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MMN'I.MN'N(;T"E ENDF‘MI('RF‘LA'”()NS““) BETWEEN CULTURE AND : The foregoing is in agreement with one of the sociological school of thoughts- “7The

INT N¢ o A DECENTRALIZATION OF NIGERIAN EDUCATION H Funt""""“_/i-"’l“". they believe that cu]lturf: benf:ﬁts the whole of society. They believe that if
EDUCATION: TOWARD! POLICY . everyone in society shares the same beliefs and ideas, i.e. a value consensus is reached, and then
¢ gocicty as a whole can be kept in a civilized manner. They also believe that socialization is a key

ADESOJI A. ONI, mmr‘.m s.hapmg culture anq society. What can b? deduced frm‘nAthe summary o.f all the

o ent of Educational Foundations, 4 definitions is that cultures are in a constant process of change as md_lvnduals and societies adapt

; ‘)L'Pdn~!“tl‘ iversity of Lagos, Akoka-Yaba, Lagos to new circumstances. In view of this therefore, it means culture is for the continuity of the

Faculty of Education, UmvanlgL ’ society; and as such, every society has a pattern of behaviour, which distinguishes them from

PATRICK O. AKINSANYAA,‘
2 ) jonal Foundations,
Department of l:du_cahona N
Faculty of Education, University of Lagos, Akoka-Yaba, Lagos

others. One could say that cultures evolve much as living beings do. We could therefore submit
“that a culture of a society is the identified totality of the way of life of that particular society and
*  whenever this is compromised then the identity 1s lost.

Culture in Education and Education in Culture

Studies have showing the potency of Culture and the education on the overall development of the
child and human society. Thus, Culture and Education are inseparable, as they are simply two
of the same coin. The two concepts can in fact be said to be indistinguishable, as the
definition of Education is Acculturation. The indistinguishable features of Culture and
n explain the fact that every human society - whatever its level of technical evolution -
nsiderable attention to transmitting its cultural heritage to the young. This trans-
transmission of culture has helped to cement human solidarity and to ensure the
survival of societies over the ages. Before the emergence of schools as specialized
iducation took place in society, where the young and the not so young became
imply /iving their culture.(Obanya, 2005)

can now find sense in the argument that a society’s culture is the expression of a

ical situation and of a distinctive, irreducible view of the world, of life and death,
 significance, of the tasks he has to discharge, his prerogatives and limitations, and of

do and what he may hope for. All these functions are, however, passed down to
generation to the other through the instrumentality of education. Education, in this
function of preservation and transmission of cultural modes from one generation

It is what Ottaway (1962) refers to as a conservative function. This means that the
fion i to retain and hand over cultural values, norms, goals and behavioral patterns
to the young ones and subsequently, to posterity. Obanya confirms this opinion

Abstract _ _

an education system 1s run with little or no respect for tht? deserved re}anonosll;épb bcelfrt/:re;

i “ 'ny. With its preference for an over centrahzafmn of education p ')éivisible_

culture and tdll; "f‘f’)i;mal or ethnic multiplicity are made to suffer on Fhe altar gt an:t;:: et

Clc'"c'“’-\'.“ﬂ ML’ l‘\l%t casy to relegate indigenous languages to an optional grade 1 pf forei. A

B Lt LH to 3’nderplay some indigenous cultural elements to .the advantage 0 t alizig 1

cq:m"y nu;kxc:(:r(czds%his paper contends that any education system which adopts a centr ,
values anc ;

¢ n akes Vi way the peo de 8§ aliZatiOD of education‘
( 3} from hi ol ple A cen
P i CY 3 dCCp cultural alues far awa ! 4
l' y i S‘Cdd paves a way for the maintenance Of the uSual relanonshlp between Cultule an
pohc instead,

LdUCa[iOn.

Keywords: Culture Education, Decentralization, Education Policy and Language.
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eprese € Iyr 1 ‘y p 1 d of existence

I esents the sum 1 i has CCUmulated

P mation Of evel hmg a SocC1g as a over a CIIO. o ‘

Ever y[h here includes knOWledgC, bﬁlief, art, laW, custom and all other capabllmcs acquirc
ng, ]

ition i i 1 im, cul
b a member of a society. Nkom’s definition is encapsulating. According to h
y man as

" the dynamic outcome of a society’s struggle to harness and dtapf
the resources of its environmem-for its material we(ZL[n‘e ‘::v (;f
its continuing attempt 10 fashion out an accepta 12,,-,7 y of
organizing ifs material reproductlor‘l qr{d i}egu v foum
harmonizing the relationship benveen.mdzwdua shan g; o
in the society and between that society and other so

(Nkom, 1982:232)

every human society devotes a considerable amount of time
ergy to ransmitting its cultural heritage to its younger
eneration. It is this inter-generational transmission of
al heritage that is the primary meaning and the primary
of education (Obanya, 2007:5)

Iture is that aspect of our existence which makes us similar to some pcf:ople,,

ple in the world. Tt is the way of life common t-0 a group olpeo ”
ared understandings and patterns of behaviour 'that al o;vf o
but set them apart from other peoples (F.nec'lilh andimp 7

i i ts human surroundings and give them if

s foregomgs“:;;::s:eZ\::l::lsz:“lr:[:;\::::religion, science, and art, notion of right

i ich allows W o
meamnch:{::xcation of the meaning of life — these are all parts of the cultural systems of a society
wrong

In other words, Cul
different from the majority of the peo
collection of beliefs and attitudes, sh
people to live together in relative harmony,

e function, education has another interesting function — the function of

is function appears antithetical to the first one, but indeed, it is not, it is
education ensures conservation, it also ensures that what is conserved is

s of change which is inevitable. This change is made possible through
Persons in the society, who are able to generate new discoveries that could
This is why Elegbe believes that the major concern of education is;
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equally makes it easy 10 underplay some indigenous cultural elements to the advantage of fore
values and mores. This paper contends that any education system which adopts 2 centralizef
policy makes deep cultural values far away from the people. A decentralization of educati
policy instead, paves @ way for the maintenance of the usual relationship between culture

Nigenan
culture and educatiof

n, Education Policy and Language-

education.
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lated over @ period of exi

nship between e

The relatio
represents the summa - of everything 2 society has accumu

Everything, here, includes knowledge, belief, art, law, custom and
by man as @ member of 2 society. Nkom’s definition is encapsulatin

all other capabilities acd
g. According t0 him,

outcome of a society’s struggle to harness and tap
the resources of its environment for its material welfare and of
its continuing attempt 10 fashion out an acceptable Way of
its material reproduction and regulating or
the relationship between individuals and groups
d between that society and other societies

is;
the dynamic

organizing
harmonizing
in the society an
(Nkom, 1982:232)
In other words, Culture is that aspect of our existence which makes us similar 10 some
different from the majority of the people in the world. It is the way of life common to a group
collection of beliefs and attitudes, shared understandings and paterns of behaviour that
people 10 live together in relative harmony, but set them apart from other peoples (Fri
1977). With the foregoing W¢ can see that culture interprets human surroundings and givé
meaning which allows us express ourselves, language, religion, science, and art, notio?
f the meaning of life — these are all parts of the cultural systems of a5
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hild with all the influences which society may judge to be

to surround a ¢
training  the

healthy for body and soul, while at the same lime
understanding to become, when it is ripe, the critic and judge of those
influences (Elegbe, 1972: 169-170)

ation helps the society in conserving and transforming its values and b
one could ask this question: o
at culture is the basis

Hence, educ
system. Again, reversibly,
education? One may answer by saying th
notes that;
st in vacuum; it must exist in context,
her preferences, values and priorities
being designed. The type of society
nype of educational philosophy to

No educational system can exi:

that is, it must fit neatly into of

of the sociely for which it is

envisaged is a good guide to the

be expected (Akinpelu, 2005: 152).
other work, he reinstates the connection as follows;

A genuine system of education when critically studied and analyzed

should yield some distinctive value-system which must be identical

that of the society to describe that educational system as

In an

with
relevant. (Akinpelu, 2005: 159)
¢s its existence and meaningfi
a society, and its aif

g made here is that education deriv
This is implied in Co

It is an activity which goes on in
society in which it takes place.

The point bein
from a socio-cultural ideology.

methods depend on the nature of the
keynote address at the conference organized by NERC (Nigerian Educational Research

for national curriculum review, that “it is the society which sets the goals which ed
follows”(Cookey 1n Adaralegbe, 1969). The inevitable inference one could make fi
foregoing is that the type of culture and the kind of persons envisaged in a society detel
kind of education to come on board. This is exactly what Bethrand Russell means
insists that we should have some programme conception of the kind of person W

produce before we can have definite opinion as to the education which we consider
2001).

Education and Socio-Cultural Ideologies
To further illustrate the interaction between education

how education systems have gained their point of depa
ilization in Greece. In the Greek world, the Spartans were
de them so. Not finding

ntinuously

and cultural background, a quick €0
. » L
rture from socio-cultural ideologies

We may begin with ancient civ
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original inhabitants of the territory which they
and maintain victory over their assailants. Thus, the Spartan so
would expect it then, the education system set in place was des
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ystem and socio-cultural ideology.
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‘education depends on the total way of life of
1962), then, the kind of education provided will be different in different
This is what comparative education has brought to Jimelight. Although
human beings are essentially the same in all spheres, they however constitute some differences in
their values, aspirations. belief-system, occupations, languages. dressing and all other categories
that make up a way of life. These differences are incidentally caused by locations in the globe.
As such, different locations have made people to imbibe different ways of life. A particular way
of life 1s m tum prc\cr\'cd and transformed with the kind of education adopted, which n tum
takes its point of departure from the cultural ideology the society wishes t0 adopt, and the kind of
people the society wishes to evolve. One is aware that the system of education in Ghana is quite
different from Frenchs different from Britam; even in the same country like U.S.A where there
are heterogeneous societies making up @ country, they are said to have fifty education policies.
[his is simply so because of the presence 0

{ diversities in culture. In the case of Nigeria on the
contrary, diversities 1 sacrificed on the altat of unity.

In the bid to unite Nigeria into ‘on¢ indissoluble country’ following the aftermath of
civil war (1967-1970), the policy-makers. under the instruction of the then Head of State, Gen.
y akubu Gowon, sought to use education to heal the wounds. Although this move was laudable, it
was however the beginning of re-alienation of the Nigerian child. The policy-makers cared less
about the peculiarities and idiosyncrasies that make up the entity Lugard forcefully broughtt
together as a ‘nation’. They became oblivio s of the fact that even in our similarities, there € il
lots of disparities. The way of life of the Yoruba man is, unarguably, different from the Hausi;
man. A policy which does not take this into cognizance 15 naturally bound to fail. No wonde:
Nkom had considered Nigeria as a classic example of a country where systematic planning of
culture components of the development process have been absent. ;

dimension,” (Nkom, 239) and it 1s true that*

a society” (Ottaway,
kinds of culture/society

Decentralization of Nigerian Education Policy
The failure to appreciate that culture is the reason for education, and that wherever there

diversities of culture, there ought to be diversities of education policies and systems, is one of
key reasons for educational inefficiency 1 this country. For education to achieve its optimum!
Nigeria, a decentralization of the national policy is iney itable. 4

Decentralization, here, does not negate our unity. it as a matter of fact, sirenginens
It co-importantly, ensures that people manipulate the resources in their immediate environn¥
{0 their benefits, and the larger societal benefit. Obanya understands this position clearly whet!
says that a responsive national policy on education should accord both voice and visibility tof

needs at sub-national levels. He says:

“In the Nigerian contexl, a responsive
would mean '36-37 policies equal one policy”. In practical and
concrete terms, each state of the Nigerian federation would require a
state-specific policy. The overall national policy can then take the form
of a general polic-'\‘ﬁ'a/ne\rork. while the state policies will contain the
bulk of the specifics. The policy development sequence should be one
in which state-level policy dialogues feed into national realities. The
process will also help in broadening the scope of participation in
policy development” (Obanya, 2007: 209)

national educational policy
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‘other” subjects which could be dropped later? If government is serious about
implementing the policy, why do we have language provisions couched in cautious escape
phraseology ~ ‘subject to the availability of teachers’? Perhaps, the government needs to learn
from the results of the research conducted by Fafunwa and other experts on effect of mother
tongue on learning. The research confirmed that those who have their total primary education in
mother tongue, who had turned to technical pursuit, have proved more resourceful than their
counterparts  from other schools when they met on the technical plane. The children
demonstrated greater manipulative ability, manual dexterity and mechanical comprehension. In
their relationship with their colleagues, the children demonstrated great sense of maturity, -
tolerance and other affective qualities needed for integration with those they came in contact -
with (Fafunwa, 1989). Similar results have been obtained in similar researches carried out in -
Philippines, Niger Republic, etc. Without going far, countries like England, France, Germany, -
China, Korea and Japan use English, French, German, Chinese, Korean and Japanesef
respectively as their mother tongues to educate their children. The same results have been

produced. Why should Nigeria be different? Perhaps, if education is decentralized, it will be easy:
to use our local languages as major mode of communication and education, and it could then be
required that the Nigerian child studies another Nigerian language and other internationa
languages as ‘other tongues’ or ‘further tongues’ in order to foster interactions beyond one’
coast. Summarily, with the disposition of the policy to overcentralisation of education and
relegation of indigenous languages, it has created no room for the actualization o
implementation of what is contained on.page two of the policy - that Nigeria’s philosophy of
education is based on the full integration of the individual into the community. 3

Conclusion
Since it has been argued that education and culture are inseparable, and that wherever there

cultural variabilism, {a culture differing from another culture} there must be correspon
difference in education systems, we recommend that urgent steps be taken towards respecting t
various cultural components in Nigerian education policy. Ojulari says;
Education should not force the cultural values of the majority on
the minority but rather moderate the values to be taught in small
societies on acceptable and rational model. Our education
should be shaped on different communal needs and values; it is
then education could be of great relevance to us all (Ojulari,

2010: 13).

If indeed justice is to be done to the statement made on page four of the policy, that efforts shall be
to relate education to each community needs, then each culture or region would be allowed to devel
own strategy to respond to its peculiarities and idiosyncrasies. We argue that a decentralization of th
policy is inevitable. Akinpelu (2005) agrees that there is “a grave need for extensive decentralization!
the nation’s educational system so as to allow for local adaptations and experimentations”. His agr

is sequel to his research on the problems and future prospects of the Nigerian education system. At
other critical shortcomings and deficiencies identified as militating factors against efforts at provid
qualitative education for all, he found out that “over-centralization and over bureaucratization in the:
management and control of the education system with consequent inevitable inefficiency, frustra
shifting of initiative constitutes a great cog in the wheel of educational progress”. The decentraliz?

.
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