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Acceptability and Knowledge of Montessori Method of Education
among Farly Years' Practitioners in Lagos Stafe

Christy. O. Omotuyole £ Abdulrasak A, Akanji
Depariment ol Arts and Social Seience Education
University of Lagos, Akoka-l Arzos, Migeiin
comatuveloiunilag. edne

Abstract

This study investigated the aceeptability and knowledge of the Montessori Method of
education anwmy carly years' practitioners in Lagos State. Four rescarch questions and onge
bypothesis were raised for the stedy. A deserptive survey research desizn was adopted for
the study. The population for the study consisted ol all carly vears' practitioners in Ty 205
State while the sample comprised 126 early years praviitioners which were siratificd ay 107
early years' practitioners (teachers) and 24 school ujeriators {school heads! owners) [n e
[irst stage, proportionale samplg techmigue was used in selecting four MNursery schools
from each of the six edueation:] districts o Lagos Staic out of which two were Montessori
Schools and the other two were non-Moniessori schosls. The lodal mumber of Nursery
sehools used for the study were Iwenty-four: while a random sampling teehmigue wag uwed in
selecting [our teachers from each Montessori school and five teachers from non-Montessori
schools, Forty-eight Montessori leachers and fifty-four non-Montessori t2achers were ysed
for the study. The lwo researc her's designed Instnumnents that were used 1o sather data for the
stuly were Larly Years' Puctibioners Knowledge ol Momesson Metlhod (EYPROMM Jand
Schoal Operatory Pereeption ol Montessor Mothod {SO10M MY EY PROMM  messured
teachers’ knowledge gbout the Montessord Method and it consisiod of 20 closc-endoed ifems
while SOPOMM consisted of 25 items on 4 point Likert scale. The study revealed that the
majority of the wachers had average qualifications o work in carly years' classrooms amd
that their knowledge of the Montesson Method is 3 litthe above aver age, 115 also revealod
school operators were enthusiastic and preferred the Montessori Method 1o conventional
rethod but noled that the method is expensive to mplement and too rigid o be adopted in
conventonal schoeols. 1tz therefore recommended that- (1) tenchers seeking coaployment in
a Montesson school should have prodessional wannng and experience; (i) more awarencss
programme should be organized for carly years' practilioners: (iif) The Monlessori method
shuuld be adapted so that all stakeholders ol education can henedit from it

Reywords: Acceptability, Knowledge, Barly yveurs practiviomers, Momcssor Method
Intreduction

Acluld needs (o be suded and exposed to relevant anperiences at the appropriate time i Lt
meving from simple W complex, Ample lilerature with empitical findings demonstoated (hat
there cxists a strong relatonship between the foundalion stzge of cducalion of young
children and their socizl development and language compotence hotl in sccondary and
tertiary levels, Bicchler (2006} belioved thai carly childhood education shonld  be
emphasized because of ils mportance in laying a solid foundation tor the best e for
learning. Henee the early ehildhood period is the best time Tor leamning and it is the most
important period of one's life and as such language and social development of the child
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should be inculeated using the appropriaie teaching methodolosy of play, Amaold {2004)
supprorted Larky Childhood Care s Dievelopment is an investment that ofTers oulstanding
returts both in hueman and financial terms, This philosophical base for nurscry education
dovetails into the philosaphy of Migerian education which amon e other things is based on
cduvating and raising the individual inte 2 seund and cffective eitizen with equal edueational
opportunities for all and it is sugsested that this should staxt from the cradle {Anyanwu,
200403, According 1o Olaleve, Florence, and Dmatayo (2009), some recent factors have
relatively brought early childhood education to the forefront of public awnreness, These
factors include the fundanienta) changes m the economy of the counlry and ils impact on
lamily lile, rising cost of Tiving, emergenee of a single-parent houschold, increased number
ol teenage parents, decrease in the impact of the cxtended tamily and the call by Ay
prolessionals who advocated for {he rights of children, These recent phenasmen: no doubt
stressed theneed for quality education of pre-sehool ehildren.

Therefore, growing reeomition. of the importanee of warly childhood cducation has
gencraled interest in ident fying the most effoctive programy for educating younsg children,
Parents want their childeen (o atend high-quatity progeammes that eater 1o the holistiy
developiment of children and meet the needs ol diverse learners. How to best meet (hese
legitimate parental cxpeclations is one of the ongoing challenges of carly childhood
professionals (National Association for the ldueation of Young, hildren, 2005, In
response to mecting these needs, school owners or apertors hase imported on adapted o
variely of carly chilithood approaches in order o meet the demands of the 21 century
cducation  stakchalders. Parly childhood education centres come under  differem
noameoslatures such as Drayyare, Playgroup, Preschool, Mursery schaool, British sehol,
Americin sehaol, Montessor school, ele, The e of these schools most ofien depict the
Emd of services they provided: for exanple, British schools use the British curriculum,
Maontessor schools use the Montessor curricuium,

Today there are many altermative pre-schosl educaiion programs and approaches, Each of
these programs has dilferent educations] understanding, teacher training syslcms, material
development and classroom management approaches (ErsendGiiles, 2008), Aumong them,
the Montessoni Method stands out i n sy aspects. Based on the holistie development of the
child, the Montusson approach consists of a methodelogy and philosophy of education that
caters o chuldren’s individual needs and their natural desire to leamn. A specilic educational
environment is prepared fo accommodaie the child at cach stage of development, and
manipulative materinls thal enable chikden o explore and discover concepts and ideas
theeugh their own activiry. Acconding to (he basic philosophy behind the Montessori
Method. hurmnan beines are mnately bound for benevolence and their main aim is self-
rcalization. The educalion method thal Mantessari developed shows grear parallelism with
the personality theories developed by LY. Roussean, Adler, Preseott [ecky, Carl Rogers, and
Jean Piaget. Maria Montessori cmphasized that every child goes through a unique
development process, and as a unique individual can leam in line with his/her capacily. The
Montessori approach is based on the tenel that children Jeam most effectively when
mformation s developmentally appropriate (Fymiker & Shobo 2001) Central w (his
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approach is the notion thal children's natural tendencies “unfold” in specially” desipned
multi-age environments that contain manipulative, scll-comecting materals (North
American Montessor ‘Teachers' Association, 2003). Montessor Education cuphasizes the
importance ol special training and circumeision of the heart for the teachers calied Directors/
Directresses who are the link between the child and the environment. 1t {s this training that
distinguishes s Montessori leacher from any oiher carly years' practitioners,

The conventional teacher training programne in Nigeria had many phases based on tha era.
During the colonial and (wwards independence cra, the teacher traming programime was
focused on producing teachers whose pr Ty iy was foowin souls for Cheist, w ieach the
s (Reading, Writing and Arithmetic), and preparalion of siudenis for clenenl
considerations, The main goal of education was for people 1o become literate, numerare,
productive and loyal citizens, Teacher Education Programme afier mdependence ultimaraly
recognized the Natipnal Cortiticate of Education {NCE) as the mjnimum basic yualilieation
for entering into the iuzl.t:hiug prolession. This is due to the continuing attempls of the
governinents of the Federalion to consolidate and standardize teacher edlucation with a view
to improving the quality of tcachers. Presently, most teachers in BOT elassrooms and
primary schools are degree holders which is in conformly o e requirements of e
Mational Association for he Education of Young Childeen (NAEYC, 2008). This
Association found out that children benefit most when their teachers have higher levels of
lormal education and specialized carly childhowd professionat proparation; as the teachers
are more likely G engage in warn, positive iterzetons with childeen than those whe de nat
have specialized training in carly childhood education. NAEY( requitement for success m
carly childhood education carcer hecomes a prerequisite for years'  practitioners
profissional development; one sueh speciulized professional preparulion is the Monlessori
tramng,

Montessori Method came inlo existence as a result of the inferaction that Maria Montessor
had wath menially retaeded ehildren whom she believed that (heir vealth wonld improve if
there could be an edueational inlervention o alleviate their mental conditions, Maria
Montessori built educational principles of children's development and learning om sensc
trainme, explormtion,  and independence, developmen! from within, self cducation,
mdividualizing curdculom and reference for the child, $he believed that the eritical or
sensitive periods are the most important aspects of children’s life when they develop
irresistible impulses to learn and that 1 we fail to maximize these periods for them, onee the
rhase of life is past, it is pone forever and can never be regained, These periods include the
sensilive peniods Tor language, movement, need for order, interest in small objecis,
development of social skills and good manners. As a result of the nnportance of the
formative year, the child must be putin a prepared environment [lled with didactic materials
where he can construct bis workd and form bis unique persomality with the guidance ol the
Montesson Dweclor IMrecuess, For o (his reason, Marta Montesson  reconunendod
specialized traming lor the adult (teacher) and self~comrccted learning materials that
complement teaching-leaming activities in the prepared environment.
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Ucker her methods, a number of retarded childven were sucecssfully tupht o read, Maria
Monivsson wiole of her work as cited in Standing (1984)" | suceceded in teaching a number
ofidiots from the asylums buth to read and write so well that T was able (o present (hem ata
public school for cxammation together with the nermal children, and they passed the
examination suceessfully”. This successful feat revorded for mentally retarded actually led
to the introduction of the Montessori Method into normal schools. Visttors traveled from
many parts of the world to see for themselves the syceesatul and stimuldling teaching and
learning taking place in the Children's Houses, The visitors were inspired and Montessori's
muevernent began to spring up all over the world. Montesson schools opened in places such
asAmenca, Russia, Japan, Gicrmany, Indea, and Nigeria withno excoption.

Ruscarel has documented the impressive werits of the maplementalion of the method in
iy parts of the world. Omotuyole (2015) listed some of the advanlages which inclhude:
proparation of children for @ more balanced and spiritual approach to lifc; creation of scnse
of dignity and orderliness in children: cquipping them with soctal skills to Junction
clicetively in then commmuntiey; development of the spict al independence and scieniifie
explocation:, mastery ol important Tife skill ol being a sell- dirceted learner: doevelopment of
e rinds’ capacity tounderstand about (ke world sround therm,

Diespate the suecesses recordind about Montessord Muthod, nsiromg attack that dealr a heavy
Blow on (he Moulessori method was launched by @ Prodessor of Lducation, William
Kalpatrick who concluded that the method was out of dare psyehological theory,  Oiher
critieisoms that contronted Moniessort méthod include that fact il 1t was Tor slow leamers:
that multiage elassroom can Creale an atmesphere ol domination of the younger ones by the
ulder wnes; that it minimizes the importance of lrieudships; Montessori schools and
TSOUTECS are expensive, oxeessive freedom for the child and cxtremely  souctured
classrooms, rigid corienlum o the exelusion ol religion amd creativilty, ete, Wi vy o sl 1y
the et ehar all these aiticisms ane prey areas w Non- Montesson practitioners that Maria
Monitesson Sad carefully taken care of by integrating the auswers into the structure of the
prepared environment, specialized training of (e teachers and the Montessor training
mateinle This shidy., therclore, set oul ko investigte the aceeptabaliny of the Monlessor
Methanl ol education i sclecicd Nursery schools in 1505 Biale,

Stntement of Problem

b recent e, e cllicacy and cflectivencss ol the Momtessort Method have become o
subject of public discussion among early childhood educatiun practitioners. Scholars have
established the fact that it is an alternative method ol teaching children with learning needs
witleh had now [ound its ways into mainstream schowls. It ie ol (he truth that not all schools
awdopt this method becanse of ils eost implication ind the fact that many teachers have no
tdea ol the method which makes its implementation difficult. Due to the Tact that this methecd
ofteaching focuses on the mdividual child and coupled with the large population ol pupils in
a munlemn Nigerian elassroom, it is widely belicved that this method ol'teaching, which has
been claimed o be suecessiul in other countries cannot be praciiced here in Nigeria, Many
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guastions Lan e been cised on whetler this method actually deserves the lowd ovation it 1s

attiacting everywhere. In view ol Uhis, the siudy iy est igated the acceptabiliy ol this method

arong carly childlood education praciigoness i | skt Bbhe, Speetlically, the objeciives off

(has stady weie Wy

. Examine the demographic profiles of early years' practitioners in selected Preschonls
in Lagos Stale;

Td

Fxamine the Jevel of koow ledge of the Montessori Method wnong carly voms

practittoners m Lagos S

4. Investigate the level of aceeptance of the Montessori method amaong carly chuklbood
cducation practitioners in the selected preschools in 1 a oy Senie,

4. Deseribe the perception of school vperators about Montessori method in e selected

preschools in the selected preschools in Lapros State; and

Pxamine the faclors militating agamst the acceptability of the Montesseri method of

educationameng early vears' practitioners in | Aapos Siale,

0. Lxamme the wlbionship between acceptability and practilioners’ pereeplion of (he
Montessori method of education in selected Mursery schools in Lagos Stalc.

7. Examine the relationship between practitioners' knowledee and aceeptability of the

Momtessons Method of cduention in selected MNursery schools in Lagos State.

Lh

Research Questions

The ollowing rescarch questions were reised in this study.

Lo What are the demogaphic protiles of the early years' prclitoners mothe selecied
preschoeols n Lagos Siae?

2. lo what extent 15 the fevel ol acceptance of the Montessori method g carly
childhood education practitioners in | agos State?

Yo What is the perception of the school operators about the Montessor method i the
selevied presehouls in Lagos Stae?

4 Whal are the factors militating aeainst the acceptability of the Monteszori method of
educationamong carly years' practitiones s in (he selected preschools in Lagos Btuie?

5. What 15 the level of knowledge of the Montessori Methoed among carly yeans
praclitioncts i Lagos State?

Research Hypotheses

* Mo, Acecptability will have no significant relationship with practitioners' perceplion of
the Montessori method of education in sclected Mursery schools inLagos Siale.

=  Ho, There will be no sigmifican relationship among corly yeans practitioners'
knowladge and aceeptability of the Montessori Method of edu atwon in selegus!
Mursery schools in Lagos State.

Methodolagy

A deseriptive survey designed was adopted lor the study. The study was carried oul i Lagos
State, Nigeria. The targel population for the study consisted of all privaie pre-schooks
operators and carly years practitioners in Lasos State, A multi-sta ge sampling technique was
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adopled for the study. In the first stage, the proportionate sampling technigue was used in
selecting four Nursery schools [rom cach of the six educational districts of Lagos Statc out of
which rwo were Montessori Schools and the other two were non- Montessori schools, The
wtal mumbers of Nursery schools used for the study were twenty-four; while random
sampling technigue was used in selecting [our teachers from each Montessori school and
five (cachers from Non-Montessori schools, The opinion of 24 School Operators (school
owners) were sumpled and 102 respondents carly years' practitioners constituted the sample
lor the study. Inall, Ooe bundred and twenty-six (126) participated in the study. Forty-cight
Montessori tezchers and filly-four non- Montessori teachers were used for the study. The
twaresearcher's designed instruments that were used to pather data for the study were Early
Yeurs Practinoners Knowledge of Montessort Method (EYPKOMM ) and School Operators
Pergeption of Montessort Method (SOTPOMM). EYPKOMM  measured  teachers'
knowledge about the Montessori Method and it consisted of 20 closc-cnded items while
SOPOMM consisted of 25 items on 4 point Liken scale. The validity of the instruments was
determined by experts in Early Childhood Edueation for face and content validation. The
Cronbach alpha (o) was used fo determine the reliability of EYFEOMM instrument with
cocfhicient alpha {u) value that was found to be {a=0.78) while SOPOMM had reliability
coellivtent of r =071, Dafa collected inthe study were analyred using descriplive statistics,
The research questions were analyzed using Mean and Standard Deviation,

Resulis

I What are the demapraphic profiles of the early years' practitioners in the selected
preschools m Lagos State?

Figurcs 1-6 present the demographic profile of the respondents with the arca of

spevinlization, age, qualification, and catalos g experence,
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Figurcs [-6 show the profile of the teachers invalved m this study. In relation 10 gender
distribution, 34% were male while 65,99 were female, This indicates that most of the
respondents were female. In relatiom to 3 e, 20.6% were between the age range o 20 and 25
years, 11.9% were between 26 and 30 years, 17.5% were hetween 31 and 35, again, 17.5%
were between 36 and 40 vears and the remaining 50% were 40 years and above. In relation to
qualification, 12% had an OND certificate, 15%, had HND certificate, 22,2% had NCE
certilicate and 28.6% had a 131D centilicate. In relation Lo Area ofspecialization, 42% were
ECE experts while the remaimng 84% were Non-ECL cxperts. In relation to professional
traming, 25.4% had training on Montessori while 74.6% had traming 10 other areas, In
relation to teaching experience, 10.3% of the teachers had experience of 1-5 years, 34.9%
had 6-10 years, 35.7 had 11-15 vears and the remaining who constituted |9

" had expericnce
of 16-20 years,

2. To what extent s the level of acceptance of the Montessor

Method among carly
childhood cducation practitioners in Lagos State?
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Table L1 Extent of Acceptance of the Montessori Method of Education among Farly
Childhood Fducation Praclitioners

ITEMS

Schools owneTs arc cnthusfastic
aboar Impiementing Momesson
miesbiod

Monicsson method is cbraced
by many school owners

| wendel recormmend Moo
millnt of elucataen for aimy
schonl

b prefer Montesson incthod o
contemporary traditiona] method
ol mduciion

Facilitics for Montesson method
e ok readily availabls

T fuppeoat the implementation of
Monzessori method beraess
cabances Clldien conrdiniabion
and gormpsrimenl

Lvadence from Table 1 indicated that 74.5% of the respondents agreed that sehools’ owners
are enthusiastic about implementing Montessori Method (Mean=3.09=2.50); 80.4% also
agreed that Montessoti Method is embraced by many school owners (Mean=3.1=2.50).
[owever, there is a mixed leeling that the practitioners would they recommend Montessor
method of cducation for any school (Mean=2.51+2.50. However, most of the respondents
agreed that they preferrcd Montessort method to contemporary traditional method of
education (Mean=1,14>2.50), though facilitics lor Montessori method are not readily
avatlable (Mean 3,17-2.50). Finally, 87.7% agreed that the Montessori method enhances
children's coordination and comportment. In summary, there is a high level of acceptance of

Sh

10

{5.8%)

i1

(ShB%e)

Ih

e

18
{17.6%)
1
{10.5%)
25
[24.5%)
1

{I0.EM)

15

(14.7%)

(590500

A
23
{52%)
6
[54.5%)
32
(31 4%}
Ll

[43.17%)

4

(41,29

4

[CERIES

A
23
[22.5%)
2
{25.504)
m

[15.6%)

[ 3 3%3)

35

{34.3%)

i

£36.3%%)

Mean

3.08

R LY

L5l

3T

104

the Montessort Method among early years practitioners in Lagos State,

3. ‘What is the perecplion of the school operators about the Montesson Method m the

selected proschmols in Lagos State?
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Table2: Scheol operator's perception of Montessori Method
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As can be observed from Table 2, 70.5% of the-respondents believed that  Montesson
Method 15 appropriate for Migerian children (Mean=3 092 50); 79%af the respondents
confirmed that pupils attending Montessori schools have better solid foundation for later life
success in schools than those altending  conventional schools (Mean=3.1 12.50),
Montessor Method can be difficult to adapt to other types of school (Mean=3 (132 50, and
that Montessori Method should be adapted without necessarily labeling schools as
Monlessori schools (Mean—3,227.5 (}). However, 79, [% ol the respondents disasreed with
the opinion that the Montessori Method should be adopted and practiced absolutely
(Mean-1.22<2.50); while 66.7% were in favour of the implementation of the Montesson
Method i regular school (Mean=1.16=2.50). On the other hand, most of the respondents
had mixed feeling Montessor: Method ¢an serve the need for all children in class
(Mcan 2.56=2.50), while 79.1% agreed thal Mostessori Method and matenals should be
adapted without necessarily labeling schools as Montessori school 5. Summarily, most of the
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school operators of the sampled schools agreed that the method is benefici] to children and
supporled its adaptation without necessarily labeling schools as Montessori schoals,

A What are the lactors militating against the aceeptability of Montessori methods of
education among carly years' practitioners in the selected preschools nLagos State?

Tabled: Factors militating against the acceptability of the Montessori method of
cducation

11EME 0 13 A 54 Mean S.D Rtk

aertessod s method of el relic 14 25 7] 1 2By 05 Apreed
on cxjengve mataials and henee

miakes sehodling very expensive for (13.Ma) (245 (31.4%) {45

The averape Nipsrian

Msntesiana seihod of e i o {1 i 5

ruzid and is ot adaptalile nor suitable

1o Nigetia education sysiemn (0% ZL6W) (4w (3 W) 2w 028 Apreed
Momtesson method of couciuion docs Ja 24 4 i 1,32 031 Disagreed
0L et Creativily dise L gl .

SyAeemalic use of materials (314%)  (28.4%) [13.7%) [26.5%%)

The: Mantessaci meihod docs oo L i3 3% 25 29] (47 Agpeed
avward oesles henes parests conmot

it childeen pgnes (A% (147%) ORI (24,55

Many Fhtes do ool erve m-deptls a0 13 39 25 198 Ode  Apmeed
koowledze of the meshod Benee, there

1% it (9671 (ITHRY (3R 24.09%)

U cuitivzil ppozitgn aghrzt ihe [£1] 13 A5 a3 A 0467 Agrosd
Maonbcssn s Method is tee Lot ¢hat o

onc method can senve e necds of (LA (EATW) M%) (3L4%

diverss Jeatics

Aable 3 revealed thait1.8% of the respondents apreed that Montessori method of education
relics on expensive materials and henee makes sehooling very expensive for the averape
Nigeran (Mean - 2,892 509, 67.7% agreed that Montessorl method of education is oo
nigid and 1s not adaptable nor suitablc to Nigeria education system (Mean = 2.912.50),
Meatessor! method does not award grades hence parents cannot monitor children progress
(Mean - 2.94>2.50), many Flites do not have in-depth knowledge of the method henee, there
is resistance (Mean = 2.9822.50); 75.5% of the respondents agreed that the critical
opposition against Montessori Method is the fact that no one method can serve the needs of
diverse leamers (Mean = 3.0122.50), However, most of the respondents disagreed that the
Montessori Method of education does not ehcourage creativity due to the systematic use of
matenials {Mean=1.32<2.50).

%o What is the level of knowledge of the Montessori Method among early years
practitivners in Lagos State?
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Table4: Level of Knowledze of Montessori Method among Early Years Practitiopers

Sewre . Frequency ~ Percentaye Mean S D
Atk il 3.3 1%, 1% kg
1-20 3 153

21-30 M 234

3140 4 4.

41-5] | 14

S 1) )] 0.6

Lol {1 kL, 1000

Highest Mark Obtainable=60
Decision Valuse: Low (0,00-20.00), Average(2100-40.00), Tigh ((0-60.00)

Table 4 shows the level of knowledge of the Montessori Method of Fducation among the
carly years' practitioners in Lagos State, The result shows that 33,39, of the practilioners
scored 0t 10 m the test, 38. 3%l them scored 11 1o 20, 23.4% scored 21 to 30, 4% scored 3
to 400 and the remaining 1% scored between 41 and 50. None of the practitioners scored 51 to
60. The overall mean score of the practitioners’ knowledge on the Montessori Method of
Fducation 18 18.28 (a value within the range of decision valug for low) with a standard
deviation value 0f 9.08. Bused on this resull, it can be inferred that the level ol knowledge of
the Montesson Method of Education amang early years' practitioners in Lanos State is low.,

Hiypotheses Testing
Ho I+ Acceptability will have no significant relationship with practitioners’ perception of
the Montesson method of education in selected Nursery schools in Lagos State.

Table5: Summary of Pearson Product Moment Corrclation showing Relationship
between Acceptability and Practitioners’ Perception of the Montcssori
Method of Education in Lazes State

Varzables N Muun Sed, I, r Big Remark
112 3108
Acceprability 1512 Ok 967 Mot
Surmitecant
12 K NI ES 3035
Perceplion

Table 5 shows that there is 2 positive but not significant relationship between acceptability
and practitioners' pereeption of the Montessor Method of education in Lagos State (r=.004;
N= 102; p=0.05). Henee, hypothesis | is not rejeeted,

1lo: 2. There will be no significant relationship among early years practitioners’ knowledge

and acceptability ol the Montessori Method ol education fn selected Nursery schools
in Lagros State,
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Lableo: Summary of Pearson Product Moment Correlation showing Relationship
between Practitioners’ Knowledge and Acceptability of the Montessori
Methed of Education in Lagos State

Variables N Muean Std. D. r Sig Hemark
102 1103
Acceprability 1312 36 579 M
Sipmificant
4K 24.22 308
Poreoption

Table 6 shows that there is a positive but not si grificant relationship between practitioners'
knowledge and acceptability of the Montessori Method of education in selected Nursery
schoolsinTagos State (r—.056; N = 102; p=0.05). Hence, hypothesis 2 isalso not rejected.

Discussion of Findings

The study revealed that a quarter, 29% had B.A/ BEL/B.A. Fd, and 22% had either
ONIVHND or M.A/M. Ed while the remaining 27% had NCFE academic qualification.
However, 42 (33.3) of the respondents are ECE experts while 34 {66.7) were non- ECE
experts. 25.4% of the respondents have attended professional Montessori Iraining courscs
while 74.6% don't have regular professional training cxperience. This finding corroborated
the opinion of the National Child Care Association (NCCA) (2007) that advocated 4 high-
quality lanly Childhood Fducation that requires highly skilled and specialized work force
that is supported by ongoing professional development. National Association for the
Ldueation of Young Children (2008) supports the omion that children benefit most when
their teachers have higher levels of formal education and specialized early childhood
professional preparations. Furthermwore, the research findisg of Inzersoll (2001} brings to
limelight the consequence of having Non-LCE cxperts manning early childhood
classrooms. He attested 1o the fact that when (eachers function in the areas where they have
not been trumed, they do more harm to themselves and to the students,

The study revealed that Farly years practitioners' k nowledge of the Montessori method isa
littie above average, The benefits of wachers' Enewledoe on any subject matter cannot be
over-cmphasized as this is why the claim goes, that if vou want to teach history, you should
firsl learn a Lot about history, and if you want to teach mathematies, then you should geta
depree m mathematics. The 21" Century entemrise is a knowledge-hased economy in
which the use of knewledyge is the main driver of growth, wealth creation and cmplovment
across all industries. This was amplified in Omotuyole (20113 as she reparted that leacher's
knowledge of subject matter and competencies are essential requirements for teachers” well-
being, and those teachers who are less competent will be less satisfied with their jobs, Lack
ol competence will lead o lower well-being as this will subsequently impact the teaching
process with its negative oulcomes on pupils, Tracy (2010) conlirmed that the mors
knowledge and great skill youaequire, the more competent and valuable you hecone.

Another [imding reporied that one of the factors militating against the acceptality of the
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Montessort Method 15 the fact thal carly years' practitioners failed to adopt the method
absolutely because itis belisved that no one method can serve the needs of diverse leamers in
a classroom. This result is n agreement with Maduckwe's (2015) assertion that “no one
teaching method is sacrosanct and that the effectiveness ol any method depends on who uses
1t, who leamns by it, what objective to be achieved and under what condition is the learning
taking place. The linding also showed that Montessori schools are expensive which are not
accessible to the average Nigerian., Allison (2015) confirms that low-cost services and
products attract more customers, showease products, altract, casier referrers and more
opporlunities for all concerned stakeholders.

Conclusion

Based on the findings of the study, it was concluded that knowledse influences carly years
practitioners’ aceeptability of the Montessori method of education in sclected Nursery
schools in Lagos State. In addition, Montessori Method is widely recognized among early
cluldhood education practitioners in Lagos State but they would preler that the practice of the
method should be more fiexible and adaptable so that more schools can embrace the method,
Finally, education as one of the social services provided by the government, or private
individuals which ks aimed at promoting equality and opportunity for the benefit of the
commumity should beaccessible 1o all and sundry at an affordable cost.

Recommendations

Itis therefore recommended that:

1. Thescope of the Farly Childhood Teacher Education programme should be expanded
o accomumodate Montesson currculum coatents,

2 Avcacher who is secking employment in a Montessori school should have professional
lraming and cxperience.

3. More awarcness programme should be organized for carly years practilionvrs in Lagos
State,
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