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Abstract
Thts paper discusses the emerging researcn concerned with the issues of adul

and non-formal education. Adult eaucation has been recognized as an instrument par
excellence /0" individual and national development.However, there remains
considerabte uncertainty regarding the ability of adult education in building individual
capacity ana human capital development. The study emptoyea descriptive survey
research design. The study population was all the undergraduate students in University
of Lagos. Simple random sampling was used to select. threefaculties, tnree Departments
and 360 respondents in the institution. A structured questionnaire wit!" rei-ab li _. CG-

efficient oIO. 77 }\'QS the instrument usedfor the data. The data collected was and, zed
using descriptive statistics. The study [ound that aduu education is .nauuy 'iterac
education ana there is an urgent need to rebrand aault education. The sway conciiiaed
that adult education is holistic in nature for enhancing individual capacity ouilding. it

was therefore recommended that adult education needs rebranding:
Key Words: Rebranding, In diviau al Capacity Building, Hum.at. Cc pital

Development, Adult Education and Nomenclature.

Introduction
A few people would challenge tne proposition that incEv1GU8\ ca=acity

building and development is a fundamental function of forma, educatio: Yet
.nuch evidence suggest that human capital cevelopment is not limited to fort ia'
education, it includes practical learrung experiences that take place on l'1ejcb, off
the job and all adult education programmes tnat enhance skit deveio: ment.
1ligerians have placed undue emphasis O~,1format education .o ':{lecetnr ent of

d 1 f' 1 d . T- - n ,. ' ,--. . In 'l" L'!a ut anc non-rorma e ucation.Lne Natior-ar Pohcy on. r/)uCaIl'JTI ,.I~l:U r J

provides for aduit and non-formal eoucarion as an instrument for capacity

j



Rebranding Adult Education to Reflect Individual Okebiorun 286
building and t. uman development. 'The policy outlines the goals of adult and non-
forma. eoucat.on to include providing functional literacy and continuing
education le:· adurts and the vouths. provide education for different categories of

." .J .It.. ~

cornpleters of- forma' education system to improve their basic knowledge and
skills, prov: ce in-servi .e, on-The-job, vocational and professional training for
different categories or-workers and give adult citizens of the country necessary
aesthetics, cultural and civic education for public enlightenment.

~TI (he light of thr above it is quite clear that the role of adult education in
individual capacity building and human capital development is no longer
ouestionaole. :'::'ldividualls capacity building as defined by Gariga (2013) is the
process ci equipping individuals with the understanding, skills and access to
information, knowledge and training that enable them to perform effectively.
This definition suggests that individual capacity building encompasses skill
upgrading, it is a continuing process that is more than training and it is a long term
-"'roc,ocsof --:evel ,.-,·-..•.mOl' -,-iJ- ./'VIJI u....... lU~l , v l~..

Individual capacity building entails expanding the skills, potentials,
talents, knowledge, opportunities and productive capacity of a person to function
and be relevant to himself and the society which he belongs. The ability of this
individual can only be enhanced through adult education and its programmes. On
the other hand, development c':' a nation can be viewed in terms of human capital
development. Schultz (1960) a reknown economist invented the term human
capital develonment to reflect the value of human capacities" Schultz (1960)
viewed human capital like any other factors of production (capita) that can be
invested in through education, training and enhanced benefits that will lead to an
improvement in the quality and level of production. Similarly, Youndt et al (2004)
conceptualizes human capital development as knowledge, competency, attitude
and behaviour embedded in an individual. Human Capital Development (HeD)
is a process of improving and enhancing the quality of individuals by investing
then: through formal, informal and non-formal education. This definition shows a
positive relationship between adult education, capacity building and human
capital developme.it provided by human resources"

The nature of the concept of adult education has been variously argued by
different authors. Though many people including professional bodies have tried
to define the term, iris still Cl controversial concept, thus, there is no universal
definition of adult education. For clarity of purpose, few definitions which are
relevant to this study are examined. Makulu (1921) defined adult education as the
all-inclusive -Dattem or"adult development which has the needs or the adult not...
only as an individual but also as a member of his com-munity and which helps him
to live more effectively 1"11 his "OC1,~tV.......1.l l( ..ll.a. ••.....• .A. '-' -•• 1. ,.I. ..•...•...1... .:) ••• ....~ -.I ~
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r: more comprehensive definition as provided by I.JNE:CO (1976j
esc : en ~ .....1 : ec: cation as:

... -·e entire cody of organised processes, whatever the content, ievel a 'c·
tet ·20d. wnether they prolong or replace initial education in the schoo,s.

'::0 eges or universities as well (1S l7Z aoprenticesnip, VI.': iereby persc -
reearded as adult by the societv W 'r: hich thev oeioru: deveio; their

L.: ./., --'

abilities, enrich their knowledge, improve their tecnnoiogical 0·-

professional qualifications and bring about changes in their attitudes or
De! aviours in two-fold perspectives oj full personal development and
participation in balanced and independent social, economic and cultural
development.
Oladapo (1999) examined the comprehensive definition of UNESCO

(1976) and its ability to cater for formal, informal and non-formal adult
education. She reiterated that tne definition r.as a great influence on tne way
people should redirect their thinking about adult education and its concepts. This
author view adult education to be synonymous with development education.
Adult education and its programmes is all about "holistic development" of
individuals be it literacy, vocational, continuing education: workers' education
and environmental education are ai, concerned with capacity ouucmg and
human capital development. Adult education ;.5 ecucation for everyday living
and for development that is why provision snouki be mace for continuous
learning,

The eed fo ~Rebranding Ad ilt EC.'!l"alW";

A~ tnis juncture, tile quesncn comes to my mind "why reoranding"?
Knowledge is increasing, the world of work IS cnanging, new discoveries are
emerging everyday, the labo If marxe: is raced with serious competitive
challenges and to cap it all, Nigena is a certificate oriented country. Tne world of
education is similarly rife with examples of'rebranding.Rebrandmg, according to
Alabi (2009) means to change consr mer's perception about a product Of brand
and attract positive affection or affinity to it fer the benefit of 2.1: staxehokiers,
particularly, the promoters of the brand. Therefore. reoranding ~'1US(connote oniy
one thing to the man on the street - a change from negative to positive perception.
Rebranciing wili provide a better framework tc reacl ...out to thousands of adult
education consumers who are not aware ofthe prospects in adult education and to
introduce and re-introduce various programmes run in adult education for
capacity building and human development. Such programmes include: workers'
education, continuing education, extension education, ooen anc .ustance
learning, environmental education and extra-mural ecucation.



-r- • • ~, .~ d tl f b h
1ne Q ver or cnange m ire an t tne cnanges 0 recent year nave roug t

anou; as' tuation where the uI!de:.-st2.ndil'.lgof tne pace of change should reshape
the ~;-,:;lking 0:' goverr en~ ~;.Q .ndividuals to meet the needs of the society at
.argc. 1 ..gerians are faced wi.h rni.it.tuoe of daily cha.ienges and they come in
,=' or::' ::.,-~ varied formA_\'/vl~ ••.•••~!.. __ ~v .....1.1...••.. > .•
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Staterne . ' (I .• ·.e p~oblem
" '~ge::-i2.Qs hac varied '...r:.C!.erstan.ding of what adult education entails. The

nomenclature oradult education -':0many means adult literacy education, to some
it is nomadic education. The negative societal attit de to the nomen.clature seems•....

to be a ..Jl£: cilaLenge to the practice ei adult education, low value is ascribed to the~ ~ .
·"""'"';j'-'-:'-'A I .......• -- c 1.:'f' red ot. ",.n 1"'; -,- -::: ''If' fu d" f." • t thisr'~~~"." " "en",e .,. ~""'l.Le,,-, Sl,..dJaC.v~ •. I. .rnL c. 11 Ing .... L lS agains _ b

OaCl(grOltnci. .nat this study examined reoranding adult education to enhance
::1d:v:c ...,c.. 's capacity building and human cacital developmen;

••••• '-- 4"

'J~' rn ~e ~:.. - o ::;;.. I( "/
• --~~ 00J t...Ji~ ""'" "'~ .••. l t...,

-C" main purpose 01 ;::1is study was to exarmne rebranding the
nomenclaru-z of ad It education to reflect individual cana ity buildi g and
human capita, deve G~ mer.t. Spec:":ically: cne study focuses en the follow; rg:
I . ..:'~•• ~ ,-.,UI the perceptio:1 0,' ~nde[g::-(:'t(\"ate student 0.1 adult education a

n (1' 0 ":r"" :::l. "'1'0 o-rr- .....('!: m Q"',':;:-C.- CJ t::~Q.••.•. , _v.
2.
3.

'::IT:~l out if adulr :;C.l...:cmiol1serves "ne needs of its consumers
":;~n'iout ~.·~~ler:~is r.eed -0 rebrand adult education to reflect its

')

~{esear~ .. ')ueStiD.1~

: Icw eo '..mdergraduan, studenrs oercerve adult "ducationar.d its
~'".) ::JI-;:> mm p<;:?..•.J ..•.. '::J •......L ..•. l"'..i. •..•...••.•"

.'/'·;:;S adult educa ion erve tne needs of its consumers?
~'; there any neec rebranc ing adu.. educatio., as specified in the 'ational
~,ll

" r-, ir r- :: -'c.uc" +-' r'1 ? r r\/.?
--"J :.; - et. u _v,,-·.

~.

3:e{! Ot ot ovr

~·~Leresearch design ac opreo for t'::1S study was the descriptive urvey
method This design ens DIes a researcher W obtain necessary information on the
variab es from 3 reorese te .ive sample of tne peculation in oroer to describe the
- '::l" • ..., """''F exist A <·.••kuclie "19"0'1 eXT'I':1;--s that Q'e~crl'Dtl'V'" survey-~ u. - J.~ c: a.-.J~' u.. . ...,. _...:-,-... IV \ 1 U j , . '1:-'~--1l '-L. ,,:) _ ~ '-'
.•·p ...•earch emnlovs nu-:\..,·in·,.'r:; -t-e +r-, dete rr.ine ..-t...~ ODI-n~"""'lS I"'aC"~ attitudess: _S~[, •• C". +>": - ~. ~::' •. _,.L.C.L. ~U vL'A_L_.lL'-' .i_l., 1 lU.l, c ..,L:', Lu ,

oreferences I'),r:'"' pe"'''e::n;CT' n,:' persons ,,£" i.....teres •. to 'ne researcher The• :'~'- '-' 1l'-' •..:s c d _.1.- 1 i. S <r : .•.. ~ ~::. <r : 1_ ".C l ~ L... C ccu o; , . '-'
- r\ II ::;-~-.n OT~t~'".•• srudv r. .nc. c. ~of ~l' the 1;·J.rlprar~dl1a-LP students in the F~~ll :tv of~~- ~~1~4' _".4~~'''~'., ~~4.~1~.~ .~.~ ••• -'~~.O. ~~ ~~LL.~, ••••••• ~ -\"_.'J



289 Adult Education ill Nigeria, Volume 21, Issue 1, June 2016

Education, University of Lagos. There are six .:Jepartments in tne faculty, simple
randorniy sampling was used to select three Departments in me faculty, in
selecting the respondents, simple random samp.ing 'vas .....iseo 'le select 10D
students each in a Department. 2S from each level i.e. 100-400 ieve.s m the three
selected Departments. In all, 300 respondents vere random.y selected. The 300
respondents were further stratified on the basis of gencer, tnus consisting 157
females and 153 male students. The main instrumen: used for this study was a
self-developed questionnaire tagged. "Reorandmg A Quit Ec. .ication I::: Ref.ect
Individual Capacity Building ana hUrJ1aL Capita. .J~~ielop:r:e:n~
"REACABAHUCAD" was used to elicit informatior, If 0:-:1 t;-:.r;:; sampled
respondents. The instrument has two sections. Section "}\" elicited the personal
data of the respondents such as their Departments, levels and other oersonal
relevant information. Section "B" was designed la elicit the needed (lata on
perception, rebranding and needs of adult education. The questionnaire was pilot
tested on a representative sample of lOO ndergraduate students if: the Faculty of
Education, university of Ioadan. ~~he content vaiicity V/2.S established ay
lecturers in the 'JeDortment of Adult Education, University of Lagos. Test re-test
method was aoonteo "0 establish the reriaoilitv 0-;':"'~.a mstrurae ..."':~'- correiation- V"_. ~ a -l-'- ...• l 1~..,_ ._ ~-"'.1 1 L.__,~ ~L;:''-l L ..,1.__• 1 _-. .., '_c __ -' C,L vB

coefficient of 0.77 was obtained. 1 Le researcner with (ne heio of '[V/O research
assistants and the class representatives of eac.i level acnnnisiered the
questionnaires to the students. With tne nelo 01- the ciass representatives, all the
questionnaires were filled and retrieved on the soot. Descriptive statistic was usec
to analyze the data.

\
1

I
I,
\

I
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·a:-:.- Adult Education Programmes

Agree Disagree

Strongly
Disagree

107 102 61 12

(35.7%) (40.0%) (20.3%) (4.0%)

Acult Ecucati or. are for (he people 9 164-

(54.7%)

59 68
wnc cou.d net attend school before now (3%) (19.7%) (22.7%)

3 • "IT: aware of some interesting courses 107 12

. can study in acult Education (35.7%) (~4.0%) (4%)

L,. Aouh education services tne educational 101 132 37 30
neecs of t'1e peonle anove "8 years

(33.7%) (44.0%) (12.3%) (10.0%)

5 It is c.fficultto secure employment after 17.1 92 69 121
studying adult education

(40.3%) (30.7%) (23%) (40.3%)

6 Graduates of Adult Education are managers ·SO 146 ..,,,
36,)6

of olcer persons in the soci ~,
J (25.7%) (48.7%) (12.7%) (12.0%)

Adult Education programmes are concemed
102 132. 22 44with read.ng ana writing

(34%) (44.0%) 1/.3%) (.4. %)

NB: figures outside the parentheses are frequency distributions (ii) Figures in the
narentheses are percentage distributions
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Table 1 shows the perception of tne respondents towards adr ...lt education
programmes in 1Iigerian Universities. The data in the table abo le indicates that
majority of the responcients 20S'(75.~i%) reported that adult education and its
programmes are mainly for olc people while oniy 83(24.3%) ot tne respondents
disagreed wi th tni s view.Simiiar iy.major iiy of (ne resporicents
174(55%)consentea that adult education are for the people who could not attend
school bcfore r;o . vhile 127(43.3%) ofthe respondents disagreed with th.s ve».
Also,a litt an 'le half of the 156(520/0) respondents agreed that tney are aware
of some inte.e .mg COUI es they COUlG stud} in aouit education if they have any
need for furtner enucation while 144(48%) of the respondents disagreed with this
view. A regards to Item 6, majority of the respondents 233(77.7'%) agreed that
adui: d cation services the educational needs of thepeople above L~~years and

~ re whiie the remaining respondents disagreed wit'i this statement. 213(710/0)
oft: e respondents agreed that it is difficult to secure employment after studying
adult education ['105t times than other choice courses in of her Departments while
170(30%) of the respondents disagreed witn this view. l-";'S regards whatpeople
think. about Le graduate of adult education, 225(75.40/0) of tne respondents
believed that the graduate of Acult Education are merelv managers of older,__ J .

persons in the society while 7L:-(24.7fJ6) of the respondents cisagrcec with this
statement. rlost of the respondents however thmk that adult education IS maialy
concern with how to read and wnte ratner t::a:-:. a proles ;or, with many
opportunities.

The responses from the table indicates Cl negauve perception of
respondents on adult education and its programmes. Therefore, tne obtained
information is significant.
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ion a .c. canacirv building needs of its clientele

Agree Disagree

Strong y
Disagree

..-\C:.Lt Education orog: arnmes do have the L: ! '7' :35 38, 1

capacity to .rnprove tne ci.ality of life 0;' the
(16.2%) (24.4%) (46.4%) (13.0%)r:.;C!T1 er

2 Adult Education helps in i.noroving the 48 :28 8~ 27
economy O!"' tne recipient

(16.5) (L14.0%) (30.2%) (9.3%)

:, Adult education nsures that i.s recipient --.-,-:. 6.5 :46 1r.....0

deve op love for learning and :;lke f.:~,
: 5 2°/0 (22.3%) (50.1%, (12.4%)aovanrage ( fit

4 Graduates of Adult Education programmes 65 172 37 :7
make the recipient active parncinants :.:

(22.:J%) (59.1%) (12.7%) (:.SOi)C0l1,I-;:Ul1ity and ccieral issues

5 Adi It Education support an resoect people 36 179 67 A
'7

with different cultural believe
(12.4%) (6 j .5%) (23.0%) (3.1%)

6 Adult Education creates respect and protect the
environment for future gencraticns

55 , 1
0 .. 131

(4 -.0%)(18.9%) (20.3%)

7 T'1e programmes of adult Education has helped S7 57 103 1 ~...,..J

to nurture er ativitv and imagination (29.0%) (22.3%) ()4.4%) ( . .3%)

9 Adult Education programme has helrec to Q~ oz o :3'-'~
increase the national Literacy rate C9 -0/\ (30.7%) ~22.3%) C~ ~%.: . .J 10) • I. I 0

10. Adult Education creates ocportunitv for 91 60 7-', 66
lifelon S learning C' "'Yc) (20.6%) (25.5%) (22.6%)')L')Vc

, 78: figures out ide the parentheses are frequency distributions (ii) Figures in the
par"" 'ne es ~ ·.,.....ercentaze C':C"':-ri" utic r S_ \,...1.•._.... '-' _..... ~.... a.,=,'l",.. _0 _ u t .• _U .
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Table 2 ShOWS the role of aouit education in satisfvinz clientele needs of- <-

the respondents towards adult education programmes in Nigerian Universities.
The result from the table indicates that only 118(40.6%) of the respondents
agreed that adult education prograrmnes do not have the capacity to improve the
quality of life of the recipients while the majority 143(49.40/0) of the res ancients
disagreed with this view. Similarly, 176(60.5%) of the respondents oclieve adult
education has 1 elped in improving tne economy of its recipients while
115(39.50/0) of the respondents disagreed. Only 109(37.5%) of the respondents
agreed that Adult education ensures that its rcciment develop love for learning
and take full advantage of it while majority 182(52.5%) of the respondents
oppose this statement. As regards tne graduates of ac ult Ecucation programmes, a
high proportion of the respondents agreed that graduates of adult education
programmes actively participate in cornmunuy and societat issues while only
54(18.2%) of the respondents disagreed with tnis statement. 2.15(73.:;0/0) of the
respondents reported that adult education supports and respect peoj le from
diverse aieas while only 76(26.1 %) of T:1.e respondents disagreed with the
statement. 116(39.2%) of the respondents agreed that current adult education
programmes address the issues of respect and protection or L'le environment for
future generation while majority disagreed with t~.eview.

Also, 154(51.3%) of the responcents consented that some 2.GuIt ecucation
programmes helped to nurture creativity and imagination among its recipients
while the remaining respondents disagreed witn tile cosition. Most of the
respondents 180(60%), agreed that acult education programmes Has net ed in
improving and increasing the national literacy rate over the years while 120(4-0%:1
of the responcient differ in their views. Finally, U,·1(51.9%j of the respondents
believed that adult education programmes creates lifetime oppcrtunitres for
lifelong lcarmnz for its clienteie while tne remaininz l40{,48.1 0/;l of the'-' '-' •...... /

respondents disagree with this view.
Based on the results, it is indicative that 2 duit ecucauon programmes

relatively satisfies the demands of its clientele.lt should be stated however that
there is need to improve. This view was supported by Oiadapo (2G02;

1,



. ..

Rebranding Add! Education to Reflect Individual ... Okebiorun 294
Table 3: Changes required for a better Adult Education programmes

Strongly
Agree

Agree Disagree

Strongly
Disagree

Sft\{ Item questions

The Curriculum has become outdated 86 125 52 98

C3 "%\ (34.6%) (15%) (27.2%)L .L o :

'\
2 There are many irrelevant courses in the 80 172 54 40

programme
(23.1 %) (49.7%) (15.6%) (11.6%)

3 The Deoartment name does not caoture what- .
the programme is all about

, -.~,
i..J I 129 CO

,)7 36
(38.0%) (35.7%) (10.0%)

4 The certificates issued in the Department
reflects the programmes offered

95 141 so 63

(19.2%)26.8%) (39.8%) (14.1%)

5 I: may be difficult to get a good job with the
current structure of our programme

152 1 1 ~1 1.J 41

(44.1 %) (32.8%) (11.2%) (11.9%)

6 I do Dot really feel proud of the Department 36 109 57
because people see us as the teachers of adults

(24.4%) (3l.0%) (16.2%)

100

(28.4%)
I
t
I

~.l
4

NB: figures outside the parentheses are frequency distributions (ii) Figures in the
parentheses are »ercentaae distributions.•.. - (,. ...•

~::-.eresult indicates that majority of the respondents 211(57.8%) believe
that their current: school was outdated and hence are not in tune with current
realities, while the remaining 150(42.2%) respondents disagreed with the
statement. Also, majority 252(72.80/0) of the respondent admitted that there a e
manv ~-:-eevant courses in their current adult education programmes whi e only
about '::4(27.2%) of the respondents disagreed with this view. 266(73.7%) of the

. ~e~nr\n dents ~1so consented that -l:i~0. -Dep'artrnental r' ::lrnp does nor capture what itsj ..•._!:'"'~ ..•...•.u t al~1. \..: 1 \... U, Lt........ .~. '- l l..a-... 1. •••...•..•...•. ~ .~.... l,.. ••.•-.....'l



program__me are all about \ .hile 0:1.1_' 9:: 2 ~.2%) of the responcenrs (liner in t err
view. Furtnermore, a large proporti H 236· tJ /". rc/O) of the respondents eo ise tea
that certificates issued in the Deparrme t GO no" reflect the programmes offere ...'
andrequir s amendment while ory L;:; ~3.L1·%) of tne responcents hold a
contrary view. In a similar reaction, L.65(76.9·Yo} of the respondents admitted tha:
~tmay be difficult to get a gooo joo witn the current structi ...re of our programmes
in the Department while 80(23.1 %) disagreed with this vie v. Finally, majority
195(55.8%) of the respondents admitted or not oemg pro' G of their programmes
in the l)epan~nent because people only see tnem as teachers of adults while
157(44.60/0)oftne respondents isagreea with tile view. From the resuits it can be
deduced that majority of the respondents agreed that there is an urgent eed to
have some restructuring in adult education programmes III the University,

These results corrobates Ugwuegbu (2003), that adult education in
Nigeria is not just about literacy OT remedial education to fill the gap. The
implications of the result shows that tne nam 'adult education' fulfill the
necessary conditions but not tne suffici ent conditions for developing individual
capacity building and human development. Eence u.e urgent need for
ebranding.

Conc.usion
R eoranding adult education is not cniy aOOUIchanging tne nornencrature

of adult ecucation, but it is about gettmg individuars to see tne prospects in acult
education ana see it as a soiution to capacity building and human capital
development in Nigeria. Adult ecucatio 1 is nei her literacy nor nomacic
education. It ~sa holistic education to oeveop and improve the performance 01

individuals, institutions, organizations ana sec ety as a Wl10.e. Therefore, a
positive shift in the nomenclature is necessary in order to sustain both the present
and future needs of adult education consumers. Any society whose educational
system is careless about the needs of individual and its society is coomed to fail in
all ramification.

Recornmen atio s
Based on the finding of the S~idy, (ne following recommendations are

made in relation to rebranaing adult eoucation:
1. Acuit education needs reorancinz ...'0 as to sanstv its consumers and~ ~

make its commodities (graduates) marketaoie :_ the corn etitive
tabour market.
Adult education curricuru nand orcgrammes snail C oe reviewed to
enhance individual capacity building and numan capital deve.opment.
A f f'" ., better f ..~.ny orm or acult education must provice H etter rramewcrk tnat

2.

3.
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will meet the needs of individuals, organizations and groups in society.

4. Tne provider of c":uh: education should take into consideration that
Nigeria is a certificate-oriented country, hence, rebranding wi 1 make
adult education w be more functional, relevant, need-oriented and market
driven.
The name "adult education" should be changed to "Human
Resources and Lifelong education.

C"
...J.
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