a significant effect on adolescents’ attitude to
school discipline, the effect of family type alone and the interaction of family

type and experimental condition were not statistically significant.

According to Sorenson (1967) Advisory model is based on theories of learning
and problem-solving which a trained counsellor uses to assist his clients with

. I
behavioural problems like truancy, absenteeism etc.’

Akinade (1993) referred to discipline as when students are taught to respect the
school authorities, to observe the school laws and regulations and to maintain

an established standard of behaviour.
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This is a situation where rules and regulations have been accepted by children
and adults as right and desirable in themselves. Akande (1996) agreed with
this stan.d when he referred to school discipl'ine as when students are taught to
respect the school authorities, to observe the school laws and regulations and
to maintain an established standards of behaviour. _ _

Similarly, Page (1991) formally defined discipline asa term used to describe

teachers’ classroom control or general restraint of pupils behaviour.

Indiscipline 15 one of the serious social problem facing the Nigerian school
system in particular Obe (1989) sBmmarized the eight major causes of school
indiscipline as follows-parental home background, corrupt society, need for
social approval of parents and teachers, mappropuate curriculum, government

laxity with education, teachers personahty and teaching methods.

At the National Conference on Discipline and motivation in schools held in
1990, ir: Abia State, Oloko pointed out the folldwiﬁg causes of indisc.jipline in
Nigerian schools as the home, situation in the society, the school fphysical
facilities, peer group, ineffective teaching, authoritarian methods  of

administration and policy makers.

In other to curb indiscipline in Nigerian schools, Nigerian Government in 1984
launched the crusade called “War Against Indiscipline” (WAI) in 1987, another
crusade was introduced and it was named National Orientation Movement
(NOM) in the same year social mobilization .programme with the establishment

of the Directorate for Social Mobilization (MAMSER) on 24 Septelﬁbel', 1987..
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Mamser is an acronym for Mass Mobilization for social justice, self-reliance and

economic recovery.

The type of treatment that is common for indiscipline students to make them
change their behaviour at schools is corporal punishment which in most cases
involve cutting of grass, scrubbing of floors. The approach has been 1'eferred to
as the traditional épproach in which a school child who misbehaved was

simply labeled as bad or devilish (Obe, 1989).

The inefficacy of these traditional methods generaily in the treatment of
discipline problems calls for the introduction of much more effective method of
correction. Rather than applying the traditional method of- treatment to
behavioral problems, various types of behaviour modification techniques like
Gath Sorenson’s Guided and Advisory models used in this study can be
applied. Teaching of heuristic rules or psychological principles like modeling,
Reinforcement (Praise, rewards etc) will changé maladaptive behaviours
because a behaviour that is rewarded tends to be repeated. In Guided Inquiry
counselling, appropriate behaviours are reinforced while inappropriate ones
are not reinforced. Behaviour modification like Guided and Advisory models
as an effective therapeutic intervention programme has emerged in recent
times as one of the most exciting and promising in the behavioural sciences

(Akinboye, 1996).

Behaviour modification like Guided and Advisory models of counselling

employed in this study is a modern approach to discipline. This modern
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approach stresses on the “corrective” rather than the “punitive” method and it

places emphases on the development of self-discipline.

The new approach to discipline is based on the premises that all behéviours
whether good or bad are learnt and can be unlearnt. This is in agreement with
Obe’s (1989) claimed that behaviour is caused and that attempt to identify the
causes of maladaptive behavioural should precede treatment.

The findings shows that the techniques used in this study are effective in the
treatment of the adjustment problems of adolescents in schools.

The findings also s’howéd that family types alone is not statistically significant
this is in contrary to Omoegun (1993) who deduced that students’ maladaptive
behaviour in secondary schools had parents who were either separated,
divolrced, remarried, deceased. There are other‘ factors like peer influence,

society, poverty that can cause maladaptive behaviours in schools.

There is no significant difference in the attitudes to school attendance between
students from intact and broken homes. | |

The findings tally with the findings of Akinboye (2001) showed that there is no
significant difference between the influence of broken an.d intact homes on
school discipline.

The positive attitude of students from broken homes to school discipliﬁe may
have been promoted by the knowledge that, if they should misbehave in
school, they will be heavily punished or due to their own self detefminétion to

derive maximum benefit from schooling or it could be due to the positive
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attitude of the substitute parents or guardian in discouraging their laziness and

bad habits for them to develop good self-concept.

Assessing the experimental and control groups on the causative factors

responsible for adolescent poor academic performance.

The hypothesis states that there will be no significant difference in posttest
scores of the experimental and control grouﬁs on the causative factors
responsible for adolescent’s poor academic performance. The hypo'thesis was

¥

tested using analysis of covariance. ;

When the mean posttest scores of all the th:ree groups were compared, it was
observed that the participants in the guided inquiry group had the highest
mean posttest score followed by the participants in the advisory group while
the participants in the control group had the loweét mean posttest score.

From the result, the combined calculated F-value of 32.44 on the groups is -
higher than the critical F-value of 3.02 at 0.05 level of significance. The model
on the other hand was significant {calculated F = 22.99 at df = 6 and 353) which
shows that there was significant difference in posttest scores of the
experimental and control groups on the causative factors responsible for

adolescents poor academic performance.

From the findings, it has shown that parent - child relationship is one of the

factors that influence academic performance of adolescents in schools, the
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socio-economic status of the parents has effect on the academic performance of

adolescents. o
Related researchers suggest many factors such as st'udent_weak background,
students’ low intelligence, lack of aptitude and poor interest for subjects,
student bad habit and poor study skills, students’ weakness in compreﬁension
and inability to expréss themselves, lack of qualified, teachers’ for subjects,
teachers not dedicated to duty and motivating their students to learn. *

Lack of parental motivation and support, poor school infrastructure aﬁd poor
learning environment, overcrowded classrooms, lack of good textbooks and
libraries, incessant strikes by teachers due-to poor conditions of service or the
other hand, other studies had ascertained that parental separation and other
famlly problems were painful experiences laden with anger, depression, sense
of loss and betrayal and could be detrimental to adolescents academic -

achlevement of which the findings of this research strongly accept their views.

(8) Assessing the differences in the academic performance of adolescents’
boys and girls from broken homes. |

The hypothesis states that there will be no 51gn1f1cant gender difference in the
academic performance between adolescents from' broken homes. Analysis of

covariance was used to analyze the hypothesis.

%

From the result, in Guided Inquiry method, the male participants had a higher -
mean posttest score than the female participants while under Advisory Model

the female had the higher mean posttest, score then the male participant.
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However, when the mean posttest scores of all the three groups were
compared it was observed that the male and female participants in' the
Advisory group had the highest mean total posttest score followed by Guided

S
male and female.

Evidence from the result shows that the model was significant. This shows
that there is significant gender difference in academic performance between

adolescent from broken homes at experimental groups level.

After analyzing the data, it shows that the ‘experiment had effect on
participants academic performance, in guided inquiry method male had the
highest means posttest scores while in Advisory model, female participants

had the highest mean posttest scores.

According to table 18, the effect of gender alone without experimental .
condition was not significant. This implies that in this study gender is not
significantly related to academic achievement. This findings supports the claim
of Uruk et al (2003) who claimed that from infancy through the pre-school
years, most studies find Afew differences between boys and girls in overall
mental and motor development, or in specific abilities. a

In addition, Oloko (1990) in her study, observed that male students did not

excel more than their female counterparts.
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CHAPTER FIVE |
SUMMARY AND CONCLUSIONS, IMPLICATIONS FOR COUNSELLING

PRACTICE, CONTRIBUTIONS TO KNOWLEDGE,
RECOMMENDATIONS AND SUGGESTIONS FOR FURTHER STUDIES

5.0 INTRODUCTION

This study examined the influence of Guided Inquiry and Advisory Models on
Social Adjustment and Academic Performance of Selected Adolescents from

intact and broken homes in Ondo Metropolis of Ondo State - Nigeria.

Adolescents from six senior secondary schools consisting of both single sex and
co-educational were divided into three groups and each group was used to

conduct the two treatment techniques and also the control.

The major objective of the study was to investigate the relationship between
family type, personal adjustment and academic performance of selected
adolescent and find out why such problem are found among the adolescents
and how it has affected their academic performanice. Also, the study being in
the area of counselling psychology investigated the effect of cbpnsel]ing
strategies in ameliorating negative behavioural fendencies resulting: in poor

academic performances that were inherent in the adolescents.

The chapter thus discusses the findings of the'investigation baséd on the
results of the statistical testing of the h’ypbtheses postulated. It further stated

the implications of the fmdmgs for counselling practices, government, schools,
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parents, administrators, other policy makers and ‘social services professions
who may be involved in rendering counselling psychosocial services and skill
training for adolescents’ behavioural adjustment.

Recommendations and suggestions for further research are also hlghhghted

51 SUMMARY AND CONCLUSION

In summary, the findings of this research work confirm the effectiveness in the
application of Guided Inquiry and Advisory model strategies applied in the
treatment process. Guided Inquiry treatment used in this study entails
identifying the maladaptive behaviour of participants through, quéstioning,
restatement and the teaching of heuristic rules hke reinforcement, umtat:on
while participants proffer solutions through guidance. It also include
identifying the desirable behaviour one wishes to establish, identifying the
object that participant values and given token or reward when dééirable
behaviour is emitted.

In the Advisory model, researcher identifies the behavioural problems and

assists participants to solve their problems.

Researches have focuéed mainly pn the causes of maladaptive behaviours but
there has been few studies reporting the effect of treatment techniques on the
adjustment of adolescents in schools. The pre:sent study Iattemptis to fill the
gap. If the society or the environment can present tangible an:d workable
principles, the adolescents will embrace such and put up acceptable behaviour.
Thus, there is need for national value-reorientation and re-evaluation of
generalized success expectancy in success orientation for the sake of our

adolescents who are definitely tomorrow’s leaders.
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Responsibility lies therefore on all agencies responsible and concerned with
adolescents’ personality development and behavioural maladjustment to
initiate programmes that will change distorted thought and irrational beliefs
about their broken homes.

Based on the findings of this study, it is established that there éxist a
statistically significant relationship between the téechniques employed in the:
study and the academic achievement, social eadj'ustment, gender, irrationality of
participants. The family types alone are not sta.!tistically significant in the

academic performances and social adjustment of participants.

No matter the family type and educational background the adolescents react
almost the same in terms of compliance to rules and regulations in school. |

The researcher also found out that gender brings difference in term of school
adjustment among adolescents. Though not statistically significant family crisis

has effect on adolescents than any of the parents. | |
Infact, when some parents seem to get some relief from troubled ahd crisis
marriage probably by separation permanently. or temporary, for the
adolescents it is the begihhing of tough stressful, difficult and lamenting life for
them. This could be supported with an adage which says that “when two
elephants fights the grasé suffers most” in fact theleffect of such crisis on the

adolescents touches every aspect of their life’s.

Therefore, it is advisable for couples to put the interest and the future of their
children first, in the midst of any crisis. They should find right solution to the

crisis not for their interest alone but for their innocent children.
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Parental assistance, attitude, level of education, family size and socio-
economic status remain some of the important variables to look into when
finding out about the academic progress of students, but the most important

are parental assistance, level of education and socio-economic status.

Students’ education are guided and controlled by what their parenté do and
who they are. Thus the aspiration of parents determines the students’ attitude
toward learning which is consequential on his academic achievement. Parents
who are anxious that their children should do well in school and later in life
provide them with incentives and encouragement- which result in good school
progress and achievement relative to their mtelhgent quotient: A child who
lacks parental encouragement or guidahce is deprived of an inspector to
oversee him in order to. direct him to proper path'in life, Parents” who visit the
school often, attend PTA meetings and wish their children to enjoy a selective
and undisturbed education in general, give a boost to their children’s
educational progress’. The boostﬁmay, include such remedial help as teaching
the children at home assisting them with home work, rewarding them for
improved performance and encouragement for ;élow progress until they can
cope with school work. The motivational attitude of parents results in high
aspiration of children to achieve.

Improved academic achievement in secondary; schools in Ondo metropolis
could be achieved through guidance cdmsemng of students and parents
during which good educational foundation is laid through remedial help such

" as teaching as a boost to school progress, assistance with home - work,

students are taught good study skills, self-awareness skills and confidence

necessary to manipulate the classroom and school environments to achieve,
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information on wide range of vocations are given and realistic vocational
choices are made based on interests, ability and prdspects. The parents should
be encouraged during parents’ teachers’ association to take active role in their
children school progress, develop the right attitude towards education,
maintain family relationship so that they can give the vigorous support needed

in school to achieve.

5.2 IMPLICATIONS FOR COUNSELLING PRACTICE

This study clearly points out the presence and influence of Guided Inqﬁi;y and
Advisory model on social adjustment and academic performance of .
adolescents. The part they play in emotion and 'esSentially in behaviour. It
indicates clearly the importance of helping adolescents to recognize and
change irrational beliefs, negative attitudes 'throug'h‘reﬂection and thinking. It
was evidenced that all the participants in counselling treatment groups
improved more than those in the control group.

The research work has implications for both parents and guidance counsellors.

The fact that many low achievers are from broken homes, illiterate homes with-
negative attitude towards education suggests that a lot has to be done through
guidance and counselling. This -can be done through academic, vocational
counselling and behavioural counselling. The three are closely related.
Academic counselling can sometimes be regarded as pre-vocational guidance
especially if the choice of academic subjects for a future career is considered
(Olayinka, 1996). |

Guidance counsellors have major role to play in dealing with the problem of

parental separation and its psychological, social and academic effects on
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students in our schools in order to stimulate their personal development and
academic achievement.

Counsellors can also help to sensitize teachers on the change an adolescent is
going through and the implications of such, Teachers may need to change
their choice of words, or to adapt their cumculum and classroom resource
materials to include various family types; Group counselling could be

organized to benefit children from divorced homes..

Counsellors need to train adolescents in their schools in self-confidence,
effective social and interpersonal skills to be able to help them when "they are
faced with problems.

Counselling will serve as a medium of enlightenment and orientation to people
on the impbrtanﬁe of good home socialization as a pre-requisite for proper
adjustment in school. This can also be of help to the parents through provision
of sex and marital 'guidance to ensure marriage stability and pre_—marital _

f

counselling for the young adults.

Counsellors are more interested in prevention rather than finding solutions.
Hence they must understand the counselling techniques used in this study'
Guided Inquiry and Advisory model to assist adolescents in schools especially
advisory model which Sorenson tegards the counsellors using it asl an expert
teacher who must be knowledgeable in the theories of persona]ity
development, deviant behaviours and learning in solving adolescents problems

T

after ascertaining the nature of the problem.
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There. is the need for a period of theoretical and practical training in the
application of Sorenson’s theoretical models before a counsellor is deemed
competent to function. A judicious application of Sorenson’s models is
recommended for guidance and counselling in Nigeria.

The school counsellor based on the awareness of moral laxity in school as a
result of broken homes should counsel adolescents on the need to cope and
adjust to the prevailing situation and at the same time organize seminar,
workshop for parents, teachers and students and encourage the establishment
of voluntary organizations and clubs in schools to :‘improve the morality of the
school.

The counsellors should be aware of the nature of adolescents and their
characteristics to be able to effectively counsel them on the need to beha\}e
within the acceptable norms of the society. And when the need arises to be able

to handle problems, which are associated with adolescence.

There is. the need for counsellors to introduce some treatment techniques such
as the ones used in this study into the curriculum of counsellors in training. In
the same fashion counsellors in training should also be introduced to some of

these treatment techniques.

The researcher observed that many Nigerian counsellors know little or nothing
about the current behaviour modification techniques such as Guided and
Advisory Model of Sorenson. If they are ignored of these techniques, how can

they apply them to improve on the adjustment of people with anti-social
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behaviours in schools. It is therefore suggested that tramed counsellors should

be given opportunity for in-service training from nme to time in order to up-

date their knowledge on various treatment techniques available.

This suggestion is in line with one of the requirements of a counsellor given by |
Olayinka (1987) stated that ;’The tenth requirement is that it should be
developed in the counsellor, a spegiﬁc knowledge coﬁceming various types of
iweatment facilities, methods of proper referral and a sense of obligations to

work in the community to meet the needs for such facilities”.

It is thus, critical that counsellors redefine their roles as systematic change
agents whose responsibilities goes beyond traditional tasks related to
education assessment, career development but also in emotional and academic

therapeutic interventions.

Counsellors should help participants to take an honest look at themselves,
become aware of personal potentials and weaknesses, considers alternatives in

the light of existing facts and information and then make decisions.

Counselling should aid growth, independent thinking and self reliance. It
should allow participants to explore personal feelings, motivation, experiences
and relate them to personal behaviour. |

This study has demonstrated that counsellors could help in the process of
guiding and counselling adolescents to select ‘right and appropriate social

values, operate right type of perceptions for success and successful living.
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This study focused on the adolescent because of the vital position they occupy
in the society as the prominent future leaders. They therefore have right to
accurate - information, counselling helps, education, health services and

supportive environment for their development.

Those left without adequate support may turn to risky behaviours like drugs,
alcohol, v1olence, aggression and various other vices.
(Omoegun, 2001) also posit that 70% of convicted and incarcerated prisoners in

Nigeria prisons for social vices are adolescents.

Provision of adequate counselling practice in the sbciety today will enhance the
upright turning and restoration of pro-social values. Thus, counsellors should
be flexible as much as possible in fostering adolescent’s adjustments to specific

situations as needed and necessary.

Due to adolescents’ lack of experience in addition to the obvious mdolence and
the in-difference of the adult to the soc1al ills, adolescent’s reaction is often
antisocial and destructive. This situation calls for the expertise and trained
counsellors who understand developmental functions. It is the comﬁetenﬂy
trained counsellor who knows and understands  that “thinking
developmentally” is a pre-requisite for rendering a.valid explanation and help

adolescent and youth misconduct.

The counsellor should be able to weave into the treatment strategy of the

individual cultural prescription that fits an adolescent’s needs. Counsellors can
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also assist adolescents within the educational and social systems as regards

success expectancy and moral values assimilation.

Conclusively, counselling association of Nigeria (CASSON) in conjunction with

the government both at the Federal and State levels with all Non-

Governmental Organizations (NGO's) working on children and adolescent's

development, should increase and intensify their efforts on 1mprovmg the

affective and cognitive needs of adolescents for better and goal oriented

behaviotr. Only this will bring about sustainable individual and national

stability and productivity.

53 CONTRIBUTIONS TO KNOWLEDGE |

2 .

(1)
&

. The problem solving skills of students can be enhanced by evolving

strategic behavioural counselling techniques by school counsellors and

teachers.

If adequately implemented, advisory and guided inquiry techniques are
key instruments for social adjustments in school in terms of students
discipline, behaviour and attitude towards academic performance as

shown by the study. . .

' 1
Guided inquiry and advisory models of counselling employed in this
study is a modern approach to discipline which stresses on the
“corrective” rather than the “punitive” and places emphasis on the

development of self discipline.

The punitive measure adopted in Nigerian schools which is corpbral

punishment does not bring about permanent change in behaviour of
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(3)

(4)
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. adolescents in schools and it has become a source of concern to

counsellors, teacher and, psychologists -

Rather than applying the traditional method (corporal punishment) of

‘treatment to behaviour problems, various types of behaviour

modification techniques like Garth Sorenson’s guided and advisory
model used in this study has emerged in recent times as one of the most
exciting and promising in the behavioural sciences (Akinboye, 1996).

ReSearchers focus mainly on the causes of maladaptive behaviour in
schools but there are few studies reported on the effect of treatment
technique on the adjustment of adolescents in schools. The present
study attempts to fill the gap and by adding to the existing literature on
counselling techniques that would assist in coﬁnselling adolescents:
students in their academic performances and adaptive behaviours in

schoots. The study also expanded the existing knowledge. -

The findings of this study demonstrated that if good attention is given |
to adolescents through well-mapped out counselling and psycho-social
strategies there is the possibility of re-directing them frofn_ risky
behaviour. As the adolescents of today are the leaders or adults of

tomorrow. The findings also shows that boys are more pfone to

maladaptive behaviour acts than girls.

The educational policy system advocates the need for guidance
counsellors at post primary in all Nigeriaﬁ schools for counselling
students with various problems. This study is a guide on how to
effectively counsel students in line with the national policy on

education. %
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6) The study would arm and prepare counsellors and teachers with skills,
competence, virtues they need to 'handle.different categories of students
in schools and oversee most of the obstacles that confront them,
particularly when they mature.into the adolescence stage which is

~ regarded as the most turbulent stage of human development.

(7) From the findings of this study, it is quite evident that for effective
discipline to take place, teachers need to know their students, their

needs and their problems.

ko *
Parents need to give attention to the development of their adolescents in
order to inculcate the right sense of discipline and orientation and serve

as role models to them.

(8) The study has advanced the state of the art by its extensive literature
review and a critical analysis of the same in relation to adolescents’

family types, social and academic adjustment.

54 RECOMMENDATIONS

On the basis of the findings of this research study the following

recommendations are made: " |
1. Counsellors in training should be introduced to the practice of Guided
Inquiry and Advisory models which should be introduced into the
curriculum of the trainers. This is very crucial as on completion of
their courses some of this category of students will in most cases be
placed in char.ge of people who have behavioural problems and will
benefit from having access to the operatidn of these two treatment

techniques.
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State governments and in particu:lar the Ondo State Government

should endeavour to include at least a trained counsellors in the list of

‘staff for each school and other reformatory /rehabilitatory institutions.

If implemented, people with anti-social behaviours in institutions will

~ have trained counsellors who can assist them to adjust their anti-social

behaviours.
State governments and in particular Ondo State government should
make provision for social workers, teachers 1n the field to go on short
training refresher courses where they can update their knowledge on |
current effective treatment techniques.

The essential thing for the mental health of a child is for the child to
experience warmth, intimate and continuous relationship with his
parents in which both find satisfaction and pleasure. When the parents
are together, they can set high goals for their children with: clear
standards of excellence for which children are encouraged to strive.

Also parents should take very close interest in the activities of their

 children right. from birth. In situations where separation cannot be -

averted the children should not be dentied the opportunity of seeing
their biological parents.

The extended family system in Nigeria should be encouraged where
there is family solidarity. Even when a husband and wife fall out and
there is a family brake up, there are always male and female relations

from whom children could derive the joys+,of family life.

- The study has demonstrated that the relationship between farhily type

and academic performance of student is complex and moderated by

environmental factors such as the extended family system.
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10.

Parents/teachers should adequately reward their children and
student’s success and see that their failures were effectively corrected.

From the psychological point of view, motivation is vital in anything

one does including academics. Therefore students should be well

motivated to learn and reinforced when the performance is

_satisfactory as stated in the teaching of heuristic or psychological

principlés of Guided Inquiry model used in this study. Thus the
students will be more willing to learn than ever before because the
behaviour that is rewarded tend to. be repeated. Our future as
individuals and as a society are inextricably enmeshed in the well
being of all our children and therefore 1;1 the ability and willingness of
both parents and non-parents to provide for them. |
School authorities should make sure that the emotional tone of the
school 1s cordial and conducive for learning. This could be done if the
schiools” authorities couid make .sure that there is peaceful and
harmonious co-existence between the teachers and the students,
between the teachers and the school heads and among the teachers
and the students. | |

Ondo State government should control and censor the types of films
being shown on the television screens and in the film houses to
prevent youths from learning 1mmora1 dealings from them.

Students should develop positive attltudes to learning and should
develop ‘the right attitudes towards hfe as to make life meaningful;
they should think logically and behave rationally, since these are the

way out of any immorality and to concentrate on their academics.
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There should be a National support for comprehensive psychosocial
education that emphasizes on personal and social skills learning,
promote positive social values e.g. dignity of labour, truthfulness,
obedience, patriotism etc, provide honest, relevant information about
behavim:ral issues - socially, psycholog{cally and educationally.

All tiers of government should as a matter of urgency formulate

policies which are conducive to stimulating school and social

environment for better value clarification and positive success

‘orientation.  The policies should irclude mounting of various

enlightenment programme and campaign for re-education and re-
orientation. |

Early counselling intervention is recoxﬁmended for seconélary school
students possibly, necessary data could be collected dtiring;the schools
orientation programme. Thus, orientation becomes a mandatory
exercise.: | |
There may be the need for counsellors to initiate parents and family -
based interventions. The approach shbuld focus on educating and
helping parents to understand child development and other factors
that contribute to maladjusted or disordéered behaviour.

The programme can be initiated at all levels of schooling and can fit-in
into the ‘PTA’ programme. It can be government sponsored through
radio jingled or other means of information dissemination. The earlier
these family - based interventions begin, the more effective they will
be in reducing irrational values and also help in attending t;) the issue
of generational gap syndrome that is increasingly rubbing on parents

sense of control and feelings of parental efficacy. ‘This will go a long
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way in producing well cultured, success oriented adolescents within
amiable environment.

The use of reinforcement, imitation, modeling with the aid of video
clip, employed in this study was effective for social problem - solving
training. It is recommended to guidance counsellors and social
workers involved in helping adolescents. This strategy will help them
(adolescents) recognize personal thoughts conflict structures and
enhance their mental repertoires of problem -solving strategies.
Analyze and evaluate the consequences of various actions without
necessarily falling into such errors by consciously selecting and
implementing socially appropriate solutions.

Finally, it is essential to strengthen adolescent’s competencies, foster

_their thinking abilities and guide them by directing them toward the

implementation of realistic ‘self-talk’ and achievable behavioural
objectives. There should be general understanding that young people
struggling to become social beings and unique individuals at the same

time are in particular need of the various form of social support.

55 SUGGESTIONS FOR FURTHER STUDY

In view of the experience gained by the researcher in this study, the following

suggestions are put forward for further study.

1.

Future researchers should endeavour to replicate the study using public
and private schools in other states of the Federation and if possible use a
larger sample so that the research could have a wider scope and easy

generalization could be made.
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The researcher .strongly feels that Wilkes’ (1980) assertion that separation
can be a therapeutic opl:iorit} will make an interesting research and the
result can be very useful in future. To this end, the researcher suggests
that future researches should be carried out in this area.

There are many other standardized tests relevant to this study like the
ones used for this study that should be used in future. The variables used
in this research are not mutually exclusive, it would be worthwhile if this
research is carried out with the same sets of students from primary
school to secondary school and then to tertiary institution and work life,
in order to obtains more fairly valid result in terms of generalizations.

A similar research could be done but with ’different treatment techniques
to find out if adolescents’ social adjustiment and academic performance
will be more responsive to other techniques apart from the Guided
Inquiry and Advisory model.

There is need for further research work to be carried out comparing male
and female adolescents as regards the influence of Sorenson’s ._models in
value clarification and success orientation. Future researchers should also

find out if there are significant differences in the effectiveness of either

© the Guided Ihquiry or Advisory model with other treatment. There may

be need to use one treatment at a time for sﬁch study. This may provide
more extensive therapy for wider understanding and specific data results
for easy generalization.

Further research study should take into consideration other factors that
can affect the academic performance and social adjustment of adolescents
such as peer group influence, society, government, parental education,

religious background of parents, environment parental attitudes to their
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children’s welfare etc. It is suggested that a study be carried out on the

_implication of parental separation on the total development of the child.

Other researchers could look into the comparative study of the treatment
techniques used in rural and urban areas and its effects on students with -
the causes of maladaptlve behaviours in school and its effects on school
administration. The researcher believed that the methodology, fmdmgs
and recommendations in this study can still be improved upon.
Therefore, a more elaborate work on this topic is hereby suggested to
cover wider score.

The general Assumption is that student from intact homes performed
better than their counterpart from broke_n homes, to confirm this
assumption, they were both subjected to experimental conditions. The
findings shows that there is no significant élifference in their family type.
This is a pointer to correct the assumption for further studies like
(Longitudinal studies) could be carried out to find out some other factors

that might be contributing to maladaptive behaviours.

GENERALIZATION OF THE RESULTS

The research took measures to reduce possible errors in the construction and

validation of the research instruments used to adjudge the findings of the

study for generalization.

Since the participants used in this study were drawn from Ondo métropolis

secondary schools, it therefore seems logical and reasonable to assume that the

finding of the study represent the adolescents’ situation in the entire state.

Adolescents are confronted with the same physiological, sociological and

cognitive developmental challenges in an attempt to become unique
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individuals and grow into adulthood. Adolescents irrespective of their colour
and geographical locations are faced with the “generation - gap” syndrome
and the various impacts of technological adwf&mcement either mildly or
extensively. These factors are however causing behavioural conflicts within the
adolescents and there is the need for both cognitive and emotional adjustment.
It seems therefore pertinent to generalize the. findings to adolescents as a
whole. Adolesc;ants' developmental problems irrespective of their age, sex,

physique or religion influence their social adjustment.
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APPENDIX I
RESEARCH QUESTIONNAIRE

ATTITUDE SCALE FOR STUDENTS TOWARDS DIFFERENT FAMILY
STRUCTURES IN RELATION TO ADOLESCENTS ADJUSTMENT IN
SCHOOL

Dear Student,

The items in this questionnaire are designed to seek your thought, feeling, about
yourself, your home and your school, therefore, there is no wrong or right answer.

Please feel free to honestly express your opmion as all information is for research and
will not be revealed to anyone.

Thanks.

SECTION A (DEMOGRAPHIC INFORMATION) ‘
Please answer the following by filling in the blank space or ticking in the box where

appropriate.

1.  Name of school

2 Sex: Male[ ] Female [ ]

3. Age: 13-15years[ ] 16-18years[ ] |
4 Class of study: SSI1[ ] SS2[ ]

5 Parental marital status: .

Married [ ] ' Single[ ] " Divorced [ ‘]
Is spouse alive/dead [ ]

6.  Are your father and mother living in the same house?
Yes[ ]JNo[ ]

7. If No, why? Because they are divorced [ ] because of death [ ] #because of
work [ ]
8.  Year of separation (if you have any idea)....................oo o
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10.

1.
12.
13.
14.

15.
16.
17.

Was there constant quarrels between your parents before they were divorced or

separated Yes[ JNo[ ]

Whom do you live with presently? Both parents [; ] Single parent (father) [ ]

Single parent (mother) [ ] Self[ ] Guardian[ ]

Religion [ ] Christianity [ JIslam[ ]

Fathers occupation............ooooviiiiiiiiiiins e

MOthers OCCUPALION. ... c.ieiee it

Which type of accommodation does your parent live in?

aroom|[ Jaroomandaparlour[ Jaflat [ ] aduplex [

How many wives has your father? [ ] |
What is your position among your father’s children [

What is your position among your mother’s children |
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SECTION B

answer the following by ticking in the box where appropriate.

186

SMN ) o YES NO
i ] My parents inspect my school work daily
- 2 My parents buy textbooks not recommended by the school but which are helplut for
my study

3 My pareats ignore me when 1 ask for help
4 Disagrecment between patents and 1 affect my school work
5 My parents give me assignments relating to schoot work
6 I harclly have time 1o do my homework al home.
7 ! love going home afier school.
8 I am ashamed of the home we five in,
9 I like the level of activities and interaction in my family
10 M vy parents quarrel rather loo often. ‘
11 Having no place at home to study is a probtent to me.
12 My parcnts encourage me to watch educative programmes on T V.
13 There are learning materials for mc 1o usc ot home,

[ ] 14 I am a member of a happy family.

) 15 [ am loved very much by my parents.

16 My parents are 100 aggressive.
17 I quarrel with my parents
18 i am satisficd with my family relationships.
19 1 s nel imporiant 10 my parents.
20 My parents hate each other,
21 Mv parcnts listen to inc and advise me.
22 i always love 1o be with my parcnts,
23 1 don’t undersiand iy family
24 The student who make wwisc in the class are the mosl brilliant.
25 Absconding from school can hinder my academic progress.
26 Cheating is cncouraging since many who cheat eilen escape punishment.
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SECTION C

S/N _ YES | NO
1. | Do you often look out of the classroom window
2. | Has your property been seized by your teacher before
3. | Is your work usually neat ‘
4. | Do you answer if your teacher asks you a question
5. | Do you often talk to the person next to you in class
6. | Do you sometimes run errands for the teacher
7. | Do you find it difficult to sit still for a long time
8. | Is your writing casy to rcad
9. | Do your books get scurfy every time
10. | Are you always late for your lessons
11. | Do you answer questions in class
i2. | Do you sometimes daydream
13. { Have you always got a pen or biro with you
14. | Have you been punished by a teacher quite often
15. | Do you always do your home work
16. | Have you been in any fights in school
17. | Have you often dropped or spilled things in class
18. { Do you always walked quietly about in school
19. | When the teacher is talking do you always pay attention
20. | Do you ever ask the tcacher questions
21. | Do you spend quality time to read
22. | Do you usually have all the books you need in class
23. | Do you sometimes {eave work unfinished
24. | Do you mostly work on your own
25. | Do you cver push other boys or girls about
26. | If you cant do the work, do you ask the teacher for help
27. | Do you often take permission out of class
28. | Do you always do as you are told without complaining
29. | Do vou answer back if a teacher tells you off
30. | Do you sometimes laugh or giggle in class
31. | Do you sometimes shout out answers before you are asked
32. | Do you always ask for help if you get stocked with your work
33. | Do you always ask the teacher before you leave your place
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SECTIOND

In this section, please provide answer to each statement by ticking only one that is

applicable to you. Yes/ No

Effect of family type on student acadcmic performance Yes | No
I | I am proud of my house | .
2 | There is love and cooperation in. my house
3 |My father cannot meet up with my academic éxpenses because we |
are many
4 My pare'hts inspect my work
5 ‘My parents‘ orgahize extra lesson for me |
6 | 1haveall the necessary materials needed for my academic pursuit |
7 | T am rewarded by my parents when I do well .
& | My parenté visits my school to ask about my performance
‘9 | My parents see that I go to school regularly
10 | Teachers often drive me out of the class during lesson
11 | I am among the first ten to pay my school fees
12 |1 am always late to school due to the work I do .in_thé morning
13 | Thave enou gh time for my studies at home ’
14 | The type of family I come from affect my academic performance |
15 [1rclate well with other students | |
16 | My parents urge me to study
17 | Parental separation makes children fail their exams
18 | Children from broken homes do not concentrate in class
Gendcr, Age and Parental Separation .
19 Academically: boys from broken homes do better than girls from
broken homes |
20 | The age of a child when parental separation occurs is likely ‘.‘to
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affect the child negatively

School attendance of children from sepni‘ated homes

21

Children from broken homes attend classes regularly

22

Truancy rate is higher among children from broken house

23

Children from broken home miss classes more often

Social and Psychological A(Ijustnicnt of children from broken

home

24

Children from broken home are more likely to be short tempered

25

Children form broken homes can make friend eas_i]y

26

Parental separation makes children better behaved in the society

| 27

Children from broken home are easily intimidated and they lack

self confidence

Home Environment

28

I love going home after school

29

| My parents quarrel too often

30

1 am ashamed of the home we live in

3]

There are learning material for me to use at home
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APPENDIX 1B .
PARENTAL SEPARATION AND STUDENTS SOCIAL ADJ USTMENT
QUESTIONNAIRE (PSSAQ) '
Below are some statements, indicate by ticking (V) the appropriate column as you deem

fit.

Family Background Yes | No

o

I wish my father and mother are together

I live with just my father alone

I live with my mother only

My father and mother separated since

I' don’t have access to my father

I have peace now that I am with my mother only

My parehts should have tolerated each other

My parents concentrate more on their job

O oo ] Oy a| B W

My father and mother hardly stay at home

I feel ashani_ed amongst my friends

<

—
—

1 cannot face the difficulties of broken homes

I will not forgive'my mother

—
b2

1 have learnt a lof

—
Vs

—
iy

We are very close to our neighbours

SECTION B

15 {Itis good to take alcohol, it makes students feel great

16 Alcoho]ic always lose their temper, it should be avoided

i

17 | Smoking is good because it makes you feel on top
!

18 | Drug addicts can run crazy

19 | There is nothing wrong in premarital sex

20 | Truancy helps one to escape difficult subjects
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21 | Absentees should not be blamed, they often have good reason
22 | Absentees and late comers miss many imp‘ortaﬁt tests and lose
marks
23 | Cheating is gbod since that is the only way one can easily pass
24 | Cheating is sinful and risky, it should be avoided
25 | There is nothing wrong in steeling from wealthy people
26 | Stealing and lying are bad and should be avoidec!
27 | Stealing of books, biros, money in the class is good. it makes
| one have materials to work with
28 | 1Itis good to obey constituted Authority
29 [1It’s always good to destroy materlals and school properties in
the classroom and school environment ‘
SECTION C (PSYCHOSOCIAL ADJUSTMENT)
30 | 1amalways afraid because of my parents
31 | Ido notassociate with others freely
32 | Ilike visiting people’s house
33 |1 like associating with my frierids |
34 |1 like troublés and fighting because I am used to it in my family
35 |1 hate night outings
36 |Iambold and o-utspoken
37

I feel shy to talk in the public
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APPENDIXII
PLACEBO (TREATMENT) HEALTH TALK ON DANGER OF SELF
MEDICATION AND ABORTION
Taking drugs can be dangerous. Most doctors are aware of the hazards and try
to reduce them as much as they can. Vitamins are organic compouna that
occur naturally in many foods. They are a kind of :nutrient the body needs only
in very small amounts. Some people do have specific vitamin deficiencies, but
most people should be able to get all the vitamins and mineral they need from
four food groups: the milk group, the meat group, vegetables and fruits, breads
and cereals. Excessive amounts of certain vitamins and minerals jczmno‘c be
taken without overburdening the system or éreating an imbalance. For
example, the body is not able to excrete large amounts of vitamin A and D.
because of this, an overdose is possible. | Some of :the B vitamins mus;t be taken
in certain proportions. An excess of one B v1tan‘;1n can create a def1c1ency of
another. Some mineral must also bc taken in the right proportion to each other..

Most notable of these are calcium and phosphorous. Excess amount of some

vitamins can cause serious problems.

Vitamin A:- Overuse of vitamin A for long periods of time may result in
fatigue, bone pain, dry skin, loss of body hair, welght loss, enlarged liver of
spleen, and headache,;among other condition. Chlldlen of parents who have

taken too much of vitamin A may show symptoms of overall retalded growth.

Vitamin B Complex:- Too much of vitamin B12 accentuate the blood
deficiency produced by pyrimethamine, a drug used in the treatment of

malaria and certain serious infections. .
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Vitamin C: People whose systems tend to form kidney stones should avoid
large dose of vitamin C, which can make their condition worse. Pregnant
women or nursing mothers should take no more than the recommended daily
allowances (100milligrams). The metabolism of the foetus or infant will adapt
to high levels of vitamins C, and scurvy may be the result when the intake

drops to normal.

Vitamin D: - Too much of Vitamin D can make body calcium too high. It can
also cause, among other conditions, mental deficiency, excess urination,
abnormal thirst, nausea, vomiting, diarrhea, too much acid in the system,

potassium loss, and increased blood pressure.

Vitamin K (Synthetic):- Vitamin K has caused hemolytic anemia, a kind of
anemia in which red blood cells are destroyed faster than the bone marrow can
réplace. Too much vitamin k can also lead to elfdargement of the liver and
impairment of its function. It has causéd deaths m newborn babies as well as
in foetus. Vitamin in excessive doses have been known to alter the metabohsm
of prescribed drug. Some necessary for the mamtenance of life-such as
anticoagulants, antibiotics, hypnotics, and iron salts. The recommended daily '
allowances are, of course, average figures. Individuals vary greatly in their
nutritional needs and also in théir tolerance for large amount of vitamins,
tolerance depends on such factor as general diet, amount of exposure to
ultraviolet light, how much calcium is in the diet ,and which hormones are

secreted and in what quantities.
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It is dangerous to take vitamin mixtures to treat self- diagnosed disorders. A
person who “always feels tired” should go to the doctor- it is always a mistake
to take vitamins indiscriminately. Reasons for taking them, either to
supplement that diet or to correct a specific deficiency, should be clearly
understood and choice of supplement should be based on é rational approach

to a specific problem.

Ijrug Safety precautions:- You will be much more likely benefit from self-
medication with the least possible danger if you keep rules in mind:
} ‘

1. If you see more than one doctor, tell each of them about all the
medications yéu are taking including ::those you buy without a
prescription. Drugs you buy ata supermarket are “real” drugs. If they
are misused, they can kill you just as any other drug. If you are taking
drugs prescribed or otherwise, keep a record and carry it with you all

.the time. Correct the record when you stop taking a drug or start

taking a new one.

2. Don't save old prescription “in case yot'l get sick again”. All drugs
begin to deteriorate when they are exposed to air and moisture. For
examplé an aspirin bottle that has been opened many times is likely to
have a vinegary odour. This indicates that the aspirin is combined
with water vapour and releasing acetic acid, which what cause
stomach upset that sometimes, accompﬁnies taking aspirin. If you
smell vinegar in an aspirin bottle, throw it away and buy a fresh

bottle. If you buy in bottle of 100 tablets or fewér, deterioration, is
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likely to occur. Some antibiotic including tetracyclines also deteriorate
and become toxic. It is safest s'impiy té_) destroy unused medicines as
soon as you have stopped taking them énd to clean out your medicine
chest and throw them into the toilet. Many children and pets have
been poisoned by drugs they found in the garbage can or the waste |
basket.

A
4

Never give your medicine to someone else, or take someone else

medicine. When your doctor prescribes a medicine for you, he or she

takes into account your age, weight, sex, other medications you are

taking, and other factors.

When you are travelling, 'take along written prescriptions, for any
medicines your doctor has prescribed for you. If your luggage is lost,

or if you run out, you might then be able to get more.

Don’t drink alcoholic beverages if you are taking drugs, if you drink
regularly, make sure your doctor knows about it he or she may be

able to save your life. More than one person has taken a couple of

‘capsules, an allergy pill, a sleeping pill, and a couple of drinks, and

gone to sleep for good.

Consider all drugs potentially dangerous. If the drug was not
prescribed for you, you take it at your own risk. There is no way you
can be sure that all possible dangers are spelled out in the label

warning, but read the label warnings anyway. If you are still in
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‘doubt, don’t take the medicine. If you take a patent'medicinea;nd the
symptoms you are treating with it don’t gé away, go to a doctor. If
you want advice about a patent medicine, ask a doctor or a
pharmacist, not the sales- persons behind the drugstore/cosmetics

counter or the stock clerk in the supermarket.

7. Keep all drugs and medicine where children cannot possibly get to
them. This isn't easy, but the conisequences of not doing so can be
tragic. Thousand of children die every year from sampling the pills in

the family medicine chest.

EXERCISE FOR THE SIX COUNSELLING SESSIONS WITH THE
CONTROL GROUP PARTICIPANTS

What is medication?

How many types of vitamins do we have?

What is the work of each of th;em?

List against each vitamin, the food group that supplies it (Homework)
What is vitamin in excessive doses? | |

What are food compliments?

Do we all have the same nutritional needs?

® N o g ks W

Is it safe to use the prescription of another person or buy drugs without

prescription especially when having serious health problem?

" 9. For how long should you take a drug?

10.We shall go through the drug safety precautions together as the last

session of the counselling programme (Discussion).
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ABORTION |

According to Omoegun (2001) abortion signifies the expulsion of the ‘products
of conception from the uterus at any period up to the twenty-eight week of
pregnancy. The Planned Parenthood Federation of Nigeria defines abortion as
“the termination of pregnancy before the foetus is viable”. This organisation |
identifies two types of abortion, the spontaneous abortion which is internally
caused and not intentional and the induced abdrtion which is the deliberate
termination of pregnancy either legally or illegally. In Nigeria, abortion is
illegal. Even most religious and traditional tenets are against it. For exémple,
Olusakin (1996) maintain that “abortion is against the wish of; God and
anybody involved in the process should be treated as a murdefel”. While
Fashina (1989) the Catholic Co- Adjuctor Bishop Diocese of ljebu-Ode, adds
that “anybody involved in abortion is not only a_( sinner but a destroyer of soul
and life”. As Ozekhome (1989) a tr:;ldomedicz;list puts it” the more a girl
procures abortion the more she is prone to changing size of breasts. More laxed
birth canal and general lost of that highly revefed maiden touch”. Osarenren
(1996) a Psychologist also contributes that “the more the ’number of
pregnancies and abortion, the more the disturbances in subsequent
pregnancies”. Abe (1996) contributed- further that “mistakes made by doctors
during the process of abortion may lead to ruptured womb or biocked tubes
which by themselves could inhibit pregnancy process and put the woman in
the cold and traumatic recesses cf childlessness. Even if the pregnancy is not

aborted.

Brown (1990) Maintains that almost every index of disturbance or pathology is

positively related to being born to or being a teenage mother: - low birth
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weight, infant mortality, physical problems, ejection from school, obtaining
good job or having marriage that will last for more than a few year. .In the
process of abbrting a pregnancy, some of the adolescents and some womén use
deadly concortion which has claimed many lives. For example, some women
use “potash” (Kanun) laundry blue and hot with lér_non, most of which have
fatal effect of destroying the victim's womb and rendering her barren in an

attempt to procure abortion.
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APPENDIX II1
IFR
NaIME. it Sextoeonennnnn. Age........... Date..oooveeoeiinnnn.
INSTRUCTION: The foliowing are statements designed to find out how you fecl about‘your family as a whole,
it is not a test, so there are no right or wrong answers. Please read each statement as carefully and accurately as -

you can and shade the appropriate number 1o the right of each statement to indicate how (he statement has
described how you feel about your family. The numbers stand for:

4, = Strongly Agreeﬁ (SA)

3 = Agree (A) i
2. = Disagree D)

1.

= Strongly disagree (5D)

1. The members of my family really care about each other......... s 4321
2. I think my family is terrific................... S USRI 4321
3. My family gets ON MY NEIVES. ...\ i it e ara e e e e 4321
4, Ireally enjoy my family. ... 4321
S. 1 can really depend on my family......ooooiiiii 4321
6. I really do not care to be around my family...........ooov 4321
7. 1 wish | was not part of this family............... 4321
8. I getalong well withmy family.........oooo PUPOPTTPURPPPUT 4321
9. Members of my family argue too much......c.coooiiiii e, 4321
10. There is no sense of closeness INMY......oo i 4321
11, 1 feel like a stranger in my family. ..o e nes e e e 4321
12. My family does not understand me.....ovivini e 4321
I3. There is too much hatred in my family......coooviiiiiiie 4321
14, Members of my family are really good to one anather...........oooiiii 4321
15. My family is well respected by those who know us............. e 4321
16. There seems to be a lot of friction inmy family.............v 4321
17. There is a lot of love inmy family......ooo 4321
18. Members of my family get along well together.......ooooo 4321
19. Life in my family is generally unpfcaszml.........................' ....................... 4321
20. My family is a great Joy t0 mMe. ..ot e 4321
21. I feel proud of my family..........o 4321
22. Other families seem to get along better than ours............coevivniiniiicnennn 4321
23. My family is a real source of comfort tome..........c.ovunnnnn. e 4321
24. tleel leftout of my family. ... 4321
2s. My family isanunhappy one..........cn [ 4321

DEVELOPMENT BY W. W. HUDSON (1982)
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APPENDIX IV

RBI

For cach of the following questions, please follow the scale and indicate the numbered responsc that most
clearly reflccts your opinion as quickly and answer each question.

4. = Strongly Agree ' (SA)
3. = Agrce Y]
2. = Disagree (D)
1. = Strongly disagrec {(5D)
1. Helping other is the very basis of life
2. Itis nccessary to be especiatly friendly to new collcagucs and neighbours
3. People should observe moral laws more strictly than they do.
4. 1find it difficult to take criticism without feeling hurt.
5. I ofien spend more time trying to think of ways of getting out ofthmp_,s than it would take mc to do them.
6. Itend to become terribly upset and miserable when things are not the way I would like them to be.
7. Itis impossible at any given time to change one’s emotions.
8.  Itissinful to doubt the Bible
9. Sympathy is the most beautiful human emouon
10. | shrink from facing a crisis or difficulty.
i1, loften get excited or upset when things go wrong
12.  One should rebel against doing unpleasant things, however necessary, if domg, them is unpleasant.
13. 1 get upsct when neighbours are very harsh with their children.
14. 1t is realistic to expect that there should be incompatibility in marriage.
15.  Iirequently feel unhappy with my appearance
16. A person should be thoroughly competent, adequate, and mtclhgent in afl possible respects.
17.  What others think of you is most important.
18.  Other people should make things easier for us, and help with life’s difficultics.
19. I1end to look to others for the kind of behaviour they approve is right or wrong
20. 1 find that my occupation and socia! life tend to make me unhappy
21, {usually try to avoid doing chores which ! dislike doing
22. lose of my family and/or fricnds have habits that bother and annoy mc very much
23. 1tend to worry about possible accidents and disasters.
24. | like to bear responsibility alone. :
25. | get terribly upset and miserable when things are not the way I like them to be
26. 1 worry quite a bit over possible misfortunes
27. Punishing oncsclf for all errors will prevent future mistake ’ !
28. One can best help others by criticizing them and sharply pointing out the error of their ways. j
29.  Worrying about a possible danger will help ward it off or decrease it cffects , ‘
. 30. 1 worry about little things :
31.  Certain people arc bad, wicked, or villainous and should be severely blamed and punished for their sins. r
32, alarge number of people arc guilty of bad sexual conduct
33.  One should blame onescl{ scverely for all mistakes and wrongdoings.
34. it makes me very uncomfortable to be different
35. 1 worry over possible misfortunes 1‘
36. [ prefer to be independent of others in making decisions ' ' !
37. Becausc a certain thing once strongly affected one’s life, it should indcfinitely aﬂ'cct it. |
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APPENDIX V

PSI

Read each staiement, and indicatc the extent to which you agree or d:sab:ce with that sl'ltcmcm using the
following alternatives:

N o=

onn s

10.
1.
12.
13.
4.
15.

16.
17.
18.

19.
20.
21,
22,
23.
24,
25.

26.
27.
28,
29.
30.

3L

4. = Strongly Agrec (SA)

3 = Agree {A) '

2 = Disagree (D) '
] = Strongly disagree (8D

When a solution to a problem is unsuccessiul, 1 did not examine why it didn’t work

When | am confronted with a complex problem, 1 do not bother to develop a strategy to coliect
information so 1 can define exactly what the problem is. -

When my first efforts to solve a problem fail, 1 become uncasy about my ability to handle the situation
afier I have solved a problem, T do not analyzed what went right or what went wrong
] am usually able to think up creative and cffective alternatives to solve a probleni.
After T have tried to solve a problem with certain action, | take umc and compare the actual outcome to
what I think should have happened. ’

When | have a problem | think up as many possible ways Lo handlc it as I can until T can’t come up with -
any more idcas

When confrontediwith a problem, I consistently examine my feelings to find out what is gom;, on ina
problem situation.

When 1 am confused with a problem, 1.do not try to define va;,uc ideas or feelings into concrcte or
specific terms

I have the ability to solve most problems even though initially no solut:on is imimediately apparent

Many problems I face are too complex for me to solve ‘

I make decisions and are happy with them later

When confronted with a problem, I tend to do the first thing that I can think to'solve it.

Sometimes | do not stop and take time to deal with my problems, but just kind of muddic ahead

When deciding on an idea or possible solution to a probiem, I do not take time to consider the chances of
each altcrnative being successful

When confronted with a problem, 1 stop and think about it before deciding on a next step.

I generally go with the first good idea that comes to my mind

When making a decision, I weigh the consequences of cach alternative and compare them against each
other. '

When | make plans to solve a problem, | am almost certain that I can make them work

When 1 try to think up possible solutions to a problcm 1 do not come up with very many alternatives

In trying to solve a problem, one strategy | oflen use is to think of past problems  that confront | me

In trying to solve a problem, one strategy I often use is to think of past problems that have been similar
Given enough time and effort, ! believe I can solve most problems that confront me.

When faced with a novel situation I have confidence that I can handle problems that may arise.

Even though 1 wark on a problem, sometimes | feel like I am groping or wandering, and am not getting
down to the real issue.

[ make snap judgments and later regret them .

1 trust my ability to solve new and difficult problems _

i have a systematic method for comparing alternatives and taking decisions !

when | try to think of ways of handling a problem, [ do not try to combine different idcas together

When confronted with a problem, 1 don’t usually examine what sort of external things in my environment
may be contributing to my problem.

when I am confronted by a problem, one of the first things 1 do is survey the situation and consider all the
relevant picces of information

1
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32.

33.
34
35

Sometimes 1 et so charged up emotionally that I am unable to consider many ways of dealing with my
problem

Afler making a decision, the outcome I expected usually matches the actual outcome.
Wlien confronted with a problem, 1 am unsure of whether I can handle the situation.

When [ become aware of a problem, one of the first things 1 do is to try to find out exactly what the
problem is. '
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Study Habits Inventory.

by CHRISTOPHER G. M. BAKARE, m.o.

t

L

FORM S (SECONDARY SCIOOL FORM)

g3

3
*
. , ]
" . .
* .
— _ ' :
Class, Year or Course. ALC. s e SR ML
: . (In yrors) {Circle Oney
s Scéhool or University .
L
i
. DIRECTIONS
The following is a list of questions conécming students” habits and methods of stidy. Read cach statement
carefully and answer it as accurately and as truthfully as possible. Put an X in the circle within the column
that hiest describes your habit. For example, the first question is: ' '
[}
!
1. When your assipned homework ‘
i ; : Less tha t More '

is oo Imtg ur unusually hard, Almost . “f‘!' r'l:" ”!\l:u"{- | !nlrfe rImlﬂ Almont

- do you cither stop or study Never |- "T_" ' Ml ofthe 11 "T_" el Always

. ime T i

,! onlby the easicre parts of the " Five te
' lesson? : ,

If, in your casc, this happens to be truc fess than half of the timc'i.c., somctimes, place an X as shown in the

cxampie,

)

Psychocducational Research Pioductlony

i

(] Copyrighl 1977

T

1

172° This Inventory is copyrighted, The reproduction of any part of it by mimeagraph, hectograph, or in ahy other -

way, whetlier Ihe repraductions ate sold or aic furnished fiee for wsce, is a violation of the copyright law,
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ummmlly hard, do you cither stop or study only ) ‘ Y . ,
the easier parts of the lesson? l — J.C’ 10 l

1°

If vau have Lo he absent from class, do you make
ufr missed Icssons and notes immedialely?

o
o
ol o

you stick 1o it until it is completed?

Do yau put off doing written assignments until .
the last minute?

0]
.
Even llmnr,h an assignment is dull and boring do O
@]
O

Do you complcte and submit your assignments
on time?

ol iGlo] Bl o

O

e}
\ -~
QL 10

Mo you lmcmn your assipnmcents as soon as the

-

¢ acher gwcs them to you and not allow them lo & ’ v e - '
W eup? .o it .....__lo [O [O
gy

ToraL SCORE

. . SueTioN A
10y N D Time Allocation ; o
Do  you waste too much time lalking or lisicmng —~
1o ¢ .he radio for the good of your studics? O_ IO O

Do you fidd that having many ather things to do
cau ses'you Lo get behind in your school work?

—155" 5 =

Do problems autside of the classroom—with other

stu dents or at Wome—cause you to neglect your
\cli ool work?

Dn you stindy for at least theee hours cach thay
aficr classes?

lo

15 your time uncvenly distributed; do you spead

too much time an some subjects and nol ecnongh
Conathers?

YN

Do yon spend too much time reading fiction

“tnavels), poing out cle., Tor the pood of your
\Lhonl work ?

ol O] O] !0} 1O}]O

o)
o)

Lo o o o)
- o
O
o)

O .

Torat SCore

o o - e _ .| Secmon
CTION C: Reading and Note Taking ! - ' »
L 2o ' . . - .
In taking ootes, do you tend Lo wrile down things - -
which later turn out to be unimportant? O IC) R) IO ]O

After reading several pages of an-assipnment, do : .

you find yoursclf unable to remember whal you | : l ”
have just read 7 O O . _TO IO ‘O

Do you find it hard to pick out the important - — '

points*al a readinp assignment ? O O O 1O O

When reading a Tong assipnment do you stop now e b
and then Lo try Lo remember what you have read? O _ O 10

Do you have to re-read material several times o b

because the words don't have much meaning the |

ﬁrsl time you go over them? O ; TO J'r\’ O ]O'

. o CO | o
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Do you have tronhle picking out the important -

puinty in the material read or sudied ?

Do you go back and recite to ymnrscll'tllc matceiul

you have studicd, rechecking .'my points you lind
doubnlul? :

Do you miss important points in the lecture while .

copying down noles an somcthing which has
gone belore? *

Do you pronounce w nrds lo yoursctf as you read?

I, ‘N D:

Sty Period Procedures

{b you keep all your notes for cach subject to-
getl acr and carclully arranped for studying?

Do _you nced a long time 1o pet warmed up when
you  wani to starl studying?

Arc you anable to study well because you get-

res Uess and unable o sit Tor long?

Wiiea you sit down to study, do you find yourscll

oo Lired, bored or sleepy Lo study well?

Do you ‘prcfcr to study your lessons alone rather
than with others?

Do you scem to get very little donc for the amount
of time yau spgnd studying?

-At the beginning of a stidy period, do you plan
your work so llnl you will make the best use of
your time?

Do you find yoursell beset by roo many health
problems to study cflicicntly ?

TION I

Coneentration

Do you find tha day drcammg distracts your
altention from your lessons while studying?

ﬁo you find it hard 1o keep your mind on whai
jou are studyiag for any lenpth of time?

Do outside intereuptions distueh you while stu-
dying? .

TION F: Written Work

Do you corrcct crrors on the papers which your
tcachers ‘have marked and retarned (o you?

Do you have trouble saying whal you wanl to say
on tests, cssays and other written work?

Do your teachers criticize.your written work for
baing poorly planned or hurricdly writlen?

Do you give special aliention to neatucss on cssays,
reports and other wrillen work ?

3

o ]

O .

- Scumt

[0 Jo_T6_16 ]
o o Jo Jo; o ]
" ToraL Sconc
SeeTinoN ¢
o _Jo Jo 1o o 1 |
(SN (ST (O XN eI (N
6 o Jo_ _Jo__TJo ]
o _Jo__Jo _Jo_Jo 1 .
[ To o To "Jo "] °
o _Jo Jo Jo Jo
b : *
10 O o O ‘
O _Jo Jo Jo o 1 .
| ToTat SCORL |
; 1  Secemon n_
6 _Jo lo Jo o 3
61610 c_Jo ]
oo o Jo_ Jo-.1] -
! ToraL SCORL
; SECTION [

O

8)

[oliol o

O

Ol OO} O

o

O
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i

38.

Do you get nervous and confuscd when taking 2
test and therefore fail ta answer questions as well
as you otherwise could?

When petting ready for a test, do you arrange
facts to be learncd in some planncd order?

Arc you careless about spelling, punctuation and
grammar when answering test questions?

Arc. you unablc to finish tests within the time
allowed alihouph you waork until the very last
minute? ,

When tests are returned, do you find that your
mark has been lowered hy carcless mistakes?

Yo you finish your examination papers and torn
them in before lime on the examination?

olfoliot 0|0}

oilollo] {oflo}] o

O O

0] O

[0 To
o, Jo

Q 0

o

. |O

TovaL SCore

1
: : . ‘SECTION ¢
SECTION 1{:  Teacher Consultation -
41, When you arc having trouble with a particular — '
subject, do you try 1o talk it over with the lc‘aclscr? {0 O O O o
45. Do you hesitate to ask a teacher for fuertlicr cx- :
planation on a point that is nut clear {o you? O ‘ O o i )
) N ) ® | ToTvaL Scoke
' . ! ¥ LCTION
Do not write below this !ir;r L ,S H —
DIAGNOSTIC I'ROVILE -
.oAnCDF.‘FGIID‘t :
1 StCTION SCORE Stamine
g =t~ =]={ ===l — 8 A
C 0
6~ =] ~|—=|—=}—=]|=]—=|~}=06 :
4. . D .
T
g s{-1-|-{-1-1-|-|- c |
7 ;
< . ‘
'-.- .
N -I—n Ll Bl Bl B — - | s | - r—u‘ . F ‘
' G
4 J— - - — — — -— - — ‘-J
M ;
2ed m| =l | =| =] =]~=]| =}2 ‘ ;
. ToTAL e
]l =l=f=]=]-1=} ' !
0 A b CDELUVIFGIH 0 ‘
. ! . TUHIED Y CHIAET HITHHIGWAPIIT AT THE (BADAN UMIVIRNITY PR
.‘uacr'lmas 206 : ot ‘
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Plecase show your opinion about Ehe,counselling scssions
just completed by marking {( ), at what you believe are the
most suitable p01ntq of thc advantages and dlsadvantagca.

TOPTCS DISCU?SVD

. D ....The topics discussed centered around how to improve

our pcrformancc in :Ecoriomics.
i

¥B. ... Most of the topics discussed were worthless

PROCESS j-'\ND. CLIMATE -'(INTERACI‘ION)

A. ... ALl members of the group were involved and conrcrncd

i about how to solve their dlfficultlcs. | . ;

IB. ...Members did not think they could bencflt from cach oLhcr

:/Cﬂ ... Mcmbers dld not speak opcnly about their dlfflcultleq

’

LEADTRSHID N

--. Our Lcadcrs were active in stimulating members to

.
specak and contribute groups goals.

3
"B. ... Our group Jleader speaks all the time; hc dld not

allow members to voice out the;r fccllngs.

wm—— L, f

CFNVRAL

A. ... We did not achieve anything valuable from the -

counselling sessions.

B. ....Most of the sessions were use ful and beneficial,
.

F{ A
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GROUP COUNSELLING .

How to study and pass examlnatlons = A group coungellln(
sos ion with borm Four students o lnv

i eem—

FOor success in any school examlnatlon, the followlng

are the basic things to know, and put into practlce._

L

A planned time-~table for effective study is veryi
sscntlal to put the time-table into a practical usc.‘ The
blace for study, the textbooks and reference books, lecturesl
?ecreation, note taking, group discussion and proper £eed1ng
L0 mention a few, also play important parts. Equally?import

's a pexson's determlnatlon to succeed in his study..“

i
1
| , . : ‘
L

'ﬁ:ﬁlace’ for Study: | , o
f There is no hard and fast rule as to  where you.shpuld
do your reading but the following suggestions will be of hel
to you: , o 1 _ |
@3) Study in a. place which is cool and qula. and where there
are no physical dlstractlons, noise or 1nterferencc.

(L) Stay away fﬁgm television, radio orx visitors whoimay
disturb you. | |

(c) Make your place,of study confortable with good chalr an(

table and there should be proper ventllatlon.

(d) Secure adequate light for your study. ,Electric llght

is preferred because, use of lanterns tends to affect the'
eyes, | |

{e) Studying with other students may likely stimulate you
*o work hard, | . , : j , L

P

(£) Avoid lying on your bed to study, since this can male

you fall asleep. 208
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A Planned study Time-table

A study time-table helps from the problem of not
knowing what to read or reading some subjecls more
{requently than the OthGlS.

1. llave a personal study tlme—table based on thc subjccts

to be studicd in the school the followlng day.
2.

Malce -a habit of doing some studylng ‘daily and dlStrlbL
your timc casily among all subjects.

3. Devotc uIIJC1cnt time to your studlod and study you:
difficult Subjccts when you are freshest. _ f
4. Do not spend too lorig~time on one subject and plan yox

time-table that a thecoretical (subject) is followtdhby a
practical one. ‘ - o

-

5. Set aside revision times by each oI your subgucts and

set aside regular time for recreation.

The Textbook and Referencc books

1. NAsk your teacher or othex quallfled persons to XeComm

. tcxtbook and othexr referenck book to you in ecach subjcct
é-"2. Buy ox borxrow all relevant, textbooks. They should Dc
F; ~read carefully. | _” R o

Group qucu391on

Pa1t1C1patlon in group dlSCUSSlOHS when students wh<
have similar subject to discuss their problem and Ilnd
solution to them, is an approach to effective btudy

Arrange with about three or four students in youx.

subjects to form a discussion group. It is ecssential
that all group mcmbers must work conac1entloualy IOL
good of all. When you meet,

the
identify 1mportant topics a
assign individuals to study.each topic diligently. |

g
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ST T Ry wWhida o plcpdlatlon
$hall you make towards Passing your cxamlnatlon?
- You neecd adequatc Preparation for your CKGMlnailOH by
Picparing a new tlmc ~table- to guide: you in youx vaﬁlous

f

Es

subjects for aacl cday,

. . . . ! | .
Priavc it ce e Lent by .'A\L;lu.ng and aAnswoering | Akaely

L, ' i

.

CXAamination questions,

- You can Join-a grodbﬂdistusqion or . "Consult friends
in casce of difficulty, ' ,

U
~

- Do not use drugs 1o qtudy for cxamlnatlon 1[ you
have studied‘well before,.you have nothlng to fecar;,

- Slecp well the nlght belore your cxamlnaxlon_gnd
rcnnmnbc T the (tho ~time and place of cxamination.

. [

The lx\nnnnhon Ttac‘lf

. The Iollow;ng qungestzon will hel| you during'thu

CXamina Llcn: - !

I

{(2) write your numbey 01 names as thc Case may bc’

- e
|

L
1

(L)  Read the ques tion carcfully . ;
¢ (<) Note compulsory duesstion if any, _ j _
-~ ) ) i . -
(d)  Select questions that you know and answe;- them first,

b

!
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DEI’ARTMENT OF EDUCATIONAL I-'OUNDATIONS

(WITH EDUCATIONAL PSYCHOLOGY)
FACULTY OF EDUCATION -
UNIVERSITY OF LAGOS, NIGERIA f

Tl 234 - |- 4932660 - |
xt. 1048

Acling Head of Department
DR N(O?I OSARFNRI’N
LANAY

Dy e Awe

&
~
]
oy

11" January, 2007.

Dear Sir/Madam, S

L

TO WHOM IT MAY CONCERN

i
v

This is to certify that MRS. OSENI, EVELYN is a Ph.D student of thrs :
department. L ,

I should be grateful for your kind assustance to enable her collect relevant
data for her study , . .

Thank you in anticipation of your co-operation. :
' ' - . !

Yours faithfully, |

: Dr (Mrs ) 1. I Abe
! : (Superwsor)
} |
L
.
3
¥
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